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L.

PROPOSAL OVERVIEW & ENROLLMENT PROJECTION

Name of proposed charter school:
Proposed charter school location:

*Please indicate the city/town and, if known,

potential address or neighborhood of
location. Virtual operators should indicate
the geographies the operator intends to
serve.

School district(s) of proposed school
location:

Legal name of group applying for charter:

Names, roles, and current employment
for all persons on applicant team:

Designated applicant representative:

Address:

Office and cell phone:
Email address:

Fax:

Model or focus of proposed school:

(e.g., arts, college prep, dual language, etc.)

South Indianapolis Charter Academy

South Indianapolis

Indianapolis Public Schools

Indiana Charter Education Foundation

Richard Page
VP of Business Development
CSUSA

Chakana Fowler
Director of Business Development
CSUSA

Derek Kelmanson
Operations Manager
CSUSA

Richard Page

6245 N Federal Hwy

Ft Lauderdale, FI 33308

0:954.202.3500 C:954.290.3432

rpage@charterschoolsusa.com

954.202.1855

college prepatory
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Proposed Grade Levels and Student Enroliment

Specify the planned year of opening for the charter school, and indicate both the planned and
maximum number of enrolled students by grade level for each year.

Academic Year Grade Levels Student Enroliment (Planned/Maximum)
Year 1 (specify) K-6 810 /1140

Year 2 K-6 950/ 1140

Year 3 K-6 1044 /1140

Year 4 K-6 1092 /1140

Year 5 K-6 1140

At Capacity K-6 1140

Does the school expect to contract or partner with an Education Service Provider
(ESP) or other organization for school management/operation?* Yes<]TNo[ ]
If yes, identify the ESP or other partner organization: Charter Schools USA (CSUSA)

*Note: If the applicant intends to partner with a service provider or partner that has NO
previous experience in operating a school, the applicant should use the RFP for New Operators.

Proposed Head of School/Principal Information (If Known)

Name of proposed candidate:

Current employment:

Daytime phone:

Cell phone:

Email address:

Will an application for the same charter school be submitted to another authorizer in_the
near future? Yes[ | No [X]

If yes, identify the authorizer(s):

Planned submission date(s):

Please list the number of previous submissions for request to authorize this charter school
over the past five years, as required under IC § 20-24-3-4. Include the following information:

Authorizer(s): N/A

Submission date(s):
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IL EXECUTIVE SUMMARY
The mission of South Indianapolis Charter Academy is to create a learning environment that integrates a
research-based curriculum, a culture of student safety and success, and concentration on academic rigor
while focusing on citizenship and experiential learning through student engagement. The
administrators, teachers, parents and students of South Indianapolis Charter Academy will have as their
foundation the academic philosophy that all children can learn, become self-motivated life-long
learners, function as responsible citizens, and actualize their potential as productive members of the
local and global societies and the 21st century workforce.

Recently, the Indiana State Department of Education named Charter Schools USA (CSUSA) as one of
three Turnaround School Operators (TSO) for failing schools in Indiana. The vision for starting South
Indianapolis Charter Academy is directly tied to CSUSA’s work as a TSO. The target population needs a
high-performing K-12 system and South Indianapolis Charter Academy will serve as a feeder school to
Emma Donnan Middle School and Emmerich Manual High School. As a feeder, the charter school will
serve grades K-6. In its first year of operation, the school will enroll a maximum of 810 students; at full
enrollment, in year 5, the school will enroll a maximum of 1,140 students.

South Indianapolis Charter Academy’s goal is to meet the community’s needs by elevating student
performance from an early age and maintaining a high level of academic achievement until high school
graduation. Currently, many existing elementary schools in the South Indianapolis area have low
student passage rates for standardized reading, ELA and Mathematics. Many of these elementary
schools are not doing an adequate job in serving some of the high needs students they enroll (e.g.,
minority students, ELL students, free/reduced lunch students). Within a five mile radius of Emmerich
Manual High School, there are approximately 30,000 students in the 5 to 14 age range. These students
are in need of high-performing K-6 schools, and our vision with South Indianapolis Charter Academy is to
provide parents in that community with high-performing schools to serve their children. Enroliment
priorities will be given only to siblings of a currently attending student and to siblings of an accepted
applicant applying for the same academic year. Full detail on enrollment policies can be found in
Attachment 7.

Indiana Charter Education Foundation is currently seeking strategic partnerships with community
organizations that they feel will be able to enrich The Academy and its mission. South Indianapolis
Charter Academy will seek the assistance of community organizations to provide educational
experiences to students outside of the classroom. Community partnerships will be an important way for
South Indianapolis Charter Academy to enrich students’ learning experience and connect students to
the resources available in their community. As detailed in the Founding Group section of the
application, the Governing Board has deep ties to the Indianapolis community and will be able to
leverage community relationships to solicit additional support for the School.

Marian University has already expressed an interest in working with the Indiana Charter Education
Foundation to assist with a mentoring, tutoring, leadership training or internship program within the
Academy to help fulfill the needs of students. In addition, the Central Indiana Community Foundation
(CICF) has written a letter to express its support. We anticipate forging a strong relationship with CICF -
one that may allow us to partner with donors who have a specific interest in establishing college
scholarship funds for our students.

South Indianapolis Charter Academy will accomplish its performance goals through the implementation
of the CSUSA Educational Model. The Educational Model is a research-based and data-driven delivery
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framework with innovative tools and instructional methods linked directly to the Indiana Academic
Standards and Common Core State Standards as well as national standards from organizations including
the National Council of Teachers of Mathematics and the International Reading Association. The linkage
is made to the grade level expectation for the most accurate assessment of student learning where
applicable. The Educational Model will be the framework for the 21* Century curriculum used to meet
the individual student needs of the children within Indiana.

Relative to the education models currently in use at the schools that are now serving the targeted
population, CSUSA’s Educational Model is innovative in its approach to data analysis for individual
student learning. The Guaranteed and Viable Curriculum is the foundation that determines what is
taught at each grade-level. A month-by-month scope and sequence within each CSUSA Curriculum Map
was created for all subjects aligned to the Indiana Academic Standards and Common Core State
Standards. The combination of opportunity to learn and time (sequencing) ensures that the curriculum
can be covered in the time allotted. Another way that CSUSA stands apart from other schools is that
students will be empowered through the creation of each student’s own Personalized Learning Plan. In
addition, CSUSA is the only education service provider to earn District Accreditation from AdvancED
which means accreditation for all new schools it operates, , as well as for all established schools
managed by CSUSA.

CSUSA has designed innovative reporting tools — the proprietary Student Information System, including
the teacher eGrade Book, and the Narrative Report Card—to assist the School in analyzing student
assessment data and in monitoring student progress to ensure academic improvement. Described
below, these tools also assist the School in monitoring progress towards meeting and exceeding the
school-wide goals and objectives outlined earlier.

The key non-negotiable components of the Educational Model are as follows:

Component 1: Baseline Assessment and Data is used to identify students’ strengths and weaknesses, to
effectively target instruction, and to set school-level,
classroom-level, and individual student-level goals.
Component 2: Data Driven Instruction is the end result
of collaboration analyzing data from the CSUSA Student
Information System within professional learning
communities.

Component 3: Assessment is determined prior to
instruction and used after data-driven instruction to
determine areas of growth, identification of instructional
priorities, and measurement instructional effectiveness.
Timely and specific feedback is given to students to help
them gain mastery of standards.
Component 4: Grading is accomplished through the
Teacher eGrade Book on the CSUSA’s Student
Information System graded at the most specific level of
the state standards to facilitate data collection. As the
data is collected, it is displayed within the Teacher
eGrade Book in various formats for straightforward data analysis.

Component 5: Reporting in the Student Information System offers the school the capability of

disaggregating data by individual student, by individual class, by grade level and by school. It also offers

teachers, parents, and students online web access to student data.
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Component 6: Decision is the final action. Teachers and administrators, based on the data, will make
the decision to either move on to a new standard and begin with a baseline assessment, or revisit the
same standard through data-driven instruction, reaching students who need remediation or
acceleration through differentiated instruction.

CSUSA has used its Educational Model to reach academic success within its schools. CSUSA has had
success outperforming students within Florida in the general population, low-income and minority
student categories as well as students who are economically disadvantaged, as indicated by the national
free or reduced lunch designation.

Average Rate at Which CSUSA Students Outperform Students in Florida Students

Reading Math

Hispanic Students 21% 9%
Black Students 34% 23%
Free/Reduced Lunch Students 15% 8%
English Language Learner Students 31% 14%

Please see Attachment #28 for discussion of CSUSA’s results with target populations. South Indianapolis
Charter Academy will be a replication of CSUSA’s successful Education Model. South Indianapolis
Charter Academy will open in year one with grades K through 6; the lower grades are filled in year one,
while the higher grades fill over time.

Year1 Year2 Year3 Year4 Year5 Year 1 Year 2 Year 3 Year 4 Year 5
Classes per Grade Enrollment

K 8 8 8 8 8 160 160 160 160 160
1 7 7 7 7 7 161 161 161 161 161
2 5 7 7 7 7 115 161 161 161 161
3 5 6 7 7 7 115 138 161 161 161
4 5 6 6 7 7 115 138 138 161 161
5 3 4 6 6 7 69 92 138 138 161
6 3 4 5 6 7 75 100 125 150 175

36 42 46 48 50 810 950 1,044 1,092 1,140

As of the 2011-2012 school year, CSUSA operates 31 charters on 28 campuses serving more than 25,000
students in Florida, Georgia and Louisiana (please see Attachment 23 for a complete listing with
locations). CSUSA will expand further in 2012, including its role as a Turnaround School Operator of
three schools in Indianapolis. Since its inception, CSUSA has developed and managed schools across the
K-12 spectrum ranging in size from as few as 200 students to more than 1,600 students.

This charter application is one of two applications submitted by the Indiana Charter Education
Foundation. In addition to this application for the South Indianapolis Charter Academy, the Foundation
is also applying for a charter to start and operate East Indianapolis Charter Academy. If awarded, CSUSA
will be the proposed education service provider for both academies. Both charter schools will serve as
feeders to respective TSO schools to be operated by CSUSA which began assessment and transition
planning at Emma Donnan Middle School, Emmerich Manual High School and Thomas Carr Howe
Community High School in September 2011.

In 2004, CSUSA opened a new high school for 900 students in Lee County, Florida. This high school
completed the feeder pattern for four CSUSA operated K-8 schools in the area, creating Florida’s first
county-wide charter school K-12 feeder system. Our vision in Indiana is to create a similar K-12 feeder

Page 6 of 419




I11.

system in Indianapolis with two K-6 schools (South and East Indianapolis Charter Academies) serving as
feeders for the three turnaround schools. While charter school start-up is CSUSA’s core model, turning
around struggling schools is another strength of the organization. As such, CSUSA believes it can be
successful in executing the long term vision of a full K-12 system. In addition to Lee County, CSUSA has
created K-12 systems in Miami-Dade, Broward, and Duval counties and has a vision for K-12 in every
community it serves.

The Indiana Charter Education Foundation is the entity that will hold the School’s charter and the School
will governed by a single network-level Governing Board. The Governing Board intends to contract with
CSUSA to manage the day-to-day operations of The Academy. CSUSA will assist in developing, planning,
and marketing the School, as well as finance, human resources, curricula and overall responsibility for
school operations. The Principal will be employed by CSUSA; will report directly to the CSUSA’s Vice
President of Education; and will be responsible for managing all School Staff.

Collectively, the Founding Group is highly qualified and respected by Indianapolis community leaders.
They are well connected to the community they will serve, but more importantly, they are deeply
committed to serving their community. The Founding Group is passionate about creating pathways for
meaningful change in education and its collective experience in education, business, policy and
community work will enable the Group to deliver a successful charter school to a community in need.
The Founding Group has expertise in the following areas: school leadership, administration and
governance; curriculum, instruction and assessment; financial, business and school operations
management; performance management; parent and community engagement; and facilities
management.

The relationship between the Governing Board and CSUSA would be codified with a performance-based
contract. The draft management agreement between the Governing Board and ESP is provided as
Attachment 14 and outlines the duties and responsibilities of each party and the specific performance
requirements of the ESP. The Governing Board will have complete authority to cancel the management
agreement with the ESP for non-performance.

The proposed relationship between the Governing Board and the ESP will provide clear accountability
for the services provided by the ESP. The organization as a whole is responsible for South Indianapolis
Charter Academy’s performance and the ESP must be actively involved in managing The Academy’s
operations to be successful. While the Principal will not report directly to the Governing Board, a strong
relationship will exist. Throughout the five year charter term, the Governing Board will ultimately hold
the Principal accountable through the performance expectations defined by the Board and through the
management agreement between the Board and CSUSA. A comprehensive and rigorous performance
evaluation process has been developed by the ESP that aligns expectations to the Educational Model
and to the specific mission of South Indianapolis Charter Academy.

