
PROPOSAL OVERVIEW AND ENROLLMENT PROJECTIONS 
Please provide information for the applicant group’s designated representative. This individual will serve 
as the contact for all communications, interviews, and notices from the ICSB regarding the submitted 
application.  
 
IMPORTANT NOTE: The full application, including this form, will be posted on the ICSB website. Applicants 
are advised that local community members, including members of the media, may contact the designated 
representative for questions about the proposed school(s).  

Legal name of group applying for charter(s): The Promise Academy Inc. 

Names, roles, and current employment  
Ayana Wilson-Coles, Board President, Elementary Teacher 
MSD Lawrence Township  

for all persons on applicant team: Daria Parham, Principal, Elementary Teacher IPS 

 Aaron Jefferson, Board Secretary, Delphi 

 

Amia Foston, Board Treasurer, Economic Research 
Assistant Indiana Business Research Center and 
Consultant 

 Tara Doss, Board Member, Attorney  

Designated applicant representative: Ayana Wilson Coles 

Address: 3450 Garden Grove Dr. 

 Indianapolis, IN 46214 

Office and cell phone numbers: 317-847-0036 

Email address: awilsoncoles@gmail.com 

 
 
Provide the requested information for each school included in this proposal. 
(You may add lines to the table if needed.) 
 
Proposed 
School Name 

Opening Year School Model 
(e.g., college 
prep, dropout 
recovery) 

Geographic 
Community * 

School 
District(s) in 
Proposed 
Location 

Grade Levels 
at Full 
Enrollment 

The Promise 
Academy  

2014 College Prep., 
Culturally 
Relevant 

Indianapolis, IN. Indianapolis 
Public Schools 

K-8 



      

      

NOTE: * Please indicate the city/town and, if known, potential address or neighborhood of location. Virtual 
operators should indicate the relevant geographies the operator intends to serve. 
 
Proposed Grade Levels and Student Enrollment  

Provide the following information for each charter school included in this proposal. Specify the planned year 
of opening for each, the grade levels served, and both the planned and maximum number of enrolled 
students by grade level for each year. (You may duplicate the table as needed.) 
 

Proposed School Name: The Promise Academy 

Academic Year Grade Levels Student Enrollment (Planned/Maximum) 
Year 1 (specify starting 
year) K-3 (2014) 225/250 

Year 2 K-4 300/325 

Year 3 K-5 375/400 

Year 4 K-6 450/475 

Year 5 K-7 525/550 

At Capacity K-8 675/700 

 
Do any of the proposed schools expect to contract or partner with an Education Service Provider  
(ESP) or other organization for school management/operation?* Yes   No  
 If yes, identify the ESP or other partner organization: Victory Education Partners  
 
Will an application for the same charter school(s) be submitted to another authorizer in the near 
future?  
Yes  No  
If yes, identify the authorizer(s): 

     

 

Planned submission date(s): 

     

 

 
Please list the number of previous submissions (including withdrawn submissions) for request to 
authorize this(ese) charter school(s) over the past five years, as required under IC § 20-24-3-4. 
Include the following information:  
Authorizer(s): Indiana Charter School Board 

Submission date(s): Spring/2012 

!
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PROPOSAL NARRATIVE 
 

EXECUTIVE SUMMARY 
 
Mission and Vision for Growth in Indiana.   
 
Through instruction and inspiration, the mission of The Promise Academy (TPA) is to instill each of our 
students with a lifelong passion for learning and a sense of civic purpose. It is OUR PROMISE to help all 
of our students reach THEIR PROMISE. 
 
TPA’s mission will permeate our educational philosophy and pedagogical strategies.  We will inspire and 
instruct our students by using a college-readiness curriculum that is culturally relevant to them.  The 
curriculum’s dual focus on college readiness and cultural relevance will enable and empower students to 
be active learners as they come to appreciate the uniqueness of their own cultural history as well as that of 
others. By instilling in students a healthy sense of self-worth, as well as impressing upon them the notion 
of their intrinsic value and the understanding of other cultures, TPA will cultivate lasting leadership skills 
among the students of Indianapolis and prepare them for the future.  Research has shown that students are 
more engaged in the learning process when they can relate to the examples used in class; when they are 
more engaged, they make greater academic gains.  By encouraging our students to become invested in 
their education, TPA will instill in them a lifelong passion for learning fueled by consistent academic 
successes.   
 
In addition to grooming our students to become lifelong learners, TPA will impress upon them a strong 
sense of civic purpose.  By drawing on Kwaanza principles like unity (umoja), collective work and 
responsibility (ujima) and self-determination (kujichagulia), TPA will reinforce a healthy sense of self-
worth for our students. By instilling in our students an appreciation of other cultures, TPA will prepare 
them to become engaged local and global citizens in the future. Achieving our vision of high academic 
and creative achievement for our students is predicated on valuing students’ current funds of knowledge 
(values, and beliefs), promoting a symbiotic partnership with our families and community, and creating 
sustainable school culture of excellence.  
 
The vision of The Promise Academy is to become the premier K-8 educational setting in Indianapolis.  
TPA will consistently replace negative academic statistics of minority students with their academic 
success. Our students will be taught by teachers who have high academic and social expectations for all 
students. TPA’s teachers and staff will provide students:  

• the opportunities, resources and environment necessary to become lifelong learners; 
• the skills and encouragement needed to be productive, responsible citizens in a changing, global 

society; and 
• the support required to develop a healthy self-concept leading to sound judgment and appropriate, 

ethical decision making.  
 
The Promise Academy will open in the fall of 2014 serving students in kindergarten through third grade 
who reside in the central Indianapolis. TPA’s strategic vision and five year-growth plan is to ultimately 
educate students from kindergarten through eighth grade. After our initial year of operation, TPA will add 
an additional grade each year for the next five years. This enrollment growth plan allows us to establish 
the proper school climate and to provide a rich academic foundation for students in the early childhood 
years as they continue to move up in grades. TPA will begin with 225 students in grades K-3. 
Kindergarten will consist of three classes and first, second, and third grade will each have two classes. 
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There will be 25 students in each class students. Enrollment through the eighth grade is projected to be 
675 students. As an organizer, The Promise Academy does not have plans to open additional schools.  
 
Educational Need.  
 
In this nation there is a disparity in the education of middle class, Caucasian students and students who 
come from marginalized communities.  According to the report given by National Center for Education 
Statistics,  the National Assessment for Education Progres (NAEP) mathematic and reading scale scores 
for Caucasian students in the 4th, 8th, and 12th grade were more than 20% higher than the scores of their 
African American and Hispanic peers (NAEP).  In the state of Indiana, only 48.1% of African American 
students passed ISTEP+ in the 2011-12 school year, while 76.8% of Caucasian students passed. In 
addition to an achievement gap based on race, there is a gap based on socioeconomic status.  There is a 
23.7% achievement gap between students who receive free and reduced priced school meals and students 
who do not.  The data proves the need for schools that address the needs of students who have been 
continually underserved by traditional education.  Although this trend can be found in most school 
districts, the founders of TPA decided the greatest need is present in communities served by Indianapolis 
Public School district.  Over 80% of IPS students receive free and reduce lunch services, and 76% are 
students of color. In the 2011-12 school year only 50.5% of their students passed ISTEP+ while the state 
average is 72.4%.   

This data, furthermore, proves there is a need for schools in Indiana that are designed to meet the needs of 
students who are what Gloria Ladson-Billings calls “school dependent”.  These students look to schools 
as a “vehicle for social advancement and equity” and are depending on schools to help them reach their 
goals. The founders intentionally chose this community because we believe the families of this 
community are in need of a school that respects and embraces them; a school that does not view them as 
deficits, but instead as future leaders filled with possibilities. 
 
Target Population.  
TPA will target students who have been traditionally underserved by public schools. We anticipate that 
many of the students will come from families where the parents feel their students are not connecting to 
traditional education and are looking for a school that infuses and embraces their culture instead of seeing 
it as a deficit. The majority of TPA students will come from underserved neighborhoods.  We expect that 
the student population will be 80% African American, 10% Latino, and 10% other, with over 85% of the 
enrolled students qualifying for free or reduced-price lunch.  By starting with students in primary grades, 
we will ensure that these students grow with an understanding of the importance of being community 
members. Students will be encouraged to think critically about their surroundings and identify and work 
to rectify issues in the community. 
 
Community Engagement.  
 
The founders of TPA believe in the notion that "it takes a village to raise a child” and will therefore 
engage parents and guardians, community leaders, and members of various local community 
organizations and churches.  
 
Parents and guardians will be encouraged to take an active role in the daily educational lives of their 
children. The leadership team will incorporate 1) volunteering; 2) providing tools for better parenting; 3) 
communication; 4) creating a home learning environment; 5) shared decision making; and 6) utilizing 
community collaboration by using parents as resources to the larger community.  These programs will 
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help to meet the needs of the underserved local community as a whole, as well as strengthen our school 
community. 
 
TPA has already been successful in establishing initial partnerships with community leaders and members 
of various local community organizations and churches, including: Wendy Cooper, Economic 
Development Manager of Flanner House; Dennis Bland, President of The Center for Leadership 
Development (CLD) and Gary Holland, creator of The Historic Journey. Flanner House Community 
Center is a staple in the community. Flanner House has offered to assist with tutoring services and use of 
library meeting rooms and materials. CLD is a community organization that provides resources for 
minority students in Indianapolis to be successful. TPA will refer its students to CLD when they are in the 
fourth grade. The Historic Journey is currently used in select school districts to fulfill the cultural 
competency requirement mandated by the state of Indiana. Mr. Holland will provide resources as well as 
professional development.  
 
Education Plan/School Design.   
 
Students at The Promise Academy deserve a relevant, rigorous, and safe environment in which they have 
an equal opportunity to learn and experience activities that will help them develop into productive 
citizens. TPA will offer a challenging and rigorous Common Core-aligned academic curriculum with 
class sizes no larger than 25 students.  The curriculum will be culturally relevant and will be supported 
with enrichment activities, hands-on and real-life experiences, community resources, and active parent 
participation and involvement. Key components include: 
 
Highly Qualified Teachers 
The Promise Academy recognizes the correlation between Highly Qualified Teachers and student 
achievement.  To comply with No Child Left Behind (NCLB) Law, TPA will hire highly qualified 
teachers who have met the NCLB Highly Qualified Teacher Standards in all of the content areas.  To 
ensure that our teachers are capable of providing high quality instruction, TPA teachers will be required 
to attend regular professional development. This will begin prior to the school year with a retreat and 
relevant professional development conferences.  Monthly meetings will also be held, during which 
professional development will be offered by qualified staff and by outside guests brought in for their 
expertise.  Teachers will be engaged in Professional Learning Communities throughout the entire year, 
which will allow them to collaborate with and learn from other staff members. Administration and 
coaches will observe classes regularly and give feedback to ensure that teachers have the support they 
need to best serve our students. Research shows a key component to effective teaching is relationship 
building (Glickman, Gordon, & Gordon, 2010).  Teachers must have a positive relationship with their 
students and their families.  To accomplish this, teachers will loop with students during the primary years 
(k-3), intermediate (3-6), and middle school (7-8).   
 
Understanding by Design 
TPA will use the Understanding by Design (UbD) Framework for constructing units of study. The 
Association for Supervision and Curriculum Development (ASCD) states that UbD is a “framework for 
designing curriculum units, performance assessments, and instruction that lead…students to deep 
understanding” (ASCD, 2006). This educational framework’s goal is to achieve deeper and more lasting 
understandings.  Teachers will employ the use of backward design (thinking purposefully about the units 
of study they are creating by starting with the end result in mind), generate essential questions to be 
addressed, and facilitate the learning of their students.  This purposeful planning will allow teachers to 
infuse relevant material and create a more meaningful understanding of the material for students.   
Teachers will focus on larger concepts, principles, or processes as they apply the concepts they teach to 
new situations that look beyond the subject matter. 
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Differentiated Instruction 
Differentiated instruction is the key to successful teaching.  An increasing amount of research is being 
done on differentiation, and it shows that differentiating instruction consistently yields positive results for 
students of all ability levels (Huebner, 2010).  To accomplish this, TPA will use the workshop approach 
to teaching reading, writing, and math.  Using the workshop model will allow teachers to meet the needs 
to student by using a blend of whole group instruction, small group instruction, and individual 
conferencing. Teachers will also be aided by an intervention coach, who will assist them with interpreting 
formative assessment data and providing appropriate differentiation for groups working at different 
levels. Keeping class sizes limited to 25 will also aid teachers in being able to create groups and lessons 
that will meet the needs of all their students. In addition, because teachers will loop with their classes, 
they will come to know the students, their learning styles, strengths, and deficits in a deeper way that will 
help them plan effective differentiation. 
 
Data Driven Instruction 
“It is necessary to the improvement process to make high-quality data-based decisions at the classroom 
instruction level,” (Bedwell, 2004). TPA will use a variety of ongoing data to assess the needs of our 
students.  This data includes state assessments such as ISTEP+ and Acuity along with quarterly 
benchmark assessments created by our staff.  We will also use authentic assessments such as running 
records and miscue analysis, and writing prompts. Teachers will be trained in the effective use of 
formative assessment and feedback in the classroom. We will not only collect data, but ensure that we use 
that data to make instructional decisions that will meet the needs of all students.  
   
Extended Learning Time 
TPA expects to serve students with the highest needs.  Research shows that students benefit from more 
schooling.  In a study conducted by the National Center on Time and Learning, researchers found that 
most schools viewed expanded time as very important to meeting the educational goals for students 
(Farbman, 2010).  Because of this, the school day and school year will be extended with the school year 
being 190 days long and the school day from 8:00-3:30.  Students will be engaged in intervention times 
daily that will be based on data collected from classroom teachers.  During this time, Target Time, 
teachers will target specific deficits and address them through small group instruction.  In addition, 
students who are in need of enrichment will also receive instruction in a small group setting.   
 
Culturally Relevant Pedagogy and College Prep 
Students are more connected to instruction with the lessons are relevant to their backgrounds. Using the 
cultural knowledge and prior experiences of students makes learning more relevant and effective (Gay, 
2010). A 2011 study by Dorothy Garrison-Wade and Darlene Sampson, published in Urban Review, 
found that minority students preferred culturally relevant lessons to those that did not address their 
culture. Other studies have drawn similar conclusions and found that as a result of the use of a culturally 
relevant curriculum, students were more engaged and displayed a higher level of mastery of the material 
(Irvine, 2010). TPA teachers will intentionally connect curriculum to the lives of our students and will 
recognize the importance of encouraging a positive cultural identify. In addition, TPA intentionally 
encourage our students to attend college.  Students at every grade level will be exposed to college 
preparatory experiences.  
 
Network Governance and Leadership  
 
The Promise Academy will be governed by a Board of Directors that will oversee the school’s 
performance.  The Board consists of  7-11 members that bring a variety of knowledge and expertise such 
as curriculum development and instruction, education law, finance, administration, and community 
development. The Promise Academy Board of Directors is responsible for ensuring that achievement 
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goals are being met and that students are meeting or exceeding the academic goals and ISTEP and 
IREAD3 scores. The Board is also charged with understanding its charter contract and board policies in 
addition to knowing state and federal laws governing schools.  Moreover, the Board of Directors has 
fiduciary responsibility for the financial and budgetary integrity of the school.  Board members will work 
tirelessly ensure that the mission and vision of TPA is realized.  In addition to the governing board, an 
advisory board is will be established to provide guidance in specific areas when needed.  
   
The Board plans to contract with an educational service provider who has successful experience in 
supporting charter schools.   TPA has chosen Victory Education Partners to provide back office services. 
Victory Education Partners will provide Finance/Accounting and Human Resources services.  
 
 
 

SECTION I: EVIDENCE OF CAPACITY 
 

Founding Group 
 
Founding Group Membership 
1. Identify the key members of the Founding Group for the proposed school(s).  

 

Name Relevant Experience Proposed Role in School 

Daria Parham o Teacher with 8 years of 
experience in an urban 
environment. 

o Master’s Degree in Education 
o Indiana Administrator’s 

License  

Founding Group Organizer 

(School Leader) 

Donielle Jones o Master’s Degree in Education 
o 9 years experience in an urban 

setting. 
o Indiana Administrator’s 

License 

Founding Group Organizer 

 

Kirsten Robbins o Nationally Board Certified 
Teacher 

o Master’s Degree in Education 

Founding Group Organizer 

(Instructional Coach) 

Ayana Wilson-Coles o 7 years of teaching experience 
in an urban setting 

o Master’s Degree in Language 
Education 

o Candidate for Language 
Education EdD 

Board Member  

(President) 

Amia Foston o Former Executive Vice 
President and Interim CFO) at 
small university 

o Former municipal financial 
advisor and strategic municipal 

Board Member 

(Treasurer) 



The Promise Academy   Page 7 

consultant 
o Master’s in Urban Planning 

(Community Development) 
o MBA in Finance 
o Current PhD Candidate in 

Organizational Sociology @ 
IU-Bloomington 

Aaron Jefferson o Engineer 
o Adjunct faculty member at 

Indiana Wesleyan University’s 
MBA Program 

o Mentor 
o Holds Certification for 

teaching Secondary 
Mathematics 

Board Member 

(Secretary) 

Patryce Moore o Social Worker 
o Experience with at-risk teens 

and young mothers 
o Serves as a Board Member for 

Say Y.E.S 
o Active member of the 

community 

Board Member 

 

Adrianne Slash o Program Support Coordinator, 
Girls INC.  

o Background in fundraising, 
volunteer recruitment, and 
youth development 

Board Member 

(Vice President) 

Tara Doss 
o Attorney 

o Over 7 years of experience in 
education law including special 
education and charter schools 

o Over 5 years nonprofit board 
experience 

Board Member 

Jonique Burton 
o Secondary mathematics teacher 

for 6 years in an urban setting 
in Texas 

o Secondary administrator for 7 
years in Indiana 

o Mid-management certification/ 
Principals certification 

o Master’s in Public 
Administration with an 
emphasis in HR 

o Education Specialist in School 
Superintendency 

Board Member 
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o Indiana Administrator’s license 

o Texas Administrator’s license 
o Hold Indiana and Texas 

certification for teaching 
Secondary Mathematics 

Arthur Hinton o Assistant Principal 
o Master’s Degree in Education 
o Indiana Administrator’s 

License  
o 15+ years in K-12/College 

Settings 

Board Member 

Kenneth Taylor o Bachelor's Degree Building 
Construction Management - 
Purdue University 

o Currently pursuing Master’s 
Degree Real Estate Studies w/ 
concentration in Real Estate 
Finance & Real Estate 
Development - Marylhurst 
University 

o Board Member Gary Brackett's 
Impact Foundation 

o 18 years Construction & Real 
Estate experience 

Board Member 

 
The members of The Promise Academy’s founding group possess various qualifications to make our 
school successful. The founding members have been in education with the combined experience of over 
20 years. These educators have a passion and experience for working with children in the urban schools 
and continually develop themselves professionally. 

Daria Parham is a native of Indianapolis, and is currently a teacher with Indianapolis Public Schools with 
over eight years of experience in an urban school district. It has always been her goal to return to the inner 
city to improve education. Ms. Parham will serve as the school leader at The Promise Academy. Ms. 
Parham graduated from Indiana University in 2003, with a Bachelors of Science in Education. She 
decided to continue her education, earning a Masters Degree and Administrator's License at Indiana 
Wesleyan University. Throughout her career, Ms. Parham has been fortunate to function in various 
educational settings. She was a Transitional Coach with Indianapolis Teaching Fellows, which allowed 
her to gain experience mentoring and evaluating new teachers to the district. Ms. Parham’s current 
principal has trusted her to maintain student discipline, on many occasions, during his absence. Ms. 
Parham has a strong commitment to seeing the youth in Indianapolis succeed. 

Donielle Jones has 10 years experience in education at Central Elementary in Pike Township. She holds 
her undergraduate degree from Indiana University Purdue University in elementary Education, a master's 
degree in education and a K – 12 Administrative License from Indiana Wesleyan University. Mrs. Jones 
is known as a positive teacher leader at her school and believes that all children can learn. 

Kirsten Robbins is a National Board Certified Teacher with 8 years of teaching experience in an urban 
setting. She has had leadership experience acting as intermediate team leader and as a member of an 
administrative council. She worked closely with the community as teacher representative to the local 
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school council. She has worked for McGraw-Hill training teachers in the implementation of the Everyday 
Math curriculum. She has also led professional development in reading and writing workshop.  Ms. 
Robbins is currently pursuing her Doctorate degree in Urban Education at IUPUI. 

The Promise Academy’s Board of Directors consists of members of the Indianapolis community. They 
bring a wealth of experience and qualifications that add to the founding group. 

Ayana Wilson-Coles has been in education for the past 7 years. She is also a native of Indianapolis, and 
currently teaches in the Lawrence Township school district.  Prior to that Ayana worked at the 
Indianapolis Project School.  Working for a newly opened charter school provided her with a unique 
experience that will help make The Promise Academy prosperous. She was able to see first hand the 
amount of work that needs to be in place to run a successful school.  Mrs. Coles has a Masters degree in 
Language Education from Indiana University, and is currently working on her Doctorate degree in 
Language Education. Through her studies and teaching experience, Mrs. Coles developed a passion for 
teaching students who struggle with literacy. She has been trained in Reading and Writing workshop, as 
well as other teaching methods that help students succeed in literacy. In addition, Mrs. Coles has spent 
time studying culturally relevant pedagogy and critical pedagogy. She is also currently working on her 
administrative license through the Urban Principal Program at IUPUI. 

Patryce Moore has worked in the community for over 10 years. She has provided support and education 
to pregnant mothers and has conducted several health fairs and outreach programs. Mrs. Moore has 
served as a board member to Say YES, a non-profit organization that provides before and after care to 
students as well as summer programs. She is currently working with non- profit organizations such as 
Black Breast Feeding Coalition, which brings awareness to young mothers about the importance of 
breast-feeding. Additionally, she has trained with community grant funded programs. Mrs. Moore’s 
experience has helped her become skilled at working with parents and helping them to feel supported. 

Adrianne Slash has been serving the Indianapolis community since 2007. She has extensive community 
ties and is skilled in the areas of community partnerships, fund raising, volunteer recruitment and youth 
development programming. While working for United Way of Central Indiana, Ms. Slash worked on the 
Major Gifts team responsible for securing donations from individuals of $10,000 or more annually. In this 
capacity she was very successful. Since Joining the Girls Inc. family she has witch gears to building 
partnerships and creating meaningful engagement for girls ages 6-18 in the Greater Indianapolis Area. 
Ms. Slash holds a B.A. in Political Science from Hampton University in Hampton, Virginia. She is a 
member of Alpha Kappa Alpha Sorority, Incorporated, Junior League of Indianapolis and Co-Chair of the 
2011 and 2012 Diversity Volunteer Recognition Awards. 

Aaron Jefferson is an Indianapolis native and a graduate of Rose-Hulman Institute of Technology where 
he earned his Bachelor of Science in Electrical Engineering. He also holds a MBA from Indiana 
University and a teaching certificate in secondary mathematics from Indiana Wesleyan. He holds a 
management position with Delphi Corporation, where he has developed an advancing career over the past 
14 years, including a 3-year assignment in Juarez, Mexico. He also holds an adjunct faculty position at 
Indiana Wesleyan teaching graduate level MBA classes. As an active community member, he has worked 
with underprivileged youth through church and other non-profit community organizations. Aaron believes 
education can be an equalizer of social inequality and that all children deserve a quality education. 

Amia K. Foston is an experienced professional with a diverse background in higher education 
administration, non-profit management and public finance. He served as the executive vice president and 
interim CFO/CIO of a small Midwest university, where he managed the day-to-day operations. His 
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expertise and skills include strategic planning, financial management, systems thinking, effective 
communication and change management. 

His academic preparation includes a Bachelor of Science in Electrical Engineering (cum laude) and a 
Master of Business Administration in Finance from Howard University. He also obtained a Master’s in 
Urban Planning from New York University.  Amia worked in Public Finance as a financial advisor and 
strategic municipal consultant. He also worked in the community development arena.  Currently, Amia is 
pursuing his Ph.D. in Organizational Sociology at with minor concentrations in strategic management and 
higher education administration. 

Kenneth T. Taylor is an accomplished Construction and Real Estate professional, with career experience 
in both residential and commercial construction/real estate fields. With most of his experience coming as 
a project manager and estimator, he has worked for a top ranked nationally known homebuilder, heavy-
highway contractor, multi-family builder, and also as a licensed Realtor in the state of Indiana. With these 
titles he has perfected the skills of project financing & budgeting, management, scheduling, land 
development, site location, and client relationships.  

Academically, Kenneth has received a Bachelor of Science Degree in Building Construction 
Management- Technology from Purdue University, numerous continuing education and training courses 
in construction and real estate, and currently pursuing a MBA in Real Estate Studies with a concentration 
in Real Estate Finance and Real Estate Development from Marylhurst University. 

Arthur Hinton III has been an educator for over 15 years.  He has been a general educator, Title I teacher, 
and an Assistant Principal.  He is currently in the Assistant Principal position for a large school district 
where he is responsible for supervising the daily operations of an elementary school.  He graduated from 
Indiana University in Bloomington, Indiana, where he also supervised students and staff in Residence 
Life/Higher Education.  He has a Bachelor’s Degree and Master’s Degree in Education from Indiana 
University as well as his Administrative License from the State of Indiana. 
 
Tara Canady Doss has been an attorney for nearly 10 years and has practiced in the area of Education 
Law for over 7 years. Ms. Doss received her Bachelor of Arts, with honors from the University of 
Michigan and her Juris Doctor from the University of Southern California. She is licensed to practice law 
in California and is currently seeking her law license in Indiana.  As an education attorney, Ms. Doss has 
represented students, parents, and school districts in cases involving special education, student discipline, 
teacher discipline, charter school issues, and school policies; and has served in an advisory role to school 
boards.  She has represented small and large school districts, including San Francisco Unified School 
District, which serves over 50,000 students and Lynwood Unified School District, which serves over 
17,000 students.  Ms. Doss has also been a frequent presenter of workshops addressing issues such as 
special education, school safety, charter schools, and civil rights.  In addition to her career 
accomplishments, Ms. Doss has served on several nonprofit boards, including but not limited to 
California Women Lawyers, Black Women Lawyers Association of Los Angeles, and the Harriett Buhai 
Center for Family Law.  She has served as a mentor to middle and high school girls and is a current 
volunteer with Child Advocates, where she serves as a Court Appointed Special Advocate (CASA) to 
children in the foster care system, and Neighborhood Christian Legal Clinic. 
 
Jonique Burton has been a secondary educator in an urban setting since 2000. She has worked as a 
mathematics teacher in Texas for six years. Jonique is certified in the state of Texas with a secondary 
mathematics and building level administrator endorsement.  While living in Texas, Jonique received her 
Master of Public Administration with an emphasis in Human Resources from Texas Southern University. 
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In addendum to her Masters, she pursued her administrative certification. She received her Mid-
management/ principal certification. After moving to Indianapolis, Indiana, Jonique secured a job at 
North Central High School. Currently she is in the position of Crisis Administrator/ Student Programs 
Advisor/ ENL Administrator at North Central.  She has served in the position for the past seven years. 
Jonique decided to pursue her Specialist in Education. She completed her EdS – Specialist in 
Superintendency in December 2012. Jonique also holds two certification endorsements in Indiana: 
Mathematics teacher and Building level administrator. 

 
2. Identify any organizations, agencies, or consultants that are partners in planning and establishing the 

school(s) proposed, along with a brief description of their current and planned role and any resources 
they have contributed or plan to contribute to school development. 
 
N/A 

 
3. Explain the circumstances and motivations that brought the Founding Group together to propose this 

school replication plan.     
 
The Promise Academy founding group is comprised of four public school teachers. The group came 
together as a result of reoccurring conversations about the current state of public education. The group 
was specifically frustrated with the amount of minority students and lower income students who were 
continually failing in schools. As educators, they had first-hand experiences and have spent a significant 
amount of time researching best practices to remedy this issue. They believed an innovative school should 
be created where every student could be successful in spite of their backgrounds. The group strives to 
create a school environment where students’ culture and experiences would be embraced and 
acknowledged as assets rather than deficits, and where higher education would be the central focus. 
 
School Leader and Leadership Team 
1. For the first proposed school described in this application, identify the Principal/Head of School 

candidate and explain why this individual is well-qualified to lead the school in achieving its mission. 
Summarize the proposed leader’s academic and organizational leadership record.  
 

Ms. Daria Parham, the proposed principal, is currently a teacher with Indianapolis Public Schools. She 
has over nine years of experience in an urban school district.  Throughout her career, Ms. Parham has 
been fortunate to function in various educational settings.  She was a Transitional Coach with 
Indianapolis Teaching Fellows, which allowed her to gain experience mentoring and evaluating new 
teachers.  

During her tenure, she has been afforded many opportunities to develop her leadership skills.  Ms. 
Parham has served as principal designee, school improvement team member, TESA coordinator, grade 
level team leader, and high ability lead teacher. She currently participating in her current district’s 
Leadership Identification and Development program, in which she participates in school audits, teacher 
evaluations, and school budgeting. . In addition to having a successful teaching career, she continually 
serves her community by mentoring and tutoring youth in her spare time. 

She has also assisted in securing community partnerships, curriculum development and planning for The 
Promise Academy 
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The Promise Academy feels Ms. Parham is the best candidate for principal. In her quest for effective 
change in education, Ms. Parham strives to fulfill the central mission of providing all students with 
opportunities for quality learning in a safe and nurturing environment. 

 
2. Who will work on a full-time or nearly full-time basis immediately after approval to lead 

development of the school? How will this person be compensated? 
 
The proposed Principal, Ms. Daria Parham, will work full-time to lead development of the school.  In 
addition, TPA plans to hire a Business Manager who will also aid in the development of the school. The 
Board of Directors will aggressively pursue the Walton Family Foundation grant as well as the Public 
Charter Schools Program Federal Grant to support Year 0 expenditures. If we do not receive these grants, 
TPA’s contingency plan is to apply for a line of credit or a loan from a local business or partner.  We have 
already begun discussing this with possible lenders. These funds will allow The Promise Academy to 
compensate Ms. Parham and the Business Manager as they work to develop the school. 

