PROPOSAL OVERVIEW AND ENROLLMENT PROJECTIONS

Please provide information for the applicant group’s designated representative. This individual will serve as the
contact for all communications, interviews, and notices from the ICSB regarding the submitted application.

IMPORTANT NOTE: The full application, including this form, will be posted on the ICSB website. Applicants are
advised that local community members, including members of the media, may contact the designated representative
for questions about the proposed school(s).

Legal name of group applying for charter(s):

Names, roles, and current employment
for all persons on applicant team, including each

board member:

Designated applicant representative:

Address:

Office and cell phone numbers:

Email address:

Rosa Parks: A Challenge Foundation Academy, Inc.

Todd Relue, School Board Chair, Attorney Plews Shadley
Racher & Braun LLP

Keyon Whiteside, School Board Vice Chair, Senior
Developer Willow Marketing

Javier Barrera, Board Member, President and Founder
BALAM

Charlie Garcia, Board Member, President Kali Systems LLC
Jeannette Bray, Board Member, Curriculum and Instruction
Coordinator TeamCFA

Anthony Helton, Chief Operating Officer TeamCFA

Jack Rowe, Director of Leadership Development and School
Support TeamCFA

Tisha Crisler, Controller TeamCFA

Jill Burleson, Director of Advancement TeamCFA

Kristen Rodriguez, Data and Instructional Technology
Coordinator, TeamCFA

DeAnna Rowe, Regional Director TeamCFA

DeAnna Rowe

1639 E Tanya Road

Phoenix, AZ 85086

(602) 526-8685

drowe@teamcfa.org

Provide the requested information for each school included in this proposal.
(You may add lines to the table if needed.)

Proposed Opening Year School Model Geographic School Grade Levels at

School Name (e.g., college Community * District(s) in Full Enrollment
prep, dropout Proposed
recovery) Location

Rosa Parks: A 2017 Core Knowledge | Far Eastside IPS K-8

Challenge Indianapolis

Foundation

Academy
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NOTE: * Please indicate the city/town and, if known, potential address or neighborhood of location. Virtual operators
should indicate the relevant geographies the operator intends to serve.

Proposed Grade Levels and Student Enrollment

Provide the following information for each charter school included in this proposal. Specify the planned year of
opening for each, the grade levels served, and both the planned and maximum number of enrolled students by grade
level for each year. (You may duplicate the table as needed.)

Proposed School Name: Rosa Parks: A Challenge Foundation Academy

Academic Year Grade Levels Student Enrollment (Planned/Maximum)
Year 1 (specify starting year) | K-2 300

Year 2 K-3 400

Year 3 K-4 500

Year 4 K-5 600

Year 5 K-6 700

At Capacity K-8 900

Do any of the proposed schools expect to contract or partner with an Education Service Provider
(ESP) or other organization for school management/operation?* Yes[] No[_]

If yes, identify the ESP or other partner organization: TeamCFA Foundation will provide school design and
development support.

Will an application for the same charter school(s) be submitted to another authorizer in the near future?

Yes[ ] No[X

If yes, identify the authorizer(s): None

Planned submission date(s): N/A

Please list the number of previous submissions for request to authorize this(ese) charter school(s) over the
past five years, as required under IC § 20-24-3-4. Include the following information:

Authorizer(s): None

Submission date(s): N/A
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Executive Summary
Mission and Vision for Growth in Indiana. TeamCFA Foundation (“TeamCFA”) is a charter school support
organization that has established a national network (“Network”) of high quality, free, public charter
schools bound by a common set of principles and goals. TeamCFA endeavors to support the
development of academically rigorous, financially sustainable charter schools by employing proven
academic, business and governance practices and leveraging the free market to provide quality
academic seats in neighborhoods where they don’t currently exist or are extremely lacking. TeamCFA’s
motto, “Together Each Achieves More,” is a belief that the success of each student takes the active
participation, communication and commitment of teachers, students and parents working in
collaboration. TeamCFA further believes that by fostering a continuous partnership among all the
stakeholders, the “TEAM” can build a strong culture of expectation, achievement and results.

TeamCFA formed Rosa Parks: A Challenge Foundation Academy, Inc., a non-profit organization for the
operation of Rosa Parks: A Challenge Foundation Academy (“RP:CFA”), a school for the Far Eastside of
Indianapolis. The mission of RP:CFA is to provide a robust, challenging and supportive academic
environment that is accessible to all students while encouraging and enhancing common values and
ideals in a community setting.

The mission of RP:CFA aligns with TeamCFA's ultimate goal to support schools in their missions to
develop thoughtful, articulate youth who are prepared to become productive, accountable, engaged
citizens. The successful execution of these missions can be seen every day across the TeamCFA Network.
Examples include:

e Pioneer Preparatory School: A Challenge Foundation Academy in Arizona, conducts an annual
Project Pride community service event where the students and faculty cleanup graffiti and prepare
the gardens in their Maryvale community. In 2015, 62% of the school's English Language Learners
were successfully reclassified, which is more than double the state reclassification rate.

e The Western School of Science and Technology: A Challenge Foundation Academy, also in Arizona, is
in its second year of operation and has a STEM-focused curriculum. The school promotes
engineering through its Building Warriors club, with hands-on opportunities to build structures for
various civic projects, including the cooperative rebuilding of their sister school Pioneer's playground
after it was destroyed in an arson attack.

e Brevard Academy: A Challenge Foundation Academy serves a rural area of Western North Carolina.
Prior to joining the Network, the school had gone through a tumultuous turnover in leadership. It is
now a B rated school with a continuously increasing enrollment and a new building in development.

e Piedmont Community School: A Challenge Foundation Academy serves a highly diverse population
of students in Gastonia, North Carolina. They have an elementary campus and a high school campus.
Every grade level has its own specific community service project and their civic clubs have been
featured in local media.

e Shining Rock Classical Academy: A Challenge Foundation Academy, a first-year school in rural
Waynesville, North Carolina, emphasizes the health benefits of outdoor activities and conducts
frequent field trips to take advantage of the natural beauty of the area. Students have participated
in multiple community events, including a recent schoolwide cleanup of Lake Junaluska and the
Haywood Waterways Association's polar plunge fundraiser.

e Thomas Jefferson Classical Academy: A Challenge Foundation Academy has served multiple rural
North Carolina counties since 1999. The graduating class of 2015 received combined academic
scholarships of over $7 million. The Washington Post has recognized the school as among the top
1% of US high schools for preparing students for college.



With this history of success, coupled with the experiences and lessons learned over the past 25 years,
TeamCFA is positioned and prepared to provide startup funding, technology grants, school board
training, leadership development, staff professional development and other support services to ensure
the successful start up of new community based schools. TeamCFA’s immediate focus in Indiana is to
support the development of two new schools: one in South Bend and one in the Far Eastside of
Indianapolis as reflected in this application. Implementing a slow growth model (beginning with grades
K-2 and up to 300 students), each school will provide a quality K-8 academic program for up to 900
students at full maturity and capacity.

TeamCFA is first and foremost committed to ensuring the success of the schools with which it is
currently working; however, as part of TeamCFA’s mission, it is committed to support the development
of academically rigorous, financially sustainable charter schools and will consider expanding its support
to existing Core Knowledge schools interested in joining the Network as well as recently approved
charter organizers with aligned missions.

Target Population. RP:CFA will be located on the Far Eastside of Indianapolis, targeting the families
residing near 38™ Street and Post Road. This school will be developed as a neighborhood school to
support the academic needs of students in the surrounding community who are currently without
quality educational options near their homes. Five of the seven identified schools within 5 miles of our
target community were rated D or F by the State.

The needs in this community are great and RP:CFA recognizes that others, too, are focused on providing
improved educational options for this area. RP:CFA will focus its efforts on not only a specific
neighborhood, but the youngest of students in that neighborhood. The organizers see the youngest
elementary students as a change agent for their communities. Focusing on K-8 lays a foundation for
successful learning in later years. Implementing a slow growth model has been effective in the Network
when developing community schools. Deliberate slow growth allows for implementation and practice of
the vision and culture of the school as well as targeting time and interventions to a smaller, younger
group of entering students who are likely academically behind. As students grow with and through
RP:CFA, the Board of Directors may assess the need for a high school. TeamCFA is an appealing partner
for the organizers because of its proven success and commitment to ensuring high quality education
options, including exploring the possibility of developing high schools in order to support the continuing
education of the schools’ students should other quality high school options not be available.

Community Engagement. In the spring and summer of 2015, TeamCFA began actively engaging
community organizations and identifying potential partnership opportunities in the Far Eastside of
Indianapolis. TeamCFA met with the Community Alliance for the Far Eastside (C.A.F.E.) executive
director Melissa Drew and C.A.F.E. board member Tom Crouch. C.A.F.E. is a social service organization
and community development corporation that exists to improve the quality of life for those who live,
work and worship in the Far Eastside community. C.A.F.E. and TeamCFA discussed future partnerships
that would bring job training and medical services on our campus for the families we serve. TeamCFA
also met with La Plaza. La Plaza advocates and prepares Latino students for educational success by
connecting Latino families to health and social services. RP:CFA will discuss collaboration opportunities
with La Plaza to engage the Latino community and provide services to students and families that would
support student success. It was with the support and encouragement of La Plaza’s Director of Programs,
Dulce Vega, that two of the RP:CFA board members were identified. Another key player in connecting
with the community was Charles Ingram, the Mayor’s Eastside Community Liaison. Mr. Ingram has
agreed to introduce our school to local congregations and business leaders and has been helpful in
scouting potential locations for RP:CFA. Our post-application engagement plan is to continue identifying
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representatives of community organizations to serve on the school board to develop a true community
school. Opportunities for partnerships and evidence of support are reflected in the letters of support
provided as Attachment 16.

Education Plan/School Design. The education plan/school design included in this application is a
replication of the strongest elements of schools in the TeamCFA Network. Specifically, the school will
implement the Core Knowledge Sequence, Core Knowledge Language Arts (CKLA) and Singapore Math
as the curricular foundation for its educational programs and utilize technology to enhance and support
instruction.