FOUNDING GROUP & SCHOOL LEADERSHIP
1. Identify the key members of the founding group for the proposed school.
e Dr. Molly Chamberlin, Existing Board Member
e Joe Brown, Existing Board Member
e LaTonya Turner, Existing Board Member
e Chandre Sanchez-Reyes, Existing Board Member
e Casey Patterson, Existing Board Member
e Derek Redelman, Existing Board Member
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A complete narrative of the Indiana Charter Education Foundation’s member’s background and resumes
are provided in Attachment #1.

2. ldentify any organizations, agencies, or consultants that are partners in planning and establishing
the school, along with a brief description of their current and planned role and any resources they
have contributed or plan to contribute to the school’s development.

South Indianapolis Charter Academy will seek the assistance of community organizations to provide
educational experiences to students outside of the classroom. Community partnerships will be an
important way for the Academy to enrich students’ learning experience and connect students to the
resources available in their community. The Central Indiana Community Foundation (CICF) has written a
letter to express its support. Please see Attachment #18. We anticipate forging a strong relationship
with CICF that may allow us to partner with donors who have a specific interest in establishing college
scholarship funds for our students. In addition, Marian University has expressed an interest in working
with the Indiana Charter Education Foundation to assist with a mentoring, tutoring, leadership training
or internship program within South Indianapolis Charter Academy to help fulfill the needs of students.

Background

1. Explain the circumstances and motivations that brought the Founding Group together to propose
this school.

Several board members were involved in the process of evaluating CSUSA as a potential Indiana
Turnaround School Operator (TSO) or were exposed to their work in the community during the TSO
process. As a result of working with other community leaders around the TSO process, the concept of
creating a system of high-performing elementary schools came into being. The idea of a successful
turnaround school prompted the concept of starting K-6 schools to serve as feeders for these schools,
thereby creating a high-performing K-12 system.

2. Describe the Founding Group’s ties to and knowledge of the local community.

Each Founding Group member is tied to and knowledgeable about the local community via their
professional roles and personal pursuits. These are individuals who serve as principals, school leaders,
chamber of commerce leaders, education policy leaders and business leaders in the Indianapolis
community. Each one of them champions education reform and is committed to serving the children of
Indianapolis. A complete list of board member’s resumes is included in Attachment #1.

School Leader and Leadership Team

1. Attachment 2 provides the criteria, recruiting and selection process for hiring the school leader

2. If the candidate is not yet identified, summarize the Board’s academic and organizational
performance record and provide specific data that demonstrates strong evidence of the Board’s
ability to effectively serve the proposed target population.

The School Leader is not yet identified. As evidenced in the Indiana Charter Education Foundation Board
Resumes in Attachment 1, each Board member possesses deep experience directly or indirectly
successfully serving the proposed target population. Moreover, as evidenced in Attachment 28, the ESP
is also deeply experienced effectively operating charter schools that serve the proposed target
population.

3. Who will work on a full-time or nearly full-time basis immediately after approval to lead
development of the school? How will this person be compensated?
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Upon approval of the application CSUSA will deploy a School Start-up Team comprised of multi-
disciplinary professionals to drive all aspects of the school development process as directed by the
Board. CSUSA will be reimbursed for School Start-up services as a component of management fees from
future school revenues.

4. Describe the responsibilities and qualifications of the school’s leadership.

These positions are not yet filled. Please refer to Attachments 2 and 19 for details on the timeline,
criteria, and process for recruitment and hiring of school leadership.

EDUCATION PLAN

Curriculum and Instructional Design

1. Provide a framework for the proposed instructional design that reflects the needs of the school’s
target population and will ensure all students meet or exceed Indiana’s Academic Standards as
described in IC § 20-31-3.

2. Present evidence that the proposed educational program is evidence-based and has been or will be
rigorous, engaging and effective for the anticipated student population.

3. Specify instructional strategies that your school will implement to support the education plan and
why they are well-suited for your targeted student population.

4. Identify any key educational features that would differ from your current education model.

The administrators, teachers, parents and students of South Indianapolis Charter Academy will have as

their foundation the academic philosophy that all children can learn, become self-motivated life-long

learners, function as responsible citizens, and actualize their potential as productive members of the

local and global societies and the 21°** century workforce.

The mission of South Indianapolis Charter Academy is to create a learning environment that
integrates a research-based curriculum, a culture of student safety and success, and concentration on
academic rigor while focusing on citizenship and experiential learning through student engagement.

South Indianapolis Charter Academy will serve students to improve academic outcomes in cooperation
with the Indiana Department of Education using Effective Schools Research indicators to reach its
performance goals.

High Expectations for Success will be consistently communicated and reinforced throughout all aspects
of the educational experience, including an ambitious school mission, high standards of excellence,
focus on personal responsibility, and essential partnerships with families.

Instructional Leadership will insure the highest quality of instruction through best practices in
assessment, observation, data analysis and professional development using consistent monitoring of
student progress, optimal student engagement strategies, professional learning communities and
advanced curriculum.

A Focus on the Student will create a culture that supports successful teaching and learning and
promotes personal development, good character, and self-management through a safe and orderly
environment, high community engagement, positive school spirit, and outlets for self-expression.

The Indianapolis Charter Education Foundation intends to contract with CSUSA to provide all necessary
management and professional expertise to start-up and manage the school. CSUSA will assist in
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developing, planning, and marketing the School, as well as finance, human resources, curricula and
overall responsibility for school operations. CSUSA will be held accountable for South Indianapolis
Charter Academy’s performance via a performance-based management agreement. CSUSA is a
seasoned education service provider (ESP) with a strong track record of successfully implementing and
replicating high quality charter schools. As documented throughout this application, CSUSA has
developed a comprehensive service delivery model supported by processes, methods, systems and tools
that ensure consistency and address the requirements of each stakeholder group — students, parents,
staff, governing board, and DOE.

South Indianapolis Charter Academy will accomplish its performance goals through the implementation
of the CSUSA (CSUSA) Educational Model. The Educational Model is a research-based and data-driven
delivery framework with innovative tools and instructional methods linked directly to the Indiana
Academic Standards and Common Core State Standards as well as national standards from organizations
including the National Council of Teachers of Mathematics and the International Reading Association.
The linkage is made to the grade level expectation for the most accurate assessment of student learning
where applicable. The Educational Model will be the framework for the 21* Century curriculum used to
meet the individual student needs of the children within Indiana.

South Indianapolis Charter Academy will deliver educational best practices to the students with the
framework of the Educational Model, which is innovative in its approach to data analysis for individual
student learning. In addition, the South Indianapolis Charter Academy will have several unique and
innovative academic components that will complement the comprehensive data-driven instructional
delivery of the Guaranteed and Viable Curriculum Educational Model, to foster the development of well-
rounded student-citizens and provide experiential learning opportunities. These components include:
research-based instructional strategies (the Guaranteed and Viable Curriculum); technology support for
data-driven instruction and individual student goal setting; Personalized Learning Plans; and an
integrated character educational model.

> Research Based Framework : CSUSA’s Educational Model

The Educational Model is innovative in its approach to data analysis for individual student learning. The
Guaranteed and Viable Curriculum is the foundation providing what is taught at each grade-level. A
month-by-month scope and sequence within each CSUSA Curriculum Map was created for all subjects
aligned to the Indiana Academic Standards and Common Core State Standards.

»  School-Wide Goal Setting and Personalized Learning Plans

Goal setting is viewed as a catalyst for the cohesion of the school as a team working toward the same
goals. At the beginning of each year, the school improvement process begins with analyzing last year’s
data for the creation of school-wide and classroom level goals. Throughout the year after each
benchmark these are reviewed and revised. Also, teachers meet with students to set and review
personal goals within the students’ Personalized Learning Plans after each benchmark.

The Personalized Learning Plan is designed to track an individual student's strengths and weaknesses,
and cumulative progress in attaining a year's worth of learning at a specific grade level. The Plan's
development is a collaborative effort between the teacher, parent, student, and other staff involved
with the student's academic achievement. The following information is considered when assessing the
student’s strengths and weaknesses:

e The student’s academic performance prior to his/her enrollment
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e The results of any achievement testing and classroom assessments

e Non-assessed student work

e Reports and observations from the student’s teachers

e Information and suggestions from the student’s parents and the student

Although testing and evaluation may be stressful for some students, testing is a normal and expected
way of assessing what students have learned. The purpose of collecting individual student data is to
provide independent insight into each child’s progress, as well as that of the school. The analysis of this
data is what drives classroom instruction and student progress, otherwise known as data-driven
instruction. This is how South Indianapolis Charter Academy makes sure every student is achieving
academic growth and that no child is left behind.

> Innovative Measurement Tools to Drive Research Based Instruction & Data Analysis

CSUSA has designed innovative reporting tools — the proprietary Student Information System, including
the teacher eGrade Book, and the Narrative Report Card—to assist the School in analyzing student
assessment data and in monitoring student progress to ensure academic improvement. Described
below, these tools also assist the School in monitoring progress towards meeting and exceeding the
school-wide goals and objectives outlined earlier.

CSUSA Student Information System (SIS)

Parents of students who attend South Indianapolis Charter Academy will be able to utilize the CSUSA SIS
to login any time day or night, entering a confidential user name and password to gain real-time access
to various pieces of information regarding their children and events happening at the school.

The Student Information System is also use in the tracking of individual student data SIS offers South
Indianapolis Charter Academy the capability of disaggregating data by individual student, by individual
class, by grade level and by school. It also offers teachers, parents, and students online Web access to
student data. Student achievement data will be included in each student’s file and will make year-to-
year evaluation and tracking of mastery of the Indiana Academic Standards and Common Core State
Standards more efficient.

CSUSA Teacher eGrade Book™

The Teacher eGrade Book was created to assist teachers in creating and recording daily assignments
that are aligned to the Guaranteed and Viable Curriculum, the Indiana Academic Standards and
Common Core State Standards, Benchmarks and Grade Level Expectations. The Student Information
System guides teachers in creating lessons based on proven best practices. The lesson plan template
suggests research based instructional strategies to use in the classroom and provides learning strategies
for students based on the content segment being taught. When an assignment is created for a specific
subject, the teacher assigns points to most specific element of the Standard covered in that particular
lesson. When the assignment is completed by the students, the grades are then logged into the eGrade
book by the teacher, creating a running record of the level of mastery each student has achieved on the
related standards and benchmarks. Grades are automatically calculated and various individual and class
reports can be generated.

The eGrade Book is an integral reporting tool that empowers parents to monitor and participate in the
student’s academic progress and improvement, as well as empowers students to monitor and take
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responsibility for their own learning. The eGrade Book also enables the principal to monitor coverage of
the CSUSA Guaranteed and Viable Curriculum and State standards by each teacher, subject, or grade
level and then verify the effectiveness of teacher lesson plans.

CSUSA Narrative Report Card™

The Narrative Report Card is a school reporting tool used to identify and evaluate the educational
strengths and needs of students, making sure "no child is left behind." It provides students, parents, and
teachers detailed academic information about the various objectives and skills the student has or has
not mastered.

The Narrative Report Card provides a higher level of comprehensive student assessment than traditional
report cards, by aligning a student’s evaluation with state standards and CSUSA’s Guaranteed and Viable
Curriculum for each specific grade level. This format allows parents to see that their student is not only
“passing” in a specific subject or earning a specific letter grade, but also has attained specific skills within
a learning standard throughout the year. Through the collection of data on each student and the
inclusion of parents in the overall academic endeavor of their child, we believe that each student will
recognize their individual potential and strive to meet and exceed the academic goals they have
participated in setting for themselves.

» Technology to Support Student Engagement

Using technology within learning is essential to real world application. The goal of technology usage
within a classroom is to take it out of the hands of the teachers and place it within the hands of
students, for an optimal experiential learning environment. Teachers and students will have technology
integrated in the classroom through a variety of modalities such as: Laptop Computers; Interactive
White Boards; Audio Stations; Interactive Tablets; and Learner Response Devices.

As stated by Marzano, in his work, “Teaching with Interactive White Boards,” using learner response
devices, graphics and other visuals to represent information, and using applications that allow teachers
to present information in an unusual context, have a statistically significant relationship with student
achievement. In particular, the use of interactive white boards in the classroom has been shown to have
a 16 percentile point gain in student achievement (Marzano, 2009). The use of interactive white boards
not only prepares students with 21° century technology skills, but also increases students’ achievement.
> Active and Meaningful Parental Involvement

Parent participation is integral to the success of the school and is solicited for the development of school
goals and objectives through school advisory boards. The school advisory boards are comprised of
parents, administrators, teachers, and community members to facilitate the achievement of the mission
of the school and to ensure that the school meets the needs of the children in the community. In
addition to the role parents play in governance, all parents sign a commitment agreeing to volunteer at
the school.

> Integrated Character Education

Students must be taught and encouraged in the principles of how to be productive citizens, and the best
way to teach them is to demonstrate how to be productive members of a community while achieving
academic goals.