 
3. Describe the responsibilities and qualifications of the first proposed school’s 

administrative/management team (beyond the school leader). If known, identify the individuals who 
will fill these positions and provide, as Attachment 3, the qualifications and resumes for these 
individuals. If these positions are not yet filled, explain your timeline, criteria, and process for 
recruitment and hiring. NOTE: There is no page limit for this attachment. 

TPA has intentionally composed an administrative team that will ensure the success of our school.  Below 
is a list of persons and/or titles that will help to successfully lead our school. 

• Assistant Principal: The Assistant Principal will assist the principal in leading the school.  He or 
she will be responsible for assisting with student data collection and analysis.  In addition the 
Assistant Principal will be responsible for handling the majority of discipline issues as well as 
working to create community and parent partnerships.  Furthermore, he/she will lead the RTI 
process. 

• Instructional Coach:  Mrs. Kirsten Robbins will be the Instructional Coach for TPA.  Mrs. 
Robbins has been an educator for the past 8 years.  She is a Nationally Board Certified Teacher, 
and has a Master’s Degree in Education.  Mrs. Robbins has experience developing curriculum, 
collecting and analyzing data, and mentoring teachers.  Her responsibilities include working with 
teachers to develop curriculum, intervention groups, and guidance.  She will work closely with 
the Principal and Assistant Principal on data collection, and professional development of teachers.  
Additionally, she will support the Assistant Principal with the RTI process. 

• Business Manager: The business manager is responsible for leading the school office.  His/her 
duties include assisting the Principal with the leadership of support staff (food service, teaching 
assistants, custodial services), grant writing, and facility and property management.  In addition, 
the business manager will work closely with the ESP regarding finances and accounting services. 

• Lead Teachers: Each grade level will have a person named as the Lead Teacher.  This person 
will act as a mentor for their colleagues.  He/she will have at least 5 years of teaching experience 
and experience mentoring novice teacher.  In addition, a Lead Teacher will have experience 
collecting, analyzing, and using data to drive instruction.  When needed he/she will model lessons 
for teachers and/or observe teachers and provide feedback. 

 
Governance 
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Governing Board 
 
1. Governance Structure and Composition.  

TPA will be governed by a Board of Directors (“Board”), which will consist of 7-11 members.  The 
Board will be comprised of dynamic individuals with a range of expertise, including but not limited 
to, teaching, school administration, curriculum development, law, finance, nonprofit administration, 
facility management, and community involvement.  The Board will serve to ensure TPA operates 
efficiently, effectively, and in accordance with best practices and applicable laws. 
 
To ensure continuity on the Board, all members of the Board are required to be residents of the State 
of Indiana and at least sixty percent (60%) of the members are required to live within the Indiana 
counties where current TPA students reside. 

 
TPA currently has ten (9) Board members as indicated below. Please see ATTACHMENT 1 for their 
respective resumes and ATTACHMENT 6 for the Board Member Information Sheets. 
 
• Ayana Wilson-Coles (President) 
• Adrianne Slash (Vice President) 
• Aaron Jefferson (Secretary) 
• Amia Foston (Treasurer) 
• Jonique Burton 
• Tara C. Doss, Esq. 
• Arthur Hinton 
• Patryce Moore 
• Kenneth Taylor 

 
 
2. Pre-Existing Nonprofit Organization.  

Not Applicable. TPA is incorporated as a not-for-profit organization with the State of Indiana; and is 
currently seeking designation from the Internal Revenue Service as a Section 501(c)(3) organization. 
 

3. Governing Entity’s Responsibilities.  
The Board’s main purpose is to ensure the overall success of the school by providing sound academic, 
financial and operational stewardship; and by ensuring compliance with statutes and regulations.  The 
Board will not be involved in the day-to-day operation of the school but will ensure that TPA’s 
mission is met by embracing the following principles of Kwanzaa in its governance and oversight:    
 
• Unity (Umoja) – Promoted by fostering relationships with parents and the community to provide 

a “village” of success for the students. The Board will encourage parental involvement and 
participation through feedback to the school leader and Board. 
 

• Self-determination (Kujichagulia) – Promoted by establishing policies and procedures that 
create a positive environment for staff and students to thrive.  

 
• Collective work and responsibility (Ujima) – Promoted by selecting a competent school leader 

who will in turn hire skilled and experienced staff who will embrace TPA’s mission. The Board 
will also monitor TPA’s performance and the effectiveness of the educational management 
organization through reporting at Board meetings.   
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• Cooperative Economics (Ujamaa) – Promoted by fundraising and building partnerships with 
businesses in the community served to support school functions; as well as, providing financial 
stewardship and ensuring that TPA remains financially solvent.  

 
• Creativity (Kuumba) – Promoted by periodically reviewing how well the culturally relevant 

curriculum is affecting student performance; and provide feedback to the school leader. 
  

• Purpose (Nia) – Promoted by periodically engaging in strategic planning retreats and Board 
education to measure effectiveness; and to ensure that TPA is cognizant of pertinent changes in 
its operating environment while remaining on course to meet its long term goals.   

 
• Faith (Imani) – Promoted by instilling an overall belief and expectation that TPA and its 

students can excel.  The Board has faith in TPA and its ability to achieve high standards.  To that 
end, the Board will be a resource to and strong supporter of the school leader to ensure success.   
 

 
4. Procedures.  

The Board shall hold one Annual Organizational Meeting and at least six (6) regular meetings per 
year.  Special meetings will be held as needed.  The meetings will be open to the public and subject to 
the Indiana Open Door Law, to the extent that such law applies to TPA or its specific actions. 
 
Each meeting shall have an agenda that is approved at the start of the meeting, following the call to 
order and roll call. The meeting will follow the agenda and the presiding officer will maintain order, 
flow and focus.  Agenda topics may vary by meeting, but will generally consist of the following 
items: 
 

I. Call to Order and Roll Call 
II. Public Comment* (limited to agenda items only) 
III.  Approval of Agenda 
IV.  Consent Calendar 

 A. Approval of Regular Board Meeting Minutes 
V.  Correspondence 
VI.  Treasurer’s Report  

 A. Cash Forecast Statements 
VII.  Old Business 
VIII.  New Business 
IX.  Reports 

 A. The School Leader  
 B. Business Manager 
 C. Parent Teacher Organization (PTO) 

X.  Committee Reports 
XI.  Extended Public Comment* (items not on agenda only) 
XII.  Comments from the Board (items not relating to II and XI) 
XIII.  Reconfirmation of Next Meeting: Date/time 
XIV.  Adjournment 

 
The Board may designate an Executive Committee consisting of two (2) or more board members to 
exercise authority of the Board of Directors in the management of TPA’s affairs during intervals 
between the meetings.  However, the Executive Committee’s actions must be ratified by the Board 
and their powers are not meant to supersede Board powers.   
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The only subcommittee at this time is the Finance and Audit Committee.  The function of this 
committee is to ensure sound financial practices and management controls are in place.  Per TPA 
Bylaws, the Board may establish other committees as needed to accomplish goals and mission of the 
organization.  
 
To date, the Board has met seventeen (17) times. 
 

5. Ethics and Conflicts of Interest.  
The Promise Academy Bylaws which includes our Ethics and Conflict of Interest policies are 
attached.  (ATTACHMENT 7) 

 
6. Advisory Bodies.  

 
The Board plans to establish several advisory bodies as needed throughout the start up process and 
continue those bodies as needed once TPA is established and serving students.  
 
Our first priority is to establish an Advisory Committee comprised of persons knowledgeable about 
school operations, implementing educational programs, community development, entrepreneurial 
ventures, and other relevant areas.  This body will mentor and assist the Board in accomplishing the 
goals and mission of TPA. The Advisory Committee may be comprised of past board members, past 
or present government officials, public and private institution representatives, and community leaders.  

 
7. Grievance Process.  

Parents and/or students are encouraged to actively engage in providing feedback to TPA 
administrators and the Board.  In the event of a grievance, a parent and/or student may submit their 
concern(s), in writing, to the school leader or other administrator. The school leader, or designated 
administrator, will respond in writing, to the student and/or parent within ten (10) days (excluding 
Saturdays, Sundays, and legal holidays). If the parent and/or student is not satisfied with the response 
from the school leader, or designated administrator, he or she may submit their grievance, in writing, 
to the Board of Directors. The Board will then take immediate steps to investigate the concern(s) and 
respond to the parent and/or student in a timely manner.  
 
A parent and/or student may also raise a grievance at a regular meeting of the Board of Directors. If 
this is the case, the individual must sign in with the Secretary prior to the start of the meeting. 
Complaints and/or concerns specifically regarding board members or school employees shall first be 
submitted, in writing, to the President at least five (5) days (excluding Saturdays, Sundays, and legal 
holidays) prior to the board meeting.  The Board will not verbally respond to public comments during 
the meeting but will take immediate steps to investigate the concern(s) and respond in a timely 
manner.  
 
Parents and/or eligible students will be able to review, inspect, and copy all student and school 
records as required by law. TPA will provide copies of all student records to parents and/or eligible 
students at no cost. All other non-student records being requested may be copied at a rate consistent 
with current market standards.  
 

 
School Management Contracts  
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If the applicant does not intend to contract with an Education Service Provider (ESP), mark “Not 
Applicable” and skip to next section. 
 
If any proposed school intends to contract with an Education Service Provider (ESP) for school 
management, provide the following information (and provide the requested documentation as 
Attachment 8): 
 
The Promise Academy will contract with Victory Education Partners (Victory) for Finance/Accounting 
and Human Resources services. Please note that Victory will not serve as a Management Organization.   

a. A brief overview of the ESP’s founding year, mission, leadership team, and current geographic 
footprint; 
 
Victory was founded in 1999 with the goal of working towards a world in which all children have 
access to a high quality education. By 2030 Victory’s vision is for every child in the U.S. to have 
the option to attend a high performing public charter school or traditional public school in his or 
her own neighborhood. Victory’s mission is to help communities create great schools.   

 
The Victory Education leadership team for Finance/Accounting and Human Resources is 
comprised of the following individuals: 
 

• James Stovall, Chief Executive Officer: James previously served as general counsel and 
has been with Victory for over 10 years, joining the company shortly after it was 
founded. James is a graduate of the highly regarded Broad Foundation Residency in 
Urban Education, a two-year management program for those seeking to help reform 
urban school districts. He is a board member of the Chicago Schools Performance Group 
and a former board member of the New York Chapter of the Black Alliance for 
Educational Options. His commitment to education reform is borne of an appreciation of 
the value that education has had for him in his own life. He is a magna cum laude 
graduate of Howard University and a graduate of Howard University School of Law 
where he was a member of the Law Review. 
  

• Paul Augello, Chief Financial Officer: Paul previously served as the Controller and has 
been with Victory since 2003. Prior to joining Victory, Paul worked for the Interpublic 
Group of Companies where he spent 5 years starting as the Internal Audit Manager and 
then as the North America Controller of Initiative Media. Before that, he was the General 
Audit Supervisor for the New York Times Company where he was an active project team 
member for all phases of the Company’s three printing plant construction projects and 
received a Chairman’s Recognition Award for his work on acquisition and special 
projects. Earlier in his career, Paul was a Senior Accountant with the publishing company 
Random House and the accounting firm Deloitte & Touche, where he earned his C.P.A. 
Paul graduated with a B.S. in Accounting from Villanova University. 

 
• Antonia Christian, Senior Director of Human Resources: Prior to joining Victory, 

Antonia was Director of Human Resources for Uncommon Schools.  There, she 
improved employee benefit plans, implemented a new web-based HR system, and 
strengthened employee relations, policies and procedures at Uncommon’s 16 charter 
schools in the northeast.  Before joining Uncommon Schools, Antonia was a Human 
Capital Manager at Global Partnership Schools in New York.  Before that, she spent over 
10 years at another charter management organization in various human resources 
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capacities.  Antonia holds a BA from Hunter College in political science and is a member 
of the New York Charter Schools HR roundtable. 

 
Victory’s current geographic footprint includes all five boroughs of New York City; Newark, NJ; 
Philadelphia, PA; and Chicago, IL. Please note, however, that Victory only serves as a Management 
Organization in Chicago. Victory will only provide Finance/Accounting and Human Resources 
support services for The Promise Academy, not full management services. 

 
b. A summary explanation of how and why the ESP was selected, and the due diligence conducted 

(including a list of other ESPs assessed during the due diligence process, if any); 
 
The Promise Academy assessed a number of ESPs, including The Leona Group, American 
Quality Schools (AQS), and EdPower, prior to selecting Victory to provide Finance/Accounting 
and Human Resources services. TPA’s due diligence process involved research and meetings 
with the prospective service providers. TPA ultimately selected Victory because Victory was the 
only service provider that doesn’t impose a “one size fits all” model.  Instead, TPA identified 
areas where the school needed support and Victory was able to meet those needs on a service by 
service basis, allowing TPA’s board to create its own academic program. Additionally, TPA 
determined that Victory’s bundled Finance/Accounting and HR Services was more cost-effective 
than contracting with one firm to support accounting and a separate HR broker.  

 
c. A term sheet setting forth a proposed duration of the contract that aligns with the ICSB 5-Year 

charter term; roles and responsibilities of the school governing board, the school staff, and the 
service provider; scope of services and resources to be provided by the service provider; 
performance evaluation measures and mechanisms; detailed explanation of compensation to be 
paid to the provider (both management fees and all pass-through expenses, such as for curriculum 
licensing or technology); financial controls and oversight; methods of contract oversight and 
enforcement; investment disclosure; and conditions for renewal and termination of the contract. 
 
Please see Attachment 8. 

 
d. A draft of the proposed management contract detailing all of the above terms; 

 
Please see Attachment 8.  Because Victory will only be providing Finance/Accounting and 
Human Resources services, the attached document is a Professional Services Agreement draft, 
not a management contract.  
 

e. Explanation of the relationship between the school governing board and the ESP, specifying how 
the governing board will monitor and evaluate the performance of the service provider, the 
internal controls that will guide the relationship, and how the governing board will ensure 
fulfillment of performance expectations;  
 
Victory will be hired and monitored by The Promise Academy’s governing board.  Victory is 
providing human resource services and financial services. TPA will employ a business manager 
(or accountant) who will be responsible for overseeing payroll operations.  TPA intends to 
employ legal counsel who will oversee HR operations as needed.  Lastly, the board has will be 
responsible for reviewing all pertinent HR and payroll documents and other correspondence to 
ensure that the ESP is following through with its contracted duties. Any action items related to 
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this can be added to the agenda at each regular board meeting.  The governing board will evaluate 
performance based on Victory’s success at achieving the benchmarks laid out in the service 
provider contract. 
 

f. Disclosure and explanation of any existing or potential conflicts of interest between the school 
governing board and proposed service provider or any affiliated business entities; and 
 
TPA doesn’t anticipate any existing or potential conflicts of interest between the school 
governing board and Victory Education Partners or any affiliated business entities. 
 

g. Evidence that the service provider is authorized to do business in Indiana. 
 
Please see Attachment 8, Evidence 

 
Network Vision, Growth Plan & Capacity 

 
1. Provide, as Attachment 9, the organization’s 5-year business plan addressing the plan for network 

expansion in Indiana (and in other states, if applicable).  
Please see Attachment 9, Business Plan 

 
2. If not clearly described in Attachment 9, or if no business plan exists, describe the organization’s 

strategic vision, desired impact, and five-year growth plan for developing new schools in Indiana and 
other states, if applicable.  
N/A 

 
3. If not clearly described in Attachment 9, or if no business plan exists, summarize the organization’s 

capacity to support and ensure the quality and long-term success of the new school(s) proposed.  
 
N/A 

 
4. If not clearly described in Attachment 9, or if no business plan exists, provide evidence of 

organizational capacity to open and operate schools successfully in accordance with the growth plan.  
5.  

N/A 
 

6. If not clearly described in Attachment 9, or if no business plan exists, describe the greatest anticipated 
risks and challenges to achieving the organization’s desired outcomes in Indiana.  
 
N/A 

 

Network Management 
 
1. Explain any shared or centralized support services the network organization (including any ESP 

partner) will provide. Describe the structure, the services to be provided, the cost of those services, 
how costs will be allocated, and specific service goals.  How does the organization know whether it is 
successfully delivering these services?  
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STRUCTURE AND SERVICES TO BE PROVIDED 
 

Reporting to the Promise Academy Charter School’s Board of Trustees, Victory will work 
collaboratively with the school’s leadership and staff to provide high-quality back office support. 
Victory will provide general bookkeeping and accounting services, as well as fiscal oversight and 
auditing support – all of which will be tailored to complement the skills and experience with the 
school’s business management staff. Additionally, Victory will provide competitive benefit rates and 
packages for TPA’s team, and develop and administer human resources policies and procedures, 
maintain records, create and maintain personnel accounts, provide listings for open positions, and 
perform background checks on potential hires.    
 
Please note that Victory will solely provide back office support and will not act as a management 
organization.  
 
COST OF SERVICES  
 
An estimated cost breakdown for Finance and Accounting services and how these costs will be 
allocated is as follows: 

 
Accounting and Bookkeeping  $19,300 
Budgeting  $8,500 
Financial Statements & Reporting $14,900 
Audit & Compliance Support $7,000 
Training  $1,000 
Real Estate Support Optional 
Total $50,700 

 
An estimated cost breakdown for Human Resources services and how these costs will be allocated is 
as follows: 

 
Number of Employees Fee per employee per month 
1 - 13  $150 
14 - 26  $143 
27 - 39  $135 
40 - 52  $129 
53 – 65 $122 
66 – 78 $116 

 
SERVICE GOALS AND MEASURING SUCCESS 
 
Victory will determine whether it is successfully delivering services by reviewing outcomes against 
the service goals outlined in the Professional Services Agreement contract. A clean audit from a third-
party auditor testing internal controls will also be used to determine whether Victory is successfully 
delivering services.  
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2.  Using the table below, define school- and organization-level decision-making authority as it relates to 

key functions, including curriculum, culture, staffing, corrective actions, etc.  Indicate where primary 
authority for each function resides. 

 

Function 
Network/Management 
Organization Decision 

Making 
School Decision-Making 

Performance Goals  TPA Governing Board 
Curriculum  TPA Governing Board in 

collaboration with School 
Leadership Team 

Professional Development  TPA School Leadership Team 
Data Management and Interim 
Student Assessments 

 TPA School Leadership Team 

Grade Level Promotion 
Criteria 

 TPA School Leadership Team 

Culture  TPA Governing Board in 
collaboration with School 
Leadership Team 

Budget, Finance and 
Accounting 

 TPA Governing Board 
Approves Budget 

Student Recruitment  TPA Governing Board 
School Staff Recruitment and 
Hiring 

 TPA Governing Board and 
Leadership Team 

HR Services (benefits, payroll, 
etc) 

 TPA Governing Board 

Development  TPA School Leadership Team 
Community Relations  TPA Governing Board and 

Leadership Team 
Information Technology  TPA Governing Board 
Facilities Management  TPA Governing Board 
Vendor 
Management/Procurement 

 TPA Governing Board 
Approves contracts 

 

3. Provide, as Attachment 10, the following organizational charts: 
a. Network as a whole, aligned with the 5-Year Business Plan 

Victory’s organizational chart is included as Attachment 10. Please note that Victory will 
not be serving as in a “network” or management organization capacity; the organizational 
chart should serve only to demonstrate Victory’s capacity to carry out back office work. 
 

b. School-level organizational chart for School 1 in Year 1, and also at Full Capacity 

Please see Attachment 10, Organizational Charts 
The network and school-level organizational charts should clearly delineate the roles and responsibilities 
of the governing board, staff, and any Education Service Providers that will manage the school(s).  
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SECTION II: SCHOOL DESIGN 
 
 

Education Plan 
BASIC LEARNING ENVIRONMENT 

The students at The Promise Academy (TPA) will participate in classroom-based instruction aligned with 
Common Core Standards and Indiana Academic Standards.   

CLASS SIZE AND STRUCTURE 

Each classroom will consist of one classroom teacher per 25 students.  No classroom will exceed 25 
students. A classroom assistant will be shared among each grade level. This is ideal for teachers to 
differentiate instruction to meet all students’ needs.  

OVERVIEW OF CURRICULUM  

Literacy Instruction 

The Promise Academy will use the Workshop Model to for reading and writing instruction. Teachers will 
be trained in the Workshop Model initially by participating in Professional Learning Communities (PLC) 
facilitated by trained staff members, including administrators and instructional coaches, and eventually 
attending the Teachers College, Columbia University Reading and Writing Project’s annual conference at 
Columbia University. This annual conference will enable teachers to study methods, plan curricula, and 
learn best practices under the guidance of educational experts. The instructional coaches will create a 
curriculum map to ensure that teachers are meeting all of the Common Core Standards. Teachers will use 
this map as a guide when planning teaching points. In addition to the Indiana State Standards, The 
Promise Academy will purchase the Reading and Writing Workshop Units of Study curriculum resources 
distributed by the Teachers College Reading and Writing Project to guide literacy instruction. 

The Workshop Model is based on Pearson and Gallagher’s Gradual Release of Responsibility model. 
Teachers model a desired strategy during a mini-lesson. The students then go and practice the strategy 
during independent work time. During this time in reading workshop, students are reading books that are 
on their independent reading level determined by running records. During writing workshop students are 
writing independently. Throughout this time the teacher will conduct one-on-one and small group 
conferences to gauge the strengths and needs of each student in literacy and to plan ahead for their 
academic needs. Using the Workshop Model provides students with opportunities to read and write 
independently which is not the norm in traditional public schools. Research shows the more students are 
able to read and write about topics that interest them, the better readers and writers they will become 
(Miller & Higgins, 2008). The Promise Academy will be a charter school that implements new and 
innovative curriculum such as the Workshop Model for its students. 

Math Instruction 

The Workshop Model will also be used to teach math.  TPA will adopt the Everyday Math curriculum as 
a guide for math instruction. The current edition of Everyday Math is aligned to the Common Core 
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standards, so all of the standards are fully covered in each year.  Everyday Math is a comprehensive Pre-
K through 6th grade mathematics curriculum developed by the University of Chicago School 
Mathematics Project. The curriculum features balanced instruction, real-life problem solving, multiple 
opportunities for basic skills practice, an emphasis on communication, and opportunities for more 
connections between home and school. Proper implementation of the Everyday Math curriculum has been 
shown to improve test scores.  

Science Instruction 

For Science, teachers at The Promise Academy will use a hands-on, inquiry-based approach by 
employing the Full Option Science System (FOSS) curriculum. This curriculum was developed with the 
philosophy that doing science is the best way for students to learn science. A curriculum map will be 
created for each year aligning the FOSS kits to the Common Core and Indiana State Standards. The kits 
include lab activities as well as science stories for increased ties to literacy and math instruction. Studies 
have found that students using the FOSS program not only score better on achievement tests in science, 
but also in reading comprehension and math applications. 

Social Studies 

Timelinks by McGraw-Hill will be used as a resource for teaching Social Studies.  Timelinks uses a mix 
of core content, leveled books, activities, and technology that engages students and connects to their real 
world every day.  The Historic Journey will also be used as a resource for teaching social studies as well.  
The Historic Journey is a cultural relevancy curriculum that will help provide the base for our curriculum 
map. Using the two pieces together will help ensure that we have all we need to help our students meet 
the standards in a way that is meaningful to them. 

TECHNOLOGY 

TPA staff members will incorporate technology throughout the curriculum.  Students will have access to 
Promethean Interactive Boards that will provide teachers with a way to present instruction in an engaging 
way.  Computers will be provided for student use in each classroom, in addition to laptop carts that will 
serve the needs of several classrooms. Teachers will also have access to certain websites that will enhance 
the curriculum.  Websites include Brainpop, which provides short, engaging instructional videos for 
students, and Reading A-Z which provides teachers with leveled books, assessments, and other 
instructional resources.  In addition, TPA will explore purchasing a school wide account for Achieve 
3000.  This web-based program provides differentiated non-fiction reading for students.  The program can 
assess students reading levels, as well as point out areas of deficits that will assist teachers in addressing 
the needs of their students.  Teachers will also be issued iPads, which will be used as a tool to enhance 
instruction, as well as help teachers keep track of student data. 

HIGHLY QUALIFIED TEACHERS 

The Promise Academy recognizes the correlation between Highly Qualified Teachers and student 
achievement.  To comply with No Child Left Behind (NCLB) Law, TPA will hire highly qualified 
teachers who have met the NCLB Highly Qualified Teacher Standards in the following core content 
areas:  
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Elementary Education Secondary Education 
English/Language Arts Science 
Social Studies Mathematics 
ESL Special Education 
Physical Education Art 
 

While working at TPA, teachers will receive ongoing professional development.  Upon being hired, 
teachers will participate in a staff retreat, which will help ensure that they have the understanding 
necessary to create our intended school culture.  In addition, teachers will receive professional 
development throughout the year, which will be provided by both leadership and invited guests.  These 
meetings will take place during weekly professional learning communities (PLC) and monthly staff 
meetings.  Furthermore, teachers will attend an annual Reading and Writing Workshop training at 
Columbia University.  

2. Specify instructional strategies that your school will implement to support the education plan and 
why they are well-suited for your targeted student population.  

TPA will implement the following instructional strategies to support our education plan: 

Ongoing Assessment/ Data Driven Instruction 

TPA will administer baseline assessments at the beginning of each unit of study to determine each 
student’s educational needs.  Throughout units, teachers will use information gathered from a variety of 
formative assessments to differentiate instruction. At the conclusion of each unit of study, students will be 
given the baseline assessment a second time, to determine whether or not the students have made any 
growth.  Teachers will be in charge of keeping track of their student’s data and making the necessary 
decisions to help their students improve. During PLC’s or professional learning communities, teachers 
will work collaboratively to analyze student data and make instructional decisions based on that data that 
will positively impact student learning.  

In addition, the school leader, instructional coach, and intervention coach will also keep track of data and 
will help teachers make instructionally sound decisions.  Along with TPA created assessments, teachers 
will use data collected from Acuity testing as a way to identify the needs of their students.  Furthermore, 
teachers will use authentic assessments such as writing prompts, running records, and student 
conferencing as a way to assess students.  The information obtained from all data will drive instruction 
and will be key to the success of our students. We anticipate serving a varied student population, and 
using data to plan and differentiate instruction will help ensure that everyone’s needs are met. 

Differentiated Instruction 

As stated previously, teachers at TPA will use the Workshop Model as a method for teaching 
English/Language Arts and Mathematics.  This approach to teaching allows teachers to use the data 
collected to instruct students based on their academic needs.  Instruction can take place in the form of 
individualized conferencing and small group instruction (guided reading and strategy grouping).  Our 
extended day allows for teachers to further differentiate learning during Target Time.  During this time 
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teachers, administrators, and assistants will work with students in small groups. All students will be 
placed into groups designed to help meet their individual needs. The organization of the groups will be 
determined by data collected.    

Extended School Day and Year: 

The Promise Academy will have an extended school day and school year. Because of this, annually, a 
TPA student will receive more than 250 more hours of qualified instruction than their district 
counterparts. We recognize and understand that the students we intend to service may need more 
instruction than provided by traditional schools.   

Looping:  

TPA understands the importance of forming meaningful relationships, especially in early developmental 
periods.  Because of this, TPA teachers will loop with students during primary years (K-3), intermediate 
(3-6), and middle school years (7-8).  Looping provides a “family style teaching” where students are able 
to build relationships with their teachers.  At the beginning of each year teachers lose time discovering the 
needs of all their students.  Looping cuts down on this precious time, because teachers will have students 
they have instructed in previous years.  Our targeted population will be students who depend on schools 
to help them become successful citizens. Long lasting relationships are key when working with students.  
Research has shown that looping improves the relationships between teachers and students as well as their 
families (Hitz et al, 2007). 

Culturally Relevant Instruction  

Research shows that students are much more engaged in learning when the ideas being taught reflect the 
student’s background.  TPA understands that teachers must provide a curriculum that is engaging to 
students and that they can access. TPA teachers will intentionally infuse our students’ cultures across the 
curriculum. This will be done through the use of multicultural and critical literacy books.  The leaders of 
TPA will make sure every classroom library has a variety of multi-cultural books and critical literacy 
books.  Teachers will use these books during read-alouds and as anchor texts during instruction.  In 
addition, teachers will be required to incorporate relevant material in every unit of study created.  
Teachers will collaborate with school leaders and other teachers to ensure that this occurs.  Moreover, the 
leaders of TPA will strive to form a relationship with the community and incorporate community leaders 
and projects into the curriculum as much as possible. In addition, leaders and teachers of TPA will strive 
to help students develop cultural competence while making sure they understand the wider culture.  The 
leaders of TPA realize the how imperative it is that student learn about and embrace their own heritage, 
and at the same time, learn and embrace the culture of the wider community. 

Understanding by Design 

TPA will use the Understanding by Design (UbD) Framework for constructing units of study. The 
Association for Supervision and Curriculum Development (ASCD) states that UbD is a “framework for 
designing curriculum units, performance assessments, and instruction that lead…students to deep 
understanding” (ASCD, 2006). This educational framework’s goal is to achieve deeper and more lasting 
understandings.  Teachers will employ the use of backward design (thinking purposefully about the units 
of study they are creating by starting with the end result in mind), generate essential questions to be 
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addressed, and facilitate the learning of their students.  This purposeful planning will allow teachers to 
infuse relevant material and create a more meaningful understanding of the material for students.   
Teachers will focus on larger concepts, principles, or processes as they apply the concepts they teach to 
new situations that look beyond the subject matter. 