When Governor Mike Pence delivered his 2015 State of the State address, he spoke of “the evil that
came to the streets of Paris” earlier that month. He twice mentioned the city of Washington. And he
spoke about budgets: indeed, he mentioned the word budget ten times. Six years earlier, when
President Barack Obama delivered his first inaugural address, he spoke about those who “settled the
West.” He spoke about those who “endured the lash of the whip.” He spoke about “places like Concord
and Gettysburg, Normandy.” Governor Pence assumed that his listeners knew what Paris is, what
Washington is, what a budget is. President Obama assumed that his listeners knew about westward
expansion, slavery, and the location and significance of Concord, Gettysburg, and Normandy.

RP:CFA will give children the background knowledge that allows them to understand all of these things
and so much more. RP:CFA believes in the Core Knowledge philosophy: that every person in a diverse
democratic society deserves equal access to the common knowledge base that draws together its
people, while recognizing our differing traditions and contributions; that offering universal access to this
shared knowledge is a primary duty of schooling, critical to literacy, and to the closing of the
achievement gap between ethnic and racial groups; and that shared knowledge, a shared narrative, and
shared ideals of liberty and tolerance are indispensable ingredients for effective citizenship and for the
perpetuation of our democratic institutions. Implementing the Core Knowledge Sequence provides
every child with content in language arts and literature, history and geography, math, science, music and
the visual arts in grade-by-grade, year-by-year, coherent, age appropriate progression that is aligned
with the standards of the State. Details of Core Knowledge are provided in Attachment 11.

In the early development of the Network, TeamCFA partnered with schools that were implementing
Core Knowledge or were looking to improve their academic performance through the implementation of
Core Knowledge. Numerous studies (detailed in section 1.6 of Education Plan) have shown that the Core
Knowledge program is efficacious in educating proficient learners, including increasing achievement in
areas of socio- economic need. Schools that have been in the TeamCFA Network for three years or
more have seen student growth on the NWEA MAP assessments rise dramatically each year the schools
are in the Network. TeamCFA established schools demonstrate an average proficiency rate on the
NWEA MAP test of 77.4% in math and 80.2% in reading.

Network Governance and Leadership. Experienced leaders make up the Board of Directors (“School
Board”) of the newly established nonprofit corporation that will hold the charter and oversee the school
operations. The School Board will enter into an affiliate agreement with TeamCFA to support the
school. Because TeamCFA is a support organization rather than a traditional management organization,
the success of this new school start up model relies on the commitment and determination of the local
community. TeamCFA is a charitable foundation that supports a network of public charter schools
across three regions. To support TeamCFA’s Network expansion, particularly its continued expansion in
Indiana, TeamCFA has identified a team of experts in academics, business, governance and educational
technology to provide “best in class” services to its schools. The School Board will maintain governance



and operational and fiscal oversight of the charter school, and Team CFA will provide support in the day-
to-day operations of the schools and will support the School Board in all aspects of new school start-up.

Section I: EVIDENCE OF CAPACITY

Founding Group

Founding Group Membership

1. Infurtherance of its goals to support schools in their missions to develop thoughtful, articulate
youth who are prepared to become productive, accountable, engaged citizens, TeamCFA has
partnered with Rosa Parks: A Challenge Foundation Academy, Inc.’s Board of Directors for the
development of Rosa Parks: A Challenge Foundation Academy (“RP:CFA”). The RP:CFA Board of

Directors includes:

e Todd Relue serves as chairman of the board. Todd G. Relue is the co-chair of the Education Law
practice group at Plews Shadley Racher & Braun LLP. He concentrates his practice in the areas
of education law, commercial real estate, and complex litigation. Todd regularly advises charter
schools, private schools, and affiliated organizations on a variety of legal issues including charter
approval, school formation, land acquisition, construction, leasing, governance, replication and
expansion, sponsor relations, and sustainability. Todd also represents clients in environmental
and insurance recovery matters at all stages of state and federal litigation and has developed
substantial first-chair trial experience. His broad real estate practice involves leasing, lending,
construction, and acquisitions of properties from corner stores to multi-million dollar
developments. Todd also regularly guides clients through the complexities of buying, selling, and
remediating properties with unique environmental concerns. Among other community
activities, Todd serves as President on the Board of Directors for Heritage Place of Indianapolis,
is a member of the Indiana State Bar Association's Legal Ethics and Improvements in the Judicial
System Committees, and volunteers his time assisting the Center for Inquiry, the Judges and
Lawyers Assistance Program, and the Moot Court Board at the Indiana University Robert H.
McKinney School of Law.

o Keyon Whiteside serves as the vice chairman of the board. Keyon currently serves as the Senior
Developer for Willow Marketing Inc. As senior developer, Keyon oversees the Digital
Department, while being responsible for the department’s profitability and the management of
its personnel. Keyon also owns and operates his own .T. Company, Creative |.T. He attributes
his discipline, leadership skills, patience, and the mental toughness necessary for success in
business to his time with the NFL. Keyon serves as a board member for Indianapolis Academy of
Excellence: A Challenge Foundation Academy. He has been instrumental in the school’s
recruitment efforts and has supported its development of community relations. .

e Javier Barrera, originally from Veracruz Mexico, is an Indianapolis-based social entrepreneur and
media strategist specializing in multicultural marketing and localization. His work focuses on
exploring the intersection between marketing and urban education and their effect in identity
formation. Javier is a founding member of the Latino Youth Collective, a program that provides
resources and opportunities for youth to engage in personal and community development
through critical pedagogy, grassroots organizing and collective action. Javier also serves as the
director of the Campecine Youth Academy, a summer research program that trains and employs
youth to conduct research and enact social change in their community.

e Jeannette Bray started her teaching career teaching middle and high school English in the Grand
Canyon school district, the Chino Valley district, and the Prescott Valley school district, all in
Arizona. While working in the Chino Valley district Jeannette became her administrative career
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working as a Dean of Students. Jeannette became an assistant principal at the Parkview
Charter School moving to the Principal’s position where she directed the school for three years.
During that time Jeannette participated in the Arizona Department of Education’s pilot program
on teacher evaluation. Jeannette became in instructional coach for TeamCFA in 2015,
supporting schools in Arizona, Indiana and North Carolina. Jeannette is married to a Prescott
police officer and is the mother of 3 boys, twins aged 14 and an 8 year old.

e Charlie Garcia is President of Kali Systems LLC. Garcia’s greatest contributions, he says, are his
efforts to mentor aspiring entrepreneurs. The mentoring program he developed has been
adopted by the Greater Indianapolis Chamber of Commerce to assist minority and women
owned businesses to grow at rates of 20 to 60 percent. As a founder of the Indiana Hispanic
Scholarship Foundation, Charlie has helped increase educational opportunities for first-
generation Hispanic college students. Charlie serves on the board of Avondale Meadows
Academy and Indianapolis Academy of Excellence: A Challenge Foundation Academy.

TeamCFA will complement the talents and skills of the RP:CFA Board of Directors, providing access
to and support from its identified team of experts in academics, business, governance and
educational technology to appropriately provide services to schools in the Network. These experts
will play a substantial ongoing role in school development. In addition to the support in the
application development, the TeamCFA experts will provide leadership training for the school
leader, pre-service and on-going in-service for the school staff, assistance with facility identification,
student recruitment, and other support as identified and requested by the School Board. The
TeamCFA experts will support the members of the community who have volunteered to serve as the
School Board for each of the charters.

As delineated in the resumes provided in Attachment 1, the Founding Group has strong collective
qualifications for assuming stewardship of public funds and for establishing a high quality school
meeting the needs of the targeted community including:

School leadership, administration and governance - experience includes charter school
development, administrators responsible for staffing schools with quality instructors and providing
on-going professional development, service on boards of directors of charter schools, and extensive
experience in charter school law.

Curriculum, instruction and assessment - experience includes providing appropriately challenging
classroom instruction in a variety of grade levels and content areas to meet the instructional needs
of students at all academic levels, curriculum development, data analysis and coaching for school
improvement, and serving in leadership positions on academic teams.

Financial, business and operations management - experience in the private and public sector
including budget development and financial operations, extensive experience in government and
regulatory compliance and drafting policies and procedures.

Performance management - experience in developing data-based performance goals and
implementing evaluation systems for program wide improvement, targeted improvement, and
individual performance evaluation.

Parent and community engagement - extensive experience in student recruiting, civic engagement
and community outreach in a variety of communities.



Facilities management - experience in day-to-day facilities oversight, and facilities acquisition and
financing resulting in low-cost, high-quality facility solutions.

The following organizations have played a considerable role in contributing to the plans and
development of RP:CFA:

As previously discussed, TeamCFA has played and will continue to play a critical role in the
development and operations of RP:CFA. TeamCFA endeavors to support the development of
academically rigorous, financially sustainable charter schools by employing proven academic,
business and governance practices and leveraging the free market to provide quality academic seats
in neighborhoods where they don’t currently exist or are extremely lacking. The School Board will
maintain governance and operational and fiscal oversight of the charter schools, and Team CFA will
provide support in the day-to-day operations of the school and support the School Board in all
aspects of new school start-up. TeamCFA has spent considerable time in Indiana working to engage
with the community and helping the School Board respond to the need for additional quality
education options in their community.

Limestone Strategies, LLC was instrumental in helping the Founding Team understand the needs in
Indiana and networking across communities. As a full-service policy, development,
communications, and advocacy firm comprised of professionals with a combined 72 years of
experience, Limestone’s knowledge of Indiana communities as well as education policy,
implementation, and practice were instrumental for engaging the communities and working to
adapt TeamCFA’s proven quality model to Indiana’s laws, structures, and needs.

Challenge Foundation Properties (CFP) is a nonprofit corporation that promotes financially stable,
self-sustaining charter schools by providing access to low-cost, high-quality facility solutions. CFP is
a general support organization for TeamCFA network school facility needs. CFP is a creative facilities
supplier, providing options during the difficult start up years. All options are provided at market
price or below. As the school becomes fully occupied, leases are structured to provide incentive for
schools to seek alternative financing so schools may become self-sustaining. As a result, CFP may
recover any capital provided and invest it into the next school project. CFP was engaged for the
identification of possible facilities for RP:CFA.