> Learning Environment Accountability to Insure Academic Excellence

CSUSA actively monitors the learning environment of South Indianapolis Charter Academy. CSUSA’s
semiannual parent, student, and staff surveys are designed to provide the parents, students, teachers
and administrators the opportunity to provide feedback on the school academic environment and
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school culture. Through analysis and evaluation of data, these results are used to develop action plans
and facilitate the school’s improvement process both ongoing through the school year and as a part of
goal setting prior to the beginning of each school year.

School Site Visit Observation: The Site Visit Observation Process occurs, at a minimum, twice a school
year in order to support the implementation and monitoring of high-yield instructional strategies. Each
teacher will be reviewed and observed to ensure exemplary use of data to drive instruction, evidence of
consistent and routine parent communication, classroom curriculum design and student motivation.

The observer will participate in the class for 30-45 minutes and shares with the teacher strengths and
opportunities for growth. The data compiled is presented to the staff and used within the school
improvement process including professional development selections.

Classroom Walk-thru: The CSUSA principals have clearly articulated their dedication to teacher support
by their initiation of the CSUSA Walk-thru challenge that clearly articulates that each teacher will be
visited by an administrative team member each week. The walk thru form will be used as a non-
evaluative way to communicate a teacher’s areas of strength, as well as possible opportunities for
growth.

Teacher Performance Evaluation: The CSUSA Teacher Performance Evaluation supports the monitoring
of the Educational Model by evaluating the use of evidence-based research strategies that the teacher
has been exposed to through Professional Development and provided feedback on through the Site Visit
Observation process.

School Review: After each site visit and each benchmark test, the Education Team meets with the School
Leadership Team to discuss strengths and opportunities for growth for the school, as well as each grade
level and subject area. Based on these discussions and the data collected, the Education Team makes
recommendations to guide professional development training, individualized professional development,
opportunities, targeted mentoring, and possible increased observations.

The CSUSA Educational Model provides a framework for the evaluation of individual student data. It is
through analysis and evaluation of data that administrators, teachers, parents, and students are able to
devise an academic plan for each student to achieve substantial learning gains. All curricular decisions
should be made by analyzing student data.

Instructional Methods

CSUSA’s Guaranteed and Viable Curriculum (GVC) is designed to meet the Indiana Academic Standards
and Common Core State Standards, Benchmarks, and Grade Level Expectations where applicable
through the process outlined in Understanding by Design, (Wiggins & McTighe, 1998). “Curriculum
should lay out the most effective ways of achieving specific results.” (Wiggins & McTighe, 1998). The
GVC outlines the specific learnings within the Indiana Academic Standards and Common Core State
Standards, and is created and revised in three stages: (1) identify desired results, (2) determine
acceptable evidence, and (3) plan learning experiences and instruction.

Through professional development, teachers continue this process. The educator’s critical role is to be
the designer of student learning, and Understanding by Design supports teachers working within the
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standards-driven curriculum, to clarify learning goals, devise assessments revealing student
understanding, and crafting effective and engaging learning activities, aligned with real world

experiences.

When planning, teachers will use the nine-high yield instructional categories identified by Robert
Marzano and listed below, to guide project based learning for optimal student growth. South
Indianapolis Charter Academy will be supported through professional development to be able to
successfully apply the innovative learning methods listed within the nine high yield categories listed

below.

Categories of Instructional Strategies That Affect Student Achievement

Category

Specific Learning Methods

Identifying similarities
and differences

Assigning in-class and homework tasks that involve comparison and
classification and metaphors and analogies

Summarizing and note
taking

Developing student skills so they can:

generate verbal summaries

generate written summaries

take notes

revise their notes, correcting errors and adding information

Reinforcing effort and
providing recognition

Expanding student learning through:

recognizing and celebrating progress toward learning goals
throughout a unit

recognizing and reinforcing the importance of effort

recognizing and celebrating progress toward learning goals at the
end of a unit

Homework and practice

Teacher demonstrating method through:

providing specific feedback on all assigned homework

assigning homework for the purpose of students practicing skills and
procedures that have been the focus of instruction

Nonlinguistic
representations

Guiding students to:

generate mental images representing content
draw pictures or pictographs representing content
construct graphic organizers representing content
act out content

make physical models of content

make revisions in their mental images, pictures, pictographs,
graphic organizers, and physical models

Cooperative learning

Organizing students in cooperative groups when appropriate and

ability groups when appropriate
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Setting objectives and Creating a systematic way in which to:
providing feedback e set specific learning goals at the beginning of a unit and
lead students in setting their own learning goals
e provide feedback on learning goals and lead students in keeping
track of their own progress on learning goals

e ask students to assess themselves at the end of a unit and provide
summative feedback at the end of a unit

Generating and testing Engaging students in projects that involve generating and testing hypotheses
hypotheses through, problem solving tasks, decision-making tasks, investigation tasks,
experimental inquiry tasks, system analysis tasks, and invention tasks

Questions, cues and Prior to presenting new content, asking questions that help students recall
advance organizers what they might already know about the content, provide providing
students with direct links with what they have studied previously, and
provide ways for students to organize or think about the content

When planning, teachers will also prepare for differentiated instruction to meet every student’s need.
Based on the instructional implications of diagnostic screening as well as progress monitoring
throughout the year, students are provided instruction to meet their individual needs. Cooperative
groups are flexible based on progress monitoring of reading skills. Teachers utilize center resources such
as those from Empowering Teachers, and Read, Write, Think to engage students in activities to deepen
their understanding of skills through hands-on activities, the use of manipulatives (i.e. word sorts, letter
tiles, and dry erase boards, bean counting), and integration of technology (i.e. listening centers, Study
Island, Starfall, and TumbleBooks).

To enhance learning throughout South Indianapolis Charter Academy, all classrooms will create a print
rich environment through word walls. A word wall is a systematically organized collection of words
displayed in large letters on a wall in the classroom (Cunningham, 1995). Most word walls include the
following characteristics (Brabham & Villaume, 1991):
e All are collections of words that are developmentally appropriate for study by students in the
classroom.
e Words are selected for specific instructional purposes.
e Collections are cumulative — as new words are introduced, familiar words remain for further
study.
e Activities and talk about word walls provide conversational scaffolds that structure the ways
that students study, think about, and use words.
e Words on walls serve as visual scaffolds that temporarily assist students with independent
reading and writing.
Having teachers reflect on classroom practices, procedures and what instructional strategies they
implement in their classroom is a technique that can assist them in raising the quality of their classroom
instruction. Teachers will use the four framing questions below to provide a guide for effective
classroom curriculum design:

The Four Planning Questions and Corresponding Instructional Strategies

Planning Questions Instructional Strategies
1. What will students learn? e Setting objectives
2. Which strategies will provide evidence of e Providing feedback
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student learning? e Providing recognition

3. Which strategies will help students e Cues, questions, and advance organizers
acquire and integrate learning? e Nonlinguistic representation

e Summarizing and note taking

e Cooperative learning

e Reinforcing effort

4. Which strategies will help students e |dentifying similarities and differences
practice, review, and apply learning? e Homework and practice

e Generating and testing hypothesis

The effective and systematic use of the nine research-based instructional strategies in correlation with
the research of Jay McTighe, provides students a unique opportunity for their learning to be
academically rigorous and challenging, yet innovative and focused on individual student learning needs.

A 21% Century Curriculum will be delivered to meet the needs of Indiana’s students through the CSUSA
Education Model. The Guaranteed and Viable Curriculum, the proven framework behind Marzano’s
What Works in Schools, provides for teachers the intended curriculum sequenced and organized in a
manner to ensure the essential content is addressed in the instructional time available, thereby creating
for students, the greatest opportunity to learn the content expected of them at that grade level or
subject. This process is supported by Personalized Learning Plans to reach each student’s educational
needs.

CSUSA has used its Educational Model to reach academic success within its schools. CSUSA has had
success outperforming students within Florida in the general population, low-income and minority
student categories as well as students who are economically disadvantaged, as indicated by the national
free or reduced lunch designation. It is important to note that throughout CSUSA’s outstanding
performance over the past 7 years, the population of its educationally disadvantaged students increased
by an average rate of 62% each year, with English Language Learners topping the list at 115%. Hispanic
and black students, English Language Learners (ELL) and students who are economically
disadvantaged—those eligible for free or reduced lunch (FRL)—outperformed students in the State on
average by 10 percentage points in reading, 6 percentage points in mathematics, and 6 percentage
points in writing each year for the past 7 years. Additionally, CSUSA continues to show higher
performance than the State among white students and the total population, outperforming the State on
average by 5 percentage points in reading, 3 percentage points in mathematics, and 6 percentage points
in writing (see Attachment 28 “Results with Target Populations” for expanded data and graphs).

5. Provides an overview of the planned curriculum.

South Indianapolis Charter Academy will adopt CSUSA’s Guaranteed and Viable Curriculum, as aligned
with the Indiana Academic Standards and the Common Core Standards, as the framework for what is
taught at each grade-level. A month-by-month scope and sequence within each CSUSA Curriculum Map
was created for all subjects aligned to the Indiana Academic Standards and the Common Core
Standards. Attachment 4 provides a course scope and sequence by subject for each grade level the
school would serve. To ensure student achievement, CSUSA’s Guaranteed and Viable Curriculum
assures the following:

o The content considered essential for all students to learn versus the content considered

supplemental has been identified and communicated to teachers.
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e The amount of essential content that has been identified can be addressed in the instructional
time available to teachers.

e The essential content is organized and sequenced in a way that students have ample
opportunity to learn it.

e Minimized interruptions and the proactive scheduling of non-instructional activities during the
school day protects the instructional time available to teachers.

The Guaranteed and Viable Curriculum ensures academic excellence in every classroom and encourages
steady academic progress as students build their knowledge and skills from one year to the next.
Textbooks and instructional materials will be approved to ensure the text and materials’ viability and
effectiveness in positively impacting student achievement at South Indianapolis Charter Academy.

After clear guidance is given to teachers regarding the content to be addressed in specific courses and at
specific grade levels, the Education Team and school administration monitor learning so that the
academic content necessary for achievement within each grade is not disregarded or replaced.

CSUSA’s curriculum resources for reading, mathematics, writing, and science are embedded with
differentiated instructional lessons, strategies, and assessments that are associated with the each
Response to Instruction (Rtl) Tier Model. Below is a brief description of each content area and the
alignment to the Indiana Academic Standards and the Common Core Standards.

Elementary Programs

K-6: Reading

The primary goal of the reading program is to help students understand what they read,
effectively convey what they mean, and apply these skills to all areas of the curriculum as
expressed in the Indiana Academic Standards and the Common Core Standards and aligned to
the five (5) components of reading: phonemic awareness, phonics, fluency, vocabulary, and
comprehension. A minimum of 90 minutes of uninterrupted instructional time on-task is
required. The literature covers a broad scope of interests that encourage personal
development through reading.

K-6: Language
Arts

The primary goal of the language arts program is to help students build a basic understanding
of the mechanics and structure of the English language as expressed in the Indiana Academic
Standards and the Common Core Standards using a cross-curricular project based learning
approach. Teachers evaluate students for skill development as they refine their skills while
writing in their journals, reviewing current events, and enjoying literature. Students will
improve speaking, listening, and writing abilities through small and large group instruction as
well as project based learning.

K-6: Foreign
Language

The primary goal of the foreign language program is to develop the conversational and written
skills required for living in a diverse environment. Further, the foreign language program has
been designed to be an integral part of the school day in order to meet the requirements of
foreign language in the Elementary Schools program for academically able students in fourth
and fifth grade.

The focus of the foreign language program is on communication. Students focus on developing
the conversational and written skills for foreign language. To support and build background
about the language, students are provided with information about culture and communities of
foreign languages. Having a background about the relationships, perspectives, and products of
culture are key in making connections about the language.

K-6:

The Guaranteed and Viable Curriculum, which is centered on the Indiana Academic Standards
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Elementary Programs

Mathematics

and the Common Core Standards, focuses students on accuracy of computation and mastery of
basic operations, fundamental math concepts and developing the ability to apply their
knowledge to practical problem solving. All grades use word problems to promote analytical
thinking skills within project based learning.

K-6: Science

Science is a process, a way of thinking about and investigating the world in which we live.
Students build their knowledge of living things, life cycles, and how living things interact with
each other and their environment. Students develop awareness about the Earth through
experiences in comparing, contrasting, and describing earthly materials through investigative
projects.

Problem solving skills taught include process skills from the National Science Foundation and
the National Association for the Social Sciences.

K-6: Social
Studies

The social studies curriculum uses a sequential approach to unify history and the social sciences
through the examination of the Indiana Academic Standards. The Guaranteed and Viable
Curriculum promotes the development of concepts and the mastery of methods of inquiry.
Students gain an understanding of the major factors that have influenced the structures of our
society from earliest times to present day through project based learning.