College Prep 

Students who attend TPA will be encouraged from the very beginning to attend college.  To ensure that 
this occurs, each classroom will be named after a college or university.  In addition, the school will 
collaborate with local colleges to form mentoring programs and college visits. TPA leadership has already 
formed a partnership with Center for Leadership Development.  This non-profit organization provides 
college prep programs for students beginning in 4th grade.  Teachers will use language in the classroom 
that will inspire students to attend college continually.  Furthermore, students will be taught and required 
to think critically about their local and national communities.  These conversations will help to prepare 
them for the kinds of dialogue they will encounter when attending higher education. 

3. Identify any key educational features that would differ from your current education model.  Explain 
why you would implement these features, any new resources they would require, and how these 
features would improve student achievement.  

This does not apply to our organization, as we don’t have a current education model. 

4. As Attachment 11, provide a core curriculum scope and sequence.  

Please see Attachment 11, Course Scope and Sequence 

Pupil Performance Standards  

State the proposed school model’s pupil performance standards, consistent with Indiana’s Academic 
Standards and the Common Core. In particular:  

1. Provide, in Attachment 12, the school’s exit standards for graduating students for each division of 
the school as applicable (elementary, middle and/or high school). Exit standards should clearly set 
forth what students in the last grade in each division will know and be able to do. NOTE: Limit 
attachment to fifteen (15) pages.  

Please see Attachment 12, Pupil Performance Standards 

2. Explain the school’s policies and standards for promoting students from one grade to the next.  How 
and when will promotion and graduation criteria be communicated to parents and students?  

Students will be promoted to the next grade if they possess the knowledge and skills appropriate to their 
grade levels as demonstrated on multiple measurements by their academic performance and ISTEP. In 
order to be promoted, students must achieve the following benchmarks: 

1. Academic Performance 
a. Final report card grade in reading "C" or better for the academic year. A report card grade 

of 'C' shall, at minimum, reflect satisfactory unit test scores in reading. 
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b. Final report card grade in mathematics "C" or better for the academic year. A report card 
grade of "C" shall, at a minimum, reflect satisfactory unit test scores in mathematics and. 

2. ISTEP 
a. Passing score on the ISTEP test. A non-passing score on the mathematics or reading 

portion of the ISTEP will result in a special review of all of the student’s work and grades 
to determine next steps for that student. 

3. Those students who meet all applicable Academic Performance criteria noted above shall 
automatically be promoted to the next grade level. 

4. Those students who fail to meet all applicable Academic Performance criteria noted above shall 
be promoted to the next grade only after a review of work completed during daily intervention 
time. This also requires pre and post assessment data to be used as a measure for successful 
completion of the current grade level.  Intersession during breaks will also be offered pending 
funding.  

5. The performance of all students shall be automatically reviewed through a systematic process. 
6. TPA shall maintain a process that is applied consistently throughout the school for determining 

whether any student should be promoted. Immediately after the school receives the report card 
grades, the appropriate TPA administration shall run grade distribution reports for their standards 
based report cards. This report will identify all students not meeting standards in the school. 

 

Parent Notification 

Students who have met the required benchmark and classroom assessments throughout the year will be 
promoted to the next grade. It is TPA’s goal to ensure parents are always fully aware of their student’s 
progress. Parent-Student-Teacher conferences will be held three times a year. Fall and spring conferences 
will be mandatory for all parents and teachers. Retention Watch letters will be sent to parents of students 
that are in danger of retention at the end of each quarter.  Additional conferences will also be held for 
those students who are not making adequate progress throughout the school year. Parents will be made 
aware of interventions and strategies that are being put in place for their child at that time. Final decisions 
of promotion and/or retention will be made at the spring conferences. 

During the last week of school following the automatic review process, parent(s)/guardians will receive a 
promotion determination notice identifying whether their child satisfies all the requirements for 
promotion. Parents/Guardians shall have five calendar days following the receipt of the promotion notice 
to submit in writing to the school leader or his/her designee a request to review their children's academic 
performance or attendance records. As part of the appeal the parent/guardian may provide any additional 
information regarding their child that would justify waiving the requirements set forth in this policy and 
promoting the students to the next grade. 

School Calendar and Schedule 

1. Provide, in Attachment 13, the school’s proposed calendar for the first year of operation, as well 
as the weekly schedule of classes.  

Please see Attachment 13, School Calendar and Schedule 

The Promise Academy recognizes that expanding instructional time is an effective way to boost learning. 
Therefore, TPA will use a Balanced Calendar and has added 10 additional school days to the standard 
180-day calendar. Extending the school year allows more time for remediation during the school year, 
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when the concepts are taught, as opposed to remediation during the summer. Families who struggle to 
find childcare or pay childcare expenses will benefit from an extended school year, as will children who 
are in sub-par childcare during summer vacation. The school calendar will begin in early August and end 
in June.  

The Instructional Day will run from 8:00am until 3:30pm. From 3:30pm until 4:15pm TPA students will 
be engaged in Visual/Fine Arts Enrichment three days a week (pending funding). The students are then 
dismissed at 4:15pm. Wednesday and Friday of each week students will be dismissed at 3:30.  This time 
of the day is contingent upon grants received for funding. 

TPA teachers are required to report to school from 7:40am until 3:45pm each day except Wednesdays. 
Staff members at The Promise Academy will participate in weekly Professional Learning Communities 
each Wednesday from 3:30pm-5:00pm.  

Students will be engaged in an uninterrupted Literacy Block 120 minutes each day. The students will 
participate in Word Study, Reading Workshop and Writing Workshop during this time. TPA students will 
also be engaged in a 90-minute Math Block each day, as well as 30 minute Social Studies and Science 
Blocks. Each day, students will participate in 30 minutes of Target Time. During this time, each student 
will be grouped according to results from Math and Language Arts Benchmarks. All staff members will 
be assigned a group at this time. Some students will receive remedial intervention, while other students 
participate in enrichment activities. 

TPA students will participate in 30 minutes of Related Arts each day. Each student will participate in 
Physical Education, Art or Spanish. TPA recognizes that Visual/Fine Arts Enrichment is an important 
piece to the daily routine. This type of enrichment promotes creativity, high self-esteem, and discipline. 
Students are afforded the opportunity to demonstrate their skills outside of the academic setting. “Arts 
education enables those children from a financially challenged background to have a more level playing 
field with children who have had those enrichment experiences,'' says Eric Cooper, president and founder 
of the National Urban Alliance for Effective Education. 

School Culture 

1. Describe the culture of the proposed school and how this culture will promote a positive 
academic environment and reinforce student intellectual and social development. 

The Promise Academy will have a positive culture that values each student’s background. Students and 
teachers will feel a pride in their personal heritage as well as in the collective culture. High expectations 
and standards will be set for behavior as well as academics. The school will offer a safe place for students 
to express themselves and explore new ideas. Families and community members will feel welcomed and 
valued as members of our learning community. 

TPA’s Core Value System will be based on Kwanzaa Principles: 

• Umoja (Unity): To strive for and to maintain unity in the family, community, nation, and race. 
• Kujichagulia (Self-Determination): To define ourselves, name ourselves, create for ourselves, and 

speak for ourselves. 
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• Ujima (Collective Work and Responsibility): To build and maintain our community together and 
make our brothers' and sisters' problems our problems, and to solve them together. 

• Ujamaa (Cooperative Economics): To build and maintain our own stores, shops, and other 
businesses and to profit from them together. 

• Nia (Purpose): To make our collective vocation the building and developing of our community in 
order to restore our people to their traditional greatness. 

• Kuumba (Creativity): To do always as much as we can, in the way we can, in order to leave our 
community more beautiful and beneficial than we inherited it. 

• Imani (Faith): To believe with all our hearts in God, our people, our parents, our teachers, our 
leaders, and the righteousness and victory of our struggle. 

These values will promote community and self-esteem.   

2. Explain how you will implement this culture for students, teachers, administrators, and parents 
starting from the first day of school. 

In order to create and maintain a successful school culture, teachers, students, and the community must all 
be involved. Teachers will be trained in using Responsive Classroom, an academic and social curriculum 
that will be used as our Positive Behavior Support (PBS) as well as in the seven principles of Kwanzaa. 
An orientation will be held for students, parents, and community partners before the start of the school 
year to start building relationships and establishing expectations. 

In order to maintain our ties with the community, we will hold quarterly Family Nights as well as offer 
workshops for parents. They will purposely be arranged to serve the academic and social needs for 
students and the roles that families play in the success of their children. 

3. Summarize, for illustrative purposes, a typical day from the perspective of a student in a grade 
level of your choice. 

Typical Day of a Third Grade Student 

The student enters the cafeteria, gets breakfast, and sits down at a table with her friends. While she is 
eating, the principal stops by the table to say good morning and asks about the field trip they will be 
taking later in the week. After breakfast, she heads to class. Her class starts the day with Morning 
Meeting. During sharing, she talks about her feelings about her new baby brother. She feels more ready to 
start the day after sharing with her classmates.  

Next, she moves over to the classroom library for the lesson. She is excited to get to work because they 
are working on biographies now, and she is really interested in what she has been learning about Madam 
CJ Walker. She listens as the teacher talks about comparing their point-of-view to the author’s point-of-
view, and she begins to think about the different biographies and articles she has been reading. Then she 
heads off to a comfortable corner of the room to work on her independent work. She met in a small group 
with the teacher yesterday, so today she just gets to focus on her project. Next they move on to writing. 
The class is working on opinion pieces. The student requests a conference with the teacher because she 
feels like she is struggling with creating a compelling opening. She meets with the teacher and they are 
able to brainstorm some helpful ideas together. She heads back to work feeling more confident about how 
her writing is going. Next the class heads to art. They are working on a painting project with the shapes 
that they are learning about in math. 
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When they return to class it is time for science lab, which is her favorite subject. They are working on a 
unit on sound. For the lab, they use the laptops to measure the frequency of different sound waves and 
graph them. When lab ends, they move into groups to continue work on their Social Studies projects. 
They are working on ideas for ways to involve the community more in the school. She and her group have 
brainstormed some good ideas and are beginning to debate how to carry them out when it is time to leave 
for lunch. She heads to lunch, looking forward to discussing her day with her friends. After recess, it is 
time for math. They are continuing to learn about shapes. They break into small groups and do stations, 
including one where they get to play a new math game.  

After math, everyone cleans up and heads to closing circle. After saying goodbye to her teacher and 
classmates, she heads to another teacher for Target Time. In this small group, they are working on 
fractions, which she has had a really hard time with. It is finally starting to make sense to her. Target 
Time passes quickly and she gets to head to the arts program. 

4. Summarize, for illustrative purposes, a typical day from the perspective of a teacher of any 
subject or grade of your choice. 

The teacher walks through the cafeteria and greets the students as they eat breakfast. Shortly thereafter, 
she/he is at her/his door to greet students as they come in from breakfast. She/he sits down in a circle with 
her/his students for morning meeting and leads them through the Greeting, Sharing, Activity, and the 
Morning Message. She/he wraps up morning meeting and moves her/his students to the classroom library 
area for the mini lesson to launch reading workshop/writing workshop. During reading workshop, she/he 
confers with individual students in conferences as they work. After reading, she/he helps the students' 
transition into writing. After a mini-lesson, she/he pulls kids in small groups to help them target specific 
areas of their writing. When her/his students leave for art, she/he meets with her/his grade level partner 
and the leadership team to reflect on lessons from the past week as well as plan for the days ahead. When 
her/his students return, she/he is full of new ideas. For the science lesson, she/he leads her/his class 
through a lab activity on plants. In social studies students are working in groups to create posters about 
their community. She/he checks in frequently with all of the groups. When her/his class goes to lunch, a 
few students stay behind to have lunch in the class with her/him and discuss a book they have read. After 
lunch she/he takes the kids to recess. The afternoon starts with a hands-on math project on fractions. 
While students are working on their projects or in stations, she/he pulls a small group of students to work 
with those who are struggling. Class ends with a closing circle, and everyone shares the best part of their 
day. She/he helps students gather their belongings and sends them off to target time. Her/his small target 
time group comes in and they work on new comprehension skills. When target time ends she/he helps to 
get the kids to their arts enrichment classes. She/he gets many hugs and smiles as the kids say goodbye. 

Supplemental Programming 

1. Will you offer summer school? If so, describe the program(s) to be offered. How many students 
are expected to attend summer school, and how will they be selected for participation? How many 
hours and weeks of summer school will you provide, and how will it be funded? 

Due to our extended school year, summer school will not be offered. 
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2. Describe the extra- or co-curricular activities or programming the school will offer; how often 
they will occur; and how they will be funded. 

Performing Arts Enrichment classes will be held after school, beginning in the spring of the first year of 
opening. Classes will be held 3 days a week for 45 minutes each. Students will have a choice of which 
classes they would like to take. Examples of classes that will be offered include dance, drama, art and 
music. These enrichment classes will be funded by grants and fundraising. In order to allow us adequate 
time to procure the necessary funds, this program will not begin until the second semester of our first year 
of operation. 

3. Describe the school’s programs or strategies to address student mental, emotional, and social 
development and health. 

We will form a partnership with a health services provider, who will provide social work services, in 
order to ensure that our students' emotional and mental health needs are met. Students and families who 
are referred by staff or request help will be provided with services. We will also use Responsive 
Classroom techniques to help our students in their mental, emotional, and social development. 
Additionally, students will be taught the Kwanzaa values to maximize their success. These values will be 
taught and discussed daily. 

4. If applicable, describe any other student-focused activities and programs that are integral to 
your educational and student-development plans. 

The Promise Academy will also have “target time” during the school day. Target time is 30 minutes daily 
of Enrichment/Intervention for every child. Every staff member will be working with a small group of 
students based on their needs. 

Special Populations and At-Risk Students 

1. Summarize the school’s overall plan to serve students with special needs, including but not 
limited to those with Individualized Education Programs, students with Section 504 plans, English 
Language Learners, students identified as intellectually gifted, and students at risk of academic 
failure or dropping out. Identify the special populations and at-risk groups that the school expects 
to serve, whether through deliberate targeting or otherwise 

The Promise Academy understands that students come with a wealth of experiences and abilities and will 
enroll any student, regardless of need or ability. TPA firmly believes that all students can learn and will 
provide at atmosphere in which every child can be successful. Students with special needs will be 
identified in a timely manner to ensure they are receiving the interventions needed. TPA will use an 
inclusion model, as much as possible, for teaching students with special needs.   

TPA will hire highly qualified teachers with appropriate certifications. Additionally, classroom teachers 
will be rigorously trained to differentiate their instruction. TPA will employ an intervention specialist that 
will work with students who are in need of additional help. 
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2. Explain how the school will identify and meet the learning needs of students with mild, moderate, 
and severe disabilities in the least restrictive environment possible. Specify the programs, strategies 
and supports you will provide for students with mild, moderate, and severe disabilities, including: 

The Promise Academy will employ Highly Qualified Special Education certified staff to ensure our 
special student populations receive services required by the federal Individuals with Disabilities 
Education Act (IDEA). Teachers will have mild, moderate, and severe certifications. 

During the registration process, the parent will be able to notify the school of any special services their 
child has received if applicable. TPA will also contact the student’s previous school for records and 
educational plans. If the student has an IEP or a 504 plan, the Promise Academy’s IEP team will meet to 
hold a case conference to determine a plan to meet the individual needs of the student. The IEP Team will 
consist of the school leader and special education teachers. The team will meet weekly to monitor the 
student’s progress and needs. During the meetings, the team will discuss modifications, accommodations 
and recommendations for identified students. Each student’s progress will be kept in the Indiana IEP 
system. The school leader will also appoint a Compliance Monitor within the IEP team. This person will 
collaborate with the school leader to ensure TPA is in compliance with each student’s IEP requirements. 
The Promise Academy’s IEP team will also receive ongoing professional development to ensure they 
have current information and strategies for meeting students’ needs. 

The Promise Academy will follow each individual student’s IEP, Section 504 plan, and LEP. TPA will 
use the Workshop Model in the areas of Reading, Writing and Math. This model allows the general 
education teacher to differentiate instruction in the classroom, which will be beneficial to students with 
special needs. The students will receive a combination of inclusion and individualized instruction, based 
on the IEP. In the student handbook, The Promise Academy will include a non-discriminatory notice. The 
non-discriminatory notice will also be visible in the school building. The Promise Academy intends to 
provide all services that are required by a student’s IEP. However, TPA will contract with outside 
agencies will provide services such as speech, physical therapy, and occupational therapy if needed. 

3. Explain how the school will meet the needs of English Language Learner (ELL) students, 
including: 

The Promise Academy’s registration form will include questions about the student’s primary language. 
The Academy will also contact the student’s previous school to obtain additional information as needed. 
If the student’s primary language is not English, they will be referred to the English Language Learner 
(ELL) teacher to receive testing for English Language Proficiency. While TPA will implement an 
inclusion model, each ELL will receive individualized instruction as needed, this may include both push-
in and pull out services. The Promise Academy will employ Highly Qualified ELL teachers to ensure our 
students have the highest quality interventions possible for their success depending on the number of 
students requiring services. If there are a limited amount of students requiring ELL services, TPA will 
contract services accordingly. 

In addition to differentiating instruction, TPA intends to incorporate the Sheltered Instruction Observation 
Protocol (SIOP) model into its curriculum to meet the needs of ELL students. The SIOP model is a 
research-based and validated instructional model that has proven effective in addressing the academic 
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needs of English Language Learners throughout the United States. Using this model give teachers the 
ability to design and deliver lessons that address the academic and linguistic needs of ELLs. 

Students will be monitored using the LAS Links assessment in the fall and spring. This assessment will 
determine whether or not students are progressing and if the students no longer need services. Parents can 
also request that their students no longer receive services. 

We will keep a very highly qualified ELL teacher on staff to meet the needs of our ELL students. As we 
continue to grow, we will hire additional ELL teachers as needed to ensure that our students needs are 
being met. 

4. Explain how the school will identify and meet the learning needs of students who are performing 
below grade level and monitor their progress. Specify the programs, strategies and supports you 
will provide for these students. 

The Promise Academy will use the Response to Intervention (RTI) Process to identify students that are 
not meeting grade level expectations and implement necessary interventions. Students will be referred to 
RTI based on data from classroom formative assessments. The RTI team will consist of an administrator, 
intervention coaches, the instructional coach, and a classroom teacher. The RTI Team will meet with the 
student’s teacher to develop intervention strategies based on the student’s Tier Group. The RTI Team will 
meet a minimum of once a month to analyze data and discuss and document each student’s progress. The 
RTI Team will create criteria to determine if a student is making progress. In the event the student is not 
making sufficient progress with the interventions put in place, the team will put more intensive 
interventions in place for the student. The RTI Team will use the data obtained from the interventions put 
in place to determine whether the student should be referred for Special Education services. The RTI 
Team will attend professional development opportunities to ensure that students receive the most current 
and effective interventions. In addition, the RTI Team will train the general education staff on the RTI 
Process. 

TPA will employ one intervention coach that will work closely with teachers to provide support to 
students who are not meeting grade level expectations. The intervention coaches will work with students 
in small groups and individually. Additionally, TPA will include time each day, Target Time, to add 
additional interventions and enrichment. 

5. Explain how the school will identify and meet the needs of intellectually gifted students, 
including: 

The Promise Academy will employ teachers and school leaders that have Gifted/Talented Certification. 
The staff will receive ongoing professional development in this area as well. The Promise Academy will 
administer The Cognitive Abilities Test (CogAT) as well as Scales for Identifying Gifted Students (SIGS) 
as tools for identifying High Ability Students. The students will be identified by standardized testing 
results as well as teacher referral. After students are identified, they will be placed in High Ability Cluster 
groups. The students’ needs will be met daily through differentiated instruction from the classroom 
teacher. Students will receive accelerated instruction as well as enrichment. 
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As soon as a charter is granted, strong community marketing, strategic paid advertising effort and a 
comprehensive public relations campaign will be launched to ensure prolific communication and equal 
access to the greater community. 

Student Recruitment and Enrollment 

1. Explain the plan for student recruitment and marketing that will provide equal access to any 
family interested in the new school.  

Grass-roots communications and marketing will be primary, used for both awareness and enrollment 
campaigns. A team of volunteers, including the development team, board of directors, school leader and 
parents will be identified and work to inform the community. Community groups in the area will also be 
identified to partner in this effort. Representatives will visit daycares, church organizations, residential 
communities, community clubs, libraries and local community events, building relationships and 
requesting to post or distribute promotional materials about the school. In conjunction with this initiative, 
paid advertising will be used to reinforce and complement the branding and messaging of the grassroots 
campaign. 

A formal public relations plan will be developed and launched to capitalize on the announcement of the 
new school. Public relations initiatives may include press conferences; prearranged interviews; 
community informational meetings; press releases announcing the new school, school leader and 
enrollment period; open house events, kindergarten roundup; local speaking engagements; briefings with 
education reporters and editorial boards; and distribution of information to the local chamber of 
commerce, social service organizations and child-care facilities, among others. 

In the event that the school utilizes “Intent to Enroll” forms as part of its marketing materials, these forms 
shall serve only to collect directory information to populate a contact database facilitating future 
communications. It will be clearly communicated that such forms do not guarantee admittance to the 
school but rather express a family’s interest in the school. 

TPA will be a free, public school and adheres to all requirements outlined by its charter authorizer and 
federal and state law regarding enrollments. The school does not charge tuition nor discriminate in 
admissions policies or practices on the basis of intellectual or athletic ability, measures of achievement or 
aptitude, status as a handicapped person, religion, creed, race, sex, color or national origin. Current 
students will be given the opportunity to re-enroll in late winter, with preference given to them and their 
siblings. In the spring, the school holds an advertised open enrollment period, during which any Indiana 
resident may apply. In the event that any grade is over-subscribed, a public lottery is held to determine 
enrollment and a waiting list. 

2. Provide, as Attachment 14, the school’s Enrollment Policy. 

See Attachment 14, TPA Enrollment Policy 

Student Discipline  

1. Describe the philosophy of student discipline that supports your school model, including 
procedures to ensure the integrity and authenticity of student work product and assessment 
scores.  
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The top priority of The Promise Academy is to provide a positive school climate.  We plan to use 
Responsive Classroom Model as a resource for our discipline plan. Behaving appropriately is an essential 
aspect of learning. Without a disciplined atmosphere the teacher cannot teach effectively and the learner 
cannot learn. All behavior has consequences. It is the assurance that these consequences will occur that 
guides us in choosing appropriate behaviors. In having this Discipline Plan we are attempting to provide a 
safe environment in which students can learn, feel valued and develop responsibility for their own 
behaviors and academic progress. The Promise Academy’s Discipline Plan is divided into three 
components that will work together for the common goal of student success.  The components are 
Classroom, School Wide and Principal Implementation.  The Discipline Plan will be available to all 
parents and students.  The plan will be in the Parent/Student Handbook, on the school website and 
Facebook page.   

 
Parents & Community 

1. What other school options exist in the targeted location for your proposed school(s 

 School 42 School 44 School 63 School 90 Padua 
Academy 

School Type Public Public Public Public Charter 
Enrollment:        

K 
97 87 69 43 24 

1 88 71 68 54 24 
2 66 56 40 45 21 
3 73 64 73 40 22 
4 71 55 50 39 19 
5 65 51 53 48 19 
6 65 47 40 35 14 

IDOE letter 
grade 

F F D A A 

 
 

2. What will be unique or compelling about the proposed school(s)? How have you determined that the 
proposed school(s) will have sufficient demand from student and families to meet enrollment 
projections? 

 

TPA’s commitment to being a culturally relevant school that ties itself closely to the community 
makes it both unique and compelling. TPA will offer minority students in the area a rigorous 
environment and a college prep curriculum that will be more meaningful to them and their families. 
The organizers of TPA have been in contact with many members of organizations in the community. 
The founding group of TPA visited local community organizations, churches and day cares to speak 
to parents and community members.  Many of the people who attended the meetings completed a 
needs assessment to give the founding group more insight into their needs.  The results show parents 
feel having a school that provides a rigorous curriculum while embracing their child (ren)’s, culture 
would be beneficial.  
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We have listened to the community’s needs and have used this information to enhance our planning 
Community members that we have spoken to are very excited about our vision. After hearing about 
our goals, many parents have shown a great deal of interest in the school. The organizers will plan 
enrollment fairs, attend community meetings, and partner with local day care center and other 
community organizations to raise awareness about the school. Our partners in the community will 
also advertise our school to families. 

3. Describe how you will engage parents in the life of the school, starting from the time that the school 
is approved. How will the school build family-school partnerships to strengthen support for learning 
and encourage parental involvement? Describe any commitments or volunteer activities the school 
will seek or offer to parents.  
 
Prior to opening, parents will be strongly encouraged to attend at least two informational meetings. 
These meetings will be led by the Principal and TPA staff who will share their vision for a high-
performing school. Parents will be informed of the expectations for students, school leadership, 
teachers and staff. They will also learn what the expectations are for parents: parents should come to 
all parent teacher conferences and maintain active contact with the school. Parents will also be 
advised on strategies they can use that will help their children be successful at school. 

TPA will continuously keep parents informed about all events at the school via telephone and flyers 
that children bring home. TPA will also use technology to communicate with parents, such as the 
school’s website, Facebook, Twitter, weekly electronic newsletters. Parents will also attend Parent-
Student-Teacher Conferences semi-annually, quarterly Parent Information Workshops, quarterly 
Family Fun Night, and Open Houses. TPA will work with their partners in the community to provide 
additional resources, such as counseling and classes, for families. 

Teachers will have to keep communication logs to track their interactions with parents to ensure that 
they are keeping in contact with families. 

4. What community resources will be available to students and parents? Describe any partnerships the 
school will have with community organizations, businesses, or other educational institutions. 
Describe any fee-based or in-kind commitments from community organizations or individuals that 
would enrich student learning opportunities. 
 

The Promise Academy has established partnerships with the following organizations:  

Flanner House 

The Organizers of TPA met with Wendy Cooper, Economic Development Manager of Flanner House 
Community Center. Flanner House has been a staple in the community for more than eight decades. It 
provides many services to the members of the community Flanner House has offered to assist with 
tutoring services and use of library meeting rooms and materials when the school opens. 

Center for Leadership Development (CLD) 

Dennis Bland, President of The Center for Leadership Development (CLD), has agreed to partner with 
The Promise Academy. CLD is a community organization that provides resources for minority students in 
Indianapolis to be successful. Services promote education, self-esteem, financial literacy, goal setting, and 
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leadership TPA plans to collaborate with CLD to eventually host workshops in the school for all students.  

The Historic Journey 

To enhance our curriculum, TPA will partner with Gary Holland, the creator of The Historic Journey. The 
Historic Journey will be used as a resource for incorporating culture into the curriculum.  Mr. Holland 
will provide invaluable professional development for teachers on a quarterly basis.    

Indiana Partnership for Young Writers 

The Indiana Partnership for Young Writers (IPYW) will provide professional development for our 
teachers in the area of Reading and Writing Workshop.  Teachers will be able to attend conferences 
offered locally.  In addition, TPA will use the IPYW’s writing continuum to help assess student’s writing 
and to better prepare instruction.   

Community Support  

Parents and community members completed a needs assessment to give TPA’s organizers a better 
understanding of the communities’ needs. One hundred percent of the families that completed the survey 
felt it was important for their children to be taught curriculum that embraces their culture. Additionally, 
those that completed the survey also felt it was important for schools to provide additional resources to 
the parents of their students. Parents would like to see the school provide workshops educating them on 
how to support their students, referrals to outside agencies for services and counseling.  TPA used this 
information as a guide for development and planning.  The Promise Academy will use this information to 
guide future planning. 

Performance Management 
 
1. Each school authorized by the ICSB will be evaluated according to a consistent set of indicators 

and measures as described in the ICSB Accountability System, which is posted on the ICSB 
website. Apart from these indicators and measures, what other goals will students at the school 
be expected to achieve?  
 

Below are the initial benchmarks TPA has set for the first year.  Our academic goals will increase each 
year and will be reflected on our school improvement plan. 

 
*Indiana Partnership for Young Writers (IPYW) 
**Fountas & Pinnell Reading Levels 

Kindergarten 
Subject Assessment Fall Goal 

(September) 
Winter Goal 
(December) 

Spring 
Goal 
March 

End of 
the 
Year 

Reading 
Comprehension 

Running 
Records 

Emergent Story Books 
Shared Reading 

 

Level A/B** 

 

Level C Level D 

Writing IPYW*  
Writing 
Continuum 

Level A Level B Level B Level C 

Math Custom made 70% passing 75% passing 80% 85% 
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Benchmark 
Assessments 

passing passing 

Language Arts Custom made 
Benchmark 
Assessments 

70% passing 75% passing 80% 
passing 

85% 
passing 

 
 
1st Grade 
Subject Assessment Fall Goal 

(September) 
Winter Goal 
(December) 

Spring 
Goal 
March 

End of 
the 
Year 

Reading 
Comprehension 

Running 
Records 

Level D Level H Level I Level J 

Writing IPYW*  
Writing 
Continuum 

Level C Level D Level D Level E 

Math Custom made 
Benchmark 
Assessments 

70% passing 75% passing 80% 
passing 

85% 
passing 

Language Arts Custom made 
Benchmark 
Assessments 

70% passing 75% passing 80% 
passing 

85% 
passing 

 
 
2nd Grade 
Subject Assessment Fall Goal 

(September) 
Winter Goal 
(December) 

Spring 
Goal 
March 

End of the 
Year 

Reading 
Comprehension 

Running 
Records 

Level J Level K  Level L Level M 

Writing IPYW*  
Writing 
Continuum 

Level E Level E Level F Level F 

Math Acuity Baseline Data 75% passing  85% 
passing  

Acuity is not 
administered 
at the end of 
the year 

Language Arts Acuity Baseline Data 75% passing  85% 
passing  

Acuity is not 
administered 
at the end of 
the year 

Math Custom made 
Benchmark 
Assessments 

70% passing 75% passing 85% 
passing  

95% passing 

Language Arts Custom made 
Benchmark 
Assessments 

70% passing 75% passing 85% 
passing  

95% passing 

 
3rd Grade 
Subject Assessment Fall Goal Winter Goal Spring End of 
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(September) (December) Goal 
March 

the 
Year 

Reading 
Comprehension 

Running 
Records 

Level M Level N Level O Level P 

Writing IPYW*  
Writing 
Continuum 

Level F Level G Level G Level H 

Math Acuity Baseline Data 75% passing  85% 
passing  

95% 
passing 
ISTEP+ 

Language Arts Acuity Baseline Data 75% passing  85% 
passing  

95% 
passing 
ISTEP+ 

Reading 
Comprehension 

I-READ I-READ Preparation I-READ 
Preparation 

 95% 
passing 

Math Custom made 
Benchmark 
Assessments 

70% passing 75% passing 85% 
passing  

95% 
passing 

Language Arts Custom made 
Benchmark 
Assessments 

70% passing 75% passing 85% 
passing  

95% 
passing 

 
2. In addition to mandatory state assessment and testing requirements (ISTEP+, IREAD-3, IMAST, 

ISTAR, and ECA, as applicable), identify the primary interim assessments the school will use to 
assess student learning needs and progress throughout the year (e.g., DIBELS, Acuity, TABE). 