INIschools is affiliated with Goodwill Education Initiatives, Inc. and Goodwill Industries of Central
Indiana, Inc. and operates under a nonprofit designation. INIschools’ mission is to support schools
by providing administrative functions within a cost structure that maximizes the flow of revenue
into the classroom. Upon successful application, the School Board will have the opportunity to
further engage INIschools for the supports its experts can provide in completing pre-opening tasks,
developing a fully functional in-house financial accounting system, and providing comprehensive
special education services as well as managing the school’s registrar, state reporting and compliance
functions.

School Board members and TeamCFA staff have reached out to a number of community
organizations within the target location. The letters of support included in Attachment 16
demonstrate the breadth of community partnerships being developed.



The RP:CFA School Board is comprised of individuals who see a need for improved education and
additional high quality educational options for the community. TeamCFA is devoted to partnering
with communities where such seats are lacking. TeamCFA believes that each school should maintain
local autonomy and uniqueness akin to their respective communities, but each school need not be
alone in their endeavors to provide quality education. The School Board has chosen to join the
TeamCFA Network to develop a solution to the community need as outlined in the Executive
Summary. More than 6,700 students across three regions are benefitting from the quality options
offered by the fifteen TeamCFA Network schools. Over 400 of those students are attending schools
that opened in the fall of 2015.

School Leader and Leadership Team

1.

As an affiliated school, RP:CFA’s selected school leader will participate in TeamCFA’s one-year school
leadership program. Following the approval of the charter application in May, the School Board, in
collaboration with TeamCFA, will aggressively recruit and hire a school leader. TeamCFA will help the
School Board facilitate a search to identify the strongest candidate for the school. TeamCFA's
School Support Team will collect and review resumes, prescreen applicants, and coordinate and
participate with the School Board in the interview process of the strongest candidates. Posting for
the position will be complete by April 15th including a job description. Candidates will be screened
and interviewees selected by May 15th. The school board and the Team CFA School Support Team
will work together to interview candidates and select a school leader by June 15th. The hiring
process will be completed by July 1 and the successful candidate will assume his or her
responsibilities in the Leadership Development Program thereafter. Training will include all facets of
school leadership in an assigned TeamCFA Network school as well as a variety of school settings
across the TeamCFA Network. The selected candidate will also participate in seminars designed to
support the development and launch of a new school serving the identified target population and
create opportunities to develop relationships with community organizations and families. Through
the Leadership Development Program, the school leader will work closely with the School Board,
both in reporting progress and engaging the School Board in start-up activities. TeamCFA’s Director
of Leadership Development and School Support will review the progress of the school leader and
obtain feedback from the School Board to customize training as appropriate. An outline of the full
year program has been included as Attachment 2.

The target opening date for the new school is one year after application approval. The selected
school leader will be a full-time participant in the TeamCFA Leadership Development Program,
reporting to TeamCFA’s Director of Leadership Development and School Support and receiving a
salary and benefits, paid by TeamCFA, commensurate with entry-level school leadership positions.
Upon completion of the program and the opening of the new school, reporting and compensation
requirements transfer to the School Board.

The school administration will grow to support the needs of the population over time. Because the
school will open with up to 300 students in Kindergarten through second grade, in addition to the
school leader, the initial administrative team will include a dean of students, social worker and an
administrative assistant/registrar. The school leader, as part of the Leadership Development
Program, will recruit and hire the administrative team. Finalized job descriptions and
commensurate salaries will be set by the School Board no later than December 30th. Recruitment
and hiring will take place between February and May. Positions will start July 1st.
e The dean of students will act as the assistant school leader. The dean will be responsible for
family outreach, community event coordination, and safety and emergency response oversight.
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The ideal candidate will have 3-5 years minimum experience in an education setting as a teacher
or in a student support position. In addition this candidate should have experience organizing
community programs.

e The school will benefit from the expertise and assistance of a social worker that understands
and can respond to our target population’s needs. Minimally, the social worker will assess the
students’ support systems, identify barriers to academic performance and connect with
community resources as well as collaborate with other professionals to enhance the learning
environment and school culture. The ideal candidate will have a school social worker license.

e The administrative assistant/registrar will manage the back office operations of the school
including the coordination of all state reporting requirements in conjunction with a contracted
vendor such as INIschools. This detail oriented person with great people skills will also answer
phones, process student enrollment, and manage the school’s front desk.

Governance

Legal Status and Governing Documents
Please see Attachment 4 and Attachment 5 for supporting documents.

Governing Board

1. Governance Structure and Composition. With over 25 years of experience working with charter
schools, TeamCFA has learned that governing a charter school effectively takes diverse experience,
comprehensive training, and dedication. This experience, coupled with TeamCFA’s belief that a
locally autonomous governing board should govern the charter school, guided the development of
the affiliate agreement for Network schools.

The provides the legal relationship between the school and TeamCFA. The Affiliate Agreement
identifies that: (1) the affiliated school will be called a Challenge Foundation Academy or “CFA”; (2)
the school will offer structured and rigorous academic programs that include a committed
partnership among students, teacher and parents; (3) the school will follow the Core Knowledge
Foundation’s Core Knowledge Sequence; and (4) the school accepts the supports (both monetary
and expertise) provided by TeamCFA. By committing to these items in the Affiliate Agreement,
TeamCFA will, in turn, provide startup funding, technology grants, school board training, leadership
development, staff professional development and other support services to ensure the school’s
successful start up, and will participate in activities to support the school as well as the Network as a
whole.

The Affiliate Agreement clearly articulates that the affiliated school is and shall be governed by its
School Board, which is responsible for overseeing the school’s operations. It further states that
TeamCFA will provide support assistance to the school, subject to the School Board’s direction,
oversight policies, the requirements of the Agreement, Charter School Laws and other applicable
law. Nothing in the Agreement is to be construed to interfere with the School Board’s authority and
duty to exercise its statutory, contractual and fiduciary responsibilities with sole governing authority
over all of the school’s operations. The School Board has, and retains, the right to exercise its
judgment in accepting or rejecting TeamCFA’s recommendations related to support assistance. A
copy of the Affiliate Agreement is included as Attachment 8.

TeamCFA established a nonprofit corporation for each new school with TeamCFA employees as the
initial board members. As TeamCFA developed relationships in the community, it established



partnerships and identified community members whose mission and vision aligned with that of
TeamCFA. Individuals dedicated and eager to participate in the development and support of a new
community school were then named to replace the initial board of directors and assume the role of
founding School Board members. This model is intended to remove any financial or legal burden of
starting a new nonprofit corporation from a group of individuals seeking to improve the academic
outcomes in their community. These individuals, along with two TeamCFA appointed members (see
Affiliate Agreement) will comprise of the School Board and govern the charter school. TeamCFA will
continue to provide support through regular board training, a menu of pre-service and in-service
professional development, and other benefits that come with being a part of the Network.

In accordance with the Articles of Incorporation and corresponding bylaws for the nonprofit
corporation, the School Board may have 5 to 11 members. The members of the governing board are
identified in the Founding Group Members Section of the application. As detailed in that section,
the board has strong collective qualifications for assuming stewardship of public funds and for
establishing high-quality schools meeting the needs of the targeted community. Signed Board
Member Information Sheets for each Board member are provided in Attachment 6.

Pre-Existing Nonprofit Organization. The documents provided within this application are for the
nonprofit organization, Rosa Parks: A Challenge Foundation Academy, Inc., formed for the purpose
of charter school governance in accordance with Indiana’s Public Laws, including the Open Door
Law. Directors and officers of the organization will be updated with the required annual filings.

Governing Entity’s Responsibilities. The roles and responsibilities of the School Board include the
general oversight of the operations of the charter school, including fiscal management, academic
accountability, and policy development of the school. More specifically, the board will be
responsible for approval of the yearly budget, monthly review of the financial statements and the
implementation of the budget, and selection and engagement of an approved auditor who will
complete a yearly audit as prescribed by Indiana statute. The board will also review academic data
to ensure the school is meeting its goals and objectives for educational growth and achievement and
will annually review the performance of the School Director.

Although the academic and fiscal health of the school is ultimately the responsibility of the School
Board, TeamCFA will continually monitor the academic and fiscal strength of the school and review
the school’s adherence to sound governance practices. When deficiencies are noted, the School
Board will be immediately notified. The school will seek support, guidance and/or intervention as
needed from TeamCFA. For so long as the school remains affiliated with the TeamCFA network,
TeamCFA will appoint two members of the Board of Directors to provide the school with guidance,
support and a connection to TeamCFA.

Procedures. Since the initial board of directors for the school was comprised of TeamCFA
employees, the members of the board began meeting regularly in March 2015 to discuss TeamCFA’s
expansion plans in Indiana and the development of RP:CFA. Having laid the foundation by creating
the nonprofit corporation and in anticipation of the transition of the board membership to the local
community members identified for the school, initial board members resigned their positions and
the meetings ceased. With the formation of the founding community board (referred to in this
application as School Board) meetings resumed to adopt the school mission and goals for the school.
Once the charter has been approved, the School Board will meet, at a minimum, ten times each year
but may call special board meetings as needed to ensure proper oversight and responsibility for the
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school. The School Board will create standing subcommittees, as needed, to support and govern the
school’s operations.

TeamCFA will ensure all of the School Board members, as well as the School Director, are trained on
the Indiana Open Door Law and Indiana Access to Public Records Act. Further, TeamCFA’s Regional
Director assigned to Indiana will monitor board proceedings and communicate with the TeamCFA
board representatives on the School Board to support compliance with the Laws. Specific or
refresher training will provided as needed and when requested by the School Board. Additionally,
all Board Members will be invited to regular board training events provided by TeamCFA.

Ethics and Conflicts of Interest. The School Board of RP:CFA is guided by principles that create a
strong academic and fiscally responsible culture. These core beliefs are designed to guide the board
of directors in their decisions and all decisions will be made to ensure high academic standards,
champion free-market principles, create a financially sustainable cost effective school, and provide
effective oversight.