Teachers seek to educate students to become effective and contributing members of their
community, to increase their understanding of privileges and responsibilities of citizenship, and
to instill a feeling of patriotism and national identity.

K-6: Art

The primary goal of the art program is to provide every student an opportunity to develop and
explore his or her creative potential. Art specialists encourage skill development and artistic
adventure as they guide students to create and express themselves in both realistic and
abstract models. Students will develop art skills, including an aesthetic awareness of art forms
in nature, an appreciation of different artistic styles, and the confidence to use art as a mode of
personal expression.

K-6: Music

The music curriculum includes both vocal and instrumental music. A variety of melodic and
harmonic classroom instruments in accompaniment of singing during classroom practice and
performances is incorporated throughout the music curriculum. Students will be exposed to
musical contributions representing various cultures, genres, styles, and artists. Exposure to a
variety of composers representing various historical periods and cultures will enable students
to understand the role of regions, events, and historical context on the various music types.

K-6: Technology

South Indianapolis Charter Academy recognizes and embraces the important role technology
plays in educating children to prepare them for the opportunities of tomorrow.

K-6: Health and

The primary goal of the health and physical education program is for teaching what is

Physical necessary to maintain a healthy lifestyles as well as individual skills that comprise team sports.

Education Mastery of the Indiana Academic Standards will include a variety of developmental activities
emphasizing fine and gross motor skill development. The curriculum is focused on movement
exploration, includes instruction in keeping growing bodies healthy, clean, and allows students
to interact in team sports that also contribute to developing habits of good sportsmanship.

K-6: Library South Indianapolis Charter Academy’s Media Program will be the hub of learning and academic

activity in the School. It will support the curriculum by providing access to current, adequate,
and appropriate information resources and ensure that all students, teachers, and staff are
effective users of ideas and information. Each classroom will maintain a library, which will
include a selection of genres and reading levels.

Pupil Performance Standards

1. Attachment 5 provides a complete set of the school’s proposed learning standards for one grade.
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Attachment 5 provides the complete set of the proposed exit standards for the core subjects from sixth
grade, to prepare students for excellence in secondary school curriculum. By demonstrating mastery in
these standards, students will be prepared for the College and Career Readiness Anchor Standards
continued throughout the secondary curriculum.

Attachment 5 provides both the Common Core State Standards and the Indiana Academic Standards for
core subjects in sixth grade, recognizing that the Common Core Standards will begin to be implemented
in the 2011-2012 school year, with full implementation complete by the 2014-2015 school year. The
Common Core State Standards:

e arealigned with college and work expectations.

¢ include rigorous content and application of knowledge through high-order skills.

¢ build upon strengths and lessons of current state standards.

e areinternationally benchmarked.

e are evidence and/or research-based.

The Common Core State Standards will

e help prepare all students with the knowledge and skills needed to succeed in college and
careers.

e assist students who move between states.

e create the opportunity for America to compete for high-wage, high-skill jobs in a knowledge-
based economy.

e allow for more focused pre-service education and professional development.

e create economies of scale around areas such as curriculum, instructional resources, and
assessment.

Assessment Horizon

Indiana is a governing state in the Partnership for Assessment of Readiness for College and Careers
(PARCC). Through PARCC a new generation of assessments will be developed and used throughout the
nation, allowing us to compare and evaluate policies that affect student achievement across states and
school districts. The Common Core assessment includes a summative test, which will be administered
online beginning with the 2014-15 school year. The assessment also includes “through-course
assessments” that take place over the course of the year, allowing teachers to adjust their instruction
based on students’ results. As a governing state, Indiana will pilot Common Core items in 2012-13 and
2013-14 and provide schools with data regarding student performance on the Common Core State
Standards.

Understanding of Impact on Instruction—Crosswalk from Indiana Academic Standards to Common Core
Standards

Grades K, 1, and 2

In 2011-12, kindergarten teachers will be the first to teach only the Common Core. Those
kindergarteners will be the first class of 3rd graders to participate in the Common Core assessment.
First-grade and second-grade students will learn Indiana Academic Standards and identified elements of
Common Core in 2011-12. First-grade students will learn only Common Core in 2012-13. Second-grade
students will learn only Common Core in 2013-14.

Grades 3-12

Students in grades 3-12 will receive an intentional introduction to the Common Core beginning with the
2011-12 school year to ensure they have the foundation for future learning with no instructional gaps. In
2014-15, all ELA and math teachers will only teach Common Core.
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2. If you plan to adopt or develop additional academic standards beyond Indiana’s Academic
Standards, explain what kinds of standards (content areas, grade levels, etc.) you intend to adopt or
develop, and describe the adoption or development process that has taken place or will take place.

CSUSA also includes a Character Education Program in all curriculum. An example of this is STRIVE
(Schools/Students Taking Responsibility for Important Values of Excellence). This program is a
comprehensive and systemic character education program that is part of the daily activities of our
schools by recognizing that children develop character by what they see, by what they hear and by what
they are repeatedly led to do. Character Education programs such as STRIVE provides our schools
additional ways to partner with parents to help develop our students ethically, academically, and
socially and provide enriched learning experiences for our students. We anticipate measurable positive
results in the areas of:

e Academic performance
e Promotion rates

e Student attendance

e Student behavior

e Enhanced school climate

There are multiple ways for parents to get involved with the Character Education Program. These ways
include parent training (“Parent University”); learning to support your child in character development;
participating in the Kick-off every October; becoming a classroom sponsor; helping initiatives raise
community support and participating in service projects.

3. Explain the school’s policies and standards for promoting students from one grade to the next.

CSUSA will meet and exceed the Indianapolis Public Schools Promotion and Retention Policies to
include:

a) Kindergarten students must meet the minimum Kindergarten Indiana Academic Standards
and/or the Common Core Standards (depending on the year of adoption) in Language Arts and
mathematics by receiving a grade of “Outstanding” or “Satisfactory”.

b) Grades one (1) through six (6): students must receive a passing grade of “D” or higher in
Reading, Math, English, Social Studies, and Science. A mandatory retention following third grade
will be required for students not meeting the mastery levels in reading. Credit recovery
opportunities will be provided for students in sixth grade not meeting mastery requirements in
math. These credit recovery options will include virtual school opportunities to ensure our
students are adequately prepared for success in Algebra.

Any provision in the IPS attendance policy which impacts promotion/ retention will be followed when
reaching a final decision on a student’s grade placement.

Because CSUSA’s Student Information System and online Personalized Learning Plans are readily
available to parents, constant communication will occur throughout the academic school year with this
general timeline:

e QOctober — January: Teacher will indicate concern to parents and initiate documentation of
academic performance.

e Early March: Teacher will notify administrator if any alternative grade placement is being
considered. The Student Intervention Team may be convened by administrator. Parents receive
written notification of possible retention.
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e Early April: If placement or retention is still being considered, parents are notified by this time
and commitment to the decision secured.

e May —June: Decision on placement or retention is made by the teacher and administrator and
student grade placement or retention is completed.

4. Attachment 5 provides the school’s exit standards for graduating students.

School Calendar and Schedule

1. Attachment 6 provides the school’s proposed calendar
2. Describe the structure of the school day and week. Attachment 6

South Indianapolis Charter Academy will follow the Indianapolis Public School’s annual calendar,
including a number of additional school days. South Indianapolis Charter Academy’s course offerings will
reflect Indiana Department of Education course coding and the School’s instructional day will
accommodate seven (7) hours or three hundred and eighty (380) minutes of instructional time in Grades
K through 6. This amount exceeds the minimum amount recommended by The State of Indiana by two
(2) hours or eighty (80) minutes. The number of instructional days per year will be 189 which will exceed
the minimum of 180 per Indiana Statutes (IC 20-18-2-17 and IC 20-30-2-3) by nine (9) school days. The
increased school day minutes and school days allow for additional learning opportunities through
classroom instruction. A number of interventions strategies will be implemented at the school during
the additional minutes provided to address and help close the achievement gap. Overall success of the
extended learning will be demonstrated through attained learning gains seen from a student’s CSUSA
Benchmark scores, and I-STEP results.

School Culture

1. Describe the culture of the proposed school and how this culture will promote a positive academic
environment and reinforce student intellectual and social development.

Overall, the School’s culture will be built on a foundation of high expectations, accountability and
respect. CSUSA will hold its students to higher expectations and academic standards than their peers at
district schools. Parents, staff, school leaders and students will all have standards and expectations for
which they will be held accountable. Respect will be incorporated into student curriculum, but will be
modeled by staff and school leaders who will receive “Red Carpet” training on how to build a respectful
and welcoming place of learning.

A positive and academic environment that reinforces student intellectual and social development is
paramount to student success. CSUSA schools implement an integrated character education program
that focuses on academic rigor, good citizenship, and opportunities for real-world experiences. This
STRIVE (Schools/Students Taking Responsibility for Important Values of Excellence) curriculum is infused
into the school days—academically and socially. The goal of the integrated character education program
is to instill strong character and citizenship within each student. The character education program is
infused into the academic courses through teaching character alongside academic content. Teachers
can:

e Identify character curriculum components available within each lesson

e Access online media to supplement classroom instruction

e Access reading resources and writing prompts

e Access ideas on how to stimulate discussion and include inspirational stories
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CSUSA supports student achievement through the inclusion of well-trained Student Services personnel.
CSUSA holds bi-annual meetings for a Guidance Cadre made up of Student Support Coordinators,
Guidance Counselors, School Counselors, Rtl coordinators and ESE Directors to promote initiatives such
as Positive Behavior Support Programs and CHAMPS.

2. Explain how you will create and implement this culture for students, teachers, administrators, and
parents starting from the first day of school.

CSUSA holds an Open House prior to the first day of school for all students and parents to come to the
school and meet the teachers. This is the time to begin to instill this culture of positive behavior from
the moment students walk in the door. Posters displaying the STRIVE character traits are within steps of
our front doors and handouts are available for parents and students. Calendars will display upcoming
events such as a STRIVE kick-off assembly and which STRIVE traits are being focused on each month.

3. Explain how the school culture will take account of and serve students with special needs, including
students receiving special education services, English Language Learners, and any students at risk of
academic failure.

Because South Indianapolis Charter Academy will follow an inclusion model with all populations
incorporated into general education classes, academic excellence will be the goal for all students.
Services will be provided for special education students (as indicated in their IEPs) as well as English
Language Learners and at-risk students that adhere to a least-restrictive environment model. Parents
know they can be very involved with their child’s education and teachers and staff receive professional
development workshops on inclusion and providing for differentiation.

4. See Attachment 6 for a summary of a typical daily schedule for a 4™ grade student and teacher.

Supplemental Programming
1. Will you offer summer school?

Summer school is not provided as students will receive academic support during the regular school year
if there is a need for credit recovery. With ongoing assessments, early intervention, and strategic
support, the academic focus allows for remediation and credit recovery to be built in to the curriculum.
Additionally, by offering an extended day throughout the regular school year, the school meets
requirements for and extended year program.

2. Describe the extra- or co-curricular activities or programming the school will offer; how often they
will occur; and how they will be funded.

Before/After School Students in grades K-6 have a variety of options to participate in that include extra-
and co-curricular programming both before and after school hours. In addition to a Before and After
Care Day Care Program, a computerized academic program is available for students that require
additional support. For 30 minutes before the school day begins, students will have access to
instructional and supportive reading and math programs that are specifically geared to address each
individual student’s needs. The regular classroom teacher will set up skill focused lessons based on
regular classroom assessments. This same program will be available after school and outside of school
in the evenings and on weekends via the web based computerized academic support program. Teachers
have access to data reports showing progress as well as weaknesses so that adjustments can be made
weekly. Additional funding is not needed to staff this program as regular classroom teachers provide
support.
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Clubs A variety of After School Clubs are offered to students in grades K-6 for 6-8 week sessions.
Parents pay a small fee for students to participate in group clubs such as dance, chess, drumming,
drama, and photography. Student interest and staff skills will determine the types of clubs offered.
Clubs meet after school for 60-90 minutes.

Extra Academic Support Homework and class-work help is offered during specific office hours
throughout the week to assist students in need of extra practice. Teachers make themselves available
during a time that is outside of the instructional block. This additional contact with the student is critical
for those who need a structured practice environment, as well as continuous feedback throughout the
learning process both at home and in school. Initiating and strengthening collaboration between school,
home, and communities, provides the basis for support and reinforcement of student learning. Involving
parents and students, and engaging them in a collaborative manner are critical to successful
implementation. This plan for assisting remedial students involves continuous collaboration between all
stakeholders.

Tutoring When learning gains are not progressing at an agreed upon rate for all stakeholders, there are
additional resources available. For students that require additional intervention, tutoring will also be
available at the School. These sessions are derived from our operating budget and are applied to those
students requiring extra intervention to bring them up to grade level expectations. Teachers use a set
curriculum in small group setting, targeted to students’ skill deficiencies, as determined by diagnostic
and formative data.