 
TPA will use a variety of quality assessments to track student data.  Running records will be used to 
assess a student’s independent reading level, and the Indiana Partnership for Young Writers writing 
continuum will be used as an as assessment for writing. Additionally, custom-made benchmark 
assessments will be created to assess specific skills in math and language arts for each grade level and 
will be administered at the start of the school year and after the completion of every unit. This will help 
teachers plan appropriate instruction, measure growth, and plan re-teaching and/or interventions.  Each 
assessment will be administered at the beginning of the year and at least once each quarter during the year 
(running records will be administered more often for students who are significantly behind in reading), 
and at the end of the year. This will allow teachers and school leaders to keep track of student growth 
throughout the year and adjust interventions as needed. 

 
3. Explain how the school will collect and analyze student academic achievement data, use the data 

to refine and improve instruction, and report the data to the school community.  Identify the 
person(s), position(s), and/or entities that will be responsible and involved in the collection and 
analysis of assessment data.   

 
Administrators, the Instruction Coach, and teaching staff will share responsibility for data collection, 
analysis, and data based instruction. Teachers will be responsible for administering assessments to 
students.  The majority of the data will be sent to a database that will then organize it for instruction 
purposes. Teachers will input any data from the assessments that cannot be automatically sent such as 
running record scores and writing scores.  The Principal, Assistant Principal and Intervention Coach will 
have access to the database in order to analyze and disaggregate. During weekly Professional Learning 
Communities/grade level meetings the Principal, Assistant Principal, Intervention Coach and teachers will 
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discuss the data. Teachers will use the data to guide lesson-planning, instruction, develop Target Time 
groups (intervention and enrichment) plans for students.  Necessary modifications to the curriculum plan 
will be made, as needed, to ensure the success of all students.  
  
TPA will have a school improvement team that meets at least monthly to ensure that the school engages 
in the school improvement cycle of gathering data, studying and interpreting that data, creating a plan, 
and ensuring the implementation and evaluation of all strategies set forth by the collective committee. The 
administration along with the Instructional Coach will be an integral part of this team. 
 
 
4. Describe the information system the school will use to manage student performance data.  

Identify the staff member(s) who will be responsible for warehousing the data, interpreting the 
data for classroom teachers, and leading or coordinating professional development to improve 
student achievement.  
 

TPA will collect and analyze data by using Power School. This electronic student information system 
will contain all manner of data such as demographic, attendance, and grades (grade books). TPA will 
collect and analyze data by creating a Microsoft Access™ database, based upon data input via 
Microsoft Excel™.  This electronic student information database will contain all achievement data 
gathered from benchmark assessments. The Instructional Coach, along with the Office Manager, will 
have overall responsibility for the database.  The database will be created to allow for flexibility in 
student performance analysis such that teachers and school leaders can evaluate individual student 
performance, student performance in comparison to the class, as well as classroom-to-classroom 
performance to ensure that each class progresses as expected.  The database will also be a way to 
formatively assess using the Common Core State Standards and any other teacher created 
assessments, allowing for re-teaching and the modification of instruction in real time. Teachers will 
be trained on entering data, as well as generating reports for student assessment, while the 
Instructional Coach and Office Manager will be responsible for generating classroom-to-classroom 
assessments and overall student assessments to standards.  The database and data will be backed up 
using an external hard drive, which will back up automatically on a weekly basis. 
  
 
5. Explain the training and support that school leadership and teachers will receive in analyzing, 

interpreting, and using performance data to improve student learning.  
 

The Promise Academy will have a school improvement team that meets at least monthly to monitor the 
cycle of gathering data, studying and interpreting that data, creating a plan, and ensuring the 
implementation and evaluation of all strategies set forth by the collective committee. The administration 
along with the Intervention Coach will be an integral part of this team. The Instructional Coach will also 
lead and coordinate professional development to improve student achievement. This individual will be 
intimately involved, not only with the school improvement team, but in aggregating data from classroom 
observations and walkthroughs, attending grade level meetings, reviewing lesson plans and proving 
feedback to teachers and ultimately making professional development decisions based on this data. This 
person will also conduct staff professional development surveys and use this data as a means to address 
professional development needs as well. 
 
School leadership and teachers will receive training and support in analyzing, interpreting, and using 
performance data to improve student learning. All TPA staff from all content areas will learn how to 
properly implement research-based instructional strategies. In addition, TPA staff will regularly 
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participate in teacher planning meetings and observing classroom instruction to assess the effectiveness of 
the strategies and provide feedback for improvement. Professional development will help teachers 
examine content standards, develop common assessments to gauge student learning, analyze results to 
determine student success, and refine instruction to scaffold or enrich student understanding. Using 
interim assessments, TPA teacher teams will analyze data such as student work samples and brainstorm 
adjustments to instruction to meet both the enrichment needs of high-achieving students and the 
intervention needs of struggling students. 

6. Describe the corrective actions the organization will take if the school falls short of student 
academic achievement expectations or goals as established by the ICSB and the Indiana 
Department of Education. Explain what would trigger such corrective actions and who would be 
responsible for implementing them. 

 
Corrective actions would be triggered for the school: 
a) by the school's failure to meet the goals established in its charter contract with its authorizing agency. 
b) by the school earned a rating of "D -- Academic Watch" or "F -- Academic Probation." 
c) if less than 70% of the school's student population meets growth targets in core subject areas, 
regardless of where they began. 
Corrective actions would include: 
A school review by an external team. The review would include an audit of the curriculum availability 
and instruction and assessment practices in the building. The core instructional program would be 
thoroughly reviewed and the instructional staff would receive significant feedback. 
 
Performance data, including trend data and subgroup breakouts, would be reviewed. Past instructional 
activity would be related to performance data to ascertain what worked and what did not. Data would be 
examined by teachers to determine whether or not individual teachers were failing in their delivery. 
 
If the school received an "F -- Academic Probation rating," the Board would look at replacing the school 
leader. The leader may or may not be replaced in other circumstances depending upon review findings. 
An improvement plan, including possible changes in expectations, delivery methodologies, and staffing 
would be developed from the information in the reviews by a committee that consisted of school 
leadership, instructional staff, and management team. This plan would be detailed and have specific, 
measureable, attainable, and time bound action steps. These steps would be connected to specific persons 
and have stated timelines. 
 
The improvement plan would be checked periodically (quarterly reviews) to ensure progress and to 
possible allocate funding in the direction of that which is need of improvement. A formal re-adoption or 
amendment to the improvement plan would be made at least annually. 
 

SECTION III: IMPLEMENTATION PLAN 
 

Human Capital 
Network-wide Staffing 
Complete the following table indicating your projected staffing needs for the entire network over the next 
five years. Include full-time staff and contract support that serves the network 50% or more. Please adjust 
school types, and staff functions and titles as needed to reflect your network’s organizational plans.  

The table below reflects the proposed staffing model for The Promise Academy Charter School.  Please 
note that while Victory Education Partners will be contracted to provide back office services, Victory 
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does will operate as a Management Organization. Therefore, all Management Organization sections have 
been marked “N/A”. 
 

 Year 1 Year 2 Year 3 Year 4 Year 5 

Number of elementary schools 1 1 1 1 1 

Number of middle schools N/A N/A N/A N/A 1 

Number of high schools N/A N/A N/A N/A N/A 

Total schools 1 1 1 1 1 

Student enrollment   225 300 375 450 525 

Management Organization Positions – N/A 

Elementary School Staff 

Principals 1 1 1 1 1 

Assistant Principals 1 1 1 1 2 

Add’l School Leadership Position 1  

Instructional Coach 

1 1 1 1 1 

Classroom Teachers (Core Subjects) 9 12 15 18 23 

Classroom Teachers (Specials) 2.5 2.5 23 2.5 2.5 

School Custodians 1.5 1.5 1.5 1.5 1.5 

Special Education Teacher  1 2 2 3 3 

ELL Teacher 0.5 0.5 1.5 2 2 

Teacher Aides and Assistants 2 3 4 5 5 

School Operations Support Staff  2 2 2 2 

Total FTEs at elementary schools 22 26.5 32 37 42 

 

School Leadership & Staff Hiring, Management and Evaluation 
1. If the organization is applying for more than one charter, explain your process and timeline for 

developing or identifying leaders across each of your Indiana schools. How does this process align 
with the 5-Year Growth projections described in the business plan? Who will lead this process? How 
much will it cost? 

 
N/A – The Promise Academy is applying for one charter at this time. 
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2. Describe your strategy and timeline for recruiting and hiring teachers across the network. Explain key 

selection criteria and any special considerations relevant to your school design. What key partnerships 
will support staff hiring?  Identify known sources from which you will recruit teachers.   

 
Attracting, retaining, supporting, and developing high-performing teachers is essential to providing 
quality instruction and ensuring student achievement.  To recruit and hire excellent teachers, TPA 
will conduct a rigorous interview process that will include submission of a resume and multiple 
interviews.  When reviewing applicant resumes, TPA will look for educators who have the experience 
and skills needed to implement the chosen curriculum.  Specifically, TPA leadership will look for 
applicants who have experience using the workshop model and Understanding by Design (UbD).  In 
addition, the leadership team will look for applicants who have worked successfully in urban settings 
and who have a history of positive relationships with families.  

The applicants with the most promising resumes will be invited to an initial interview with the 
leadership team (Principal, Assistant Principal and Instructional Coach).  During this interview, 
applicants will be asked to elaborate on their experiences with workshop model, UbD and other 
curriculum development approaches. Additionally applicants will be asked to explain their views on 
culturally relevant teaching, and on Kwanzaa principles related to instruction in the classroom.  
Applicants will be provided scenarios regarding classroom management and asked to describe how 
they would handle situations with difficult students.  Because collaboration is essential to successful 
instruction, applicants will be asked to explain their views on collaboration along with instances 
where they have collaborated with past colleagues. If the leadership team believes that the candidate 
possesses the desired knowledge, skills, and experience, they will be invited to the final interview 
with the school leadership team and select board members. At this time, interviewers will learn more 
about the applicant personally to ensure that the applicant will fit into the culture of the school.  

The Promise Academy will work diligently to recruit highly effective teachers.  Consequently, the 
leadership team will attend teacher recruitment fairs offered by local organizations including the 
Teacher of Color Recruitment Fair hosted by the Marion County Coordinators of Integrated 
Education.  It is important to the TPA mission that our staff is diverse and includes educators from 
different backgrounds.  In addition, advertisements for potential applicants will be posted to online 
websites such as idealist.org, the Department of Education, and publiccharters.org.  Advertisements 
will also be placed in local newspapers, as well as social media.  Additionally TPA plans to build 
relationships with local universities such as IUPUI, Butler University, and Marion University. These 
partnerships will allow us TPA leaders to speak with pre-service teachers about possible positions.  

 
3. Describe the staffing plan (e.g., leadership, instructional, and support roles; reporting relationships; 

and accountability for student outcomes) your network will use to ensure that every student at each 
school has access to excellent teaching? Will the staffing model incorporate technologies, new roles 
for teachers and other staff, or innovative instructional techniques toward that end? If yes, how? 
 
Excellent teaching is the key component for successful schools.  TPA will put into place a staffing 
model that will ensure that every student has access to excellent teaching.  Teachers will participate in 
ongoing high quality professional development and receive training on best practice when 
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incorporating technology into the classroom.  Along with exceptional teaching, TPA will possess a 
strong leadership team.  Teachers will receive guidance and leadership from both the Principal and 
Assistant Principal. Both will be on the ground supporting curriculum and instruction/data 
analysis/PD/RTI.  Additionally, there is a staff member in place (the Instructional Coach) whose time 
is solely focused on developing teachers and ensuring that great teaching takes place. This person will 
guarantee that teachers are never floundering and are always growing and improving their craft.  

As stated previously, all teachers will have access to and be trained in the use of Promethean Boards, 
classroom computers, laptop carts. This will ensure that teachers can engage and motivate students 
using stimulating technology and track student progress in real-time. This technology will allow 
teachers to consistently improve student learning and outcomes by allowing them to rapidly analyze 
data, organize intervention groups and share resources.   Furthermore, curriculum professional 
development will occur on an ongoing basis.   Teachers will be trained and hone their skills in UbD, 
data-driven instruction, the workshop approach, an other strategies used to enhance the education of 
our students.  Teachers who grow professionally will have opportunities for growth.  Lead teachers 
will be assigned to each grade level.  Teachers in this position will demonstrate the master ability in 
the classroom and a willingness to grow professionally.  Strong leadership, progressive teaching, and 
ongoing professional development will ensure a productive learning environment for all of our 
scholars.  Below is an outline of how all these positions will work together: 

The Principal of TPA will be in charge of the day-to-day operations of the school and will report 
directly to the board.  Her duties include but are not limited to the following: 

• Teacher evaluations 
• Curriculum and Instruction Development 
• Discipline 
• Leader of Data Analysis 
• Professional Development 

 

The Assistant Principal will report to the Principal and will be responsible for the following areas: 

• Assist with Data Analysis 
• Discipline 
• RTI Process 
• Parental and Community Involvement 
• Assist with Professional Development 

 

The Instructional Coach also reports to the Principal, and is responsible for the following areas: 

• Support with Professional Development 
• Support with Curriculum and Instruction Development 
• Support with RTI Process 
• Support with Data Analysis  
• Intervention Organization 
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Lead Teachers report to the Principal, and is responsible for the following duties: 

• Mentoring  
• Daily Instruction 
• Data Analysis 
• Parental Involvement 
• Interventions 
• Curriculum and Instruction Development  

 

General education teachers report to the Principal.  Their duties will include the following: 

• Daily Instruction 
• Data Analysis 
• Parental Involvement 
• Interventions 
• Curriculum and Instruction Development  

 

Special Education teachers report to the Principal.  Their responsibilities include the following:  

• IEP planning 
• Data Analysis 
• Parental Involvement 
• Assisting teachers with planning and implementing interventions 
• Ensuring that IEP requirements are met 

 

Support staff, such as instructional assistants, will report to both the Principal and Assistant Principal.  
Their duties include the following: 

• Small Group Intervention 
• Classroom Support 

 
4. Explain how – and how frequently – the school/network will evaluate the performance of the school 

leader and teachers.  What key elements will drive evaluations, and who will conduct them?  
 
The Promise Academy will use the RISE Evaluation system to evaluate staff members. The Principal 
will serve as the primary evaluator for teachers, the Assistant Principals and other staff 
members.  Each staff member will receive a minimum of two 15-minute observations and one 40-
minute observation per semester. The key elements that will drive the evaluation system will be 
student data, instruction, student growth performance and professionalism.  

TPA’s governing board will use the RISE model to perform evaluations for the school Principal. The 
Principal will receive a minimum of two observations each semester.  The key elements that will 
drive the RISE model are Professional Practice – Assessment of leadership outcomes, Student 
Learning – Contribution to student academic progress, which includes the school’s A-F rating and 
Student Learning Objectives. All employees will receive a Mid-Year evaluation in December. The 
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employees will also receive a final evaluation in May of each school year.  Renewal of employment 
will be discussed at that time.  

 
5. Explain how the school/network would handle unsatisfactory leadership or teacher performance, as 

well as leadership/teacher changes and turnover.  How will the school/network identify and address 
development needs or concerns? 
 
TPA will make every effort to provide staff with the necessary support and resources to be successful 
in their specialized area.  Each staff member will receive professional development and regular 
feedback from the school leadership team.  

A staff member, including the Principal, will be put on an Intervention Plan if they receive “Needs 
Improvement” or “Ineffective” rating in one or more competencies on the RISE Evaluation.  The 
Principal and staff member will discuss Goals, Action Steps, Benchmarks and Timelines necessary to 
show improvement. During this time the staff member will be given additional support as needed 
(professional development, paired with a mentor etc.).  In the case of the Principal the Board will be 
in charge of organizing and implementing the improvement plan. If the staff member does not meet 
the goals they will be dismissed. Should the Principal or Board identify a problem with performance 
or behavior at any time during the school year, the concern will be addressed with the employee 
without waiting for the scheduled formal performance evaluation. Concerns that are unresolved or not 
corrected may be forwarded to the governing board for the final decision. TPA will also seek 
guidance from our HR and benefits provider, Victory Education Partners, to make sure the process is 
followed correctly. Careful review will be given to termination recommendations, to ensure 
consistency and fairness across the organization, and to ensure the school’s litigation exposures are 
minimized 

 
6. Provide an overview of the organization’s compensation system (including benefits) and how this 

aligns with the performance evaluation process. For legislative requirements regarding employee 
benefits, see for example the following: IC § 20-24-6-7.   

 
TPA will offer a highly competitive package of total compensation and professional opportunities, 
which will attract and retain excellent teachers. The performance management and evaluation systems 
will also work to ensure that ineffective teachers do not remain in the system and perpetuate student 
failure. Strategies to promote employee retention include: 

• Competitive base pay and annual bonus opportunities – We are extremely committed to 
rewarding excellent teachers.  Therefore, in addition to a competitive base pay, TPA is open 
to creating annual bonus opportunities once we are out of the start-up phase. 

• Highly competitive health and employee benefits, including: medical, dental, vision, FSA, 
transit, 401(k) 

• Staff surveys to gauge employee satisfaction and address areas of concern 
• High quality professional development 
• Frequent feedback and coaching to enhance professional skills 
• An atmosphere of teamwork and teacher participation in decision-making 

 
Exit interviews with departing staff to identify opportunities to improve the school climate, and 
analysis of staffing trends with support from the management company, as appropriate. 

Professional Development  
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Describe the professional development that will be offered to school leadership and teaching staff.  This 
description should explain how professional development for the faculty will support the education 
program and build capacity to improve student achievement, and should include the following: 
 
1. Describe how school leaders will be supported and developed throughout the year. 

 
Professional development at TPA will be systematic and ongoing to provide “Best Practices” in 
instruction to improve overall student achievement. Administrators on the governing and advisory board 
will be readily available to mentor and advise TPA’s Leadership Team.  The Leadership team will also 
use teacher/staff feedback on an ongoing basis to help determine areas of growth.   

 The Leadership Team will attend professional development such as:  

The Teacher’s College Reading and Writing Project: Research and staff development organization housed 
at Columbia University.  Attendees will learn teaching methods and tools for teaching reading and 
writing, performance assessments and learning progressions to accelerate progress, and for literacy-rich 
content-area instructions. 

Response to Intervention (RTI) Training: The Leadership Team will gain an understanding of 
assessments and specific resources geared toward targeted and intensive progress monitoring.  

Graduate Level Courses: TPA’s leadership team will be encouraged to pursue professional development 
opportunities through local colleges and universities.  

Membership To Professional Organizations: TPA plans to join professional organizations such as, The 
Indiana Public Charter School Association.  This organizations provides networking opportunities as well 
as professional development for staff and board members.   

Data will be used to identify the specific needs of the TPA’ Leadership Team.  This will include not only 
student data, but data collected from teachers/staff that will help evaluate the Principal on an ongoing 
basis.  Additionally, any gaps of knowledge found in the leadership team will be addressed, and 
professional development will be provided in that area.  Furthermore, the Leadership Team will visit 
other high performing schools before the start of the school year to observe a veteran principal. 

 
2. Provide a schedule and explanation of professional development that will take place prior to school 

opening.  Explain what will be covered during this induction period and how teachers will be 
prepared to deliver any unique or particularly challenging aspects of the curriculum and instructional 
methods. 

 
The primary goals for the professional development are to prepare the teachers to effectively implement 
the provided curriculum as well as other aspects of best practices and the core values related to TPA.  
Teachers hired at TPA will be required to attend a two week long professional development session prior 
to the school opening. These two week sessions will also allow teachers come together as a community to 
further develop the culture of the school.   

The sessions will be divided accordingly: 



The Promise Academy   Page 47 

Curriculum and Instruction: During these sessions, the leadership team will train teachers intensively on 
the core curriculum being used at TPA.  These include the Lucy Calkins Workshop model for reader’s 
and writer’s workshop, Math Workshop using Everyday Math resources, Culturally Relevant Teaching, 
and instruction in the Kwanzaa principles.  Teachers will also get the chance to plan extensively with their 
grade level teams using the scope and sequence to guide their instruction.  The primary goals for the 
professional development are to prepare the teachers to effectively implement the provided curriculum as 
well as other aspects of best practices and the core values related to TPA.   

Data Driven Instruction and Professional Learning Communities: Through professional learning 
communities, teachers at TPA will have structured time during their day to work together to plan 
instruction and make decisions through analyzing data.  Teachers will learn about the 8-step data driven 
process which will help them to make data driven decisions.  What teachers will learn during orientation 
will ensure that all they are well-versed in how data should be used to drive instruction each and every 
day. The teachers will be walked through the eight steps of the process, then have numerous times to 
practice using sample data to ensure that even the most inexperienced teachers are prepared to effectively 
implement this practice on day one.  

Community of Learners: Teachers at TPA are expected to build community in their classrooms for the 
successful learning of all students.  They will be given tools for classroom management and best practices 
in the classroom.  TPA is using the responsive classroom as our school wide discipline plan.  Teachers 
will be well prepared to use this approach in their classrooms to improve social skills, decrease problem 
behaviors, and maximize instruction.   

Responsive Classroom: The approach, used in elementary schools throughout the United States, teaches 
the social curriculum side-by-side with the academic curriculum, building safe, engaged learning 
communities in which students can do their best learning and teachers their best teaching. Teachers will 
receive ongoing professional development throughout the year.  

 
3. Include the expected number of days/hours for professional development throughout the school year 

and explain how the school’s calendar, weekly schedule, and staffing plan will be structured to 
accommodate this plan.  Explain how professional development will be aligned with the interim 
assessment process and adjusted during the year to address areas of need that are identified. 

 
The Promise Academy has four built-in full day professional development sessions during the school 
year.  In addition to this, every Wednesday students will be dismissed at 3:30pm. Teachers will 
participate in 1.5 hours of professional development (see Attachment 13). This schedule will allow 
teachers to meet throughout the year to discuss and collaborate about real time data. This will also 
allow teachers to view interim data at key points in the year, so that adjustments to instruction can be 
made. Coupling this with the weekly grade level meetings will ensure that all teachers have the 
appropriate amount time to become well acclimated to the unique aspects of the school, including the 
culturally relevant portion of educational program.  

The leadership team will be responsible for conducting the professional development sessions. 
Because TPA is using data-driven instruction to guide the curriculum, the professional development 
will be directly aligned with benchmark assessments. Teacher input through quarterly surveys and 
informal meetings with the school leader will also help to guide the leadership team in planning the 
appropriate sessions to address the needs of the staff.  The sessions will build on what teachers 
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learned/honed during orientation. There will be a structure in place, but sessions will also be driven 
by data (both student data and Principal/Instructional Coach observation). If student math 
performance is poor, teachers will receive additional training on implementing the Everyday Math 
curriculum and on using data to drive instruction. If Principal observations show that teachers are 
having trouble controlling their classrooms, additional PD will be provided around classroom 
management and possibly the Kwaanza principles.  

 
4. Explain how the professional development program will be evaluated – at both the school and 

network levels – to assess its effectiveness and success. 
 
Professional development program assessment will be ongoing throughout the year. After each 
professional development course, effectiveness will be analyzed based on data from several relevant 
areas including teacher surveys, principal surveys, principal observations, and notable changes in 
student performance. 

 

Start-Up & Operations 
 

• Start-Up Plan.  
 
Please see Attachment 17, Start-Up Plan  
 

• Start-Up Staffing and Costs.  
 
Please see Attachment 19, Start-Up Staffing and Costs 

• Transportation.  
TPA anticipates providing transportation to students and expects to receive transportation services 
commensurate with Indiana statute. Consequently, TPA plans to contract with a local transportation 
service. We aspire for students to get to and from school in manners of similar proportion to 
traditional public school counterparts. The principal will solicit input and feedback from parents on 
transportation in order to design and implement a system responsive to the needs of students and 
families. 

In the event that a student enrolled in the school is homeless or has special needs, they shall be 
ensured services comparable to those services offered to other students in the school including 
transportation services; educational services for which the child or youth meets the eligibility criteria, 
such as services provided under title I of the Elementary and Secondary Education Act of 
1965 or similar State or local programs, educational programs for children with disabilities, and 
educational programs for students with limited English proficiency; programs for gifted and talented 
students and school nutrition programs. 

 
• Safety and Security.  

TPA will create a safe, welcoming, and respectful school climate and positive peer culture for faculty, 
staff and students. The school will utilize a proactive approach to safety and emergency management.  
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Teachers will be well equipped with a Crisis Management Plan that details standard responses to a 
variety of emergency situations. In addition, the academy will be in compliance with state 
requirements for safety drills. The Crisis Management plan will include: 

• Lockdown Procedures • Emergency Contact Numbers 
• Communication Signals • Staff “Buddy” List 
• Severe Weather Procedure • School Map 
• Evacuation Map  

 

Students and staff will be provided with training on how to respond to a natural disaster. This 
information will be re-presented on at least an annual basis so that it is very familiar to everyone in 
the school community. 

Fire drills and safety training will also be part of the school curriculum. By practicing how to exit the 
building quickly and calmly, if a real emergency were to transpire, students and staff will know 
exactly how to respond without scrambling to find the closest exit. 

The facility will have a digital security system to monitor activity on the school campus.  All outside 
doors will be secured from outside entry. All visitors will report to the main entrance, where office 
staff will assist them. Visitors will be required to show picture ID upon entering the building. 

• Insurance Coverage.  
 
See Attachment 18, Insurance Coverage 

 

Facility Plan 
 
1. If you are in the process of identifying a facility, describe with as much detail as possible your 

plan for identifying a target location, any brokers or consultants you are employing to navigate 
the real estate market, plans for renovations, timelines, financing, etc. 
 

TPA is in the process of finding a location suitable for our needs. Board Members have met with Jeff 
Bennett of IFF to discuss possible lending and real estate consulting. The Board Members were advised 
on areas in the Greater Indianapolis Area that are in need of quality schools. Mr. Bennett also advised the 
board members about building and capacity requirements in Indiana. The requirement is 150 square feet 
per student. The initial building will need to be between 23,000-25,000 square feet with room to build 
out.  At capacity, the school will need to be approximately 65,000-70,000 square feet. TPA board member 
and Spectrum Construction, Inc. CEO, Kenneth Taylor (see board information sheet and resume), is 
inquiring about possible locations targeting the Haughville area He has completed walkthroughs of a few 
locations and is continuing the search to find a location suitable for our needs.  Mr. Taylor has 18 years of 
real estate and construction experiences.  This valuable experience, along with the help of IFF, will ensure 
that TPA is able to find a facility conducive to learning. 
 
2. If you have already identified a facility, or plan to locate the new school within a facility currently 

owned or leased by the applicant, please indicate the street address and applicable school district. 
 
N/A 
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3. If the organization is applying for more than one charter, describe your plan for identifying and 

financing a sufficient quantity of facilities to align with the organization’s 5-Year Business Plan. 
 
N/A 

 
Budget & Finance 

 
 
1. Describe the systems and processes by which the organization will manage accounting, 

purchasing, payroll, and audits? 
 
Victory’s Finance/Accounting team will manage these processes. All activities will be overseen by 
the Board of Directors. Victory will conduct monthly calls with school-based staff, including the 
Principal and the Business Manager. All budget revisions must be discussed with the school-based 
team. Victory will also hold regular conference calls with the Board’s Finance Committee. 
 
There will be controls in place at the school. TPA will have a procedures manual that encompasses all 
of the Accounting and Finance functions. Victory will provide a template for this manual, but will 
build the manual around what the school needs. The auditors will receive a copy of the procedures 
manual and will test that the procedures are effective.  

 
2. Provide, as Attachment 19, a detailed 5-Year Pro-Forma Budget for the organization at the 

network level AND for each school described in the application.  
 
See Attachment 19, TPA Budget 
 
3. Provide, as Attachment 20, a detailed budget narrative that provides a high-level summary 

of the budget and how the budget aligns with the 5-Year business plan.  
 
See Attachment 20, TPA Budget Narrative 

 
SECTION V: PORTFOLIO REVIEW & PERFORMANCE RECORD 

 
1. As Attachment 21, provide a summary of every school in the organization's portfolio 

(including every charter school managed by the proposed ESP partner, if applicable) in an 
Excel workbook. 
 
See Attachment 21. Please note that the only region in which Victory serves as an academic service 
provider/Management Organization is Chicago, IL. Therefore, Victory has included data for each of 
its Chicago schools. 

 
2. Select one or more of the consistently high-performing schools that the organization operates 

and discuss the school’s academic performance.  
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As stated above, the only region in which Victory serves as academic service provider/Management 
Organization is Chicago, IL, where Victory partners with the Chicago International Charter Schools 
(CICS) to manage four campuses.  A consistently high-performing school that Victory operates in 
Chicago is CICS Irving Park. Like The Promise Academy, CICS Irving Park serves a predominantly 
low-income, minority population. 

 
• Be specific about the results on which you base your judgment that the school is high- 

performing.  Include student achievement status, growth, absolute and comparative academic 
results, as available. 