All actions taken by the School Board will adhere to the principles and core beliefs as set forth in the
Code of Ethics. When contemplating entering into a transaction or arrangement, the School Board
will consult the Conflict of Interest policy to determine if and how to handle a potential conflict of
interest. A copy of the Code of Ethics and Conflict of Interest Policy for the school can be found in
Attachment 7.

Advisory Bodies. An Advisory Council (Friends of RP:CFA) will be established for the school. The
Advisory Council will consist of community members and organization leaders within the community
that are committed to providing a quality education to the students within the community. The
Advisory Council will meet quarterly, providing two-way communication between the school and the
community regarding current events and matters of importance to the school such as social service
offerings, job development, shared projects, troubleshooting common challenges, etc. As advisors
to the School Board, the Advisory Council members are encouraged to attend board meetings and
develop recommendations to the board specifically regarding the needs of the community. The
Advisory Council, in close connection with the TeamCFA Regional Director, will also elicit support
from the local community and assist with enrollment activities, promotional events, and education
about TeamCFA and the school. In addition to providing consistent and on-going communications
with the various organizations within the community, the Advisory Council will serve as an incubator
for candidates to serve as future board members of the school.

Grievance Process. In dealing with academics and student discipline, each of our schools’ staff will
dedicate itself to maintaining a balance between consistently applying school policy and procedures
and recognizing that each situation is unique. This balanced approach will ensure that disciplinary
procedures are individualized to help students see reasonable connections between their behavior
and the resulting consequences. Staff, students and parents will be encouraged to bring concerns
and questions to the attention of the school administration, and/or the School Board in accordance
with the Grievance Policy.

Grievance Policy
Our school will ensure that all employees understand and fulfill their responsibilities in
implementing the grievance policy. This policy will be upheld by implementing guidelines outlined
below through the provision of support and, if necessary, appropriate disciplinary sanctions.
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Grievance Procedure Background. From time to time, staff, students, parents or community
members may have concerns or complaints about incidents or practices occurring in the school.

Our school is committed to fair and speedy resolution of all such matters. The guidelines outlined
below set out the procedures that should be implemented to resolve concerns or complaints. It is
intended that most matters be resolved at the local/individual level; however, in some cases that
may not occur. In such circumstances, the grievance may be addressed to the Grievance Committee
(which is appointed annually by the Board of Directors) for resolution.

Making a Complaint. Any person or group of people with a complaint should provide, in writing,
their concerns, to the School Director. If the School Director is the subject of the complaint, the
written complaint may be delivered directly to the Grievance Committee Chair. The written
complaint must, at a minimum, include: (1) the name of the individual(s) filing the complaint; (2) a
description of the alleged incident or employee’s conduct, including specific dates, times, witnesses
and locations; (3) a description of any attempts to resolve the incident outside of this grievance
policy; and (4) the signature(s) of the individual(s) filing the complaint.

Please note: The person(s) making the complaint should have either directly experienced or observed
the alleged incident. Individuals or groups may approach any staff member to help them bring their
complaint to the School Director if they are uncomfortable approaching this person directly.
Additionally, a parent/quardian may lodge a complaint on behalf of his/her child.

Investigating the Complaint. The School Director will promptly — and in no case later than five
business days following receipt of the complaint — provide a copy of the complaint to the Grievance
Committee Chair and inform the person(s) making the complaint of the following: a) the process by
which the complaint will be investigated and the confidential nature of that process; b) the right to
be protected from retaliation by any person associated with the school; and c) the right to contact
the school Grievance Committee Chair for additional resolution or investigation.

Immediately following receipt of the Complaint, the School Director, together with any persons

deemed appropriate, will initiate an investigation as follows:

1. Conduct all interviews in a closed forum and treat all documents as confidential;

2. Record all response information (otherwise known as testimony) via transcription or recording;

3. Interview the person(s) who made the complaint and any other person who may be able to
assist the investigation; and

4. Interview the person or group against whom the complaint is made and inform them of the
investigation process and their rights.

Upon completion of the investigation, but in no event later than 30 days from receipt of the

Complaint, the School Director will:

1. Determine a solution that attempts to satisfy all parties and that is consistent with the policies
of the school or in the alternative, if circumstances exist that preclude the School Director from
making a decision or providing for resolution, refer the matter to the Grievance Committee for a
decision. The action taken may include: a)provision of a support program; b) formal disciplinary
action; c) dismissal of the complaint as groundless; or d) other options as determined by the
nature of the complaint.

2. Prepare a written report for the Grievance Committee Chair, which shall include a description of
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the investigation, a summary of the facts and information, a description of the decision and/or
solution and the rationale for such decision and/or solution.

3. Advise all parties in writing of the decision and/or solution, the rationale for such decision, the
parties’ right to appeal and a description of the appeal process.

Appeals. Should the complainant or the alleged believe the decision of the School Director was

procedurally flawed or violates existing policy, they may appeal to the Grievance Committee within

ten (10) calendar days of the date of the School Director’s written decision by submitting in writing
their concerns clearly outlining the basis for the appeal including the solutions and any pertinent
follow up actions.

The Grievance Committee will conduct the appeal as follows:

1. Convene the full committee and review the appeal within 30 calendar days of receipt of the
appeal;

2. Review all the available material provided in the complaint, including the original
documentation from the School Director;

3. Listen to any recordings or review the transcripts included in the initial investigation and/or
conduct additional investigation;

4. Determine whether or not the decision of the School Director was procedurally flawed, violated
existing policy, or support the initial solution;

5. Make a decision within 60 calendar days of the appeal;

6. Decide whether to uphold or overturn the decision of the School Director. If the School
Director’s decision is deemed to be procedurally flawed or in violation of existing policy, the
matter shall be returned to the School Director for consideration within the scope of existing
procedure and policy; and

7. Advise all parties in writing of the committee’s final decision.

Confidentiality and Protection of Employees Filing Complaints. Any staff member following
procedure to file a complaint against any other employee for any conduct construed as breaching
policies and/or procedures outlined in this staff handbook is protected from retaliation that may
threaten job security at the school.

School Management Contracts

TeamCFA, as previously described, is not a charter school management organization. Rather, it functions
as an Education Service Provider, and provides support to the schools in its network. Its support services
include school design expertise and start-up support in the form of services, training, and financing to
each of the proposed new charter schools established under this application. Upon approval of this
application, TeamCFA will continue to make available to the school support services, grants, training and
a network of experienced charter operators.

As a charter support organization, TeamCFA does not charge fees for its services and support, does not
manage the schools in its network, and does not provide any managerial or instructional staff to the
school. Therefore, TeamCFA does not meet the definition of an Educational Management Organization
as set forth in Exhibit K to this application. Nevertheless, Attachment 8 is provided to serve as further

1 TeamCFA Foundation may place a Leadership Intern at an existing network school for on-the-job training as part of
TeamCFA’s Leadership Development Program. While the school will receive the benefit of an administrative person on-site, that
person is a trainee and would not be considered management.
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explanation of and to provide background information and documentation on the structure of the
TeamCFA Network.

Network Vision, Growth Plan & Capacity

Please see Attachment 9 for 5-year business plan.

Network Management

1. TeamCFA provides a variety of services to it Network schools. These include: access to Leadership
Program Candidates, school director professional development and support, teacher professional
development, TeamCFA Resources website (www.teamcfaresources.org), school website
development and maintenance support, school email support, technology support, technology grant
opportunities, provision of two Board representatives, Board dinners and staff luncheons,
community relations support, teacher recruitment assistance, and Network collaboration
opportunities. There is no cost to the schools for these support services. School leaders and
TeamCFA board representatives communicate their support requests directly to appropriate
TeamCFA staff. Regional Directors attend board meetings, meet with school leaders, and visit
classrooms to gain an understanding of potential needs and identify areas of strength as possible
models for other schools in the Network. Each of the TeamCFA service providers are evaluated by
the TeamCFA leadership annually. Evaluations include input from the schools and their governing

boards.

Function

Network/Management
Organization Decision-Making

School Decision-Making

Performance Goals

Agreement requires
dedication to student
achievement and encourages
steady academic progress

School Board sets the
expectations for its school
based on state and internal
assessment data

Curriculum

Agreement requires the
school to follow the Core
Knowledge Sequence.
TeamCFA supports the use of
Singapore Math. Compass
Learning is provided at a
reduced rate — not required.

School determines how best
to implement the Core
Knowledge Sequence with
State Standards and adopts
additional curriculum for
other content offerings and

additional school focus areas.

Professional Development

TeamCFA provides a menu of
PD offerings. All new schools
commit to TeamCFA pre-
service training.

School has autonomy to
provide any additional PD.

Data Management and
Interim Student Assessments

Agreement requires
cooperation with State
requirements. TeamCFA
requires NWEA MAP
assessments.

School has autonomy to add
assessments and school
management data. School is
responsible for all state and
authorizer data reporting.

Grade Level Promotion

No authority; may provide

Standards set by school.




Criteria recommendations based on
Network best practices.
Culture No authority; may provide School has autonomy to

recommendations based on
Network best practices.

develop its culture.

Budgeting, Finance, and
Accounting

No authority; may provide
recommendations based on
Network best practices.

School is responsible for
budget and accounting.

Student Recruitment

TeamCFA provides marketing
materials and funds to
support marketing efforts.

School develops and leads its
marketing plan.

School Staff Recruitment and
Hiring

TeamCFA provides assistance
with school leader
recruitment. TeamCFA will
make teacher resumes
available when collected as
job fairs.

School has discretion in hiring
staff.

HR Services (payroll, benefits,
etc.)

No authority.

School is responsible.

Development

TeamCFA provides a loan to
grant program.

School is responsible for fund
raising activities.

Community Relations

TeamCFA provides support via
Board representatives,
Regional Directors, and
Network promotions.

Driven by school.

Information Technology

TeamCFA provides support

School is responsible for
maintenance and additional
technology.

Facilities Management

No authority.

School manages.

Vendor
Management/Procurement

TeamCFA provides access to
vetted providers.