Classroom teachers remain in contact with all stakeholders by updating the Personalized Learning Plans,
using data derived from ongoing progress monitoring, Student Information System Narrative Report
Cards, and ESP Benchmark testing results.

3. Describe the school’s programs or strategies to address student mental, emotional, and social
development and health.
Teachers use their knowledge of child development to support their decision making when focusing on
both individual student needs and the group as a whole. Through Team Meetings, Parent Conferences,
PLPs, and daily observations, teachers communicate on a regular basis with students, parents, and the
educational stakeholders within the school to monitor all students. School programs to support
leadership training and social development can be found in opportunities such as Peer Mediation,
Student Government, and Safety Patrol programs.

Students must be taught how to be productive citizens, and the best way to teach them is to
demonstrate how to be productive members of a community while achieving academic goals. Therefore,
the school will implement an integrated character education program as an innovative program that
integrates a focus on academic rigor, good citizenship, and opportunities for real-world experiences.

4. |If applicable, describe any other student-focused activities and programs that are integral to your
educational and student-development plans.
A school-wide Reading Challenge implemented in all grade levels K-6 and is monitored daily, weekly, and
monthly. By creating an expectation for students to read on a daily basis, this program supports
fundamental reading benefits and builds an appreciation of literature. Students and parents alike are
introduced to the grade level specific expectations at the beginning of the year so that the annual goal is
then monitored on a monthly and weekly basis using a visual display in each classroom. Additionally,
students and classrooms are recognized for their efforts as they meet their goals.
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Special Populations and At-Risk Students

1. Describe the school’s overall plan to serve students with special needs.

South Indianapolis Charter Academy’s education of students with disabilities is guided by its belief that
with appropriate services and supports, students with disabilities can learn, function as responsible
citizens, and actualize their potential. Students receiving special education services shall be provided
with a free and appropriate education (FAPE) in accordance with ISBE special education rules and
regulations, Individuals with Disabilities Education Act, Section 504 of the Rehabilitation Act of 1973 and
the Americans with Disabilities Act. South Indianapolis Charter Academy will utilize a service delivery
model for students with disabilities which best represents the LRE in conjunction with the students’
services identified on the IEP.

South Indianapolis Charter Academy will ensure to the maximum extent appropriate, students with
disabilities will be educated in the least restrictive environment (LRE). The Case Conference Committee
(CCC) team will determine the appropriate special education, related services, and placement for a
student as well as the LRE in which those services will be provided in accordance with ISBE 511 IAC 7-32-
12. South Indianapolis Charter Academy believes that it is very important that each student has the
opportunity to learn and grow within their community so that they will be productive citizens upon
graduation from the school.

South Indianapolis Charter Academy will employ or contract with the necessary personnel to provide
Speech and Language services, Occupational Therapy and Physical Therapy as required by the student’s
IEP. In providing for the educational needs of the exceptional student, the principal, students with
disabilities teacher and the general education teacher will utilize the regular school facilities, which are
physically designed and adapted to meet the needs of exceptional students as required by the
Americans with Disabilities Act (ADA) and IDEA.

2. Explain how the school will identify and meet the learning needs of students with mild, moderate,
and severe disabilities in the least restrictive environment possible.

South Indianapolis Charter Academy will conduct the child find process in accordance with ISBE 511 IAC

7-40-1, to focus on early identification and interventions of children with learning, physical, and

emotional difficulties. The staff at South Indianapolis Charter Academy will be fully trained on

implementing the Response to Instruction process.

South Indianapolis Charter Academy’s Response to Instruction (Rtl) program correlates with the Indiana
Department of Education’s three-tier instructional model, the flowchart of instructional decision-
making, and the problem-solving model. Rtl greatly increases the likelihood of improved student
achievement by identifying struggling students at the earliest grade levels and providing them with
additional instructional time and intensity during the school day.

Students who are referred to South Indianapolis Charter Academy’s Child Study Team who are not
making the expected level of progress will be analyzed to identify individualized interventions.
Additional assessment data may be needed to assist in determining the individualized interventions.
These interventions are then implemented for twelve weeks. Progress monitoring will be conducted,
with a minimum of six assessments to determine if the student is responding to the interventions. Tier 3
interventions are in addition to Tier 1 and Tier 2 interventions. As with Tier 1 and Tier 2 interventions,
Tier 3 interventions will be research based. If the student does not respond to the Tier 3 interventions
at the pre-determined rate, the student may be referred for a comprehensive evaluation to determine if
the student is a student with a disability.
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South Indianapolis Charter Academy is responsible for ensuring that competent evaluation specialists
conduct evaluations for students suspected of having a disability. Examiners must be qualified in the
professional's field as evidenced by a valid license or certificate, and must have adequate training and
knowledge to administer the particular assessment instrument. Tests of intellectual functioning must be
administered and interpreted by a certified school psychologist or a licensed professional.

South Indianapolis Charter Academy will develop and oversee annual strategic plan for students with
disabilities services that includes (I) how students will be identified and evaluated for exceptionalities,
(2) the procedures for developing and implementing IEPs, (3) how students with exceptionalities will be
integrated in the school's instruction and culture, and (4) specific procedures and expectations for
including parents and other stakeholders in the process of delivering special services. Further, the lead
responsibilities will include assembling the CCC, coordinating the meeting and activities of the CCC,
coordinating staff professional development regarding the delivery of special services, encouraging the
participation of stakeholders such as regular education teachers, parents, and administrators in
decisions about a student's exceptionality, ensuring delivery of IEP services, and ensuring compliance
with all reporting and documenting requirements.

Special Education Teachers will be responsible for directly providing services for exceptional student in
the classroom, interacting with the regular education teacher to optimize the inclusion of exceptional
students in regular classroom activities, and reviewing lesson plans and strategizing ways to integrate
special services seamlessly into classroom activities.

Once a student is referred for a comprehensive evaluation to determine if the student is a student with
a disability; the parent/guardian will be requested to sign a parental consent for evaluation. Once
parental consent has been granted the initial evaluation must be completed within 60 calendar days of
receiving parental consent for the evaluation. The evaluation is the responsibility of a multidisciplinary
evaluation team; however, if a student is referred for a psychological evaluation a qualified
psychological examiner must conduct the evaluation.

After a psychologist concludes a formal evaluation of the student, results are given to the CCC to
determine if the student is eligible to receive special education services. Members of the CCC will
include at least one of the student’s general education teachers, a special education teacher, LEA
representative, and parent. Other individuals may be invited that have knowledge or special expertise
regarding the student, and the student when appropriate. Once eligibility is determined an Individual
Education Plan will be developed in accordance to ISBE 511 IAC 7-42-6; Developing an individualized
education program. Placement of the student in student with disabilities services will be designed in the
least restrictive environment. The Case Conference Committee will:
e Make placement decisions and ensure that the individual instructional needs of the exceptional
student are reflected in the student’s IEP
e Review placement decisions annually at the IEP review meeting
e Ensure accurate placement occurs for the student based on that student’s IEP and Free and
Appropriate Public Education guidelines
e Review and evaluate cumulative folders of all students coming from another state to determine
their eligibility status for exceptional student educational services
e Services will be provided through contracts with an appropriate agency if necessary or a school
staff member will be employed having the appropriate certificate in that exceptionality.
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Written procedural safeguards for students with disabilities will be given in the native language of the
parent(s), unless it is not feasible to do so, in order to notify, to make aware, and/or to offer consent for
any individually administered evaluation/reevaluation; any meeting scheduled to discuss eligibility
and/or placement; any time a due process hearing is filed; announcements of all Individual Educational
Plan (IEP) meetings; all meetings to discuss transition planning; all dismissal meetings; and any time
there may be doubt or question as to procedural policy. If the native language of the parent(s) is not a
written language, the explanation of the notice must be given orally or in a manner of communication
the parent(s) will understand. School personnel will ensure the parent(s) has understood the
information. They will also collect written documentation that this requirement has been met. These
safeguards are in place in order to help the parents of children with disabilities to understand the rights
that accompany programs for students with disabilities.

Federal and state laws regarding the protection of both the rights of the student and the parent(s)
including but not limited to the protection of rights related to notice, consent, independent evaluation,
records, hearings, and appeals. Additionally, the parent(s) may examine all records of his/her child,
receive explanations and interpretations of the educational records, receive copies of the records with
the understanding that a fee may be charged for the copying of the records, and/or receive a copy of
the evaluation report and any other documentation used to determine a child’s eligibility for an
exceptional student education program or used for assessment purposes. For accountability purposes,
all students will participate in assessment procedures for students with disabilities. Appropriate
accommodations will be in place based on the individual needs of each student to afford an accurate
assessment.

In accordance with ISBE 511 IAC 7-42-9 the IEP Team will conduct a reevaluation of each student at least
every 3 years, unless the parent and the IEP Team agree that the reevaluation is unnecessary. However,
a reevaluation may be conducted at any time if the IEP Team feels the needs of the student should be
reevaluated or the student’s teacher or parent request a reevaluation. A reevaluation is not to occur
more than one time a year unless agreed upon by the parent and the IEP Team. With regards to
reviewing and revising of IEPs; the IEP Team shall review the IEP at least annually, however, a parent or
the student’s teacher may request to review or revise the IEP prior to the annual review requirement.
South Indianapolis Charter Academy’s effectiveness in serving students with disabilities will be
evaluated on a continuous basis. The special education and general education staff will meet as a team
on a quarterly basis to review progress monitoring data on the students served to determine if students
are meeting the goals and objectives of the their IEPs. Accommodations and supports will also be
reviewed in order to ensure they are being implemented in the general education setting. If a student
with a disability is not meeting the expected progress, a CCC meeting will be held to discuss the
student’s academic performance and to make any necessary recommendations. Each year, the
administration and staff of the school will review all special education data, including assessment data
and AYP data, to ensure the special education services are focused on student achievement.

The special education records of students with disabilities attending South Indianapolis Charter
Academy will be stored in a secure location on the school premises. South Indianapolis Charter Academy
will adhere to ISBE 511 IAC 7-38-1; Access to and disclosure of educational records.
The integration of special education services into the general education program will be supported by
providing and requiring participation of both special education and general education staff in
professional learning opportunities that focus on but limited too:

e Development of legally sound IEPs

e Educating students with disabilities in the general education setting.
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e Implementing accommodations in the general education setting
e Progress Monitoring of IEP goals and objectives
Special Education Legal Issues
Differentiating instruction
Implementing Effective Co-Teaching Models
e The Standard Based Classroom
e Implementing Assistive Technology in the general education setting
CSUSA and Indiana Charter School Board as well as staff participating in professional opportunities
provided by the Indiana State Board of Education and the hiring of private consultants will provide
technical assistance and training.

3. Explain how the school will meet the needs of English Language Learner (ELL) students.

South Indianapolis Charter Academy’s admission policy welcomes and encourages the enrollment of
students of all learning profiles. The school’s marketing strategy and materials will include a complete
explanation that the school is "tuition-free" public charter school that welcomes students with
"exceptionalities," "disabilities," and "limited English proficiency." At the heart of the Education Model’s
design is analyzing data, sharing this data with parents and students, and then planning for progress
leading to the success of each student. Each student’s strengths and weaknesses and cumulative
progress in attaining a year's worth of learning or more at a specific grade level is tracked and reviewed
with parents and students. South Indianapolis Charter Academy will use the Personalized Learning Plan
design that includes analyzing data, sharing this data with parents and students and then planning for
progress leading to the success of each student to attract and retain students with disabilities by
publicizing the benefit of individualized learning plans. Through understanding the process of
individualized data analysis and goal-setting parents of students with disabilities will wish to continue
their success within the student body of South Indianapolis Charter Academy.

The mission of the ELL program is to prepare and successfully equip bilingual, bicultural, and bi-literate
students to meet the needs of their global community. In order to support our Limited English Proficient
(LEP) students, South Indianapolis Charter Academy will equip them with targeted instructional support
necessary for their academic success. We will use a structured English immersion methodology to fulfill
this goal, as this strategy has been shown to demonstrate the best results with English language
learners. In addition, our extended school day and school year will provide needed additional learning
time for these students. For parents whose English proficiency is also limited, we will make sure that all
school information is translated using a document service company or a staff member fluent in a
particular language. South Indianapolis Charter Academy will actively recruit staff members that are
native speakers or fluent in the prevalent non- English languages of our student population.

ELL students will be identified in the initial assessments administered upon enrollment and through a
Home Language Survey. Students will be selected to take the assessment if they are foreign-born or do
not speak English in the home. Once the assessment results are collected, an instructional plan for the
students who qualify will be creating including the integration of scaffolding methods to address the ELL
and set goals for achieving proficiency. As prescribed by law, intervention will be administered that
facilitates growth in English mastery, while promoting content knowledge. The CSUSA Education Team
will assist South Indianapolis Charter Academy in the tracking of individual student data through the
Student Information System (SIS). The school will have the capability of disaggregating data by individual
student, by individual class, by grade level and by school. It also offers teachers, parents, and students
online Web access to student data. Student achievement data will be included in each student’s file and

Page 27 of 419




will make year-to-year evaluation and tracking of mastery of individualized instruction and support for
growth in the target language.