 
Victory bases the judgment that the school is high-performing on both absolute and 
comparative student achievement. In 2012, 88.6% of students in Grades 3-8 passed the 
Reading ISAT (Illinois Standard Achievement Test) and 91.9% passed the Math ISAT. 
Furthermore, the school outperformed both the district (18.2% in Reading and 12.6% in 
Math) and the State (9.6% in Reading and 6.3% in Math). 

 
• Discuss the primary causes to which you attribute the school’s distinctive performance. 

 
Victory attributes the success of this school to: 
 

i. Outstanding Leadership: CICS Irving Park’s Founding Principal led the school for 
six years, while creating a leadership pipeline by training her Assistant Principal to 
eventually take over. When the Principal retired, the leadership transition was 
seamless.  Strong, consistent leadership has been a key component in this school’s 
success. 
 

ii. High-Quality Professional Development for Teachers: CICS Irving Park provides 
regular and targeted professional development for teachers. This ensures that all 
teachers are skilled at using interim assessments to drive instruction, classroom 
management technique, curriculum design and instructional techniques. 

 
iii. Use of Data to Drive Instruction: At CICS Irving Park, data drives the conversation. 

Teachers and instructional leadership use data to identify gaps in student learning, 
then re-teach to ensure that those gaps in knowledge are filled. Using this model, 
student at CICS Irving Park are able to meet the school’s high academic expectations. 

 
• Discuss any notable challenges that the school has overcome in achieving its results. 

 
When asked why they haven’t achieved their results, many urban schools blame a “difficult 
population.” While CICS Irving Park educates a historically underserved and at-risk 
population, this challenge has never stopped the school from achieving its results. A change 
of leadership can also be a challenge for any school. As described above, CICS Irving Park’s 
meaningful leadership pipeline enabled the school to overcome this challenge. Finally, 
because Chicago Public Schools (CPS) is able to pay its teachers significantly higher salaries, 
CICS Irving Park has encountered the high teacher turnover rates that plague many charters. 
However, the school’s rigorous professional development program has enabled us to 
overcome this challenge and continue to educate students at an exceptionally high level. 
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• Identify any ways in which the school’s success has informed or affected how other schools 
in the network operate.  Explain how the effective practice, structure or strategy was 
identified and how it was implemented elsewhere in the network. 

 
Victory identified the components that led to CICS Irving Park’s success and made sure that 
those practices were consistent across all four Chicago schools. Victory first and foremost 
looked at the qualities of CICS Irving Park’s Principal and used those qualities as 
benchmarks for hiring school leaders at the other schools. A rigorous professional 
development program was implemented at all four of Victory’s Chicago schools. Finally, 
Victory has honed the way the other three schools use data to drive instruction. We’ve been 
implementing CICS Irving Park’s best practices at the other three schools in the last year, and 
have already seen significant improvement.  

 
3. Select one or more of the organization’s schools whose performance is relatively low or not 

satisfactory and discuss the school’s academic performance.  
 
Of the four schools Victory operates in Chicago, our lowest performing school is CICS Basil. While 
the school has shown incremental improvement under Victory’s management, we believe we can do 
better and recently put an improvement plan into place. 

 
• Be specific about the results on which you base your judgment that performance is 

unsatisfactory.  Include student status, growth, absolute and comparative academic results, as 
available. 

 
Victory bases the judgment that the performance is unsatisfactory on both absolute and 
comparative student achievement. In 2012, 66.5% of students in Grades 3-8 passed the 
Reading ISAT (Illinois Standard Achievement Test) and 76.9% passed the Math ISAT. The 
school slightly underperformed both the district (3.9% in Reading and 2.3% in Math) and the 
State (12.5% in Reading and 8.6% in Math). 

 
• Describe the primary causes to which you attribute the school’s problems. 

 
In 2012, CICS Basil developed an improvement plan, outlining the primary causes that 
attributed to the school’s problems. These included: 
 

i. Ineffective data driven instruction: Over the years, the school made attempts to use 
data driven practices but there was not consistent and effective follow-through, partly 
due to lack of professional development.  
 

ii. Insufficient professional development: In past years, there was no consistent 
professional development program for teachers. Furthermore, little was done to 
assess teacher expertise prior to December 2011.   

 
iii. Inconsistent literacy curriculum: Teachers used Fountas & Pinnell and SF Reading 

Street piecemeal.  
 

iv. Weak school culture: There was an inadequate school wide system for student 
discipline, and the school’s Code of Conduct was not enforced.  Scholars were not 
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held the high expectations associated with a “no excuses” high-performing charter 
school. 

 
• Explain the specific strategies that you are employing to improve performance. 

 
The first thing Victory did to improve performance at CICS Basil was bring in a new 
Principal with a long track record of success. We then implemented the following corrective 
action to improve performance:  
 

i. Implemented a rigorous data driven instruction model: CICS Basil implemented the 
assessment model detailed in Paul Bambrick-Santoyo’s Driven by Data which was 
piloted by Uncommon Schools and is now used in more than 1,000 urban schools.  
One of the founding principles of this model is that interim assessments are critical 
school-wide management tools that focus instruction on the specific standards and 
skills that students most need to learn. CICS Basil developed a scope and sequence 
for ELA and Math based on the Common Core standards and then used interim 
assessments, such as the TerraNova and the STEP Literacy Assessment, to drive 
instruction. Interim assessments are now administered and analyzed at least every 8 
weeks and will often be administered every 4-6 weeks.  
 

ii. Increased professional development: CICS had all current teachers reapply for their 
positions and put an intensive hiring process into place to ensure that the school has a 
dedicated and capable cohort of teachers.  CICS Basil developed PD workshops in-
house based on the needs identified through interim assessments. CICS Basil now 
offers three weeks of professional development prior to the start of the school year, 
two hours of professional development every week and at least two full days 
professional development during the academic year. 

 
iii. Developed a consistent and rigorous literacy curriculum: To address the inconsistent 

and ineffective literacy instruction, CICS Basil implemented a rigorous literacy 
curriculum that is aligned with Common Core standards. The development of 
curriculum is integrally connected to the interim assessments and end of year 
standards. 

 
iv. Fosters a supportive yet rigorous school culture: CICS Basil developed a set of clear 

expectations for both staff and scholars. We now ensure that all teachers and staff 
understand the school’s Code of Conduct and implement the discipline policy fairly 
and consistently. Scholars are expected to act respectfully toward everyone in school 
community, to attend school daily and punctually and to contribute in positive ways. 
Scholars accept and understand the consequences for poor behavior. CICS Basil staff 
work with parents and other family members to support the school’s Code of 
Conduct.   

 
• How will you know when performance is satisfactory?  What are your expectations for 

satisfactory performance in terms of performance levels and timing? 
 

Because these changes were implemented in the 2011-2012 school year, Victory anticipates 
significant academic improvement on the 2012-2012 ISAT tests.  The expectation is that 
CICS Basil will outperform the district on the ISAT this year.  
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4. For all schools operating in the State of Indiana, provide the following as Attachment 22. 

 
N/A – Victory Education Partners does not operate any schools in the State of Indiana. 

 
5. For the organization as a whole and any related business entities, provide the following as 

Attachment 23. 
Victory has included its last three years of audited financial statements and management letters. 
Please note that Victory will not be serving as a Management Organization. Recent internal financial 
statements are also attached. 

 
6. List any contracts with charter schools that have been terminated by either the organization 

or the school, including the reason(s) for such termination and whether the termination was 
for “material breach.” 

 
Over its 14-year history, every single school that Victory has worked with has chosen to extend its 
agreement with us.  Victory provides robust start-up services and helps schools build capacity in 
their early years, with the goal that the schools we work with will ultimately run independently. Our 
expectation is that schools are self-sufficient by Year 5. In some cases, schools choose to keep 
Victory on board to provide ongoing Finance, HR, School Operations and/or IT services, but our 
contracts are not meant to be lifetime agreements.  

 
7. List any and all charter revocations, non-renewals, shortened or conditional renewals, or 

withdrawals/non-openings of schools operated by the organization and explain. 
 

Victory has worked with one school whose charter was not renewed. When Victory begin working 
with New Covenant Charter School, the school had an abysmal academic track record and was on 
probation with the state for failing to submit its audit reports on time for three years in a row. New 
Covenant’s board hired Victory to provide back office support, including Finance, HR, School 
Operations and IT.  With Victory’s help, the school completed an on-time audit and was taken off 
probation. While Victory maintained the highest standard of operational excellence and clean 
finances, we were not able to exercise any control over the school’s academics. While New 
Covenant made some gains, New York State chose to close the school because it had not exceeded 
the 75% Math and ELA proficiency targets it had included in its charter. While Victory was 
disappointed that the school closed, we recognized that this decision was not related to the services 
we were contracted to provide. 

 
8. Explain any performance deficiencies or compliance violations that have led to formal 

authorizer intervention with any school operated by the organization in the last three years, 
and how such deficiencies or violations were resolved. 
 
N/A – There have not been any performance deficiencies or compliance violations that have led to 
formal authorizer intervention with any school operated by the organization in the last three years. 

 
9. Identify any current or past litigation, including arbitration proceedings, by school, that has 

involved the organization or any charter schools it operates.  
Victory has worked with more than two-dozen charter schools any have never been sued by any 
client. 























































Daria Jeanne Parham 
5118 Whisenand Dr. 

Indianapolis, IN 46254 
(317) 513-2020 

daria.parham98@gmail.com 
 
An innovative, forward thinking educator committed to closing the achievement gap, 
with a track record of success in an urban school district.  Experienced in meeting the 
needs of at-risk students and creating a stimulating and challenging learning environment, 
conducive to the highest level of student achievement. Additional strengths include 
 

• Strong leadership and mentoring 
skills 

• Excellent organizational skills 
• Magnet Program Experience 

• Curriculum Planning and 
Implementation 

 
___________________Professional Experience____________________ 
 
Theodore Potter Spanish Immersion Magnet Indianapolis, IN          01/04-Present 
Grade 4 Teacher 

• Principal Designee during Head Principal’s absences 
• Leadership Identification and Development Fellow 
• Developed and implemented new curriculum for Spanish Immersion Magnet 
• Increased student achievement on ELA ISTEP+ Scores to 81% Passing 
• Chair of Site Based Decision Making Team 
• Response to Intervention (RTI) Team Member 
• Served as Building Association Representative for IEA 
• Curriculum Mapping Lead Teacher 
• Gifted/Talented Lead Teacher 
• Teacher Expectation Student Achievement (TESA) Lead Teacher 
• INSAI School Improvement Steering Team 

 
Summer Advantage USA Indianapolis, IN               Summer 2010 & 2011 
Dual Teacher 

• Prepared classroom for daily activities; worked collaboratively with other 
Teachers and Teacher Assistants 

• Evaluated scholars and prepared progress reports, administered assessments, and 
created portfolios 

• Provided behavior management and any behavior interventions 
• Worked to engage parents/guardians, included one phone call, regular progress 

reports and parent/teacher conference 
• Collected and submitted data for program evaluation 

      
Indianapolis Teaching Fellows Indianapolis, IN        10/09-03/10 
Transitional Coach 
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• Assisted struggling Teaching Fellows with Classroom Management and Lesson 
Planning Strategies to ensure their success in the classroom. 

• Observed assigned Fellow for a minimum of five hours.  I prepared for and lead a 
minimum of ten hours of debrief conversations and planning sessions, and 
committed to a minimum of four hours of follow-up communication via phone 
and email. 

• Met with the Teaching Fellow to reviews Instructional Design and Delivery, as 
well as Classroom Management and Culture. 

• Consistently incorporated student work, organizational tools, school-specific 
curriculum and other artifacts from my own classroom to provide the Fellows 
with specific tolls to make Teaching for Student Achievement a reality. 

• Communicated with Indianapolis Teaching Fellows staff and Marian University 
supervisors on a weekly basis about the Fellows Progress toward goals 

• Documented and reported Fellows progress in meeting goals on and ongoing 
basis.  

 
_________________________Education___________________________ 

 
May 2009  Administrator Licensure Program 
   Indiana Wesleyan University 
December 2007 Master of Education Degree, Indiana  

Wesleyan University 
December 2003 Bachelors of Science degree in Elementary Education,  

Indiana University Bloomington, IN 
 
 
_____________________Professional References____________________ 
 

Timothy Clevenger 
Principal: Theodore Potter Foreign 
Language Magnet 
Indianapolis Public Schools 
317-223-1561 

Christina Shaul 
Magnet Coordinator: Indianapolis Public 
Schools 
(317) 502-2826 

 
Arthur Hinton 
Assistant Principal at Abraham 
Lincoln Elementary 
MSD Perry Township 
317-925-6653 

 
La Meca Knight 
Inclusion Teacher 
Theodore Potter Foreign Language Magnet 
Indianapolis Public Schools 
812-369-7205 

 





















 

 

BYLAWS OF 
THE PROMISE ACADEMY INC. 

 
1. General 

1.1. Name. The name of the corporation is The Promise Academy Inc. (the 
“Corporation”). 

1.2. Initial Registered Office and Initial Registered Agent. The post office address of 
the   Corporation’s   initial   registered   office   is 5118 Whisenand Dr., Indianapolis, 
Indiana 46254. The initial registered agent in charge of the initial registered office 
is Daria Parham. 

1.3. Fiscal Year. The fiscal year of the Corporation shall begin on the first day of July 
and end on the last day of June in the next succeeding year. 

1.4. Tax Status.  Notwithstanding any other provision of these Bylaws, the corporation 
shall not carry on any other activities not permitted to be carried on (1) by a 
corporation exempt from federal income tax under section 501(c)(3) of the 
Internal Revenue Code, or the corresponding section of any future federal tax 
code, or (2) by a corporation, contributions to which are deductible under section 
170(c)(2) of the Internal Revenue Code, or the corresponding section of any 
future federal tax code. 

1.5. Dissolution. In the event of dissolution, all remaining assets, after all debts and 
liabilities are satisfied, shall be used for educational purposes and be distributed to 
a qualifying 501(c)(3) organization. Any remaining funds received from the 
Indiana Department of Education shall be returned to the department not more 
than thirty (30) days after dissolution.   

2. Board of Directors 

2.1. Directors  

2.1.1. The affairs of the Corporation shall be managed, controlled, and 
conducted by, and under the supervision of, the Board of Directors, 
subject   to   the  provisions  of   the  Articles  of   Incorporation   (the  “Articles”)  
and these Bylaws. The Board of Directors shall consist of at least seven 
(7) and not more than eleven (11) members. All members of the Board of 
Directors shall be residents of the State of Indiana, and at least sixty 
percent (60%) of the members of the Board of Directors shall be residents 
of the Indiana counties where current students at the charter school reside. 

2.1.2. At the regular meeting of the Board of Directors immediately preceding 
the expiration of the term of any director, or at a special meeting, the 
Board of Directors shall elect a new director to replace a director whose 
term will expire, or has expired, and each such new director shall serve for 
a term of three (3) years, or such other period as prescribed by the 



 

 

directors at the time of such election, and until his or her successor is 
elected and qualified. A director may serve no more than three (3) 
consecutive terms. 

2.1.3. Following the expiration   of   a   director’s   final   term,   at   least   one   (1)   year  
must elapse before he or she again may be elected to the Board of 
Directors. 

2.1.4. In order to ensure continuity among the directors of the Corporation, the 
terms of the members of the Board of Directors may be staggered as 
deemed necessary. 

2.2. Quorum and Approval of Actions. A majority of the directors in office 
immediately before a meeting begins shall constitute a quorum for the transaction 
of any business properly to come before the Board of Directors. Unless otherwise 
provided in the Articles or these Bylaws, the approval of a quorum shall be 
deemed an act of the Board of Directors. 

2.3. Regular Meetings. The Board of Directors shall hold regular meetings, as fixed by 
these Bylaws or by resolution of the Board of Directors. 

2.4. Special Meetings. Notwithstanding the preceding Section 2.3, the Board of 
Directors may hold special meetings for any lawful purpose upon not less than 
forty-eight (48) hours notice (excluding Saturdays, Sundays, and legal holidays), 
as described in Section 2.6. Special meetings may be called by the President of 
the Board or by two (2) or more members of the Board of Directors. A special 
meeting shall be held within the State of Indiana and the notice of the meeting 
shall specify the date, time, and place.  

2.5. Emergency Meetings. In the event of an emergency, including but not limited to 
(1) an act of god; or (2) serious danger or threat of danger to students and/or staff, 
a special meeting may be called with little or no notice. Any actions taken by the 
Board will be treated as if taken at a regularly noticed meeting. A quorum must be 
present to initiate a vote. 

2.6. Compliance with Indiana Open Door Law. Notwithstanding any other provision 
of these Bylaws, the Corporation shall comply in all respects with the Indiana 
Open  Door  Law   (currently   codified   at   Indiana  Code   (“IC”)   section   5-14-1.5, et 
seq.), and any corresponding provision of subsequent Indiana law, in connection 
with all regular or special meetings of the Board of Directors. 

2.7. Notice of Special Meetings. Written notice of the date, time, and place of each 
special meeting of the Board of Directors shall be communicated, delivered, or 
mailed by the Secretary of the Board, or by the person or persons calling the 
meeting, to each member of the Board of Directors so that such notice is effective 
at least forty-eight (48) hours before the date of the meeting and complies with the 
Indiana Open Door Law. The notice need not describe the purpose of the special 



 

 

meeting. Written, electronic, or telefaxed notice, where applicable, shall be 
effective at the earliest of the following: 

2.7.1. When received; 

2.7.2. Five (5) days after the notice is mailed, as evidenced by the postmark or 
private carrier receipt, if mailed correctly addressed to the address listed in 
the most current records of the Corporation; or 

2.7.3. On the date shown on the return receipt, if sent by registered or certified 
United States mail, return receipt requested, and the receipt is signed by or 
on behalf of the addressee.  

2.8. Waiver of Notice. Notice of a meeting may be waived in writing if signed by the 
director entitled to notice and filed with the minutes or the corporate records. 
Attendance at or participation in any meeting of the Board of Directors shall 
constitute a waiver of lack of notice or defective notice of such meeting unless the 
director,  at  the  beginning  of  the  meeting  or  promptly  upon  the  director’s  arrival,  
objects to holding the meeting and does not vote for or assent to any action taken 
at the meeting. 

2.9. Action by Written Consent. Any action required or permitted to be taken at any 
meeting of the Board of Directors, or any committee thereof, may be taken 
without a meeting if a written consent describing such action is signed by each 
director or committee member and if such written consent is included in the 
minutes  or  filed  with  the  Corporation’s  records  reflecting  the  action  taken.  Action  
taken by written consent shall be effective when the last director or committee 
member signs the consent and the Board of Directors ratifies the action taken in a 
subsequent meeting held pursuant to the Indiana Open Door Law, unless the 
consent specifies a prior or subsequent effective date. A consent signed as 
described herein shall have the same effect as if approved at a meeting and may 
be described as such in any document. 

2.10. Resignation, Removal, and Vacancies.  

2.10.1. Any director may resign at any time by giving written notice of such 
resignation to the Board of Directors, the President, or the Secretary. Such 
resignation shall take effect at the time specified therein, or if no time is 
specified, at the time of its receipt. The acceptance of a resignation shall 
not be necessary to make it effective. 

2.10.2. A director may be removed for cause by a majority of the directors then in 
office. Cause shall include, but shall not be limited to: 

2.10.2.1. Violations of applicable law, including (but not limited to): 

2.10.2.1.1. Violations of the Indiana Charter School Law;  



 

 

2.10.2.1.2.  Violations of Indiana or federal laws; or 

2.10.2.1.3.  Any actions that would jeopardize the tax-exempt 
status of the Corporation or would subject it to sanctions under the 
Internal Revenue Code of 1986, as amended, or corresponding 
provisions  of  any  subsequent  federal  tax  laws  (the  “Code”). 

2.10.2.2. Breach of fiduciary duty, including (but not limited to) a 
violation of the applicable standard of care under the Articles, 
these Bylaws, or applicable law. 

2.10.2.3. Breach of any governing document relating to the Corporation, 
including (but not limited to) the Articles, these Bylaws, and the 
Charter Agreement. 

2.10.2.4. Inadequate attendance at meetings of the Board of Directors, 
defined as absence from three consecutive meetings or from at 
least fifty percent (50%) of such meetings within one (1) 
calendar year. 

2.10.3. Any vacancy on the Board of Directors created by the resignation or 
removal of a director shall be filled as soon as is practicable. 

2.11. Educational Management Organizations. Should the Board of Directors elect to 
engage   an   educational   management   organization   (“EMO”)   to   manage   the  
operations of the charter school for which the Corporation is responsible (the 
“School”),   no   member   of   the   Corporation’s   Board   of   Directors   may   have   any  
pecuniary interest in such EMO. 

3. Officers 

3.1. In General.  

3.1.1. The officers of the Corporation shall consist of a President,Vice President, 
Secretary, Treasurer, and such other officers as the Board of Directors 
may otherwise elect. An officer may not simultaneously hold more than 
one office. Each officer shall be elected by the Board of Directors and 
shall serve for one (1) term, or such other period as prescribed by the 
directors  at   the   time  of   such  election,  and  until   the  officer’s   successor   is  
elected and qualified. An officer may be re-elected for a subsequent term, 
as prescribed herein, but may not serve in the same office for more than 
two (2) consecutive terms. 

3.1.2. An officer shall be a member of the Board of Directors. Any officer may 
be removed by the Board of Directors at any time for cause as defined 
above  Any vacancy in any office shall be filled by the Board of Directors, 
and any person elected to fill such vacancy shall serve until the expiration 
of the term vacated and until his or her successor is elected and qualified. 



 

 

3.2. President. The President shall preside at all meetings of the Board of Directors 
and shall be responsible for implementing policies established by the Board of 
Directors. The President shall perform such other duties as the Board of Directors 
may prescribe. 

3.3. Vice President.  The Vice President shall assist the President and shall preside in 
place of the President at meetings when the President is absent. The Vice 
President shall assume the duties of the President when the President's office is 
vacant. The Vice President shall perform such other duties as the Board of 
Directors or the President may prescribe. 

3.4. Secretary. The Secretary shall be the custodian of all papers, books, and records 
of the Corporation other than books of account and financial records. The 
Secretary shall prepare and maintain a record of the minutes of all meetings of the 
Board of Directors. The Secretary shall send meeting notices and any other 
correspondence on behalf of the Corporation, where applicable. The Secretary 
shall authenticate records of the Corporation as necessary. The Secretary shall 
perform the duties usual to such position and such other duties as the Board of 
Directors or the President may prescribe. 

3.5. Treasurer. The Treasurer shall prepare and maintain correct and complete records 
of account of the Corporation. All notes, securities, and other assets coming into 
the possession of the Corporation shall be received, accounted for, and placed in 
safekeeping as the Treasurer may from time to time prescribe. The Treasurer shall 
maintain any checks distributed to the Corporation and shall be responsible for 
drafting checks, where applicable, and until such time that the Corporation 
appoints another individual to oversee these duties. The Treasurer shall collect 
any revenue for the Corporation, where applicable, and deposit such revenue in 
the   Corporation’s   designated   financial   account(s),   until   such time that the 
Corporation appoints another individual to oversee these duties. The Treasurer 
shall furnish, whenever requested by the Board of Directors or the President, a 
statement of the financial condition of the Corporation and shall perform the 
duties usual to such position and such other duties as the Board of Directors or the  
President may prescribe. 

3.6. Other Officers. Each other officer of the Corporation shall perform such duties as 
the Board of Directors or the President may prescribe. 



 

 

4. Committees 

4.1. Executive Committee. The Board of Directors may designate two (2) or more 
directors of the Corporation to constitute an Executive Committee which, to the 
extent provided in such resolution and consistent with applicable law, shall have 
and exercise the complete authority of the Board of Directors in the management 
of  the  Corporation’s  affairs  during  intervals  between  the  meetings  of  the  Board  of  
Directors. The Executive Committee shall be subject to the authority and 
supervision of the Board of Directors. 

4.2. Other Committees. The Board of Directors may establish other committees, in 
addition to the Executive Committee, to accomplish the goals and execute the 
programs of the Corporation. Such committees shall have such responsibilities and 
powers as the Board of Directors shall specify. Members of such committees may, 
but are not required to be members of the Board of Directors. A committee 
member appointed by the Board of Directors may be removed by the Board of 
Directors with or without cause. 

5. Ethics and Conflicts of Interest 

5.1. General Policy. It is the policy of the Corporation and its Board of Directors that 
the   Corporation’s   directors,   officers,   and   employees   carry   out   their   respective  
duties in a n ethical fashion that avoids actual, potential, or perceived conflicts of 
interest.   The   Corporation’s   directors,   officers,   and   employees   shall   have   the  
continuing, affirmative duty to report any personal ownership, interest, or other 
relationship that might affect their ability to exercise impartial, ethical, and 
business-based judgments in fulfilling their responsibilities to the Corporation. 
This policy shall be further subject to the following principles:  

5.1.1. Directors, officers, and employees of the Corporation shall conduct their 
duties with respect to potential and actual grantees, contractors, suppliers, 
agencies, and other persons transacting or seeking to transact business 
with the Corporation in a completely impartial manner, without favor or 
preference based upon any consideration other than the best interests of 
the Corporation. 

5.1.2. Directors, officers, and employees of the Corporation shall not seek or 
accept for themselves or any of their relatives (whether through blood 
relation or as a result of marriage), from any person or business entity that 
transacts or seeks to transact business with the Corporation, any gifts, 
entertainment, or other favors relating to their position with the 
Corporation that exceed common courtesies consistent with ethical and 
accepted business practices. 

5.1.3. If   a   director,   or   a   director’s   relative, directly or indirectly owns a 
significant financial interest in, or is employed by, any business entity that 
transacts or seeks to transact business with the Corporation, the director 



 

 

shall disclose that interest or position and shall refrain from voting on any 
issue pertaining to the transaction. 

5.1.4. Directors, officers and employees of the Corporation shall not conduct 
business on behalf of the Corporation with a relative or a business entity in 
which the director, officer, employee, or his or her relative owns a 
significant financial interest or by which such director, officer, employee, 
or relative is employed, except where such dealings have been disclosed 
to, and specifically approved and authorized by, the Board of Directors. 

5.1.5. The Board of Directors  shall  require  the  Corporation’s  directors,  officers,  
or employees to complete annually (or as otherwise scheduled by the 
Board) a disclosure statement regarding any actual or potential conflict of 
interest described in these Bylaws. The disclosure statement shall be in 
such form as may be prescribed by the Board and may include information 
regarding   a   person’s   participation   as   a   director,   trustee,   officer,   or  
employee of any other nonprofit organization. The Board of Directors 
shall be responsible for oversight of all disclosures or failures to disclose 
and for taking appropriate action in the case of any actual or potential 
conflict of interest transaction. 

5.2. Effect of Conflict Provisions. The failure of the Corporation, its Board of 
Directors, or any or all of its directors, officers, or employees to comply with the 
conflict of interest provisions of these Bylaws shall not invalidate, cancel, void, or 
make voidable any contract, relationship, action, transaction, debt, commitment, 
or obligation of the Corporation that otherwise is valid and enforceable under 
applicable law. 

6. Indemnification 

6.1. Indemnification by the Corporation. To the extent consistent with applicable law, 
every person (and the heirs and personal representatives of such person) who is or 
was a director, officer, employee, or agent of the Corporation shall be indemnified 
by the Corporation against all liability and reasonable expense that may be 
incurred by him or her in connection with or resulting from any claim, action, suit, 
or proceeding that   is   a   direct   result   of   the   person’s   official   or   unofficial  
relationship with the Corporation or the person carrying out his or her authorized 
duties on behalf of the Corporation.  

6.2. Indemnification by the Corporation. To the extent consistent with applicable law, 
every person (and the heirs and personal representatives of such person) who is or 
was a director, officer, employee, or agent of the Corporation shall be indemnified 
by the Corporation against all liability and reasonable expense that may be 
incurred by him or her in connection with or resulting from any claim, action, suit, 
or   proceeding   that   is   a   direct   result   of   the   person’s   official   or   unofficial  
relationship with the Corporation or the person carrying out his or her authorized 
duties on behalf of the Corporation.  



 

 

6.3) to have acted in good faith, in what he or she reasonably believed to be the 
best  interests  of  the  Corporation  (or,  in  any  case  not  involving  the  person’s  official  
capacity with the Corporation, in what he or she reasonably believed to be not 
opposed to the best interests of the Corporation), and, with respect to any criminal 
action or proceeding, is determined to have had reasonable cause to believe that 
his or her conduct was lawful (or no reasonable cause to believe that the conduct 
was unlawful). 

6.3. Definitions 

6.3.1. As used in this Section 6,   the  phrase  “claim,  action,  suit,  or  proceeding”  
shall include any threatened, pending, or completed claim; civil, criminal, 
administrative, or investigative action, suit, or proceeding and all appeals 
thereof (whether brought by or on behalf of the Corporation, any other 
corporation, or otherwise), whether formal or informal, in which a person 
(or his or her heirs or personal representatives) may become involved, as a 
party or otherwise: 

6.3.1.1. By reason of his or her being or having been a director, officer, 
employee, or agent of the Corporation or of any corporation 
where he or she served as such at the request of the 
Corporation, or 

6.3.1.2. By reason of his or her acting or having acted in any capacity 
in a corporation, partnership, joint venture, association, trust, or 
other organization or entity where he or she served as such at 
the request of the Corporation, or 

6.3.1.3. By reason of any action taken or not taken by him or her in any 
such capacity, whether or not he or she continues in such 
capacity at the time such liability or expense shall have been 
incurred. 

6.3.2. As used in this Section 6,  the  terms  “liability”  and  “expense”  shall  include,  
but shall not be limited to, counsel fees and disbursements and amounts of 
judgments, fines, or penalties against, and amounts paid in settlement by 
or on behalf of, a person. 