School manages.

Other Operational functions,
if any

NA

NA

3. Please see Attachment 10 for Organizational Charts for RP:CFA as well as TeamCFA.

Section |I: SCHOOL DESIGN

Education Plan

Curriculum and Instructional Design

1. Framework.
Basic Learning Environment. The instructional learning environment that will be implemented in
RP:CFA is based on the belief that we can take the best of traditional education, and weave into it
today’s exceptional, high-quality technology resources that are available to our teachers and
students. Considering the achievement gap growing in our educational system, we believe it is
necessary to begin with a strong content-based curriculum, Core Knowledge, and pair it with
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technology resources to support and enhance the curriculum. These resources will assist in
remediation, enrichment and with individualizing instruction which can, at times, become a
daunting task for teachers. Allowing ample time for direct instruction, small group instruction, and
individual digital instruction which focuses on the learning paths created for each student and
targets their specific deficiencies, RP:CFA staff will be able to close achievement gaps in a focused
and efficient way while enabling students to expand their knowledge base at the same time.

Class Size and Structure. Just as education has shifted to a “one size does not fit all” landscape, so
has the way a classroom is viewed in terms of student population size and physical layout. We
believe that it is to our students’ advantage that they are in classrooms where the teacher to
student ratio is approximately 1:25 in grades K-5, and perhaps slightly larger in grades 6-8. This
structure provides teachers greater opportunities for active one-on-one interventions with students
to clarify any misconceptions that students may have, allowing learning to move forward at a faster
pace and in line with the rigor of our curriculum. Depending on the grade level, the time allotted for
small group and individualized instruction will occur in tandem and will take place in the classroom.
The small group sessions will occur in a pod-like setting with the teacher and a group of students
that are placed together intentionally for interventions in a particular skill area in which this group is
deficient or advanced. Technology is incorporated in the classroom design to support the
curriculum and provide opportunities for individualized instruction as described in the technology
section below.

Overview of Curriculum. All TeamCFA schools use the Core Knowledge Sequence as their curriculum
in grades K-8 in language arts, history and geography, mathematics, science, art, and music. The
Core Knowledge Sequence is a “coherent, cumulative, and content-specific core curriculum”?
developed by the Core Knowledge Foundation, a nonprofit organization founded by E. D. Hirsch,
Ph.D., Professor Emeritus of Education and Humanities at the University of Virginia.

The Foundation explains, "the Core Knowledge Sequence provides a clear outline of content to be
learned grade by grade so that knowledge, language, and skills build cumulatively from year to year.
This sequential building of knowledge not only helps ensure that children enter each new grade
ready to learn, it also helps prevent the repetitions and gaps that so often characterize current
education." As demonstrated in Attachment 11, Core Knowledge Sequence is aligned with grade
level Indiana Academic Standards.

The School Director will act as the school’s Core Knowledge Coordinator and he or she will work
with teachers to ensure that the Core Knowledge curriculum is aligned with all required state
academic standards. RP:CFA’s curriculum will align with the Indiana State Standards and,
consequently, the Indiana Reading Evaluation and Determination-3 (IREAD-3) and Indiana Statewide
Testing of Educational Progress Plus (ISTEP+) assessments. The School Director will use "Create Your
Own Alignment: Guidelines from the Core Knowledge Foundation" as a reference text in completing
this task. Curriculum experts with TeamCFA will further be available to provide support to the School
Director. The alignment will be created before the school opens and revised as needed in
subsequent summers.

While Core Knowledge addresses the sequence of math concepts, it is not a comprehensive math
curriculum. The Singapore Math program will be the comprehensive curriculum used for math

2Source: Core Knowledge. Retrieved from http://www.coreknowledge.org/about-the-curriculum
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instruction. This program’s visual and hands on lessons, layered strategies that build conceptual
knowledge and alignment with Indiana Academic Standards are beneficial to our student population
and will support student success on ISTEP.

The School Director, staff and School Board will evaluate the all curriculum on a periodic basis to
assess the effectiveness of the program with our student population.

Use of Technology in Delivering Instruction. Technology is considered a tool to support our highly
qualified teachers in conveying our curriculum. Teachers will have access to a variety of technologies
including interactive projectors, document cameras, and classroom sets of chromebooks. The
classroom set of chromebooks will allow each student to have their own device. During the portion
of the day allocated for small group and individualized instruction, these devices will be available to
access Individualized Learning Paths, created on the Compass Learning program or by the classroom
teacher. Each student’s Individualized Learning Path is revised 3 times per year, following NWEA
testing sessions, to build standards based reading and math skills. Teachers will also have access to
http://www.teamcfaresources.org/, a website developed by TeamCFA’s educational technology
staff. This site includes links to over 2,400 free K-8 online lesson resources organized by grade and
subject, allowing teachers to create their own lesson plans in a cost-effective manner.

Plans for Ensuring the School is Staffed with Highly Effective Teachers. Within the TeamCFA
Network, each school director is responsible for staffing his or her school with highly effective
teachers who are committed to meeting state standards and teaching the Core Knowledge
Sequence. The School Director will recruit potential teachers through online advertising on the
school’s website, attendance at local educational job fairs, and through other means traditionally
proven to attract high-quality teachers. In addition, the School Director will explore the possibility of
partnering with local colleges, veterans’ organizations, and organizations such as Indiana Teaching
Fellows and Teach for America. To support the schools’ recruiting efforts, TeamCFA will advertise
with the career services offices and/or attend education job fairs.

Effectively staffing a school requires ongoing development of all professional staff to meet the
needs of students. To assist schools in meeting this responsibility, TeamCFA offers regional and
national support. TeamCFA provides schools with a wide range of professional development
opportunities for both the school leaders and teaching staff before and during the school year.
These professional development opportunities are then supported by regular visits to the school by
the TeamCFA School Support team. This team visits classrooms and school administration to
observe and support the professional growth of teachers and administrators alike. See the Human
Capital section for more information regarding professional development and how staff
performance will be evaluated.

Evidence-Based Support. Numerous studies have shown that the Core Knowledge Sequence is
efficacious in educating proficient learners, including increasing achievement in urban areas of
socioeconomic need.

For example,

e astudy of 67 urban elementary schools in Oklahoma found that “students who had spent the
year in Core Knowledge classrooms outscored the control students in seven of the eight
categories” on the lowa Test of Basic Skills.
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e astudy conducted by the Center for Research on the Education of Students Placed At Risk at
Johns Hopkins University found that “longitudinal gains as measured on the Comprehensive Test
of Basic Skills in reading comprehension have tended to favor Core Knowledge schools that had
at least moderate levels of implementation” and that “it is possible for schools that use the Core
Knowledge curriculum to succeed particularly well in improving student achievement on
standardized tests.”

e astudy conducted by researchers at the University of Missouri found that “over the six year
review period, the Core Knowledge schools performed well above the national average, with
their collective performance increasingly higher than the norm. This performance advantage
was evident across the six content areas. The same trend was evident across schools of different
sizes, different socio-economic composition, and different ethnic composition. Based on these
findings, there appears to be a strong relationship between student performance and the Core
Knowledge curriculum.”

For other studies that demonstrate the efficacy of the Core Knowledge Sequence, please see

http://www.coreknowledge.org/research.

The performance of neighborhood schools where RP:CFA plans to locate suggests that the majority
of students are likely to enter the schools below grade level. With students arriving at the school
typically one to two grades levels behind their peers, RP:CFA will be faced with the question “how
do we close the achievement gap?” The answer is with a combination of highly trained, high quality
teachers using effective and empathetic management techniques to deliver quality curriculum
supported with the purposeful use of technology.

Best practices in teaching are crucial to student success. Both school level leadership and TeamCFA’s
School Support Team are well versed in best practices and training teachers for effective
implementation. Throughout the year, teachers will work closely with both groups to develop solid
instructional practices that include lesson planning and preparation, instructional delivery,
assessment techniques and data analysis. Teachers will use data to differentiate whole group
instruction and build small groups within their classrooms. This will maximize student growth
towards proficiency. Teachers will be coached by the school leadership and TeamCFA Support Team
to help teachers provide the best possible environment, through structured procedures and
relationship building, for success in the classroom.

Core Knowledge Sequence was specifically designed to address the needs of students in our target
population. The curriculum provides a rich source of material that includes a strong visual
component, a skill building program, and access to rich cultural material through its Listening and
Learning Program. The auditory, visual, and foundational skill components work together to create a
cross curricular program that enhances the content and builds a student’s knowledge base, allowing
them to learn new material with more ease. With each domain, the students are fully immersed into
the content.

We know that simply making technology available to students will not automatically lead to learning
gains. School level leaders will ensure that the use of technology is enhancing student learning. This
includes active engagement, the opportunity to work collaboratively, frequent and effective teacher
feedback, and individualized remediation and enrichment.

RP:CFA will use a computer-based program called Compass Learning which creates an Individualized
Learning Path for every student based on their identified academic needs. Identifying deficiencies in
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student knowledge and filling gaps in their learning is essential to propelling students toward
proficiency and growth. Students will take the NWEA MAP tests three times per year and the data
derived from these tests will be used to identify those deficiencies. With this data, teachers are able
to target weaknesses in student learning and differentiate instruction to bolster learning in a
particular goal performance area. RP:CFA will use a computer-based program called Compass
Learning which creates an Individualized Learning Path for every student based on their identified
academic needs. Teachers are able to monitor progress and adapt those learning paths as needed.

3. Differing Key Educational Features. The instructional strategies described above coupled with a
positive culture and encouraging supportive learning environment has been instrumental to the
success of all schools in the TeamCFA Network.

4. Core Curriculum Scope and Sequence. See Attachment 11 for core curriculum scope and sequence
by subject, for each grade level proposed, that demonstrates clear alignment with Indiana’s
Academic Standards. The scope and sequence clearly reflects how the school’s curriculum is
integrated across subjects and grade levels served, and how it will result in proficiency.

5. RP:CFA will not operate as a virtual charter school.

Pupil Performance Standards
1. The school’s exit standards for promotion are included as Attachment 12.