In order to promote both literacy and proficiency, the ELL program will provide English language
development instruction that is age and grade appropriate and is tailored to the student’s English
proficiency level. ELL program will be in a climate that promotes not only listening, speaking and
reading, but also writing skills. ELL Students will receive comprehensible instruction for the core
curriculum so that they can make academic progress comparable to that of native English speakers as
documented by individual and group data.

South Indianapolis Charter Academy offers ELL students’ instructional services through an English
Immersion program mainstream/inclusion instructional delivery models. Mainstream/inclusion
instruction provided to ELL students is equal in amount, sequence and scope to the instruction provided
to the non-LEP students at the same grade levels. Instruction is supported through the use of ELL
instructional strategies. In addition, the curriculum, textbooks and other instructional materials used by
ELL students are comparable to those used by their non-LEP counterparts. Supplemental text and
materials are also provided. This grading on the appropriate language development level, using a variety
of instructional sources, provides optimal opportunity for promotion.

South Indianapolis Charter Academy will work to support every student who wishes to enroll at the
school. The School will be able to identify students who are homeless or at risk of being homeless
through the schools open enrollment and registration process. Once identified, the school will comply
with the federal requirements outlined in NCLB and IDEA, as well as work with local agencies to
coordinate resources for shelter, clothing and food. Further, the school will notify the local agencies of
guardianship issues as necessary. Student lacking documentation usually required due to homelessness
will not be a barrier to enrollment at the school. The Student Services Coordinator will hold primary
responsibility for the identification of homeless students, as well as ensuring that students identified as
homeless are receiving the required services and supplies.

4. Explain how the school will identify and meet the learning needs of students who are performing
below grade level and monitor their progress.

Low performing students will also be identified through the use of diagnostic assessments. Students

who score below grade level will be given extra support to reach grade level within the classroom, such

as small group setting and differentiated instruction, as well as support outside of the classroom.

Comprehensive Intervention Reading Programs
South Indianapolis Charter Academy will meet the individual needs of students who, based on diagnostic
data, have been identified to have significant skill deficiencies and/or read two or more years below
grade level through additional instructional minutes using a research-based intervention program.
Students will receive additional instruction in a small-group setting with more frequent progress
monitoring to ensure accelerated progress toward grade level expectations. Some research-based
programs that the teacher may utilize are:

e Reading Mastery (K-2)

e  Early Success (K-2)

e Soar to Success (3 - 6)

e Voyager Passport (K- 6)

Progress Monitoring
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Between diagnostic assessment periods, teacher will administer a variety of assessments to students in
need of intervention.

e Fluency assessments — Teachers will administer fluency assessment such as oral reading fluency
checks and high frequency word checks to determine fluency progress.

e Running Records — Teachers will track instructional reading level progress through periodic
administration of running records

e Phonics & Phonemic Awareness assessments — Teachers will administer spelling assessments
such as Words Their Way to determine mastery of phonics skills.

e Standards Assessments - Teachers will administer standards assessments to measure mastery.
Standards assessments are formative assessments that are designed to evaluate whether a
student has or has not mastered a specific standard at the lowest level that was taught. The
School provides each grade level with standards assessments that are aligned to the Guaranteed
and Viable Curriculum. Each standards assessment measures the academic performance of each
student on a particular standard that has been introduced and practiced multiple times.

e Benchmarks —Benchmarks will be administered to provide data regarding progress toward
Indiana Academic Standards, reading stamina, and reading level.

All elements of progress monitoring will be shared with parents through the Narrative Report Card and
data conferences. This connection between home and school will enhance students’ ability to achieve
annual progress.

South Indianapolis Charter Academy’s Student Support Team/Response to Instruction / 504 models are
aligned with all Federal and state laws to ensure all students including students with disabilities receive
a free appropriate public education using a guaranteed and viable curriculum to ensure learning gains.
South Indianapolis Charter Academy’s Response to Instruction (Rtl) correlates with the Indiana
Department of Education’s three-tier instructional model, the flowchart of instructional decision-
making, and the problem-solving model. The Rtl model includes:

Tier 1 — Standards-Based Classroom Learning: all students participate in general education learning that
includes: universal screenings to target groups in need of specific instructional and/or behavioral
support, implementation of the Indiana Academic Standards through a standards-based classroom
structure, differentiation of instruction including flexible grouping, multiple means of learning, and
demonstration of learning, progress monitoring of learning through multiple formative assessments, and
positive behavior supports.

Tier 2 — Needs-Based Learning: In addition to Tier 1, targeted students participate in learning that is
different by including: standard intervention protocol process for identifying and providing research
based interventions based on student need, on-going progress monitoring to measure student response
to intervention and guide decision-making.

Tier 3 — SST-Driven Learning: in addition to Tier 1 and Tier 2, targeted students participate in learning
that is different by including: intensive, formalized problem solving to identify individual student needs,
targeted research based interventions tailored to individual needs, frequent progress monitoring and
analysis of student response to intervention(s).

Tier 4 — Specially- Designed Learning: In addition to Tiers 1 through 3, targeted students participate in:
specialized programs, methodologies, or instructional deliveries, greater frequency of progress
monitoring of student response to intervention(s).
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South Indianapolis Charter Academy’s curriculum resources for reading, mathematics, writing, and
science are embedded with differentiated instructional lessons, strategies, and assessments that are
associated with the each Rtl Tier Model.

Additional Help: Homework and class-work help is offered during specific office hours throughout the
week to assist students in need of extra practice. Teachers make themselves available during a time that
is outside of the instructional block. This additional contact with the student is critical for those who
need a structured practice environment, as well as continuous feedback throughout the learning
process both at home and in school. Initiating and strengthening collaboration between school, home,
and communities, provides the basis for support and reinforcement of student learning. Involving
parents and students, and engaging them in a collaborative manner are critical to successful
implementation. This plan for assisting remedial students involves continuous collaboration between all
stakeholders.

Tutoring: When learning gains are not progressing at an agreed upon rate for all stakeholders, there are
additional resources available. For students that require additional intervention, tutoring will also be
available at the School. These sessions are derived from our operating budget and are applied to those
students requiring extra intervention to bring them up to grade level expectations. Teachers use a set
curriculum in small group setting, targeted to students’ skill deficiencies, as determined by diagnostic
and formative data.

Classroom teachers remain in continual contact with all stakeholders by updating the Personalized
Learning Plans, using data derived from ongoing progress monitoring, Student Information System
Narrative Report Cards, and benchmark testing results.

Supplemental Intervention Reading Program: Based on diagnostic assessments and benchmark data,
students will receive additional instruction and practice on identified skills. Teachers will provide
additional instruction in times such as before and after school, through content area integration, during
enrichment activities or lunch, and any other opportunity to support student achievement of individual
learning goals. Some research-based programs that the teacher may utilize are:

e Research Based Center Activities e Reading Plus

e Elements of Vocabulary e Words Their Way

e Accelerated Reader e Systematic Sequential Phonics
e Study Island e Ladders to Success

e Ticket to Read

5. Explain how the school will identify and meet the needs of intellectually gifted students.

South Indianapolis Charter Academy recognizes the need to provide developmentally appropriate and
challenging educational services for high ability students who have a potential for exceptional
achievement and is committed to meeting the special needs of these students by providing a variety of
service options and educational opportunities. High ability students are defined as "Students who
perform at, or show the potential for performing at, an outstanding level of accomplishment in at least
one domain when compared to other students of the same age, experience, or environment; and is
characterized by exceptional gifts, talents, motivation, or interests” according to IC 20-36-1-3.

Parents and/or guardians of children who enroll in South Indianapolis Charter Academy will be provided
information on the following topics:
1. The gifted education program operated by South Indianapolis Charter Academy, its referral
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procedures, and eligibility requirements.

2. |Initial consideration of a student for gifted educational services.

3. The student’s eligibility status after an evaluation, at which time the parent or guardian shall be
afforded an opportunity for a conference to discuss student eligibility and placement.

4. The type of service to be provided annually, the teaching method to be used, and the time
allotted for student to receive services. Parents or guardians shall also be informed of the
objectives designed for students to meet and the manner in which evaluation of the mastery of
these objectives will be conducted.

5. The performance standards the student shall meet for the continuation of high ability services;

6. The length of probationary period in which the student is in jeopardy of losing high ability
services. The notice shall specify the criteria the student shall meet to continue receiving gifted
services.

7. The termination of high ability education services in the event that the student fails to meet the
continuation criteria. The notice shall contain a statement that the student shall become eligible
to receive high ability services upon meeting the criteria for the continuation of services.

Referral

1. Reported Referral. Teachers, counselors, administrators, parents or guardians, and other
individuals with knowledge of the student abilities may refer a student for consideration for high
ability educational services.

2. Automatic Referral. Students who score at specified levels on a norm-referenced test shall be
considered for further assessment to determine eligibility for high ability services.

Consent

Parents or guardians must give written consent for testing of a student who is being considered for high
ability education services or before a student can receive high ability services.

Eligibility

1. To be eligible for high ability services, students will be evaluated by a qualified evaluator using

a multifaceted assessment and meet the criteria in at least one (1) of the following domains:
e General intellectual
e General creative
e Specific academic
e Technical and practical arts
e Visual and performing arts
e Interpersonal

2. Data regarding a student’s eligibility that was gathered and analyzed by an outside source may
be considered; however, this data will not be substituted for data the school generates during
the testing/evaluation process.

Continued Participation

Progress of each high ability student will be reviewed each year and he/she will continue to receive
services provide the student demonstrates satisfactory performance in regular and high ability
education classes

1. Anystudent who fails to maintain satisfactory performance in regular and high ability education
classes will be provide a probationary period in which the student will continue to receive high
ability services while attempting to improve to satisfactory performance. The length of this
probationary period will be no less than one semester grading period.

2. Any student who fails to demonstrate satisfactory performance in both regular and high ability
education classes during the probationary period and for whom high ability services are no
longer appropriate will have a final review before services cease. If the student meets criteria for

Page 31 of 419




continuation of high ability services, then services resume.
Reciprocity
Any student who meets the Indiana state eligibility criteria for high ability education services in another
Indiana school district will be considered eligible to receive high ability services in South Indianapolis
Charter Academy; however, a student who transferred from another Indiana system must meet the
continuation criteria listed above for services. There is no mandated reciprocity between states.
Curriculum Services Provided
1. The curriculum provided for high ability students in South Indianapolis Charter Academy
incorporate the Indiana State Board of Education approved student competencies and
standards. The objectives focus on developing cognitive, learning, research and reference, and
meta-cognitive skills at each grade level, using differentiation principles, creating a scholarly
culminating product or performance, and incorporating one or more content areas into their
scholarly studies.

2. Each student in high ability services will receive at least five segments per week of high ability
instruction using an approved delivery model.
Data Collection

Data on the number of students referred for evaluation of eligibility for high ability education
maintained by grade level, gender, and ethnic group.

Student Recruitment and Enrollment

1. State the maximum enrollment school-wide and per grade level you are setting to facilitate student
academic success and the school’s ability to achieve other performance expectations.

The maximum enrollment school-wide will be 1,140 students. Please refer to student enrollment

projection table in the Executive Summary for grade level maximum enrollment.

2. Explain the plan for student recruitment and marketing that will provide equal access to any family
interested in the new school.
South Indianapolis Charter Academy will conduct a three phase marketing campaign: Identification,
Awareness and Recruitment. The efforts of this campaign should achieve enrollment capacity with a low
student-to-staff ratio. The complete marketing and recruitment plan is provided in Attachment 7. South
Indianapolis Charter Academy will endeavor to achieve racial/ethnic balance through the
comprehensive marketing plan. The School will focus its efforts on recruiting students in a manner
consistent with the racial/ethnic balance of the community it serves or within the racial/ethnic range of
other public schools in the same District. This effort will include marketing to underrepresented
populations with direct mail, community postings, public service announcements, and the availability of
bilingual staff.

3. Attachment 7 provides the South Indianapolis Charter Academy’s Marketing and Enrollment Policy.

Student Discipline
1. Describe the philosophy of student discipline.

CSUSA'’s discipline plan is rooted in equipping students, teachers, and all other members of the school
community with the tools needed to secure an optimal teaching and learning environment thus
enhances the opportunity for exemplary academic achievement and personal development.
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The adopted Student Discipline Plan will integrate, in large part, Indianapolis Public School’s Code of
Conduct and policy and procedures on discipline and dismissal as well as due process for non-disabled
students. Exceptions will include areas that are integral to the successful implementation of the core
academic and school-culture components outlined in this charter application. These include areas such
as: school uniform policy, parent drop-off and pick-up procedures, and grading policy.