6.4. Entitlement to Indemnification. Every person claiming indemnification pursuant 
to this Section shall be entitled thereto when (1) special independent legal 
counsel, which may be regular counsel of the Corporation or any other 
disinterested person or persons, in either case selected by the Board of Directors, 
whether or not a disinterested quorum exists (such counsel or person or persons 
being  hereinafter  called   the  “referee”),  shall  deliver   to   the  Corporation  a  written  
finding that such person has met the standards of conduct set forth in Sections 6.1 
and 6.2; and (2) the Board of Directors, acting upon such written finding, so 
determines. The person claiming indemnification shall, if requested, appear before 



 

 

the referee and answer questions that the referee deems relevant and shall be 
given ample opportunity to present to the referee evidence upon which he or she 
relies for indemnification. The Corporation shall, at the request of the referee, 
make available facts, opinions, or other evidence in any way relevant to the 
referee’s  findings that are within the possession or control of the Corporation. 

6.5. Relationship to Other Rights. The right of indemnification provided in this 
Section 6 shall be in addition to any rights to which any person may otherwise be 
entitled. 

6.6. Extent of Indemnification. Irrespective of the provisions of this Section 6, the 
Board of Directors may, at any time and from time to time, approve 
indemnification of directors, officers, employees, agents, or other persons to the 
fullest extent permitted by applicable law, or, if not permitted, then to any extent 
not prohibited by law, whether on account of past or future transactions.  

6.7. Advancement of Expenses. Expenses incurred with respect to any claim, action, 
suit, or proceeding may be advanced by the Corporation (by action of the Board 
of Directors, whether or not a disinterested quorum exists), prior to the final 
disposition thereof, upon receipt of an undertaking by or on behalf of the recipient 
to repay such amount, unless he or she is entitled to indemnification. Should the 
Board of Directors vote to advance any such expenses, a written agreement shall 
be drafted and executed by all parties involved outlining the terms of such 
advance prior to any such advance. 

6.8. Purchase of Insurance. The Board of Directors is authorized and empowered to 
purchase   insurance   covering   the   Corporation’s   liabilities   and   obligations   under  
this Section 6 and   insurance   protecting   the   Corporation’s   directors, officers, 
employees, agents, or other persons. 

7. Contracts, Checks, Loans, Deposits and Gifts 

7.1. Contracts. The Board of Directors may authorize one or more officers, agents, or 
employees of the Corporation to enter into any contract or execute any instrument 
on its behalf. Such authorization may be general or confined to specific instances. 
Unless so authorized by the Board of Directors, no officer, agent, or employee 
shall have any power to bind the Corporation or to render it liable for any purpose 
or amount. 

7.2. Checks. All checks, drafts, or other orders for payment of money by the 
Corporation shall be signed by such person or persons as the Board of Directors 
may from time to time designate by resolution. Such designation may be general 
or confined to specific instances. 

7.3. Loans. Unless authorized by the Board of Directors, no loan shall be made by or 
contracted for on behalf of the Corporation and no evidence of indebtedness shall 
be issued in its name. Such authorization may be general or confined to specific 
instances. 



 

 

7.4. Deposits. All funds of the Corporation shall be deposited to its credit in such 
bank(s) or depositaries as the Board of Directors may designate. Such designation 
may be general or confined to specific instances. 

7.5. Gifts. The Board of Directors may accept on behalf of the Corporation any gift, 
grant, bequest, devise, or other contribution for the purposes of the Corporation 
on such terms and conditions as the Board of Directors shall determine. 

8. Amendments.  The power to make, alter, amend, or repeal the Bylaws is vested in the Board 
of Directors of the Corporation; provided, however, that any proposed substantive alteration, 
amendment, or repeal of these Bylaws must be approved in writing by the sponsor of the School 
(as   the   term   “sponsor”   is   defined in IC 20-24-1-9) prior to the Board of Directors of the 
Corporation taking any action thereon. 

 











































 

 

BYLAWS OF 
THE PROMISE ACADEMY INC. 

 
1. General 

1.1. Name. The name of the corporation is The Promise Academy Inc. (the 
“Corporation”). 

1.2. Initial Registered Office and Initial Registered Agent. The post office address of 
the Corporation’s initial registered office is 5118 Whisenand Dr., Indianapolis, 
Indiana 46254. The initial registered agent in charge of the initial registered office 
is Daria Parham. 

1.3. Fiscal Year. The fiscal year of the Corporation shall begin on the first day of July 
and end on the last day of June in the next succeeding year. 

1.4. Tax Status.  Notwithstanding any other provision of these Bylaws, the corporation 
shall not carry on any other activities not permitted to be carried on (1) by a 
corporation exempt from federal income tax under section 501(c)(3) of the 
Internal Revenue Code, or the corresponding section of any future federal tax 
code, or (2) by a corporation, contributions to which are deductible under section 
170(c)(2) of the Internal Revenue Code, or the corresponding section of any 
future federal tax code. 

1.5. Dissolution. In the event of dissolution, all remaining assets, after all debts and 
liabilities are satisfied, shall be used for educational purposes and be distributed to 
a qualifying 501(c)(3) organization. Any remaining funds received from the 
Indiana Department of Education shall be returned to the department not more 
than thirty (30) days after dissolution.   

2. Board of Directors 

2.1. Directors  

2.1.1. The affairs of the Corporation shall be managed, controlled, and 
conducted by, and under the supervision of, the Board of Directors, 
subject to the provisions of the Articles of Incorporation (the “Articles”) 
and these Bylaws. The Board of Directors shall consist of at least seven 
(7) and not more than eleven (11) members. All members of the Board of 
Directors shall be residents of the State of Indiana, and at least sixty 
percent (60%) of the members of the Board of Directors shall be residents 
of the Indiana counties where current students at the charter school reside. 

2.1.2. At the regular meeting of the Board of Directors immediately preceding 
the expiration of the term of any director, or at a special meeting, the 
Board of Directors shall elect a new director to replace a director whose 
term will expire, or has expired, and each such new director shall serve for 
a term of three (3) years, or such other period as prescribed by the 



 

 

directors at the time of such election, and until his or her successor is 
elected and qualified. A director may serve no more than three (3) 
consecutive terms. 

2.1.3. Following the expiration of a director’s final term, at least one (1) year 
must elapse before he or she again may be elected to the Board of 
Directors. 

2.1.4. In order to ensure continuity among the directors of the Corporation, the 
terms of the members of the Board of Directors may be staggered as 
deemed necessary. 

2.2. Quorum and Approval of Actions. A majority of the directors in office 
immediately before a meeting begins shall constitute a quorum for the transaction 
of any business properly to come before the Board of Directors. Unless otherwise 
provided in the Articles or these Bylaws, the approval of a quorum shall be 
deemed an act of the Board of Directors. 

2.3. Regular Meetings. The Board of Directors shall hold regular meetings, as fixed by 
these Bylaws or by resolution of the Board of Directors. 

2.4. Special Meetings. Notwithstanding the preceding Section 2.3, the Board of 
Directors may hold special meetings for any lawful purpose upon not less than 
forty-eight (48) hours notice (excluding Saturdays, Sundays, and legal holidays), 
as described in Section 2.6. Special meetings may be called by the President of 
the Board or by two (2) or more members of the Board of Directors. A special 
meeting shall be held within the State of Indiana and the notice of the meeting 
shall specify the date, time, and place.  

2.5. Emergency Meetings. In the event of an emergency, including but not limited to 
(1) an act of god; or (2) serious danger or threat of danger to students and/or staff, 
a special meeting may be called with little or no notice. Any actions taken by the 
Board will be treated as if taken at a regularly noticed meeting. A quorum must be 
present to initiate a vote. 

2.6. Compliance with Indiana Open Door Law. Notwithstanding any other provision 
of these Bylaws, the Corporation shall comply in all respects with the Indiana 
Open Door Law (currently codified at Indiana Code (“IC”) section 5-14-1.5, et 
seq.), and any corresponding provision of subsequent Indiana law, in connection 
with all regular or special meetings of the Board of Directors. 

2.7. Notice of Special Meetings. Written notice of the date, time, and place of each 
special meeting of the Board of Directors shall be communicated, delivered, or 
mailed by the Secretary of the Board, or by the person or persons calling the 
meeting, to each member of the Board of Directors so that such notice is effective 
at least forty-eight (48) hours before the date of the meeting and complies with the 
Indiana Open Door Law. The notice need not describe the purpose of the special 



 

 

meeting. Written, electronic, or telefaxed notice, where applicable, shall be 
effective at the earliest of the following: 

2.7.1. When received; 

2.7.2. Five (5) days after the notice is mailed, as evidenced by the postmark or 
private carrier receipt, if mailed correctly addressed to the address listed in 
the most current records of the Corporation; or 

2.7.3. On the date shown on the return receipt, if sent by registered or certified 
United States mail, return receipt requested, and the receipt is signed by or 
on behalf of the addressee.  

2.8. Waiver of Notice. Notice of a meeting may be waived in writing if signed by the 
director entitled to notice and filed with the minutes or the corporate records. 
Attendance at or participation in any meeting of the Board of Directors shall 
constitute a waiver of lack of notice or defective notice of such meeting unless the 
director, at the beginning of the meeting or promptly upon the director’s arrival, 
objects to holding the meeting and does not vote for or assent to any action taken 
at the meeting. 

2.9. Action by Written Consent. Any action required or permitted to be taken at any 
meeting of the Board of Directors, or any committee thereof, may be taken 
without a meeting if a written consent describing such action is signed by each 
director or committee member and if such written consent is included in the 
minutes or filed with the Corporation’s records reflecting the action taken. Action 
taken by written consent shall be effective when the last director or committee 
member signs the consent and the Board of Directors ratifies the action taken in a 
subsequent meeting held pursuant to the Indiana Open Door Law, unless the 
consent specifies a prior or subsequent effective date. A consent signed as 
described herein shall have the same effect as if approved at a meeting and may 
be described as such in any document. 

2.10. Resignation, Removal, and Vacancies.  

2.10.1. Any director may resign at any time by giving written notice of such 
resignation to the Board of Directors, the President, or the Secretary. Such 
resignation shall take effect at the time specified therein, or if no time is 
specified, at the time of its receipt. The acceptance of a resignation shall 
not be necessary to make it effective. 

2.10.2. A director may be removed for cause by a majority of the directors then in 
office. Cause shall include, but shall not be limited to: 

2.10.2.1. Violations of applicable law, including (but not limited to): 

2.10.2.1.1. Violations of the Indiana Charter School Law;  



 

 

2.10.2.1.2.  Violations of Indiana or federal laws; or 

2.10.2.1.3.  Any actions that would jeopardize the tax-exempt 
status of the Corporation or would subject it to sanctions under the 
Internal Revenue Code of 1986, as amended, or corresponding 
provisions of any subsequent federal tax laws (the “Code”). 

2.10.2.2. Breach of fiduciary duty, including (but not limited to) a 
violation of the applicable standard of care under the Articles, 
these Bylaws, or applicable law. 

2.10.2.3. Breach of any governing document relating to the Corporation, 
including (but not limited to) the Articles, these Bylaws, and the 
Charter Agreement. 

2.10.2.4. Inadequate attendance at meetings of the Board of Directors, 
defined as absence from three consecutive meetings or from at 
least fifty percent (50%) of such meetings within one (1) 
calendar year. 

2.10.3. Any vacancy on the Board of Directors created by the resignation or 
removal of a director shall be filled as soon as is practicable. 

2.11. Educational Management Organizations. Should the Board of Directors elect to 
engage an educational management organization (“EMO”) to manage the 
operations of the charter school for which the Corporation is responsible (the 
“School”), no member of the Corporation’s Board of Directors may have any 
pecuniary interest in such EMO. 

3. Officers 

3.1. In General.  

3.1.1. The officers of the Corporation shall consist of a President,Vice President, 
Secretary, Treasurer, and such other officers as the Board of Directors 
may otherwise elect. An officer may not simultaneously hold more than 
one office. Each officer shall be elected by the Board of Directors and 
shall serve for one (1) term, or such other period as prescribed by the 
directors at the time of such election, and until the officer’s successor is 
elected and qualified. An officer may be re-elected for a subsequent term, 
as prescribed herein, but may not serve in the same office for more than 
two (2) consecutive terms. 

3.1.2. An officer shall be a member of the Board of Directors. Any officer may 
be removed by the Board of Directors at any time for cause as defined 
above  Any vacancy in any office shall be filled by the Board of Directors, 
and any person elected to fill such vacancy shall serve until the expiration 
of the term vacated and until his or her successor is elected and qualified. 



 

 

3.2. President. The President shall preside at all meetings of the Board of Directors 
and shall be responsible for implementing policies established by the Board of 
Directors. The President shall perform such other duties as the Board of Directors 
may prescribe. 

3.3. Vice President.  The Vice President shall assist the President and shall preside in 
place of the President at meetings when the President is absent. The Vice 
President shall assume the duties of the President when the President's office is 
vacant. The Vice President shall perform such other duties as the Board of 
Directors or the President may prescribe. 

3.4. Secretary. The Secretary shall be the custodian of all papers, books, and records 
of the Corporation other than books of account and financial records. The 
Secretary shall prepare and maintain a record of the minutes of all meetings of the 
Board of Directors. The Secretary shall send meeting notices and any other 
correspondence on behalf of the Corporation, where applicable. The Secretary 
shall authenticate records of the Corporation as necessary. The Secretary shall 
perform the duties usual to such position and such other duties as the Board of 
Directors or the President may prescribe. 

3.5. Treasurer. The Treasurer shall prepare and maintain correct and complete records 
of account of the Corporation. All notes, securities, and other assets coming into 
the possession of the Corporation shall be received, accounted for, and placed in 
safekeeping as the Treasurer may from time to time prescribe. The Treasurer shall 
maintain any checks distributed to the Corporation and shall be responsible for 
drafting checks, where applicable, and until such time that the Corporation 
appoints another individual to oversee these duties. The Treasurer shall collect 
any revenue for the Corporation, where applicable, and deposit such revenue in 
the Corporation’s designated financial account(s), until such time that the 
Corporation appoints another individual to oversee these duties. The Treasurer 
shall furnish, whenever requested by the Board of Directors or the President, a 
statement of the financial condition of the Corporation and shall perform the 
duties usual to such position and such other duties as the Board of Directors or the  
President may prescribe. 

3.6. Other Officers. Each other officer of the Corporation shall perform such duties as 
the Board of Directors or the President may prescribe. 



 

 

4. Committees 

4.1. Executive Committee. The Board of Directors may designate two (2) or more 
directors of the Corporation to constitute an Executive Committee which, to the 
extent provided in such resolution and consistent with applicable law, shall have 
and exercise the complete authority of the Board of Directors in the management 
of the Corporation’s affairs during intervals between the meetings of the Board of 
Directors. The Executive Committee shall be subject to the authority and 
supervision of the Board of Directors. 

4.2. Other Committees. The Board of Directors may establish other committees, in 
addition to the Executive Committee, to accomplish the goals and execute the 
programs of the Corporation. Such committees shall have such responsibilities and 
powers as the Board of Directors shall specify. Members of such committees may, 
but are not required to be members of the Board of Directors. A committee 
member appointed by the Board of Directors may be removed by the Board of 
Directors with or without cause. 

5. Ethics and Conflicts of Interest 

5.1. General Policy. It is the policy of the Corporation and its Board of Directors that 
the Corporation’s directors, officers, and employees carry out their respective 
duties in a n ethical fashion that avoids actual, potential, or perceived conflicts of 
interest. The Corporation’s directors, officers, and employees shall have the 
continuing, affirmative duty to report any personal ownership, interest, or other 
relationship that might affect their ability to exercise impartial, ethical, and 
business-based judgments in fulfilling their responsibilities to the Corporation. 
This policy shall be further subject to the following principles:  

5.1.1. Directors, officers, and employees of the Corporation shall conduct their 
duties with respect to potential and actual grantees, contractors, suppliers, 
agencies, and other persons transacting or seeking to transact business 
with the Corporation in a completely impartial manner, without favor or 
preference based upon any consideration other than the best interests of 
the Corporation. 

5.1.2. Directors, officers, and employees of the Corporation shall not seek or 
accept for themselves or any of their relatives (whether through blood 
relation or as a result of marriage), from any person or business entity that 
transacts or seeks to transact business with the Corporation, any gifts, 
entertainment, or other favors relating to their position with the 
Corporation that exceed common courtesies consistent with ethical and 
accepted business practices. 

5.1.3. If a director, or a director’s relative, directly or indirectly owns a 
significant financial interest in, or is employed by, any business entity that 
transacts or seeks to transact business with the Corporation, the director 



 

 

shall disclose that interest or position and shall refrain from voting on any 
issue pertaining to the transaction. 

5.1.4. Directors, officers and employees of the Corporation shall not conduct 
business on behalf of the Corporation with a relative or a business entity in 
which the director, officer, employee, or his or her relative owns a 
significant financial interest or by which such director, officer, employee, 
or relative is employed, except where such dealings have been disclosed 
to, and specifically approved and authorized by, the Board of Directors. 

5.1.5. The Board of Directors shall require the Corporation’s directors, officers, 
or employees to complete annually (or as otherwise scheduled by the 
Board) a disclosure statement regarding any actual or potential conflict of 
interest described in these Bylaws. The disclosure statement shall be in 
such form as may be prescribed by the Board and may include information 
regarding a person’s participation as a director, trustee, officer, or 
employee of any other nonprofit organization. The Board of Directors 
shall be responsible for oversight of all disclosures or failures to disclose 
and for taking appropriate action in the case of any actual or potential 
conflict of interest transaction. 

5.2. Effect of Conflict Provisions. The failure of the Corporation, its Board of 
Directors, or any or all of its directors, officers, or employees to comply with the 
conflict of interest provisions of these Bylaws shall not invalidate, cancel, void, or 
make voidable any contract, relationship, action, transaction, debt, commitment, 
or obligation of the Corporation that otherwise is valid and enforceable under 
applicable law. 

6. Indemnification 

6.1. Indemnification by the Corporation. To the extent consistent with applicable law, 
every person (and the heirs and personal representatives of such person) who is or 
was a director, officer, employee, or agent of the Corporation shall be indemnified 
by the Corporation against all liability and reasonable expense that may be 
incurred by him or her in connection with or resulting from any claim, action, suit, 
or proceeding that is a direct result of the person’s official or unofficial 
relationship with the Corporation or the person carrying out his or her authorized 
duties on behalf of the Corporation.  

6.2. Indemnification by the Corporation. To the extent consistent with applicable law, 
every person (and the heirs and personal representatives of such person) who is or 
was a director, officer, employee, or agent of the Corporation shall be indemnified 
by the Corporation against all liability and reasonable expense that may be 
incurred by him or her in connection with or resulting from any claim, action, suit, 
or proceeding that is a direct result of the person’s official or unofficial 
relationship with the Corporation or the person carrying out his or her authorized 
duties on behalf of the Corporation.  



 

 

6.3) to have acted in good faith, in what he or she reasonably believed to be the 
best interests of the Corporation (or, in any case not involving the person’s official 
capacity with the Corporation, in what he or she reasonably believed to be not 
opposed to the best interests of the Corporation), and, with respect to any criminal 
action or proceeding, is determined to have had reasonable cause to believe that 
his or her conduct was lawful (or no reasonable cause to believe that the conduct 
was unlawful). 

6.3. Definitions 

6.3.1. As used in this Section 6, the phrase “claim, action, suit, or proceeding” 
shall include any threatened, pending, or completed claim; civil, criminal, 
administrative, or investigative action, suit, or proceeding and all appeals 
thereof (whether brought by or on behalf of the Corporation, any other 
corporation, or otherwise), whether formal or informal, in which a person 
(or his or her heirs or personal representatives) may become involved, as a 
party or otherwise: 

6.3.1.1. By reason of his or her being or having been a director, officer, 
employee, or agent of the Corporation or of any corporation 
where he or she served as such at the request of the 
Corporation, or 

6.3.1.2. By reason of his or her acting or having acted in any capacity 
in a corporation, partnership, joint venture, association, trust, or 
other organization or entity where he or she served as such at 
the request of the Corporation, or 

6.3.1.3. By reason of any action taken or not taken by him or her in any 
such capacity, whether or not he or she continues in such 
capacity at the time such liability or expense shall have been 
incurred. 

6.3.2. As used in this Section 6, the terms “liability” and “expense” shall include, 
but shall not be limited to, counsel fees and disbursements and amounts of 
judgments, fines, or penalties against, and amounts paid in settlement by 
or on behalf of, a person. 

6.4. Entitlement to Indemnification. Every person claiming indemnification pursuant 
to this Section shall be entitled thereto when (1) special independent legal 
counsel, which may be regular counsel of the Corporation or any other 
disinterested person or persons, in either case selected by the Board of Directors, 
whether or not a disinterested quorum exists (such counsel or person or persons 
being hereinafter called the “referee”), shall deliver to the Corporation a written 
finding that such person has met the standards of conduct set forth in Sections 6.1 
and 6.2; and (2) the Board of Directors, acting upon such written finding, so 
determines. The person claiming indemnification shall, if requested, appear before 



 

 

the referee and answer questions that the referee deems relevant and shall be 
given ample opportunity to present to the referee evidence upon which he or she 
relies for indemnification. The Corporation shall, at the request of the referee, 
make available facts, opinions, or other evidence in any way relevant to the 
referee’s findings that are within the possession or control of the Corporation. 

6.5. Relationship to Other Rights. The right of indemnification provided in this 
Section 6 shall be in addition to any rights to which any person may otherwise be 
entitled. 

6.6. Extent of Indemnification. Irrespective of the provisions of this Section 6, the 
Board of Directors may, at any time and from time to time, approve 
indemnification of directors, officers, employees, agents, or other persons to the 
fullest extent permitted by applicable law, or, if not permitted, then to any extent 
not prohibited by law, whether on account of past or future transactions.  

6.7. Advancement of Expenses. Expenses incurred with respect to any claim, action, 
suit, or proceeding may be advanced by the Corporation (by action of the Board 
of Directors, whether or not a disinterested quorum exists), prior to the final 
disposition thereof, upon receipt of an undertaking by or on behalf of the recipient 
to repay such amount, unless he or she is entitled to indemnification. Should the 
Board of Directors vote to advance any such expenses, a written agreement shall 
be drafted and executed by all parties involved outlining the terms of such 
advance prior to any such advance. 

6.8. Purchase of Insurance. The Board of Directors is authorized and empowered to 
purchase insurance covering the Corporation’s liabilities and obligations under 
this Section 6 and insurance protecting the Corporation’s directors, officers, 
employees, agents, or other persons. 

7. Contracts, Checks, Loans, Deposits and Gifts 

7.1. Contracts. The Board of Directors may authorize one or more officers, agents, or 
employees of the Corporation to enter into any contract or execute any instrument 
on its behalf. Such authorization may be general or confined to specific instances. 
Unless so authorized by the Board of Directors, no officer, agent, or employee 
shall have any power to bind the Corporation or to render it liable for any purpose 
or amount. 

7.2. Checks. All checks, drafts, or other orders for payment of money by the 
Corporation shall be signed by such person or persons as the Board of Directors 
may from time to time designate by resolution. Such designation may be general 
or confined to specific instances. 

7.3. Loans. Unless authorized by the Board of Directors, no loan shall be made by or 
contracted for on behalf of the Corporation and no evidence of indebtedness shall 
be issued in its name. Such authorization may be general or confined to specific 
instances. 



 

 

7.4. Deposits. All funds of the Corporation shall be deposited to its credit in such 
bank(s) or depositaries as the Board of Directors may designate. Such designation 
may be general or confined to specific instances. 

7.5. Gifts. The Board of Directors may accept on behalf of the Corporation any gift, 
grant, bequest, devise, or other contribution for the purposes of the Corporation 
on such terms and conditions as the Board of Directors shall determine. 

8. Amendments.  The power to make, alter, amend, or repeal the Bylaws is vested in the Board 
of Directors of the Corporation; provided, however, that any proposed substantive alteration, 
amendment, or repeal of these Bylaws must be approved in writing by the sponsor of the School 
(as the term “sponsor” is defined in IC 20-24-1-9) prior to the Board of Directors of the 
Corporation taking any action thereon. 

 



Victory Education Partners 
Professional Services Agreement Term Sheet 

 
Duration of Agreement 
 

The duration of the agreement is July 1, 2013-June 30, 2014, renewable 
each year. 

Scope of Services to be 
Provided by Victory 

Services to be provided include support for The Promise Academy (TPA)’s  
Finance/Accounting and Human Resources operations. 

Fees and Payment TPA will pay in monthly invoiced installments outlined below: 
 Finance/Accounting - $4,225 per month 
 Human Resources - $143 per employee per month 

 
Payments are due on the 1st of the month for services delivered the 
previous month. If a payment is not received by the 7th of the month, 
Victory may apply a 2.5% late fee to all balances until Victory receives the 
past due amount.  

Third-Party Fees All fees, costs and expenses, such as compensation costs, benefits payable, 
systems charges (e.g. bswift, PayChex, SafeSchool, Sterling, TransitChek, 
etc.) and employment taxes or related expenses (e.ge. FICA, workers’  
compensation, disability, etc.) will be billed to TPA in accordance with the 
applicable rate calculations set forth in the governing statute, relevant 
contract or any other document related to the transactions contemplated 
by the agreement.  

Performance Evaluation 
Measures and Mechanisms  

TPA will evaluate Victory based on its ability to provide the services outlined 
in the contract, including: 
 
Human Resources: 

 Talent Acquisition 
 New Hire Support 
 Benefits Administration 
 HR Systems and Access 
 HR Policies and Procedures 
 Risk Management 
 Professional Development and Management 
 Strategic Planning and Procedures 

 
Finance/Accounting: 

 Finance Services Accounting and Bookkeeping 
 Budgeting 
 Financial Statements and Reporting 
 Training 
 Audit and Compliance Support 
 Real Estate 

Conditions for Termination Victory and TPA each have the right to terminate the contract for any 
reason upon 60 days’  prior  written  notice.  Upon  termination  neither  Victory  
nor TPA has any further obligation, except that TPA must pay Victory the 
amount owed for services provided. If all amounts are paid, Victory will 
return all documents and other property belonging to TPA. Victory reserves 
the right to suspend the delivery of services if there is a material breach of 
the agreement, if the breach is not cured within 10 days of TPA’s  notice  of  
the breach. In this case, Victory may waive the 60 day termination notice. 
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EXECUTIVE SUMMARY 
 
Victory is a pioneer and leader in public education.  In just fifteen years, Victory has 
spearheaded the opening of the first group of public charter schools in New York State; 
led   high   profile   “turn-arounds”   of   low   performing public schools for large urban school 
districts; and provided dozens of community groups with the academic, operational, and 
financial services needed to start and grow high-performing public charter schools.   
 
Victory’s  work  started  in  1999  in  New  York, and over the years the organization has slowly 
expanded into New Jersey, Philadelphia, Chicago, Baltimore, and Delaware. Most 
importantly, we have helped provide an outstanding education to thousands of low-income 
students.  Many of these students are now in college.   
 
Since 2010, Victory has transitioned from being an education management organization 
that offered independent charter schools only one, comprehensive service.  Today, Victory 
now offers independent charter schools customized, a la carte services in the following 
functional areas:    
 

(i) finance/accounting 
(ii) human resources/benefits administration 
(iii) academics, including student assessment and leadership coaching 
(iv) information technology 
(v) school operations 

 
Over the last three years Victory has refined its service delivery model; identified and 
retained experienced, talented professionals to support our independent charter school 
clients; focused our work by narrowing our services to three geographic regions (New 
York City/Newark, Chicago, and Philadelphia); and helped support the creation and 
growth of 11 additional high performing schools.  Today, Victory is now regarded as one of 
the leading charter school service and support organizations in the Northeast. 
 
Now Victory is at a strategic turning point, with an opportunity to fulfill its long-term vision: 
ensuring that every child in America has access to a high performing public charter school 
in his or her own neighborhood.  Victory’s  refined strategy will help effectuate this vision 
by calling for   the   expansion   of   Victory’s   services   and   support   to   independent   charter  
schools in a limited number of cities in the Northeast and Midwest.   
 
Equally   as   important,   Victory’s   strategy requires that, as the organization expands into 
new markets, it focuses exclusively on two service areas: finance/accounting and human 
resources/benefits administration. This strategy builds on Victory’s  core competencies in 
these two functional areas, as well  as  the  organization’s  experience and knowledge from 
its work thus far with independent charter schools. 
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Victory has already seen evidence that its strategy of working with independent charter 
schools in these two functional areas can create positive change, and, ultimately, higher 
performing independent charter schools.  For example, Victory has helped several charter 
schools arrange low-cost financing, enabling them to build multi-million dollar new school 
facilities for their students. Similarly, Victory has saved charter schools tens and 
thousands of dollars on health care benefits each year.     

 
To implement its strategy and achieve its ultimate vision for helping to create great charter 
schools for all American children, Victory plans to grow significantly in the next five years.  
Specifically, Victory hopes to provide services and support to upwards of 120 independent 
charter schools by 2018.   
 
Growth will occur primarily in two strategic geographies: the Northeast (New York, New 
Jersey, Philadelphia, and Washington, D.C.) and the Midwest (Chicago, Indianapolis, and 
Detroit). Focusing on a select number of geographies will enable Victory to create 
economics of scale, brand awareness and, most importantly, a robust, client-centric 
service and support delivery model.   
 
Victory’s   growth  will   occur   in   two  phases.   In   the   first   phase,  Victory will strengthen and 
build the organization in anticipation of further growth. In the second phase, the 
organization will refine and implement the strategy to reach Victory’s   full   potential.   The  
second phase will include strategic checkpoints bi-annually, during which time Victory will 
assess its progress and impact, and re-evaluate its strategy. 
 
To manage the expansion, Victory will realign its organization by creating regional offices 
in each of the geographic regions in which it will operate.  The organization’s  home  office 
in New York will set strategy, manage quality, and provide support to the regional offices, 
which in turn will implement Victory’s   systems and processes, manage quality, and 
provide day-to-day support for client-schools. 
 