2. Policies and Standards for Promotion. Students must attain a passing grade in all courses included in
the areas covered by the Core Knowledge Sequence: English/language arts, history and geography,
mathematics, science, art, and music. The school will adopt the following grade scale: A+ (97-100), A
(94-96), A- (90-93), B+ (87-89), B (84-86), B- (80-83), C+ (77-79), C (74-76), C- (70-73), F (below 70).

In addition, students must pass all required state tests.

Students who have earned a failing grade in only one of the courses, as well as students who have
not demonstrated proficiency on only one of the state tests, may be promoted at the discretion of
the school director after examining NWEA and state test scores for growth and consulting with a
committee that includes the Core Knowledge Coordinator and the grade teachers. (This exception
does not apply to state tests on which students must demonstrate proficiency in order to be
promoted. The school will follow all state requirements with respect to such tests.)

The school's board of directors may impose additional promotion requirements in the future.
Promotion criteria will be communicated formally to parents and students in a parent-student
handbook, which will include a page in which parents acknowledge receipt of the handbook.
Promotion and graduation criteria will also be posted publicly on the school's website and conveyed
by other means of communication such as newsletters, school open houses, and meetings with

parents.

School Calendar and Schedule
Please see Attachment 13 for our 2017-2018 calendar and schedules.

School Culture
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1. Describe the Culture. A positive school culture functions to sharpen the focus of staff and students,
build commitment and a sense of community, foster motivation, and encourage productivity and
learning. RP:CFA is dedicated to promoting a positive academic environment through the idea of
developing the next generation of productive citizens. We feel that it is our duty to instill in our
students the character traits that will assist them in reaching these goals. Students will learn and
internalize that their destiny is not defined by their demographics, but by how diligently they work
towards their goals.

2. Implementing School Culture from Day One. With that cultural philosophy in mind, RP:CFA is
dedicated to growing and fostering a positive school culture from day one. The school will work
collaboratively with all stakeholders, staff, students, parents and community members to promote
the focused vision and mission of the school.

We will clearly communicate defined expectations to promote our school culture as well as teach
and model the behaviors associated with it. This will begin in pre-service with our teachers where
we will discuss our core norms, values and beliefs. Our norms, values and beliefs will forge strong
positive interpersonal relationships between staff, students and parents and as well within each of
those groups. We will clearly define a specific standard of respect, caring, concern and support that
will be a hallmark for our school. Students will learn these standards and they will be reinforced
daily through observation of the way teachers treat each other and their students. Students will
consistently see behavioral expectations being modeled by their teachers and administrators. Staff
pre-service and on-boarding will include developing a common language of expectations.
Professional development will also be provided to ensure that teachers and staff are equipped to
use effective classroom management techniques and a school-wide positive behavioral support
system that supports a positive and safe learning environment.

In conjunction with our defined academic and social expectations which will be clearly
communicated with all stakeholders, a shared sense of community will be the cornerstone of our
success. Continual and fluid communications between staff, students and parents will begin at
enrollment and continue throughout the school year. All parties will not only feel, but know that
they are essential to student success.

Creating a positive school culture and academic learning environment relies on community support,
which is why we have created our Advisory Council. Our Advisory Council will continue to be an
important link to the community as we establish our schools. The school will continue to be in tune
with the community’s unique needs and will work with the Advisory Council to assure that we are
doing what is best for the students, parents and community that each school serves.

3. and 4.
A Typical Day in the Life of a 2nd Grade A Typical Day in the Life of a 2nd Grade Teacher at
Student at a Challenge Foundation Academy a Challenge Foundation Academy
Before School
| arrive at school at 7:30am. | get off the bus | arrive at school at 7:00am. | do not have breakfast
and | am greeted by the school director. | know duty this week, so | am able to go straight to my
that | have to go straight to the cafeteria to get classroom to prepare for today’s lessons. We are
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breakfast. | know exactly where to sit, because
my teacher showed me on the first day. |sitin
that seat everyday because after | finish
breakfast, | check my folder in my pocket on the
back of my chair to see what my teacher has
left me to practice on. Today there is a note to
go to the computer lab. | know when it is my
class’s turn to go to the lab before school that |
go in and find the computer that is logged in
with my name on the screen. It is set to my
CompassLearning account and the note from
my teacher said that | needed to work in my
numbers and operations folder. The lessons on
there are created just for me. If | have any
questions, the teacher in the lab is there to
help. | work on the lessons on the computer
until the bell rings and then | go to my
classroom.

studying Ancient Greece and there are some great
resources that | found on the teamcfaresources.org
website which | used to created a pear deck
presentation to share with the class today. |also
make sure that | have the materials for my anchor
activity in our math lesson today. | also have a
couple of new mental math problems about
Ancient Greece to try out on the students while
they wait in line at lunch. Today my class is able to
go to the computer lab before school. | will run a
report on CompassLearning at the end of the week
to make sure that they all stayed on the tasks they
were assigned. The bell rings and | know my
students are going to be here any second.

7:50-10:50am

| get to my classroom and my teacher greets
me. | put my things in my cubby, take my
homework out of my homework folder and put
it in the basket on my teacher's desk. | go to my
table and make sure that | have a sharp

pencil. | know that it is important to be
prepared. | look at the board and read that
today we are going to still be learning about
Ancient Greece. | go and sit down on the carpet
in front of the of the board. The bell rings and
then one of my 3rd grade friends says the
Pledge of Allegiance on the intercom. |
remember in kindergarten that we studied
American Symbols so | know what our flag
means to us and our country. We then have a
quick morning meeting where my teacher goes
over what we are going to be learning today.

My teacher shows us a cool presentation on the
Mimeo Board and we get to go up and interact
with it. Sometimes we answer questions on
there, sometimes we work with maps and
sometimes we even make graphs on the

board. | think technology is cool and it is
exciting when we get to use it.

My students begin to arrive in the classroom. They
know that when they come in they are to put their
backpack away, put their homework in the basket,
make sure that they have a sharp pencil at their
table and go and sit on the carpet.

We go through our morning routine: the Pledge of
Allegiance, attendance and our Morning Meeting
where | explain what we will be learning today.

We then go through the Pear Deck presentation. |
have all of the pictures in there from the CKLA flip
book for today’s lesson. | also have vocabulary for
today’s lesson. We are studying the Olympics in
Ancient Greece. This is a 2 day lesson in CKLA. The
students interact with the presentation. They know
the type of behavior | expect when they are at
whole group time. | always keep my classroom
management strategies that | learned at our pre-
service training on Fred Jones in the back of my
mind so | can implement them quickly and
effectively.

| then go through the rest of our Listening and
Learning lesson for the day. | use effective
guestioning strategies so that | can make sure that |
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Then my teacher reads us a story about the
Olympics in Ancient Greece. She asks us a lot of
questions. Because | was paying attention, |
raised my hand and was able to answer the
qguestion when my teacher called on me which
made me proud of myself.

It is then Break Time. We have a snack and
watch a video where we get up and dance. lItis
about the life cycle of a plant. We are learning
about life cycles in Science.

Then we do some writing. | am writing about
two men named Myron and Pindor that we
learned about. | have to make sure everything
is spelled correctly and that my sentences are
not too short.

It is then my turn for reading. | am working on
reading a book called Bedtime Stories. Some of
the words are hard for me, but my teacher tells
me to remember my sound tricks and then | can
read the words to her. We talk about the things
that happened in the story that | just read to
her. | remember almost everything, and my
friends help me with what | did not.

am teaching, not affirming or giving students
answers.

After Listening and Learning, my students take a
break. | like to have them get up and move during
this time to help them refocus.

It is then time for our Skills part of our literacy
block. I have the students writing a story because
one our standards for this domain is re-telling of a
fictional story. While the students are working on
this, | am able to pull others in small groups for
reading. | have them grouped according to their
NWEA MAP scores in reading in the goal
performance area of literature, since our story is
fictional. Bedtime Stories is the reader from this
unit in the skills section CKLA. | have students on
many different ability levels, but | have so many
resources that | can draw on to help differentiate.

Lunch

It is time for lunch, so | line up with my friends
and my teacher walks us down to the
cafeteria. While we walk the teacher is asking
us the math problems that we can answer, it
usually goes down the line, but sometimes we
all answer together. We wait quietly in line for
our food. Itis hard to not talk to my friends,
but | know what is expected of me and | know
that we can talk at our tables quietly. Itis
raining so after lunch we go into the gym and
play. My teacher has the soccer balls out, so
my friends and | play together.

| have lunch duty this week, so | stay with my
students and because it is raining, | take them into
the gym to play soccer. | use this time to talk about
teamwork and the importance of “playing fair” and
following the rules. Most of the students
understand the expectations that | have set about
teamwork, but a few still need reminders. When |
don’t have duty, | return to my room to grab my
lunch. Typically | am sitting with my team in the
staff break room in order to use the microwave and
we get a chance to visit. | enjoy this because | get so
many great ideas from them.

Specials Class

Today we have Art for Specials class. We are
working with clay to make a Grecian Urn. Last

Today my students are at Art, sometimes they are
at other specials. Typically this is my prep period
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week we made the urn and now the clay is
dry. Today we are painting the people on the
urn. We learned in class that an urn is like a
vase. The pictures in it told a story. My urn is
going to the tell story of Hermis. We read a
story about him in class last week.

where | work on planning and preparing lessons.
Sometimes in team groups and sometimes on my
own. However, today is the day for my bi-weekly
data meeting. We have just finished our Winter
NWEA MAP testing and my school director and | are
meeting to go over the action plan | wrote during
our last professional development day when the
TeamCFA data coordinator came in to go over our
scores with us. The school director asked me some
tough questions about my action plan. My goals
are ambitious, but | know that my students will rise
to the challenge.

12:

15-3:00pm

When we get back from Art is time for math. In
math today, my teacher starts out the lesson by
giving us a problem. She is wanting to plant a
class garden with us. We have 12 seeds and she
wants to know how many ways we can make
even rows. She gives each table 12 seeds and
we try to see how many different ways we can
make even rows. | am the group recorder
today. After we talk about our ideas as a class
we get to work on today’s math lesson. If |
have trouble, | know | can ask my shoulder
partner, then ask a table friend and finally if no
one knows the answer, | can ask the teacher. It
is fun to be a problem solver.