The final Code of Conduct and corresponding Parent/Student Handbook integrating that Code of
Conduct will be developed and adopted by the school prior to school opening. Copies of the Student
Code of Conduct will be distributed to each student and parent at the beginning of the school year.

Teachers will attend summer professional development sessions provided by CSUSA, prior to the start of
the school year. Parts of the professional development sessions are designed with a focus on
understanding the school-wide discipline plan, the Student Code of Conduct, and classroom
management. Teachers are also encouraged to attend classroom management professional
development sessions, which are offered by the county where applicable.

New teachers participate in an annual New Teacher Induction session as well as in various sessions
offered throughout the school year. These supplemental sessions are primarily designed to assist with
classroom management. Throughout the year, new teachers have a network of support through our
Teacher Learning Communities. A mentor teacher leads the Teacher Learning Communities at the
School, providing support and training as well as an opportunity to share best practices. In addition,
both the Teacher Learning Communities mentor teacher and new teachers receive support from our
CSUSA Education Team through quarterly training sessions and monthly web-based video training
sessions. Below is a sampling of professional development sessions related to classroom management
and student discipline that will be provided:

e What Great Teachers Do Differently: 14 Things that Matter Most

e Safe and Civil Schools

e CHAMPs: A Proactive and Positive Approach to Classroom Management

e Response to Intervention

e Exceptional Student Education Regulations and Procedures

e Positive Behavior Support Models

Communities of Character Program:

Students must be taught how to be productive citizens, and the best way to teach them is to
demonstrate how to be productive members of a community while achieving academic goals. Therefore,
South Indianapolis Charter Academy will implement the Communities of Character program as
innovative programs that integrate a focus on academic rigor, good citizenship, and opportunities for
real-world experiences.

Community of Character promotes an increase in student motivation towards academic learning by
incorporating students’ interest in real-world experiences. This is congruent with research that guides
educators toward student engagement methods to increase student achievement. Students’ interests
are utilized to fuse the data-driven curriculum with real world application of principles giving students
an opportunity to grow in the safe environment of the smaller learning groups. This is the core goal of
CSUSA’s philosophy that all children can learn, function as responsible citizens, and actualize their
potential as productive members of an increasingly competitive global society.
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2. Attachment 8 provides the South Indianapolis Charter Academy’s discipline policy.

V. PERFORMANCE MANAGEMENT
1. Describe any mission-specific educational goals and targets that the school will have.
South Indianapolis Charter Academy will track specific and measurable goals regarding attendance,
matriculation, individual and sub-group scores, and teacher retention. South Indianapolis Charter
Academy will also align school structures and processes in response to this data through data-driven
decision making. The table below provides summary academic goals:

Indicator School Goals
Year 1 Year 2 Year 3 Year 4
Grade 3-6 Percent Passing ISTEP+ ELA & Math Standard 43% 45% 48% 52%
Grade 3-6 Percent Passing ISTEP+ ELA Standard 54% 56% 59% 63%
Grade 3-6 Percent Passing ISTEP+ Math Standard 57% 59% 62% 66%
Grade 4 & 6 Percent Passing ISTEP+ Science Standard 36% 38% 41% 45%
Grade 5 Percent Passing ISTEP+ Social Studies Standard 30% 32% 35% 39%
Attendance Rate 95% 95% 95% 95%
Percent of Students with More than 10 Unexcused Days Absent 2% 1% <1% <1%
Adequate Yearly Progress (AYP) Once defined based on the enrolled
population, The School will make every
effort to achieve adequate yearly progress
for all applicable subgroups, as defined by
NCLB.

2. Describe any mission-specific organizational goals and targets that the school will have.

PERFORMANCE OUTCOME

SCHOOL'’S INTERNAL GOAL

Daily Attendance

South Indianapolis Charter Academy average daily attendance rate will be 95% or
higher each school year. Students must be present for a minimum of 162 days. A
student who is absent 5 or more days in a six-week period shall receive an incomplete
grade in all subjects involved if the grade is not made up before the end of the
grading period.

Measures:

1. Each year, the School will seek to improve upon its prior year number percentage
of students absent more than 10 days until it reaches 3% or less of all students
being absent more than 10 days.

2. Each year, the School's average daily student attendance rate will exceed the
state's average daily attendance rate for K-8 schools.
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State Tests

Continuously enrolled students will perform a passing level on all state assessments
(ISTEP+) at a rate higher than similar schools demographically and geographically.

Goal: Students will demonstrate aggressive progression in proficiency related to
English Language Arts, Math, Science, and Social Studies.

Measures:

1. During the life of the Charter, the school will demonstrate reasonable progress on
the ISTEP+ in ELA and Math in grades 3-6. Reasonable progress is defined as
producing gains that are larger than comparable schools' gains

2. During the life of the Charter, South Indianapolis Charter Academy will
demonstrate reasonable progress on the ISTEP+ in Science and Social Studies.
Reasonable progress is defined as producing gains that are larger than comparable
schools' gains (schools within +/-10% of the school's % "At Risk" and % Minority).

Diagnostic Tests

During the life of the Charter, the school will demonstrate reasonable progress on
diagnostic assessments in Reading, Language, and Mathematics Tests. Reasonable
progress is defined as producing gains that are larger than comparable schools’ gains.
(schools within +/- 10% of the School's % "At Risk" and % Minority).

Goal: Students will demonstrate continued increases in proficiency related to English
Language arts, Math, and Science.

Measures:

1. Students in grades K-8 will take diagnostic tests three times per year. Each student
will demonstrate progressive growth based on differences of scale scores between
diagnostic assessments.

South Indianapolis Charter Academy’s enrollment goal is at least 95% of the projected

Matriculation enrollment for each year of operation. The waiting list goal is equal to at least 50% of
the available spaces in kindergarten and first grade each year.
The school will strive to maintain an 85% teacher retention rate of continuing
Teacher Retention teachers, excluding teachers dismissed for cause, relocation, or those the school does

not choose to retain.

Other; describe

1. Each year 80% The School’s families will report being Satisfied or Highly Satisfied
with the overall quality of the school’s educational program.

2. The School will work towards meeting AYP requirements for all subgroups during
each year of its operation.

3. In addition to mandatory state assessment and testing requirements (ISTEP+, IMAST, ISTAR, ECA, as
applicable), identify the primary interim assessments the school will use to assess student learning
needs and progress throughout the year (e.g., NWEA, Acuity).

Baseline assessment provides all stakeholders with the information needed to identify students’
strengths and weaknesses, to effectively target instruction, and to set school-level classroom-level and
individual student-level goals. Baseline assessments include summative assessments such as Criterion
Referenced Competency Tests, the CSUSA Benchmark Tests, pre-assessments, and end of unit and

chapter tests.
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Teachers begin the school year by assessing the last year’s data and CSUSA Benchmark #1 to target
and differentiate instruction, and to help students focus their learning as they work to master
specific skills and content. Throughout the year school administrators meet with teachers in Data
Summits to review Benchmark #2 and #3 to further drive instruction.

4. Explain how the school will measure and evaluate academic progress.

Student assessment and performance information will be shared with students and parents in
multiple ways. Teachers will update Personalized Learning Plans, within the CSUSA Student
Information System (SIS), as well as reflect data on the Report Cards, and discuss student progress
via student/teacher and teacher/parent Data Conferences. In addition, CSUSA has designed and
implemented the Student Information System, a web-based tool to assist in the daily
communication and information maintenance of the school. This tool can be accessed from any
computer with Internet access. The school will be equipped with computer stations for parent
access. The Student Information System is currently designed to be a tool for administrators, faculty
members, parents and students. Each different type of school community member can be given
access to the Student Information System and what they are able to view will change depending
upon their authorization level. Parents can view their child’s assignments and cumulative grades,
benchmark test scores, and personalized learning plans and then communicate via electronic mail
with the classroom teacher.

South Indianapolis Charter Academy will require that parents pick up a student report quarterly, and
sign the report card indicating that they are aware of their student’s progress on mastering grade
level expectations. A Progress Report will also be sent home every 4 weeks, as a means of
communicating with parents throughout the quarter. Parent conferencing with teachers will be
within the school schedule after the quarterly reports and parents can request a conference with
their students’ teacher at any time. It is the policy of the school that teachers and administrators
return phone calls and correspondence within 48 hours of receipt.

Student Cohorts

Reporting in the Student Information System offers the school the capability of disaggregating data
by individual student, by individual class, by grade level and by school. It also offers teachers,
parents, and students online web access to student data. Administrators meet with grade-level
teams at the beginning of the year to set grade-level achievement goals based on the previous
year’s performance of that cohort. These goals are tracked using the predictive CSUSA Benchmark
Assessments. Administrators and grade-level teams then meet quarterly, to discuss progress and
implement corrective actions where necessary.

School-Level

In the summer preceding each school year all CSUSA Administrators meet for a network-wide CSUSA
Data Summit. School performance data is shared and compared, providing the administrators from
each school to share best practices. During this summit administrators set their school-level goals,
based on both their stated charter application goals, which sets the minimum, and the previous
year’s testing data, when available. CSUSA data analysts assist in the process, ensuring each school
maintains rigor while setting their school-level goals.
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Quarterly data summits are scheduled with each school to discuss progress being made using the
predictive CSUSA Benchmark Assessments. The benchmark data is compared with the school’s set
goals and corrective action plans are put in place to cover any noticed gaps. This process is repeated
throughout the year and the data outcomes and action plans are shared with Indiana Charter
Education Foundation on a quarterly basis.

5. Describe the information system the school will use to manage student performance data.

CSUSA Student Information System

Grade Book: Grading is accomplished through the Teacher eGrade Book on the CSUSA’s Student
Information System graded at the most specific level of the state standards to facilitate data collection.
As the data is collected, it is displayed within the Teacher eGrade Book in various formats for
straightforward data analysis.

Reporting: Reporting in the Student Information System offers the school the capability of
disaggregating data by individual student, by individual class, by grade level and by school. It also offers
teachers, parents, and students online web access to student state testing, benchmark, and grade-book
data.

Responsibilities: Interpreting Data — The school administrators, with the help of CSUSA data analysts, are
responsible for carrying out school-level data reviews. They will then conference with grade-level teams
to create action plans aimed at covering gaps in student comprehension, based on specific standards.

Professional Development — Based on the school-level or grade-level data conferences, school
administrators, with the help of CSUSA curriculum specialists, will review/revise the school’s monthly
and quarterly professional development calendars to target specific gaps in instruction.

6. Explain the training and support that school leadership and teachers will receive in analyzing,
interpreting, and using performance data to improve student learning.

All new CSUSA teachers are required to attend a CSUSA New Teacher Induction before the
beginning of the school year. One of the main focuses of this workshop is analyzing student
achievement data. They are taught how to effectively review previous year’s state test data,
benchmark data reports, and eGradeBook reports. After the administration of Benchmark 1, a
refresher conference is held with each grade-level team, where administrators work with the
teachers in analyzing and interpreting benchmark 1 results. This process continues for Benchmark 2
and 3. CSUSA curriculum specialists also administer a training session at the beginning of the year
covering best practices in effectively entering grades using the CSUSA Standards-Based eGradeBook.

7. Describe the corrective actions the school will take if it falls short of student academic
achievement expectations or goals at the school-wide, classroom or individual student level.

South Indianapolis Charter Academy will work to earn exemplary growth, as indicated by the first
and second years as a school, and will further work to meet each targeted goal. As part of the CSUSA
family of schools, South Indianapolis Charter Academy will reach and display a culture of excellence
in all areas of service to the community. Corrective Action will be immediately taken if the schools
internal goals and standards are not met. Some possible actions may include the following:

¢ Increased monitoring and site visits conducted by CSUSA

e External study in conjunction with an internal school study to target opportunities for

growth
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¢ Further explore and implement new methodologies to incentivize studying and
achievement
¢ Evaluate the school-wide environment to ensure a safe and orderly environment

CSUSA actively monitors the learning environment of the school. CSUSA’s semiannual parent,
student, and staff surveys are designed to provide the parents, students, teachers and
administrators the opportunity to provide feedback on the school academic environment and school
culture. Through analysis and evaluation of data, these results are used to develop action plans and
facilitate the school’s improvement process both ongoing through the school year and as a part of
goal setting prior to the beginning of each school year.

GOVERNANCE & MANAGEMENT
Legal Status and Governing Documents - Attachment 9 provides corporate documents including Articles
of Incorporation and proposed Board Bylaws. Attachment 10 provides the completed and signed
Statement of Assurances. Attachment 11 provides Organizational Charts.

Governing Board
1. Governance Structure and Composition.

South Indianapolis Charter Academy will be governed by a single network-level governing board. Please
refer to Attachment 11 for a detailed governance structure of Indiana Charter Education Foundation.