To reach 120 schools Victory will fund its expansion from its current operations and, if 
required, an existing line of credit.  Funds primarily will be used to hire additional staff, to 
secure office space and supplies, and to market the organization in new regions.   
 
By implementing this new strategy, Victory can build an organization that, at scale, will 
help independent charter schools provide a high quality education to approximately 
36,000 students in 120 schools in six states. Ultimately,   Victory’s   work   will   make a 
fundamental difference in the lives of children throughout our great nation. 
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ORGANIZATION DESCRIPTION 

Overview of Victory Education Partners 
 
Founding of Victory  
Victory Education Partners1 (“Victory”) was founded in 
1999 by a New York education philanthropist. Victory 
has been a leading advocate for improvements in public 
education for well over ten years. In 1999, the founder 
of Victory wrote and organized the application for New 
York   State’s   first   charter   school, the Sisulu-Walker 
Charter School in Harlem. His community partner in the 
effort was Dr. Wyatt Tee Walker, a distinguished civil 
rights leader, minister, and author who was formerly 
Executive Director of the Southern Christian Leadership 
Conference, Chief of Staff to Dr. Martin Luther King, 
and senior pastor of the Canaan Baptist Church in 
Harlem.   
 
Victory was founded specifically to serve as an educational and administrative advisor to 
the Sisulu-Walker school and other public charter schools like it. From the beginning, 
Victory’s   mission   has   been   “to   create   great   schools   for   America’s   children,”   with   a  
philosophy that all children deserve a high quality public education as a basic civil right, 
and that all children can succeed. Victory has never been against anyone or anything. 
Rather, it has been for great schools for all children, and has sought to combine the best 
practices of the public and private sectors together to achieve this end.  
 
The Sisulu-Walker  School   (with  Victory’s   funding  and  support)  opened  on  September  8,  
1999. The kindergarten class that entered Sisulu that day graduated six years later as fifth 
graders, achieving the highest fifth grade reading and math scores of any charter school in 
New York State, and with scores approximately twice as high as those in the neighboring 
traditional public schools. The school has continued to be an academic success since 
then. Notably, Sisulu-Walker has achieved its results with far, far less funding per child 
than any traditional public school in Harlem.  
 
In   1999,   Victory’s   founder   also  wrote   and   organized   the   application   for   the   first   charter  
school on Long Island, Roosevelt  Children’s  Academy  in  Roosevelt,  Long  Island.  In  2000,  
Victory also funded and supported the first new charter school to open in Queens, Merrick 
Academy. As the years have gone on, Victory has helped create other highly successful 
charter schools in New York, Chicago, Philadelphia, and Newark.  

                                                        
1 Originally founded as Victory Schools, the organization changed its name to Victory Education Partners in 
2010 to make clear that the organization functions primarily as a consulting and advisory firm to charter 
schools, and does not generally own or manage schools. 

 
Vision 

By 2030, Victory wants every 
child in America to be able to 

attend a high performing 
public charter school in his or 

her own neighborhood. 
 

Mission 
To help communities create 

great public schools. 
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Victory: An Innovator 
Victory has been an innovator in other ways as 
well. For example, Victory was the first, or one 
of the first, educational advisors to work for a 
teacher’s  union.   In  2001,  Victory  was   retained  
by the Baltimore Teachers Union and the City 
of Baltimore to preserve union jobs and to save 
a troubled Baltimore middle school from state 
takeover. The project was successful, and 
Sharon Blake, President of the Baltimore 
Teachers   Union   later   said,   “With   Victory’s  
assistance, we were able to avert a pending 
State takeover and retain local control of 
Baltimore’s   public   schools.   Victory’s   actions  
helped prevent the loss of 40 union jobs that 
would have occurred in this instance and 
facilitated an 11 percent pay increase for these 
members. Moreover, we view this as an 
opportunity to create new models for our 
schools and to implement exemplary best 
practices that will shape the way we approach 
learning  outcomes.”   
 
Victory has been a leader in dual-language 
education, supporting the creation of the South 
Bronx Charter School for International Culture 
and the Arts (a dual language elementary 
school) and the Bronx Global Learning Institute 
for Girls (a single gender, dual language 
elementary school).  
 
Victory has been a leader in special education, as well.  For example, Victory has assisted 
the Hope Institute Learning Academy in Chicago, a school which is specifically designed 
to serve autistic children. Public charter schools working with Victory accept all children 
without regard to ability or disability, and since 1999, have emphasized an inclusionary 
approach designed to bring children into the academic mainstream.   
 
Victory is a leader in public charter school turnarounds. In 2006, Victory was retained to 
help the New Covenant charter school in Albany, which had been performing disastrously 
from 1999 to 2006.   Over   the   next   three   years,   Victory   helped   raise   New   Covenant’s  
reading scores from 28% to 67% and its math scores from 57% to 80%. By 2009, New 
Covenant outscored the Albany district itself with a free and reduced lunch rate of 93% at 
New Covenant versus 67% for Albany overall. Victory has achieved similar results at a 

Values 
 
Great Educational Options for All 
Above all, we value equal access to a high 
quality education.  Everything we do is in 
support of this key value. 
 
 
People 
We value each of our team members and we 
believe we achieve the greatest results by 
working together.  We are loyal to each other 
and willing to place collective goals ahead of 
individual interests. 
 
 
Performance 
We aim for high results and act with 
unshakable integrity.  We are truthful, fair, 
and trustworthy in all aspects of our work.  
We hold ourselves and our clients to the 
highest accountability and ethical standards. 
 
 
Partnerships 
We are dedicated to working with diverse 
communities, leaders, and partners who 
share our vision for the future of education.  
We deliver consistently excellent service to 
our clients, satisfy their requirements, and 
honor commitments that we have made.  
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turnaround  charter  school  on  Chicago’s  south  side.   
 
Victory is also a leader in turnarounds for school districts, working on behalf of the 
Philadelphia School System to turn around historically failing and violent public district 
elementary, middle, and high schools in Philadelphia. A study by Harvard University found 
that the work of Victory in this context had much stronger academic results than the 
parallel efforts of the University of Pennsylvania, Temple University, and   others.   “The  
clearest   finding  …   is   that   for-profit management was more effective at raising student 
achievement  in  math  than  nonprofit  management.”    The  study  also  found,  “For-profits also 
outperformed  the  nonprofits  in  securing  gains  in  reading  achievement.”   
 
Victory’s  Role and Services 
Victory assists each school as an educational advisory firm, and is hired and discharged 
by each school’s  Board of Trustees in the same way that a law firm, accounting firm, 
consulting firm, or architecture firm is hired and fired. Victory serves at the will of the 
Board, and the Board  is  free  to  accept  or  reject  Victory’s  advice.  Victory’s  scope  of  work  is  
agreed upon by the Board ahead of time,   is  disclosed  publicly   in  the  school’s  filings  and  
application, and is known unambiguously to all regulators.  
 
Victory believes it is unique relative to other educational advisors in New York State in two 
ways. First, Victory provides a wider and deeper set of services than most other similar 
organizations. Second, Victory believes that it provides these services with greater cost 
efficiency, as evidenced by the fact that the Victory model allows local community groups 
to achieve highly successful schools and academic scores even without wealthy Board 
members, co-location in traditional public school buildings, or philanthropic support.  
 
The range of services that Victory can provide a school is very extensive and includes:  

 Writing the multi-hundred page charter application and the many hundreds of 
pages of other regulatory documents and reports.  

 Creating  the  school’s  curriculum;;  tying  it  to  State  standards;;  and  customizing  it  for  
the specific goals of each Board. 

 Arranging food services; nursing services; bus services; admission lottery services; 
payroll services; criminal background checks; insurance services; retirement,  
health, and dental plans; financial audits; and so on. 

 Designing   the   schools’   technology,   communications, and computer infrastructure 
systems. 

 Recruiting and recommending a school principal for the Board selection. 
 Helping the principal recruit and retain a full school staff. 
 Providing   extensive   professional   development   for   the   school’s   staff   before   each  

school year begins, and sending professional developers and trainers into every 
school multiple times each week on average during the school year. 

 Providing the school with proprietary student diagnostic and student tracking 
systems. 
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 Preparing extensive financial  reports,  analyses  and  budgets  on  the  board’s  behalf  
each month. 

 Preparing customized financial analyses. 
 Assisting the schools to obtain school construction loans from banks and municipal 

lenders.  
 Providing loans from Victory itself as a lender of last resort if no other third party 

lender is willing to accept the loan risk. 
 Organizing regulatory review presentations; securing renewal of the charter when 

possible. 
 Providing other services and support as needed.  

 
In essence, Victory is able to provide well-intentioned local community members with a 
turnkey way to open an academically successful and financially solvent charter school that 
the community group itself will control. The leading Board members at almost all Victory-
supported schools are African-Americans or Hispanic-Americans hailing from the 
communities in which the schools are located.  
 
We   believe   educational   philanthropy   is   commendable,   and   Victory’s   founder   and   team  
members are themselves active donors to multiple educational causes. However, the fact 
that Victory-supported schools can succeed without philanthropy or wealthy patrons 
allows a broader group of community members to create public charter schools. It means 
that charity dollars (a scarce resource) are not spent unnecessarily, and are left free and 
available for other worthwhile social causes. Also, schools that succeed without 
depending on philanthropy are easier to replicate, and are better able to survive periods 
when philanthropy may dry up or become scarce. Because they succeed with fewer 
funding and real estate advantages than traditional public schools, they demonstrate the 
clearest and most obviously affordable path for traditional public schools to emulate.   
 
In explaining the breadth and  costs  of  Victory’s  services,  it  is  also  important  to  make  clear  
that there are functions that Victory does not provide and for which it cannot be 
considered responsible. First, Victory is not a real estate firm and does not itself choose, 
build, design, or maintain real estate or school buildings.  Second, Victory does not decide 
what union contract demands should be accepted or rejected. Many teachers at charter 
schools supported by Victory are unionized teachers, working pursuant to the contracts 
entered into by the same Board or school districts that Victory serves. Third, Victory is not 
a bank and does not seek to make loans to any school. Victory has made some loans in 
the  past  at  the  school’s  request,  but  only  when  no  other  lender  was  willing  to  accept the 
risk and make the loan.   
 
As one of the oldest and most successful national charter organizations, Victory has a 
unique perspective on the public charter school movement and has seen firsthand what 
works and what does not. We have seen reform movements, and we have championed 
reform. We have worked for teachers’ unions and with teachers’ unions.  We have been a 
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part of turnaround schools, and we have helped create new schools from the ground up. 
Ultimately, the only thing that matters to us is this question: are our students learning, 
thriving, and succeeding? We believe the answer is clear. We have helped schools to 
educate thousands of students, and we know the children are better off because of it.     
 
This is what we do: we create and enable schools to teach kids. We give public schools 
and teachers a way to provide children with the best education possible. And we make 
sure  our  communities  have  a  voice   in   their  children’s   future.  Together, we help build a 
stronger future for everyone.  
 
Our Partners 
Victory has provided consulting, advisory or management services to nearly 30 charter 
schools and five public school districts over the course our 14 year history.  Appendix A 
provides a representative list of charter schools that currently partner with Victory. 
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Charter School Back Office Challenge 
 
Nationally, more than 80% of charter schools that close do so because of deficiencies in 
finance, governance, and other operational areas.2  Many people fail to realize that charter 
schools are not only educational institutions but they are rapidly expanding organizations 
that manage hundreds of thousands to millions of dollars, and have a responsibility to the 
tax-payers that fund them. Financial mismanagement can severely   impair   a   school’s  
academic   program   and   put   a   school’s   charter   in   danger.   Prudent   management   of   a  
school’s  finances  will  enhance  a  school’s  academic  program. 
 
 
                                   Causes of Charter School Failure 

 
 
Victory helps charter schools avoid the pitfalls of mismanagement by providing 
unsurpassed expertise and support across a range of functional areas that charter schools 
need to master in order to operate at a high level.   
 
For twenty years, charter schools have been at the forefront of the education reform 
movement, and the charter school model as a whole can be considered a great success. 
But despite   the  model’s   success,  many   promising   charter   schools   have   run   into   issues 

                                                        
2 The State of Charter Schools, The Center for Reform Education, December 2011 
 

Financial 
41.7% 

Mismanagement 
24.0% 
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18.6% 

Facilities 
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Other 
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and failures, most of them on the financial management and operational side. Most 
charter school founders and operators are educators, not lawyers, benefits administrators, 
or finance managers. Innocent errors in benefits administration, budgets, or accounts 
payable have  led  to  significant  challenges,  often  hindering  a  school’s  success.  In  the  worst  
cases, charter schools have been forced to close their doors, even though they were 
academically successful. Victory’s goal is to prevent financial and operational issues by 
providing charter schools with a range of cost-effective, high-quality business services. 
 
Back Office Problems at Independent Charter Schools  
 
The problem is particularly acute for independent charter schools. Independent charter 
schools are charter schools that are unaffiliated with charter management organizations 
(CMOs) or education management organizations (EMOs). These independent charter 
schools are typically resource-constrained because they do not have the financial backing 
and operational efficiencies of a CMO or EMO. The lack of resources makes the pursuit of 
academic, operational, and financial excellence a daunting challenge for resource-
independent charter schools.   
 
Generally speaking, independent charter schools, unlike charter schools affiliated with 
CMOs or EMOs, do not have a “central office” for financial, reporting, compliance, and 
operational support.  As a result, independent charter school leaders and staff must excel 
at both academic and operations management, with limited available funds to hire 
experienced office staff and leverage economies of scale and technology accordingly. 
 
Independent charter schools typically face the following challenges: 
  

 Limited access to capital and other resources. 
 Programs and policies are typically developed "from scratch" to meet specific 

community needs but this puts pressure on the schools to "get it right" from the 
start or risk losing their charter. 

 Educators and administrators in independent charter schools often exist in isolation 
and lack the opportunities to communicate and collaborate with peers. 

 No  CMO  or  EMO  to  “backstop”  if  the  school  makes  serious  financial  or  operational  
mistakes 

 
Victory’s Back Office Support 
 
Today, Victory is one of largest providers of back office services to independent charter 
schools in the Northeast. Our nearly 50 employees and consultants support more than 25 
independent schools in the Northeast and several others in the Midwest. With continual 
growth and outreach into other areas of the country, Victory currently provides Back Office 
services in the New York, New Jersey, Philadelphia, and Chicago.  
 
Victory is committed to empowering independent charter schools and their leaders to 
create and lead academically successful charter schools, and Victory has the experience, 
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personnel, and resources to make it happen. With our background in charter school 
development, budgeting, human resources, benefits administration, school operations, 
and financial management, Victory can free charter schools to lead their teams toward 
their core mission: educating students. 
 
Victory’s  story began about fourteen years ago when the very first charter school in New 
York  State  sought  out  the  organization’s  founder  for  advice  and  counsel  in  setting  up  the  
new charter   school’s   back   office   operations.   After   helping   to   establish   Sisulu-Walker 
Charter School  of  Harlem,  Victory’s   founder  mobilized  his passion for the charter school 
movement, and assembled a team of professionals to provide back office support to 
independent charter schools.  We  are  now  one  of  the  nation’s  premier  back  office  service  
providers to independent charter schools, and we are poised for expansion as the 
independent charter school market continues to grow. 
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Back Office Services 
 
Victory’s  mission-driven and experienced team is equipped to help independent charter 
schools with all of their back office needs.  However, as Victory grows we intend to focus 
on leveraging our core strengths in the two most critical back office functional areas:  (i) 
finance and accounting, and (ii) human resources and benefits administration.   
 
Our history has informed our knowledge that finance and accounting, as well as human 
resources and benefits administration are the two areas in which independent charter 
schools struggle the most.  Accordingly, independent charter schools recognize the value 
of outside expertise and support in these two areas, and are highly likely to outsource 
these two functions to firms like Victory.   
 
Finance & Accounting  
 
Victory offers complete financial management, accounting, and bookkeeping services for 
independent charter schools. Our team of experts works collaboratively with a school’s  
Board, leadership, and business manager to develop procedures, manuals, and financial 
standard operating procedures. Victory also provides fiscal oversight and auditing support, 
which, like all of our financial services, are tailored to complement the skills and 
experience   of   the   school’s   business   management   staff.   Since   1999,   our   unmatched  
expertise and services have ensured fiscal health and responsibility at dozens of schools 
throughout the country.  
 
Specific Finance & Accounting Services: 
 
Accounts Payable  

 Training on cash management, including opening bank accounts, maintaining daily 
balances & reconciliations  

 Training on purchase order production & reconciliation process  
 Check processing & housing, including wire transfers and inter-account transfers  

 
Financial Reporting & Budgeting  

 Establish QuickBooks (online) accounting system and provide training to 
designated staff member  

 Creation of a pre-opening budget, in collaboration with board, with authorizer-
specific templates  

 Establishment of a chart of accounts in the accounting system  
 Recommendations of edits & modify chart of accounts as needed  
 Development of a Board approved budget for each school year with input from 

Board & executive leadership  
 Recommendations of changes & modify budget as needed throughout the year  
 Preparation of quarterly & annual financial statement for authorizer's review  
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 Coordination of grant reporting process, and advising designated school personnel 
on grant management & administration  

 Strategic planning annual/multi-year budgeting for Board (i.e. real estate, staffing 
changes, etc.)  

 Presentation of financial reports to Finance Committee and/or Board of Trustees  
 
General Accounting  

 Maintenance and analysis of general ledger and entries to properly record financial 
activities  

 Payroll expenses & associated expenses (taxes, fees, etc.)  
 Ongoing support for designated staff member  
 Audit preparation  
 Preparation for Initial Statement of Financial Controls  
 Provide auditors with information requested for Form 990 (if applicable)  
 Preparation for onsite testing of documentation by the auditors  
 Close books for the end of the fiscal year  
 Preparation of all requested schedules, working with auditors until completion  
 Review and recommendation of edits for draft of financial statements & audit report  
 Meet with auditors prior to submission of finalized financial statements  
 Scheduling of audits, including all balance sheet reconciliations & payroll 

reconciliations  
 
Payroll  

 School-based payroll system (Organizational Structure, Company Code, Taxes, 
Deductions, W-2s,/1099, GL, etc.) set-up  

 Time & labor system set-up  
 Training on payroll administration, including vendor management & system 

maintenance  
 Management of payroll administration process, including vendor management & 

system maintenance  
 Management of payroll pay cycle process, including review, submission, release  
 Creation of a school-specific payroll calendar  
 Preparation of payroll reports (standard reports)  

 
Ultimately, Victory is much more than a financial and accounting service provider for 
independent charter schools. We are a trusted partner, offering sound assistance and 
guidance in accounting and finance.  For more than a dozen years, independent charter 
schools have come to consider  us  their  “full-service  CFO.”  From  accounting  and  internal  
controls to accounts payable and facilities financing, our expertise helps independent 
charter schools get started smoothly and continue operating efficiently. That peace of 
mind allows educators to devote their time and energy where it really belongs—in the 
classroom. 
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Human Resources & Benefits Administration  
 
Victory offers comprehensive human resources and benefits administration support for 
independent charter schools. Our staff works to provide the best benefit rates and 
packages for charter schools. Victory also develops and administers human resources 
policies and procedures. By providing these critical HR and benefit functions, we can help 
relieve a  charter  school’s administrative burden, and enable a school to save significant 
amounts of money that can be redirected to improve the education of more children.  
 
Specific Human Resources Services:  
 
HR Systems & Access  

 Employee portal & self-service (payroll set-up, direct deposit, online paystubs, W-
2s, etc.)  

 Online benefits enrollment system  
 
HR Policies & Procedures  

 Development of employee handbook  
 Policies & procedures  
 Background checks & compliance tracking  
 Personnel file guidelines (set-up & annual audit support)  
 Employee relations consultation  
 Labor law posters  
 FMLA administration  
 Termination & off boarding assistance & guidance  
 Human resources templates & forms  

 
Risk Management  

 Liability insurance acquisition & set-up  
 Workers compensation acquisition & administration  
 COBRA administration  

 
Professional Development & Management  

 Principal & business manager orientation & training  
 Principal & business manager supervision & performance management guidance  
 Performance management tool set-up & guidance  
 Performance templates  

 
New Hire Support  

 Onboarding process & procedures development  
 New hire onboarding implementation & support (payroll set-up, benefits enrollment, 

I-9s, background checks, new hire orientation, etc.)  
 Communication materials development (recruitment, onboarding, open enrollment)   
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 Employee offer letter & employment agreement templates  
 Teacher certification assessment & checklist  

 
Benefits Administration  

 Broker services & management  
 Benefits set-up, implementation, plan & provider management  
 Billing reconciliation & remittance  
 Benefits administration (plan renewals, ERISA compliance, 5500 filing, etc.)  
 Benefits enrollment (including remittance to carriers)  
 Benefits orientation (medical, dental, vision, FSA, transit, 401(k))  
 Time off & leave processing (requests, approvals, STD, LTD, & FMLA)  
 Compensation guidance  

 
Strategic Planning & Reporting  

 Development of HR dashboards & metrics  
 Creation of employee surveys  

 
Managing Health Care Costs  
 
All independent charter schools start with the goal of providing the children they serve with 
an excellent education. To make this dream into reality, motivated and highly trained 
teachers are necessary. To recruit and retain the very best teachers in today’s   highly 
competitive education market, independent charter schools must offer a competitive 
employee benefits package that offers affordable health insurance and a 401(k) plan, at 
minimum.  
 
Victory enables independent charter schools to do just that. We provide employee benefits 
administrative services customized to meet a   charter   school’s   needs. Victory can help 
independent charter schools design an employee benefits package that will enable them 
to compete with CMOs and EMOs for the best teachers, while meeting their financial and 
academic objectives. Because Victory administers these employee benefits programs, our 
partners and their employees can simply relax and reap the rewards while we take care of 
the details. 
 
Perhaps most importantly, in choosing health insurance plans offered through Victory, not 
only will an independent charter school enjoy affordable health insurance rates, but the 
school will have peace of mind knowing that Victory has had average annual health 
insurance rate increases that are substantially lower than the charter school average. 
Ultimately, our charter school-leading employee benefits management service enables our 
charter school partners to better contain employee health insurance costs.  Every dollar 
that independent charter schools can save on health care costs is a dollar that can go 
back into the classroom. 
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Victory’s  Model for Growth 
 
To accomplish its strategy, Victory plans to grow its finance and human resources 
business primarily in two strategic geographic areas: Northeast (New York, New Jersey, 
Philadelphia, Washington, DC) and Midwest (Chicago, Indiana, Detroit).  These areas all 
serve a high number of public charter school students and have experienced extreme 
growth in the number of students served by charter schools over the past years. The 
below charts demonstrate these areas from a market share report issued by the National 
Alliance for Public Charter Schools in November 2012. New York City, Detroit, 
Philadelphia, and DC are all in the top 10 nationally of districts serving the highest number 
of public charter school students. 
 

 
 

 
 
Strategic Clusters: Northeast and Midwest 
Victory believes that geographic concentration is essential to delivering high quality 
services, ensuring operational efficacy, and maximizing potential impact. Providing 
services to new schools in a single geographic area allows us to easily replicate 
successful models and experiences.  Word of mouth among satisfied clients will help 
Victory fulfill its mission and help solve the charter school back office challenge. In 
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addition, servicing a cluster of schools in an area is also more likely to spark change in 
the system simply because it will have a greater presence and share of mind among 
educators, legislators, and parents. 
 
The organization has selected two geographic areas on which to focus:  the Northeast 
(which includes New York, New Jersey, Philadelphia, and Washington, DC) and the 
Midwest (which includes Chicago, Detroit, and Indiana).  Victory already has a presence 
in New York, Philadelphia, and Chicago. Victory envisions that it will provide services to 
approximately 20 schools in each geographic area. Each area will be built at a moderate 
pace, over about five years.  
 
Individually, each geographic area will enable Victory to maximize the success of the 
independent charter schools it supports. These selected geographies: 
 

1) Have a demonstrated need, 
2)  Fit  with  Victory’s  mission  and  values,  and 
3) Are places where implementation is possible. 

 
Demonstrated Need 
 
Victory wants every child in America to be able to attend a high performing public charter 
school or traditional public school in his or her own neighborhood. As a result, Victory 
targets geographic areas where children are not well served by the existing educational 
system.  The school districts, schools, and neighborhoods that Victory serves have 1) a 
high degree of poverty, 2) a number of local public schools with histories of poor academic 
performance, and 3) a high percentage of students with special needs. 
 
Fit  with  Victory’s  Mission  and  Values 
 
These two target   geographic   areas  will  maximize  Victory’s   ability   to  execute   its  mission  
and values.  Victory seeks to partner with independent charter schools so that we can help 
to build their capacity to operate successful schools and produce great outcomes for 
students.   
 
Ability to Implement 
 
Each of the selected geographic areas has conditions that will make it possible to develop 
strategic clusters of independent charter schools that Victory advises and supports.  
Victory’s   ability   to   implement   is   influenced   by  many   factors   including:   state   and   district  
support to open and continue to grow charter schools, and the ability of Victory to 
effectively partner with independent charter schools in need of back office support.  
Although each geographic area poses its own unique challenges, Victory believes it will be 
able to execute its strategy in each of the chosen areas. 
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Phases of Growth of the Organization 
 
Phase One: Planning 
 
The objective of Phase One is to build an organization capable of supporting its growth 
plans. This phase is a strategic planning period.  Main activities during this phase include: 
refining the services Victory will provide, restructuring the management team, a SWOT 
analysis, and a market analysis. 
 
Phase Two: Execution 
 
The objective of Phase Two is to reach 20 schools in each geographic region within five 
years.  Growth will be staged with frequent checkpoints in order to ensure the 
organization’s   strategy   is   refined  as  needed.  As  Victory implements its growth plan, the 
organization’s   management   will   monitor   metrics   and   milestones   to   determine   the  
organization’s  progress  and  ensure  high  quality  services are being delivered to its clients. 
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Senior Management Team 
 
Our senior management team consists of professionals with significant experience in our 
two core back office service areas of charter school finance and human resources.  In 
addition to deep subject matter knowledge in finance and human resources, each senior 
leader has at least five years of charter school and education experience.  Our senior 
leadership  team  has  been  and  will  continue  to  be  crucial   to  Victory’s  success  as  a  high-
growth organization in a rapidly growing industry. 
 
The senior team includes: 
 
James Stovall, Chief Executive Officer 
Joining  Victory   shortly   after   its   founding,   James  previously   served  as   the  organization’s  
general counsel. James is a graduate of the highly regarded Broad Foundation Residency 
in Urban Education, a two-year management program for those seeking to help reform 
urban school districts. He is a Board member of the Chicago Schools Performance Group 
and a former Board member of the New York Chapter of the Black Alliance for 
Educational Options. He is a magna cum laude graduate of Howard University and a 
graduate of Howard University School of Law, where he was a member of the Law 
Review. 
 
Paul Augello, Chief Financial Officer 
Before joining Victory in 2003, Paul served as North America Controller of Initiative Media 
at Interpublic Group of Companies and General Audit Supervisor for The New York Times 
Company. Earlier in his career, Paul was a Senior Accountant with the publishing 
company Random House and the accounting firm Deloitte, where he earned his CPA. 
 
Greg Foster, Managing Director, Strategy and Performance Management 
Prior to joining Victory, Greg was Regional Director of Operations for Achievement First, 
and has held senior marketing and product leadership roles at Scholastic, ConnectEDU, 
and TestU. Born and raised in Memphis, Greg holds an M.B.A. from the Amos Tuck 
School of Business at Dartmouth College and a B.A. in Economics from Rhodes College. 
 
Antonia Christian, Senior Director of Human Resources 
Prior to joining Victory, Antonia was Director of Human Resources for Uncommon 
Schools.  There, she improved employee benefit plans, implemented a new web-based 
HR system, and strengthened employee relations, policies and procedures at 
Uncommon’s   16   charter   schools   in   the   northeast.      Before   joining   Uncommon   Schools, 
Antonia was a Human Capital Manager at Global Partnership Schools in New York.  
Before that, she spent over 10 years at another charter management organization in 
various human resources capacities.  Antonia holds a BA from Hunter College in political 
science and is a member of the New York Charter Schools HR roundtable. 
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Josh Moreau, Senior Director of Accounting 
Before joining Victory in 2006, Josh was a corporate accountant/analyst for Baker 
Hughes.  There he worked on preparation and analysis of financial statements along with 
coordinating and preparing annual and quarterly plans.  Josh spent four years previously 
as Director of Accounting at Victory and most recently worked as a Senior Consultant at 
Charter School Business Management, managing the financial and accounting functions 
for many charter schools in New York City.  Josh holds a degree in Accounting and 
Finance from DePaul University in Chicago. 
 
Maggie Johnson, Human Resources Director 
Prior to joining Victory, Maggie was vice president of human resources for Community 
Education Centers.  There she worked on labor relations matters, talent management and 
employee relation issues, to name a few.  She  also   redesigned   the   firm’s   health   plans,  
which achieved $3 million in savings and provided employees with more benefit choices.  
Maggie was senior director of HR at RSM McGladrey, the 5th largest US public 
accounting and consulting firm.  There, Maggie was responsible for redesigning the HR 
department and developing incentive compensation programs.  Maggie is a certified 
Senior Professional in Human Resources.  
. 
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Competition 
 

Overview 
 
Victory primarily competes with accounting and financial service firms, as well as benefit 
brokers and outsourced human resource service companies that operate both locally and 
nationally. Several types of organizations provide these services, including statewide 
agencies, nonprofit organizations, and for profit companies.  Most of these organizations 
operate within specific geographic regions, primarily in regions with large numbers of 
charter schools. 
 
The following is a list of the four companies who service a significant number of charter 
schools in each category: 
 
Accounting and Financial Services 
 
Charter School Business Management Inc. (CSBM): CSBM was launched in March 
2006. CSBM provides charter schools with finance, operations and human resource 
support. CSBM services school primarily in New York but also works with schools in 
Louisiana, Illinois, Georgia, and Massachusetts. 
 