It is time then for centers. Today | start at the
Chromebook table. | am making a Powtoon of
the Greek Myth of Zeus.

| then go to the science center and work on my
life cycle of a plant activity. | know a life cycle is
like a wheel that goes around and around, so
my plant life cycle needs to look like a wheel
and it needs to go in order. | can’t put a full
grown plant on the wheel before | put the seed.

The math center is my last stop of the day. We
are doing addition practice and | use the
counters to help me. Today the counters are
seeds. | like when my teacher uses cool things
for counters and not boring blocks all the
time. Some of friends do not need to use

In math today we are working on numbers sense. |
begin with my anchor task with the whole class and
then move on to the guided and then independent
practice. | have taught my students how this
process works at their tables and how to ask for
help when they really need it. They are becoming
more independent and better problem solvers.

It is then time for centers. This is also the time that
| can pull students into small groups as needed. |
do not work with every student every day in the
afternoon, just those that are struggling with
certain skills. Even my more advanced students
need work in certain skill areas so during a given
week, | will see every student at least twice a week
in our afternoon study block.
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counters, but sometimes | get stuck and need
help.

Afterschool

School is almost over so my teacher has us pack | My students pack up and wait quietly for

up to go home. Then | wait quietly for my bus dismissal. Some of my students go to aftercare in
number to be called. When | hear mine, | say the cafeteria and some wait for their bus number to
goodbye to my friends and teacher and walk to be called. | say goodbye to all my students and tell
the bus. | had a busy day and learned some them | will see them tomorrow. | then take the
new things. | can’t wait to see what we will next hour preparing for tomorrow's lessons, making
learn about tomorrow. sure | have all of the materials, the technology that

| am going to use is working correctly and | have the
list of students | want to work with in the afternoon
study block tomorrow and what skills we are going
to be working on.

Supplemental Programming

1.

Summer School. At present, RP:CFA does not plan to offer a summer school program. All board
members are well aware many students in our target area may enter the school below grade level,
as represented in data gleaned from local school reports. After the required Indiana state tests are
completed, our leadership group will study those results to determine if a targeted group of
students needs assistance outside of the regular school year to allow them to achieve grade level
status.

If a summer school program is determined to be needed for a targeted number of students, the
program will be offered to the students and their families on a volunteer basis. The program will be
offered Monday through Thursday from 9 am until 1 pm. A light snack and transportation would be
included and the program would be paid for with funds allocated by TeamCFA as a grant. This
summer school program was offered to Indianapolis Academy of Excellence by TeamCFA during the
summer of 2015.

Extra- or Co-Curricular Activities. Extra- and Co-Curricular activities will be developed in cooperation
with the School Board to meet the needs of the families the school serves. Partnerships with the
Boys & Girls Club and Salvation Army are currently being explored. The school will explore 21**
Century Grant partnerships to fund these programs.

Strategies to address student mental, emotional and social development and health. The mental,
emotional and social development and health of our students will be a top priority as reflected in
our administrative plan that includes a Social Worker (SW). Our SW will be heavily involved with our
students in all grade levels. He/she will conduct group lessons on character, character building,
proper interaction between students, hygiene, and age appropriate ways to deal with conflict. The
SW will also be involved in all aspects of the student code of conduct and discipline issues. Any time
a young person must interact with or be disciplined there are two factors at play, the emotions of
the student and the underlying reason for the action that caused the event. A SW will work with the
student immediately after any discipline incident that requires a student to be interviewed by any
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4.

administrator. The classroom teacher will also have the option of including the SW in a discussion
with the student or sending a request to the SW to conduct an interview with any student in his/her
classroom. The SW will also create a great working relationship with our supporters wrap around
service providers.

All plans have been described in the discussion above.

Special Education and At-Risk Students

1.

Summary. While RP:CFA will work diligently to address the needs of all students within the regular
classroom, we recognize the varying speeds at which children learn and the varying levels of support
students need. RP:CFA will hold all students to high academic expectations and understands the
process for reaching those expectations may be different for some students compared to the
majority of the student population. Fully enrolled, we expect to have class sizes of approximately 25
students per class in grades K-5 and slightly larger in grades 6-8. We plan to allocate funds to
employ instructional assistants in the lower elementary grades, K-2. Our instructional assistants are
specifically responsible for providing extra literacy and math support to students with special needs
through small group instruction. RP:CFA will provide additional support to all students, including
students with special needs, through an established Response to Intervention (RTI) process.
Students with special needs may receive services at any tier of the RTI process, but it is anticipated
that many students with special needs will be in need of Tier 3 supports. The RTI process, as it
pertains to both general education students and students with special needs, is further described in
response number 4 below. We will charge our instructional assistants with providing Tier Il support
for students who need extra assistance in the classroom (push-in) and outside the classroom (pull-
out). On the whole, with the intention of appropriately challenging all children to reach their
maximum potential, our instructional assistants spend 80% of their time supporting students not yet
performing at grade level and 20% of their time providing extra enrichment to students performing
significantly above grade level. For students in Tier lll and IV, as designated by RTI, certified special
education staff will be utilized to provide services as needed by each individual student, as outlined
in their Individualized Education Program (IEP). Students with Section 504 plans and English
Language Learners enrolled in the school will be served utilizing instructional assistants and fully
trained staff on our campus. Our staff will be trained to meet the needs of all students, including
those with 504s, IEPs, and ILLPs. We will conduct all Child Find activities and anticipate having to
pre-screen, or designate students who are new to the system, as well as following the guidelines set
forth in existing plans for older, incoming students. All programs and services will meet or exceed
the guidelines set forth by IDEA, Article 7, and Title lll, as appropriate.

Each school will identify and meet the learning needs of students with mild, moderate, and severe
disabilities in the least restrictive environment possible using the programs, strategies and supports
described below:

a. Student Identification. RP:CFA will make every effort possible to obtain students’ previous
school records for all students who have previously attended another school within a
reasonable timeframe to identify all students who have been identified for receiving special
education services. Additionally, every student will be given an NWEA pre-screening diagnostic
test during the first two weeks he/she enters school. The assessment will allow the staff to
identify students who are significantly below grade level. In addition, each new or incoming
student will be assessed through a universal 45 day screening form that identifies behaviors,
health, emotional or academic concerns noted by the staff. School staff will be trained to
identify students with special needs. Information from the NWEA, universal screening, and
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classroom performance and behavior data may signal to school staff that a student should
receive Tier 2 or Tier 3 support. In such instances, a Child Study Team will meet as a group and
with the parent to discuss the child’s progress. During this process the Child Study Team will
meet weekly to evaluate the standard accommodations or modifications given by the general
education teacher to meet the needs of the student. After a 3-5 week period of time, the Child
Study Team will determine if the general accommodations or modifications are allowing the
student to be academically successful. If a student continues to not meet expectations, it may
be a sign of a larger issue and school staff will work to address it quickly. If that is the case,
school staff will reconvene with the student’s parent to discuss if there is a need for further
evaluation. Upon parental written consent to conduct the evaluation, a multidisciplinary team of
school staff (which may include a general education teacher, a special education teacher, and
other qualified professionals based on the students needs or suspected disability), will conduct
an evaluation. The team will provide its evaluation report to the Case Conference Committee
(CCC). The CCC convenes to review the evaluation report and determine a student’s eligibility
for special education and any related services. The CCC will review the student’s performance
level(s) and any progress monitoring that is available to develop the student’s IEP. Furthermore,
the CCC will review (and revise, as appropriate) the IEPs and Section 504 plans of all students
who have previously been identified for special education services to determine which services
can reasonable be provided using school resources and which resources will need to be
provided through contracted services, if necessary.

Specific, evidence-based instructional programs, practices, and strategies the school will employ
to provide a continuum of services. RP:CFA will utilize a Core Knowledge literacy program that
has both a foundational skills and reading program. The school will use Singapore Math for the
math curriculum. Both programs are grounded in evidence that shows success for students at all
levels of achievement, including students with special needs. These programs also provide
Assessment and Remediation guides that will help staff to meet the accommodations and
modifications needed by the students. Special education staff and general education staff will
work together to provide the accommodations and modifications to the instructional programs
that will allow the student to be successful with the general education curriculum. When
established, the IEP goals will utilize benchmark assessments in both of these curriculum
programs. In addition, the students will be utilizing a Compass Learning computer program that
will be individually leveled to meet the student’s needs. Every reasonable effort will be made to
provide instruction and educational services to students in the least restrictive environment,
however both the instructional staff and the special education staff will utilize pull-out services
to fill gaps as necessary, or provide more detailed modifications to the general education
curriculum so that the student is successful.

Evaluation and monitoring of program success. Students will be monitored on progress towards
their IEP goals based on formative classroom performance and quarterly benchmarking with
NWEA assessment tracking. On a quarterly basis, the student’s team will evaluate the quality of
services being provided, the student’s progress towards the identified year-end goals in the

IEP, and any necessary changes that need to be made in order to ensure the student is showing
adequate progress. Speech or Occupational Therapy providers will work directly with our special
education staff, and the student's general education teacher to monitor progress through
formative data, and quarterly benchmarks as set forth by the servicing therapist.

The school will not serve high school students. This section does not apply.

Provision of qualified staff for students with special education needs. To meet both the
administrative and service needs associated with special education, the school will hire and/or
contract a fully staffed special education team that is appropriately licensed to include all
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disability areas as needed. The faculty will be effectively trained and knowledgeable about
servicing students with IEPs. Under the oversight of our Special Education Director, our faculty
will work with each student’s family to update the IEP at least once annually and more often, as
needed, at the request of the school and/or parent. The child’s special education teacher (or
intervention specialist), his/her classroom teacher, a parent and an administrator (usually the
Special Education Director) will be expected to attend all case conferences. Our Special
Education Director will form a team that will follow checklists of specifications of (special
education laws) IAC 511, Article 7, and the Federal IDEA, ADA 1990 and Part 504 of the
Rehabilitation Act of 1973, to ensure we are in full compliance with each. We will comply with
all applicable state and federal statutes and regulations related to providing services to students
with disabilities. Our Special Education Director will assume responsibility for state and other
reporting requirements at our school.