The Governing Board currently has six members; they have identified two prospective board members.
One of the prospective board members has legal expertise and both have expertise in the fields of
business and education.

2. Roles and Responsibilities.

Indiana Charter Education Foundation has control over the budget, and it is ultimately responsible for
the results produced in the school, based upon its charter. The Governing Board will delegate certain
day-to-day responsibilities to CSUSA who will be responsible for controlling expenditures according to
the budget and for producing academic results according to the Governing Board’s directives; thus
ensuring that accountability and responsibility continue to be monitored in this chain of command.

The President of the Board shall preside at all meetings of the Board and shall perform such other duties
as may be assigned to her by the Board. The President shall be the principal executive officer of the
Corporation and, subject to the control of the Board, shall in general supervise and control all of the
business and affairs of the Corporation.

Indiana Charter Education Foundation will be accountable to the Indiana Charter School Board, parents,
students, teachers and community through regularly scheduled board meetings. Policies to be set by
the Governing Board include;

e QOversee operational policies

e Academic and financial accountability.

e Annually adopt and maintain an operating budget.

e Exercise continuing oversight over charter school operations.
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e Report the School’s progress annually to the Indiana Charter School Board
e Ensure that the School has contracted with a certified public accountant for the annual financial
audit
e Review and approve the audit report, including audit findings and recommendations
e Monitor a financial recovery plan in order to ensure compliance (if applicable).
e Report progress annually to its sponsor, including at least the following components (i.e. Charter
School Annual Report):
e Student achievement performance data
e Financial status of the School, including revenues and expenditures at a level
o of detail that allows for analysis of the ability to meet financial obligations and timely
repayment of debt
e Documentation of the facilities in current use and any planned facilities for use by the
School
e School Staff teaching in-field or out-of-field

3. Board Creation/Transition.

It is anticipated that several members of the Founding Group will transition to the Governing Board
while several members may not. The Founding Board will be involved in school development and
planning until school start-up activities are underway. Founding Board members will recruit, interview,
and recommend new board members to the Governing Board. Founding Board members that transition
off the board will remain as advisors to the board and advocates for the school for the long-term.
Attachment 12, provides a completed and signed Board Member Information Sheet and the required
signed national background check authorization form for each proposed Board member.

4. Pre-Existing Nonprofit Organization. Not Applicable
5. Procedures.

The number of directors shall be as specified in or fixed in accordance with the Bylaws of the
Corporation; provided, however, that the minimum number of directors shall be three (3). The term of
office of a director shall be as specified in the Bylaws. Terms of office of directors may be staggered as
specified in the Bylaws. Current Board members elect new members to the Board through a majority
vote after determining that a proposed new member shares a similar vision for the School and can add
value to the Board (also see “Board Expansion, Development, Succession” section below).

Indiana Charter Education Foundation will conduct regularly scheduled meetings in a manner compliant

with Indiana’s Public Access Laws, as detailed above under “Governance Structure and Composition.”

Beginning with the 2012-2013 School Year, the Board shall attempt to meet monthly, but in no case less

than ten (10) times per year at a meeting location to be determined by the President of the Board.

Monthly board meetings will provide detailed performance reports including the following:

e Monthly Financial Report — Including budget to actual presentation, narrative description of
variances, and forecasts

e School Report — Update of enrollment, withdrawals, staffing, facility issues, and ongoing activities in
the school

e Action Items — Reports of specific tasks or activities requested by the Board Academic Achievement
— Progress reports from benchmark tests during the year and results from annual standardized tests

e Satisfaction Surveys — Results from semi-annual parent, staff, and student satisfaction surveys

e Strategic Plan — Annually, the school will develop a strategic plan detailing the specific measurable
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goals and objective to be accomplished over the course the coming school year

e Annual Report — At the end of each school year, the Board will be provided an Annual Report of
school performance tied to the strategic plan goals and objectives established at the beginning of
the year.

Indiana Charter Education Foundation will fulfill its responsibilities by establishing policy consistent with
the School’s mission and ensuring the School’s programs and operations are faithful to the terms of the
Charter including compliance with statutory and regulatory requirements.

The Governing Board does not currently plan to have any standing committees, but may plan to develop
some at a later time. Such committees may include a nominating committee or development
committee.

6. Ethics and Conflicts of Interest -Attachment 13 provides the Foundation’s proposed policy.

7. Advisory Bodies. At this time, the Governing Board has not formed any advisory bodies or councils
and has not outlined specific plans for the formation of such bodies.

8. Board Expansion, Development and Succession.

The Indiana Charter Education Foundation believes continued Board development is one of the most
critical responsibilities of the Foundation. Proper selection of board members will ensure desired
continuity of the Foundation’s mission and goal attainment. The directors should have a range of
knowledge and experience in education, finance, law, management, business, fundraising, and political
expertise. The Board should reflect the diverse population of the community it serves. New Board
members will be nominated by existing Board members. The Board may appoint a nominating
committee. Persons shall be offered a position on the Board contingent upon a favorable vote of a
majority of the directors on the Board. All directors will complete initial and ongoing governance
training, including but not limited to; Charter School Law in Indiana; Ethics and Conflicts of Interest
Policy; Basic Understanding of Parliamentary Procedures; Guided Questions for Mission Statement and
Strategic Planning; Drafting Board Policies; Personal liability of directors; Fiscal duties under Indiana
charter school law; meeting requirements and best practices; Board agenda and calendar requirements
and best practices; and Indiana Open Door Law.

Proper orientation will ensure desired continuity of the Foundation‘s mission and goal attainment. New
Board members will receive an orientation which will include an overview of their responsibilities, a
thorough review of the By-Laws, Articles of Incorporation and other applicable governing documents.
Each board member will receive a comprehensive binder containing copies of the board by-laws, charter
contract, management agreement, minutes for the previous year, contact information and other
pertinent information. Board training will be held during regularly scheduled Board meetings, but there
will be occasionally special training sessions.

9. Grievance Process.

Parents may bring complaints to the leadership team of the School at any time. It is the responsibility of
the leadership team to work to understand the concern. The policy of the School will be that academic
concerns are first discussed with the teacher. If the parent determines that the concern has not been
adequately addressed, then they should make an appointment with a member of administration. If after
a discussion with administration and ample time is given to address the concern the parent has
determined that the concern has not been addressed, the parent may contact CSUSA as well as the
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Governing Board. After working to resolve the concern with CSUSA, the parent may also contact the
School‘s authorizer if they have determined that their concern has not been adequately addressed. It is
the desire of the school, the Governing Board, and CSUSA to create the best learning environment for
each student, including working to resolve concerns parents have regarding their child‘s academic
environment.

School Management Contracts

Indiana Charter Education Foundation intends to contract with an Education Service Provider for school
management, please refer to Attachment 14.

Several board members were involved in the process of evaluating CSUSA as a potential Indiana
Turnaround School Operator (TSO) or were exposed to their work in the community during the TSO
process. As a result of working with other community leaders around the TSO process, the concept of
creating a system of high-performing elementary schools came into being. The idea of a successful
turnaround school prompted the concept of starting K-6 schools to serve as feeders for the high schools,
thereby creating a high-performing K-12 system. The board met with CSUSA twice in the month of
October and did a thorough review of CSUSA’s Educational Model and signed a Letter of Intent to enter
into a contract with CSUSA to develop, manage, staff and operate the Academy.

To the best of its knowledge, the Board does not have any existing or potential conflicts of interest with
CSUSA or any affiliated business entities.

NETWORK MANAGEMENT
1. Identify the network organization’s leadership team and their specific roles and responsibilities.

CSUSA has unparalleled experience and qualifications in charter school management, including team
members with direct oversight to plan, design, develop, staff, operate, equip and maintain the facility
and programs. Unlike many operators, CSUSA and its executive team take a hands-on approach with
each one of its network schools through all aspects of development, implementation, and management.
This approach is geared toward building strong enduring relationships with Governing Boards and
schools as well as ensuring the quality expected from the stakeholders in a CSUSA network school.
Attachment 14 provides biographies of the Management Team that will be assigned to work directly
with the School.

2. Explain any shared or centralized support services the network organization will provide.

CSUSA will offer centralized support to the Foundation and School in the following areas: establishing
the School; delivery of the Educational Model; human resource management; financial management;
strategic improvement; technology; marketing, enrollment and communications; governing board
relations; business and contracts management; and facility maintenance.

The organization will know that it is successfully delivering these services because the relationship
between the Governing Board and the ESP will be codified with a performance-based contract. The
Governing Board has complete authority to cancel the management agreement with the ESP for non-
performance. A detailed explanation of costs is included in the Management Agreement — please see
Attachment 14. For specific service goals, please see the Management Agreement as well as the Term
Sheet (both in Attachment 14).
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3. Using the table below, define school- and organization-level decision-making authority.

Function

Network/ Management Organization
Decision-Making

School Decision-Making

Performance Goals

Vice President of Education, CSUSA

School Principal

Curriculum

Vice President of Education, CSUSA

School Principal

Professional Development

Vice President of Education, CSUSA

School Principal

Data Management and Interim
Assessments

Vice President of Education, CSUSA

School Principal, Assistant Principal

Promotion Criteria

Vice President of Education, CSUSA

Assistant Principal

Culture

Vice President of Education, CSUSA

School Principal, Parent Teacher Co-op

Budgeting, Finance, and
Accounting

Vice President of Finance, CSUSA

School Business Administrator

Student Recruitment

Vice President of Education, CSUSA

School Registrar

School Staff Recruitment and
Hiring

Sr. Director of Human Resources

School Principal

H/R Services (payroll, benefits,
etc.)

Sr. Director of Human Resources

School Business Administrator

Development

Vice President of Development, CSUSA

School Principal, Parent Teacher Co-op

Community Relations

Vice President of Development, CSUSA

School Principal, Parent Teacher Co-op

IT

Information Technology Director

School Based Technician

Facilities Management

Director of Projects & Facilities, CSUSA

Assistant Principal

Vendor Management /
Procurement

Senior Manager of School Operations

School Business Administrator

VILI.
Staff Structure

SCHOOL STAFFING

1. See Attachment 15 for a complete staffing matrix for the proposed school.
2. Describe the administrative and staff structure planned for the school.

South Indianapolis Charter Academy’s staffing structure will consist of a leadership team comprised of
the Principal, Assistant Principal, Dean of Students, Student Support Coordinator and Curriculum
Resource Teachers (CRT). The leadership team will work collaboratively to support the remaining faculty
and staff. They will conduct weekly leadership team meetings to discuss student achievement and data
trends, upcoming school or community events, and address additional school-based concerns prior to
disseminating information to the faculty/staff. The leadership team will conduct faculty/staff meetings
as well to present information updates, discuss school-wide data and provide professional development
and/or feedback. In addition, grade-level team members will also meet weekly for planning and data
analysis purposes. The CRTs will also meet with the grade-level teams to provide ongoing
communication and support as well as discuss curriculum implementation, individual student data
analysis, Rtl support and lesson pacing and planning ideas.

Page 42 of 419




a. Total faculty and staff: 65 employees
b. Teacher —Student Ratio: 1:17
c. Adult —Student Ratio: 1:13

Flow chart of management:
Principal = Assistant Principal = Dean of Students = Student Support Coordinator, Curriculum
Resource Teacher, Team Leads = Teachers & Staff > Parents & Students

Staffing Plans, Management and Evaluation

1. Explain the relationship that will exist between the proposed charter school and its employees.

The relationship between the School and the employees will be such that the employees will be full time
employees of the School. Each year the employees will be extended a one-year, at will offer of
employment letter. This offer of employment does not serve as a contract between the employee and
the School. See Attachment 16 for the proposed employee handbook.

2. Outline the proposed school’s salary ranges and employment benefits for all employees, as well as

any incentives or reward structures that may be part of the compensation system.
CSUSA believes that it is in the best interest of both, the School and its employees, to fairly compensate
our workforce for the value of the work provided and have structured the compensation system in a
way that rewards high performers based on criteria linked to student achievement. Pay bands have
been established to a minimum, midpoint, and maximum scale by which job families can grow with
merit increases. How quickly an employee moves toward the maximum is determined by the budget and
the level of individual performance through an annual performance appraisal process. Incentive bonuses
are provided that link to the school strategic plan. Examples of these include: student achievement and
school enrollment criteria. The governing board will work with the ESP to establish budget criteria,
incentives, and other motivating factors that will attract, reward and retain the best employees. When
determining an employee’s starting salary several factors are considered, including but not limited to:

1. Base Pay, which is the start of the salary band.

2. Years of experience the candidate brings with them.

3. Higher education of a Master’s or Ph.D.

4. Critical shortage area: Science, Math, etc. (as needed)

South Indianapolis Charter Academy’s salaries are similar to the surrounding area schools but structured
differently. South Indianapolis Charter Academy will use a salary worksheet to calculate starting salaries
in a fair and consistent manner. For an example of how South Indianapolis Charter Academy might
determine starting salaries, please see 