Examples of implementation. RP:CFA intends to contract with the Indiana Network of
Independent Schools (INIschools) regarding special education management services. INIschools
is currently providing similar services to schools across Indiana, including Indianapolis Academy
of Excellence (lAE), an existing TeamCFA school. Specifically, INIschools provides a number of
special education services, including special education file setup and maintenance, compliance
monitoring, speech and language services and other therapies, and professional development.
IAE staff participate in monthly professional development with a network of teachers across a
number of schools, covering a variety of topics which include adjusting course scope and
sequence, daily schedule, staffing plans, instructional best practices and compliance training and
support. On a weekly basis, IAE also receives direct administrative and management support
and as a direct result from this support, IAE has changed the way it is implementing school-wide
behavior supports and remediation, particularly for students with special needs.

RP:CFA will meet the needs of English Language Learners (ELL). ELLs will be served at the school
using Individual Learning Plans (ILPs) in accordance to Indiana State Law. An English Language (EL)
designee will monitor the program.

da.

Identification of students. RP:CFA will make every effort possible to obtain students’ previous
school records for all students who have previously attended another school within a
reasonable timeframe to identify all students who have been previously identified as ELLs. ELLs
will further be identified initially through the completion of the Home Language Survey given to
parents and guardians in the school’s enrollment packet. The survey will identify those students
who need to be tested. Qualified staff will administer the W-APT tests within 30 calendar days
to these students. Qualifying students will be designated ELL and an ILP will be written by our
teachers in conjunction with our trained EL designee.

Specific instructional programs, practices and strategies employed to ensure success and
equitable access. Students with ILPs will receive additional support from the instructional
assistants and Reading and Math Interventionists. The support and general education teachers
will utilize accommodations and modifications listed in the ILP. Math and Reading
Interventionists and Instructional Assistants will provide pull out assistance for students in the
specific domains of speaking, listening, reading and writing as needed by the individual. All staff
will receive training and support, on the effective practices utilized with secondary language
learners for implementation in the classroom.

Assessment and monitoring of progress and success. Students with ILPs will have their progress
assessed quarterly using NWEA benchmark data and formative classroom data to determine
adequate success. Annually, the English proficiency exam, WIDA ACCESS, will be administered to
students to determine continued placement or exit from the program.
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d. Provision of qualified staff. The EL designee may be a current staff member that receives
additional training or it may be a contracted service, depending on the number of ELL students
in the school’s population. The EL designee will be responsible for supporting the classroom
teacher in meeting the needs of the ELL students. In addition, this designee will create the
agenda and outline for use during the quarterly meetings that evaluate adequate student
progress.

4. Meeting the learning needs of students who are performing below grade level and monitor their
progress. Our goal is for all students to be proficient and master the skills outlined in our Core
Knowledge curriculum as well as the Indiana Academic Standards set forth by the State Board of
Education. All students will be monitored and goals for each student will be modified as they
progress towards skill mastery and grade level proficiency. Serving students below grade level will
be accomplished via the RTI plan (outlined below). Students will be identified through the NWEA
benchmark assessment at the beginning of the year as well as formative data collected by the
teacher. The school will use a four-tiered approach to RTI.

Tier 1

Tier 1 includes classroom supports that benefit the growth and development of all students.
Teachers may adjust or tweak these supports to address the academic and behavioral needs of
specific students or groups of students, yet they occur within regular classroom level systems and
supports for young learners. They include but are not limited to small group instruction, support
through the Compass Learning Program, additional support with parents, and before or after school
tutoring.

Tier 2

Tier 2 includes special supports and interventions designed to address the specific needs of a subset
of students identified through our universal screeners. These students are generally below grade
level or they have distinct behavior needs. In addition to supports identified in the Tier 1 group,
these students may be pulled out by the instructional assistants or Reading and Math
Interventionists to provide individualized instruction.

Tier 3

Tier 3 includes individualized supports and interventions designed to address the specific needs of
students in a special setting. Tier 3 students are significantly behind, or they have distinct behavior
needs. Along with Tier 2 supports, Tier 3 students receive individualized assistance in class as well
as outside core academic time from specialized staff. They may be designated special education, or
have a disability.

Tier 4

A Tier 4 student has not responded sufficiently to Tier 3 interventions or has been diagnosed with a
disability. Most Tier 4 students have IEPs with specific learning and behavioral goals. Our special
education teachers provide individualized instruction in small groups and work closely with
classroom teachers to modify or tailor curriculum to meet the needs of each Tier 4 learner.

5. Intellectually gifted students. Students will be initially identified as intellectually gifted through their
NWEA MAP assessment scores. Any student with a score that is in the 95th percentile or above will
be given the Cognitive Abilities Test to obtain further data. Other mental ability tests may be used
to create a portfolio for the student.
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a. Students who are designated as intellectually gifted will receive small group instruction by the
instructional assistant or teacher with developmentally appropriate material. Gifted students
will utilize the advanced curriculum within Core Knowledge and Singapore Math to keep them
engaged and growing academically. This includes inquiry projects and other activities that
develop a deeper understanding of the Core Knowledge Domains and Math concepts. In some
cases the student may join classes above their current grade level for specific subjects or utilize
programs such as Compass Learning to drive student growth above their current level.

b. Instructional assistants will be trained on the Core Knowledge curriculum as well as how to
develop an inquiry based approach to the material. The staff will work closely with the teachers
to develop accommodations and modifications that continue to challenge the student.

c. NWEA quarterly benchmarks as well as formative classroom level data, will be used to
determine if the student is making adequate progress.

Student Recruitment and Enrollment

1. While RP:CFA is open to any eligible student in the state of Indiana, the school will develop
strategies to attract kindergarten through second grade students residing in targeted communities.
Implementing a slow growth model at the primary grades is most appropriate for ensuring a strong
foundation and beginning to developing a culture of learning and family engagement. Past
experience has shown that families with young children are seeking a better opportunity for their
students than that provided at their traditional neighborhood school.

We are implementing a three-stage recruiting and marketing plan. In the first stage, School Board
members and TeamCFA staff met with community leaders to share the mission of TeamCFA, gain
information, insight, and history on the community to ensure our targeted population was correctly
identified, and establish initial community partnerships.

The second stage of recruitment and enrollment will take place immediately following charter
approval and consists of direct communication with the targeted student population. This
communication will occur through several mediums including newspaper advertisements, the
construction and launch of a website in collaboration with TeamCFA, advertising, convening
informative open house meetings, door-to-door canvassing, and other strategies. TeamCFA has
developed customizable brochures for Network schools to use that include an overview of our
schools’” academic programs to be handed out at meetings and posted in common locations where
people will have an opportunity to become aware of the school. These meetings will occur within
the targeted neighborhoods and will be led by the School Board members and the school director in
conjunction with community partners established through stage one and TeamCFA staff.

In the third stage of recruitment and enrollment, RP:CFA school will gather and inform prospective
families of the enrollment process and hold informational meetings about the school and its
campus. Details about the school, its functions, and critical information within the student
handbook will be provided during this stage. Actual enrollment for the first year is included within
this stage.

2. The school’s enrollment policy is included as Attachment 14.
Student Discipline

1. In order for teachers to teach and students to learn, a positive, safe and secure learning
environment must be consistently maintained. Accordingly, the teacher, as the recognized authority
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in the classroom, serves as the role model to set the expectations for student behavior. Discipline is
defined as well-ordered, directed behavior. Parents, guardians, students, teachers, School Director,
administrative and support personnel, and the School Board share responsibilities in the positive
development and maintenance of disciplined behavior. The school’s discipline policy is based on the
belief that every student has a right to an environment that encourages learning and is free of
disruption. The developed policy provides guidelines on behavior and school citizenship for
students. The following broad categories related to student conduct are included:

e Basic Rights and Responsibilities

e The Student Code of Conduct

e Due Process Procedures and Rights of Appeal

The rules of conduct and sanctions for violations detailed in the policy are part of the continuing
responsibility to monitor student behavior. The explanations of violations and the definition of
terms have been expanded to assist students in understanding the expected behaviors.

A set of rules does not replace the administrator’s judgment in the review of discipline incidents.
The levels indicated for school-initiated consequences are a guide for the administrator, but the
levels may be increased or lessened if, in the view of the administrator, the situation calls for that
judgment. (Violations of the laws of Indiana will be handled pursuant to normal arrest procedures
and are not within the administrator’s jurisdiction.) The administration has the authority to use
administrative discretion in dealing with these matters to ensure the safety and well being of our
students. In order for the school to be safe and orderly places for learning, rules must be obeyed.
These rules are written to give direction. However, in daily activity, one basic rule is that good sound
judgment must be exercised in consideration of conditions of the moment.

Furthermore, it is recognized that students need to be active participants in maintaining a safe and
orderly school environment. To promote the active involvement and self-discipline of students,
school staff members must remember that students need to feel respected and valued.
Opportunities to learn from mistakes create a context for students to learn to make good choices in
the future. Ultimately, the goal is for students to do the right thing, even when nobody is looking.

2. Please see Attachment 15 for the complete school discipline policies.

Parents and Community

1. Other school options in the targeted location.

Name Type Grades Enrollment School Grade
Served (SY2015-2016) (SY2013-2014)

Andrew J. Brown Charter K-8 641 F

Academy

Francis Scott Key Traditional (IPS- K-5 383 F

School 103 Phalen compact)

Charles W Fairbanks Traditional (IPS) K-6 407 C

School 105

Sunny Heights Traditional (Warren K-4 478 D
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Elementary School Twp)

George S Buck School | Traditional (IPS) K-6 389
94

George H Fisher Traditional (IPS) K-6 395
School 93

Winding Ridge Traditional 1-6 625
Elementary School (Lawrence Township)

In an effort to address the demands of the communities as well as the general need for quality
schools, TeamCFA began explori