RAZA Consulting Group (RAZA): RAZA is a national management-consulting firm 
serving charter schools, nonprofits, and small businesses. RAZA provides strategic 
assistance to establish new schools, improve entrepreneurship and strengthen 
organizational leadership. RAZA works with over 20 schools in several states including 
Louisiana, Michigan, Missouri, New York, Oklahoma, and Texas. 
 
EdTec: EdTec was founded in 2001 to develop, support, and advance quality charter 
schools. EdTec supports charter schools across a range of services including charter 
development, back-office business services, school software solutions, and school 
performance and educational support. EdTec services clients in California, Arizona, 
Florida, Illinois, Tennessee, Oklahoma, and Nevada. 
 
4th Sector Solutions Inc: 4th Sector Solutions was founded in 2008.  4th Sector supports 
charter schools with expansion and replication, finance and accounting, organizational 
capacity building, real estate, and technology. 4th Sector services clients in Louisiana, 
Washington DC, and New York. 
 
Benefit Brokers & Outsourced HR Providers 
 
EBNY Charter Insure: Charter Insure is a full-service insurance brokerage firm 
exclusively dedicated to charter schools nationally.   
 
Magii-Inc: Magii is an insurance brokerage firm that serves charter schools in New York. 
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Austin & Co, Inc.: Austin & Co provides commercial and business insurance, employee 
benefits, and HR consulting services to more than 200 education related institutions 
including charter schools. 
 
HR Knowledge: HR Knowledge is Massachusetts based company that provides 
outsourced human resource services to start-ups, mid-sized businesses, independent 
schools, charter schools, college and universities and nonprofit organizations.    

Competitive Position 
 
Victory’s unique strengths and business strategy differentiates us from our competitors 
based on three criteria:  
 

1) Experience with Independent Charter Schools  
2) Expertise in areas of Finance and Human Resources/Benefits Administration 
3) Customer Satisfaction & Results 

 
Experience with Charter Schools 
Victory has been focused on providing services to independent charter schools for nearly 
fifteen years. Victory has provided full-management services, partial-management 
services, and advisory services to independent charter schools in several regions of the 
country. Over the years Victory has provided a wider and deeper set of services than 
almost any other organization in the country, and has worked with a greater variety of 
public schools scenarios (union and non-union schools, district turnarounds, start-up 
schools, and turnaround schools, as well as elementary, middle, and high schools). Our 
varied and thorough experience in a variety of settings makes us unique, and is a key 
point of difference between Victory and many other organizations.  
 
Expertise 
Collectively, our leadership team has 70 years of combined experience working with 
charter schools. Out team includes financial and academic experts, school leaders, and 
former Philadelphia and New York charter school authorizers who have worked for high-
performing organizations within the education reform movement. In addition, many 
members  of  our  management  team  hail  from  some  of  the  nation’s  most  acclaimed  CMOs,  
including Achievement First and Uncommon Schools. 
 
Customer Satisfaction & Results 
Since our inception in 1999, every full-service charter school client in Victory has ever had 
has voluntarily chosen to renew their agreement with Victory at the end of the initial 
contract period. Most importantly, independent charter schools associated with Victory 
have outperformed their local district, City and State average on state exams. For 
example, since 2008-09, independent charter schools established with Victory’s  support 
have outperformed their local districts 84% of time in state reading exams and 90% of the 
time on state math exams.   
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Strategic Position 
Company Strengths 
 
For   over   a   decade,   Victory   has   provided   finance/accounting   and   human  
resources/benefits   administrative   services   to   independent   charter   schools   in   New   York,  
New   Jersey,   Philadelphia   and   Chicago.      Victory   supports   charter   schools   from   start-up  
through  maturity,  and   is an expert in supporting the unique visions of school leaders and 
their communities. 
 
Victory’s  Strengths 
 
Unparalleled Independent Charter School Financial Services Experience & Expertise: 

 Victory has helped launched and worked for more than two dozen charter schools 
in New York, New Jersey, Philadelphia, and Chicago 

 Victory is trusted to manage more than $55 million in school finances this year 
 More than 550 school-based employees depend on Victory for payroll 
 Victory was one of two EMO/CMOs to advise the largest New York State charter 

school authorizer on the budget /financial reporting template, which is still in use  
 Our schools are operated with a high degree of fiscal integrity: 100% of schools 

that partner with Victory’s  financial  services have been awarded clean audits for the 
past 12 years 

 Our schools are sustainable, i.e., all of our partner charter schools operate without 
philanthropy. 

 Close working relationships with charter authorizers in Philadelphia, NY, and 
Chicago 

 Experience supporting schools at every phase of development from application, to 
start-up, to full-scale 

 Victory has significant experience in supporting relationships between charter 
schools and the bond market – helping both institutions achieve their goals 

o In 2006, Victory assisted in the takeover and dissolution of New Covenant 
Charter School in Albany, NY, minimizing losses for bondholders 

o In 2010, Victory provided real estate and financial services in support of a 
$12 million bond sale to finance a new school building  

o In 2011, Victory facilitated the closing of a $7M bond sale for a second year 
charter school in Hempstead, New York 

 
Quality, Cost-Effective Benefits: 

 In 2011-12, Victory lowered total annual premium costs by16% and dental premium 
costs by 5% while lowering employee out of pocket expenses for partner schools 
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Best Talent in the Business: 
o Collectively, our leadership team has 70 years of combined experience 

working with charter schools.  
o Experienced Team from Uncommon Schools;  Achievement First;  AUSL; 

KIPP; Rocketship; TFA; the Broad Residency; and the New  York  City’s  
Charter Schools Office 

o Team includes financial and academic experts, school leaders, and former 
Philadelphia and New York charter school authorizers 

o Senior team members do the day-to-day work with our clients, ensuring the 
highest level of expertise to meet your needs. 

 
Our Experience 

o Union & Non-Union Schools 
o District Turnarounds (Baltimore & Philadelphia) 
o Charter School Start-up and Turnarounds 
o Elementary, Middle and High Schools 

 
Our Impact 

o Our schools serve over 5,300 children every day in New York, Chicago, 
Newark & Philadelphia; 83% of all  partner  schools’  students receive free or 
reduced lunch 

o Top Charter School in Chicago Two Years in a Row: Highest-ranking 
elementary charter school on 2011 and 2012 ISAT 

o Highest-ranked Charter School in Both Westchester County and Nassau 
County, New York  

o Schools outperform these districts by nearly 40 percentage points 
o 6 of 7 NYC Charter Schools Outperformed Local District on 2011-12 NY 

State ELA and Math Exams 
o Schools outperform neighborhood schools by 16 percentage points 
o Since 2008-09, Charter Schools Established By Victory Have Outperformed 

Their Local Districts 84% of Time in ELA and 90% of Time in Math 
 
Client Partner Satisfaction 

o Since our inception in 1999, every full-service charter school client in has 
voluntarily chosen to renew their agreement with Victory at the end of the 
initial contract period 

o Nearly 80% of our non-full service clients have voluntarily chosen to 
increase their services from Victory during or after the initial contract period. 
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Market and Industry Opportunities 
 
Growth of Independent Charter Schools 
 
For the past 20 years, the public charter school movement has been a leading the way in 
innovation and education reform, and has been the fastest-growing   sector   of  America’s  
public education system. The demand for charter schools continues, and several cities 
(New Orleans, Detroit, and Washington, D.C.) 3  have more than 40% charter market 
share. This continued growth of charter schools will increase the demand for the types of 
services Victory provides to independent charter schools.  
 
Need For Strong Financial and HR Management of Charter Schools 
 
Nationally, more than 80% of charter schools that close do so because of deficiencies in 
finance, governance, and other operational areas.4  Finding strong talent to run schools is 
essential to successful schools.  Many independent charter schools struggle to find this 
talent to lead their finance, operations, and human resources. Accordingly, Victory’s  
services will be needed to support effective financial management and human resource 
services at independent charter schools in the future. 

Risk Assessment 
 
Victory’s  success  will  depend  on  its  ability to manage three major risk factors: 
 
Organizational capability: building the systems, infrastructure and staffing at its Home 
Office and Regional Offices, as required to support organizational objectives. 
 
Victory must have a strong organizational infrastructure capable of consistently 
supporting a growing number of independent charter schools.  Without it, the quality of 
Victory’s  services may decrease or become more variable, our results for schools could 
plateau or decline, and Victory staff could burnout. Because organizational capability is 
so foundational to the strategy, building organizational capacity is the primary focus of 
Phase One. Victory will mitigate this risk by: developing competencies across its core 
systems; expanding management and staff; providing extensive professional 
development; and modifying the organizational structure for growth.   
 
Service Quality: consistently executing high-quality, value-added services to clients as 
the organization scales. 
 
Exceptional   results   across   the   system   are   essential   to   the   organization’s   success.    
This requires consistent execution of Victory’s   financial   and   human   resources 
                                                        
3 National  Alliance  for  Public  Charter  Schools  report:  “A  Growing  Movement:  America’s  Largest  Charter  
School  Communities”,  November  2012. 
4 The State of Charter Schools, The Center for Reform Education, December 2011 
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platform and services. Failure to do so could lead to client dissatisfaction, client 
departures, pressure from charter school authorizers, and eventually financial 
problems.  Victory will maintain educational quality with: 
 

o Clearly Defined Performance Metrics: All levels in the organization are held 
accountable for results on clearly defined metrics related to client satisfaction, 
employee development, organizational effectiveness, and financial stability 
 

o Management through Data: Data from a variety of outputs are used regularly to 
refine delivery of services and to evaluate Victory staff.   
 

o Management by Walking Around: Senior management is visibly present at 
client schools, as appropriate, and working with clients to provide on-site 
support. The new regional structure  will  increase  management’s  ability  to  
monitor performance “on-the-ground”  in  each  region. 

 
Talent Management: attracting, developing, and retaining high quality educators and 
administrators who are able to provide high level services to clients. 
 
Victory’s  ability   to   identify,  develop  and  retain  seasoned  finance  and  human  resource  
professionals with   charter   school  experience   is   crucial   to   the  organization’s   success.    
Accordingly, Victory has created a system to attract, select, develop, inspire, and 
reward the best talent in the charter school space. Victory tends to attract professionals 
interested in working in more accountable, innovative, collaborative environments 
through self-selection. In addition, Victory uses both more personal methods of 
recruiting (e.g. relationships, word-of-mouth, and presentations) than standard print 
methods of recruitment (i.e. classified advertisements, Internet postings, and job 
announcements through local credentialing programs). Victory uses a rigorous 
multiple-stage approach to selection that includes: a resume screen; interview with a 
site hiring committee (comprised of Victory senior, mid-level and junior management); 
writing sample; skills test; and reference checks.   
 
Once professionals are hired, Victory invests deeply in developing those individuals, 
including: one full week of training; several workshops throughout their first year; 
coaching by a senior member of the management team; and access to external 
training. Compensation for Victory professionals is very competitive with competitors, 
and pay increases are based on multiple measures of performance, including client 
growth, client satisfaction, and supervisor evaluations.  Additionally, benefits are better 
than those offered by most competitors. As a rapidly growing organization, Victory 
provides a faster career path for those with aspirations for professional advancement. 
  



 

26 

 
Sales and Marketing Plan 

 

Brand Message 
Victory provides unsurpassed finance and human resources support services to 
independent public charter schools. We empower school leaders to realize their vision of 
creating, building and sustaining high performing schools that meet the unique needs of 
their community. Our work supports our vision—access for all children to high performing 
local public schools—and contributes   to   the   education   reform   movement’s   progress   in  
creating excellent education options for all children, which we believe is the civil rights 
issue of the 21st century. 

Marketing Vehicles 
Victory utilizes a variety of marketing vehicles to reach prospective independent charter 
school partner clients.  Our years of experience, expertise, and a track record of success 
in helping charter school leaders achieve their unique visions is what truly sets us apart 
from other service providers. To date, we have helped to create, advise, and support over 
two dozen schools educating thousands of school children each day.   
 
Word of Mouth/Client Referrals 
Word of mouth promotion/client referral is   Victory’s   most   frequently used marketing 
channel. After nearly 15 years of providing quality support services for charter schools, 
Victory  has  generated  a  reputation  as  trusted  partner  that  places  a  school’s  unique  vision  
ahead of our own. This unique position represents a key selling feature and the primary 
reason why independent charter schools choose Victory. Nearly 80% of our non-full 
service clients have voluntarily chosen to increase their services from Victory during or 
after the initial contract period.  
 
Website 
Victory’s   website   provides a means for prospective clients to understand how we work 
(i.e., with their vision, not ours), to showcase our expertise, and to communicate our 
impact. In addition, we use the website to collect leads and to conduct e-marketing 
campaigns.   
 
Panel Presentations/Technical Workshops 
As an expert in the charter school market, Victory has been invited by the National 
Alliance of Public Charter Schools and local charter school resource centers to sit on 
expert panels as well as host training workshops for charter school leaders.  We have 
found workshops and speaking engagements a viable avenue to meet with prospective 
clients, and to generate sales leads.    
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Conference exhibits 
Beginning in 2013, Victory will promote its services by exhibiting at state-wide charter 
school conferences and the National Alliance of Public Charter Schools conference to 
expand our reach.   
 
Direct Mail/E-Mail Campaigns 
Beginning in 2013, Victory will also experiment with direct mail and e-mail campaigns to 
charter school leaders in certain key markets.   

Sales Force Structure 
Victory maintains an in-house sales force, which means that our sales representatives are 
under the direct control of management.  This structure allows our management team 
more control over the activities of sales representatives.  This allows Victory to better 
manage growth so as not to overextend our ability to service existing client partners.   
 
Currently, two  employees  have  “sales-only”  responsibilities.    However,  each  member  of  
the senior leadership team has a sales goal in addition to their service responsibilities.  
From the CEO to our collection of Managing Directors, each is tasked with identifying new 
opportunities to provide our services.  
 
As Victory expands into each market, Victory will deploy a local sales and operations team 
that will market our services and deliver our services in that local market.  Victory 
fundamentally  believes  that  we  must  have  “boots  on  the  ground”  in  every  market  we serve 
in order to deliver the highest level of service to our clients.  Accordingly, our expansion 
strategy envisions establishing a Home Office (New York) and Regional Office structure.  
The next section describes this structure in more detail.     
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Organization 
 

Organizational Structure 
 
As the organization grows and evolves, Victory will shift towards a matrix organization with 
both a home office and regional offices to balance the need for both consistency and local 
control. Under the new structure, the Home Office will set strategy and design core 
systems and processes, as well as provide some services that are best managed 
centrally.  The Regional Offices will lead local new client sales and development, as well 
as provide local delivery of services to existing clients.   
 
Reporting relationships in the matrix 
 
In this matrix organization, many Regional Office positions will have dual reporting 
responsibilities, both regional and functional.  The Regional Vice Presidents will have 
primary responsibility for daily management, guidance, staff development and 
performance management.  However, to maintain consistency and quality across regions, 
Home Office staff with functional expertise will work closely with these individuals and will 
provide input into performance evaluations. 
 
Evolution towards the matrix organization 
 
Victory will migrate to a matrix organization over the course of several years.  This will 
enable the organization to capitalize on the expertise that individuals have already 
developed, and pass on institutional knowledge in a more methodical way.  It will also 
provide the opportunity to work through the natural challenges of dual reporting 
relationships. Pragmatically, it is also necessary because individual geographic regions 
will take time to build to full scale, and having Regional Offices and the Home Office share 
personnel will be more cost-effective. 
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Metrics 
 
Victory’s metrics serve two important purposes: to track progress towards the 
organization’s direct impact and ultimate goal, and to measure and communicate success.  
Having measurable results is crucial  to  Victory’s  ability to attract new clients. 
 
Victory will track both outcome metrics that measure the direct results of Victory’s work 
towards its goals, and impact metrics that measure the long-term results Victory hopes to 
see from its work. By mapping these metrics to its strategy, Victory is able to test its 
assumptions, communicate its achievements, and effectively partner with schools. In 
addition to the outcome and impact metrics, Victory also uses internal metrics to track the 
effectiveness of its processes, staff, and activities.    
 
Measuring Direct Impact 
 
Outcome Metrics Impact Metrics 
 Demand  for  Victory’s  services 

o Number of new schools who 
sign up for services 

o Existing clients renew 
contract with Victory annually 

 Properly managed budgets and 
financial systems 

o Financial solvency 
o Clean audits 

 Each school delivers consistently 
superior results 

o ELA/Math scores 
o Writing levels 
o High school graduation rates 
o College matriculation rates 
o College graduation rates 
o Staff retention 
o Staff satisfaction 

 All Victory supported schools 
demonstrate superior achievement 

o ELA/Math scores 
o Writing levels 
o High school graduation rates 
o College matriculation rates 
o College graduation rates 

  

 
Balanced Scorecard 
Victory will use a Balanced Scorecard approach to align business activities to the vision 
and strategy of the organization, improve internal and external communications, and 
monitor organization performance against strategic goals. The Balanced Scorecard 
incorporates non-financial performance measures and traditional financial metrics to give 
Victory’s  management  team  a  more  'balanced'  view  of  organizational  performance. 
 
 



 

30 

Victory will produce metrics based on the four perspectives of the Balanced Scorecard: 

 Financial: "How do the schools look to public funders, tax payers, and private 
funders?" 

 Customer: "How do customers see us?" 
 Internal business processes: "What must we excel at?" 
 Learning and growth: "How can we continue to improve and create value?" 
 
The approach will enable Victory to: 

 Translate the vision into operational goals; 
 Communicate the vision and link it to individual performance; 
 Assist with business planning; 
 Provide feedback and continuous learning, and adjust the strategy accordingly. 

 
Balanced Scorecard Metrics 
 
Perspective  Outcome Metrics 
Financial  School solvency 

 Timely financial reporting and compliance 
 Clean financial audits 
 Continuation of funding 
 Financial sustainability of the school on 

public funds 
 Financial reserves 

Customer  New business development 
 Continuation of existing customers 
 Positive customer ratings and 

recommendations 
Internal Business Processes  Best practices adopted 

 New products or services delivered to client 
 Commitments to clients are met 

Learning and Growth  Employee retention and satisfaction 
 Improved employee competencies 
 Ability to recruit and retain talent 
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Financials 
  
Total Financial Requirements 
 
At approximately 120 schools (assuming minimal client losses), Victory would 
earn  fees  for  the  organization’s  services  totally  approximately $9.6 million, offset 
by expenses totally approximately $4.7 million.  These figures do not include 
home office expenses incurred in development and on-going support of the 
regional offices.  See Exhibit C for a Five Year Growth Plan. 
 
Sustainability 
 
Based  on  our  current  growth  plans,  Victory’s  new  strategic  venture  will  reach  the  
point of sustainability in Year 2. At that point, projected revenue will exceed 
expenses. The   venture’s   start-up and scale-up costs, as well as any shortfalls 
that may be incurred, will  be  funded  by  Victory’s  general operating cash reserves 
or,   if   necessary   or   prudent,   through   the   use   of   Victory’s   line   of   credit   with   its  
bank. 
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Appendix A: School Partners  
 
New York and New Jersey 
Representative Partners as of January 2013 (year indicates when school 
opened): 
 Sisulu-Walker Charter School of Harlem, New York, NY, 1999  
 Bronx Global Learning Institute for Girls Charter School, Brooklyn, NY, 2008  
 Merrick Academy- Queens Public Charter School, Queens, NY, 2000 
 The Academy Charter School, Hempstead, NY, 2009  
 New Hope Academy Charter School, Brooklyn, NY, 2010  
 New World Preparatory Charter School, Staten Island, NY, 2010 
 Academic Leadership Charter School, Bronx, NY, 2011 
 Challenge Charter Network, Queens, NY, 2011 
 Charter School of Educational Excellence, Yonkers, NY, 2005 
 New York City Charter High School for Architecture, Engineering & 

Construction Industries, Bronx, NY, 2008  
 South Bronx Charter School for Int’l Cultures and the Arts, Bronx, NY, 2005  
 Staten Island Community Charter School, Staten Island, NY, 2011  
 TFOA – Professional Preparatory Charter School, Brooklyn, NY, 2011  
 French American Charter School, Harlem 2010 
 100 Legacy Charter School, Newark, 2012 
 
Chicago  
Victory was selected by Chicago International Charter School (CICS) to start its 
Irving Park Campus and to take over management of its Basil Campus in 2007. 
In 2011 CICS awarded Victory with full-service management responsibilities for 
the Avalon and Washington Park campuses starting in the 2011-12 school year. 
The way Victory works in Chicago is different than the advisory model we use in 
New   York.   In   Chicago   “management”   accurately describes how Victory works 
with its CICS schools because we are responsible for establishing the academic 
approach, and all school-based employees ultimately report to Victory.   
 
Full-Service Management Partners as of January 2013 (year indicates when 
partnership began): 
 CICS-Avalon Campus, Chicago, IL, 2011 
 CICS-Basil Campus, Chicago, IL, 2007 
 CICS-Irving Park Campus, Chicago, IL, 2007 
 CICS-Washington Park Campus, Chicago, IL, 2011 
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Philadelphia, PA  
In 2007, Victory partnered with community activists to open the Southwest 
Leadership Academy. Victory provided full-service management to the school for 
its first four years and now provides customized services, specifically in finance 
and accounting, and human resources, as Southwest Leadership Academy has 
grown and taken more of its operations in-house. 
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Appendix B: Social Responsibility Index 
 

Social Responsibility Index (As of July 2012) 
  
Overview 

o Victory currently supports 9 charter schools in New York State (7 in NYC). 
o Victory works exclusively for community-based, neighborhood 

organizations and non-profits (e.g. The 100 Hispanic Women, Project 
Hospitality and 100 Black Men) who hire us to help them create charter 
schools based on their vision and plans. 

o Since 1999, Victory has helped more than a dozen community groups 
establish new charter schools in neighborhoods in Harlem, the South 
Bronx, East Flatbush Brooklyn, Staten Island, Southeast Queens, Yonkers 
and Hempstead. 

o Several  New  York  State  charter  schools  started  with  Victory’s  help are 
union-led, and Victory has worked directly with traditional, union-led public 
schools in Baltimore and Philadelphia. 

Academics 
o On the 2011-12 New York State ELA and math exams, 6 of 7 (86%) 

charter schools supported by Victory outperformed their home districts. 
o Over the last three years, charter schools that Victory helped to establish 

have outperformed their local districts 84% (43/51) of the time in ELA and 
90% (46/51) of the time in math. 

o Over the last five years charter schools established with Victory’s  support  
have outperformed their districts 76% (57/75) of the time in ELA and 79% 
(59/75) of the time in math. 

Satisfaction 
o Since our inception in 1999, every full-service charter school client in New 

York has voluntarily chosen to renew their agreement with Victory at the 
end of the initial contract period. 

o Nearly 80% of our non-full service clients in New York State have 
voluntarily chosen to increase their services from Victory during or after 
the initial contract period. 

Finance 
o Our schools are operated with a high degree of fiscal integrity: 100% of 

schools that partner with Victory have been awarded clean audits for 12 
years in a row. 
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o Our schools are sustainable: All of our partner charter schools in New 
York State operate without philanthropy. 

Co-Location 
o 7 out of 9 charter schools that work with Victory occupy privately leased or 

owned space, rather than using New York City Department of Education-
provided  “co-location”  space  (compared  to  just  40%  of  charter  schools  in  
NYC). 

 
 Economic Impact 

o Investing in Communities: In the last five years alone, Victory has worked 
to garner capital investments of approximately $30M for school 
construction and facility improvements for schools we partner with, all of 
which are located in lower-income communities: 

 $15 million at the Community Charter School of Excellence in 
Yonkers. 

 $12 million at The Academy Charter School in Hempstead. 
 $2 million at Merrick Academy in Queens. 
 $2 million at the Grand Concourse Academy Charter School in the 

Bronx. 
 Other smaller capital improvements at facilities in Harlem, Brooklyn, 

the Bronx and Queens. 
o Since 1999, charter schools managed or supported by Victory have paid 

more than $22M to community-based landlords in rent and lease 
payments to occupy facilities in primarily low- income communities. 

o Creating Jobs: More than 475 people are currently employed at charter 
schools in the New York City metropolitan area that would not have 
opened  without  Victory’s  support.  In  the  last  two  years  alone,  our  new  and  
expanding partner charter schools have added 100 new jobs. 

o Placing resources in Community Control: Over the last 11 years, 
community-based charter school boards in New York State, Chicago and 
Philadelphia supported by Victory have allocated $340 million in operating 
revenue to support  their  schools’  missions  -- that’s  well  over  a  quarter of a 
billion dollars being steered by community-based people close to the 
students being served, instead of a central bureaucracy. 
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Appendix C: Five Year Growth Plan 
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The Promise Academy 

E/LA Scope and Sequence 
 

Kindergarten 
 

Quarter 1: Launching Reader’s Workshop ! ! Quarter 1: Reader’s Read, Think and Talk  
Readers!understand!the!procedures!for!reading! ! Readers are active problem solvers,  identify patterns, and familiar books 

Common Core Standards! ! Common Core Standards!
Print Concepts K.RF.1 ! Print Concepts K.RF.1 

Phonological Awareness K.RF.2 ! Phonological Awareness K.RF.2 

Phonics and Word Recognition K.RF.3 ! Phonics and Word Recognition K.RF.3 

Fluency K.RF.4 ! Fluency K.RF.4 

Key Ideas and Details K.RI.1, K.RI.2, K.RI.3, K.RL.1, K.RL.2, 
K.RL.3 

! Key Ideas and Details K.RI.1, K.RI.2, K.RI.3, K.RL.1, K.RL.2, 
K.RL.3 

Craft and Structure K.RI.4, K.RI.5, K.RI.6, K.RL.4, K.RL.5, 
K.RL.6 

! Craft and Structure K.RI.4, K.RI.5, K.RI.6, K.RL.4, K.RL.5, 
K.RL.6 

Integration of Knowledge and Ideas K.RI.7, K.RI.8, K.RI.9, K.RL.7, K.RL.9 ! Integration of Knowledge and Ideas K.RI.7, K.RI.8, K.RI.9, K.RL.7, K.RL.9 

Range of Reading & Level of Text Complexity K.R1.10, K.RL.10 ! Range of Reading & Level of Text Complexity K.R1.10, K.RL.10 

! ! ! ! !
Quarter 1: Launching Writer’s Workshop  ! Quarter 2: Where Writer’s Get Ideas  

Students understand the procedures for writer’s workshop ! Writers write about what they know, children see themselves as writers 
Common Core Standards! ! Common Core Standards!

Text Type and Purpose K.W.1, K.W.2, K.W. 3 ! Text Type and Purpose K.W.1, K.W.2, K.W. 3 

Production and Distribution of Writing K.W.5, K.W.6,  ! Production and Distribution of Writing K.W.5, K.W.6,  

Research to build & present knowledge K.W.7, K.W.8 ! Research to build & present knowledge K.W.7, K.W.8 

Range of Writing  ! Range of Writing  

Conventions of Standard English K.L.1, K.L.2,  ! Conventions of Standard English K.L.1, K.L.2,  

Knowledge of Language  ! Knowledge of Language  

Vocabulary Acquisition and use K.L.4, K.L.5, K.L.6 ! Vocabulary Acquisition and use K.L.4, K.L.5, K.L.6 

!
! !



Quarter 2: Finding a Just right book  ! Quarter 2: Hard and Tricky Words 

Readers are able to self – select books, and become readers with a purpose ! Readers use strategies to make meaning and use many tools for tackling hard 
words 

Common Core Standards! ! Common Core Standards!
Print Concepts K.RF.1 ! Print Concepts K.RF.1 
Phonological Awareness K.RF.2 ! Phonological Awareness K.RF.2 
Phonics and Word Recognition K.RF.3 ! Phonics and Word Recognition K.RF.3 
Fluency K.RF.4 ! Fluency K.RF.4 
Key Ideas and Details K.RI.1, K.RI.2, K.RI.3, K.RL.1, K.RL.2, 

K.RL.3 
! Key Ideas and Details K.RI.1, K.RI.2, K.RI.3, K.RL.1, K.RL.2, 

K.RL.3 
Craft and Structure K.RI.4, K.RI.5, K.RI.6, K.RL.4, K.RL.5, 

K.RL.6 
! Craft and Structure K.RI.4, K.RI.5, K.RI.6, K.RL.4, K.RL.5, 

K.RL.6 
Integration of Knowledge and Ideas K.RI.7, K.RI.8, K.RI.9, K.RL.7, K.RL.9 ! Integration of Knowledge and Ideas K.RI.7, K.RI.8, K.RI.9, K.RL.7, K.RL.9 
Range of Reading & Level of Text Complexity K.R1.10, K.RL.10 ! Range of Reading & Level of Text Complexity K.R1.10, K.RL.10 

! ! ! ! !
Quarters 3/4: Readers read Non-Fiction ! Quarter’s 3/4: Poetry Writer’s Workshop 

Readers know and understand the purpose for reading non-fiction ! Author’s write for different purposes 
Common Core Standards! ! Common Core Standards!

Print Concepts K.RF.1 ! Print Concepts K.RF.1 
Phonological Awareness K.RF.2 ! Phonological Awareness K.RF.2 
Phonics and Word Recognition K.RF.3 ! Phonics and Word Recognition K.RF.3 
Fluency K.RF.4 ! Fluency K.RF.4 
Key Ideas and Details K.RI.1, K.RI.2, K.RI.3, K.RL.1, K.RL.2, 

K.RL.3 
! Key Ideas and Details K.RI.1, K.RI.2, K.RI.3, K.RL.1, K.RL.2, 

K.RL.3 
Craft and Structure K.RI.4, K.RI.5, K.RI.6, K.RL.4, K.RL.5, 

K.RL.6 
! Craft and Structure K.RI.4, K.RI.5, K.RI.6, K.RL.4, K.RL.5, 

K.RL.6 
Integration of Knowledge and Ideas K.RI.7, K.RI.8, K.RI.9, K.RL.7, K.RL.9 ! Integration of Knowledge and Ideas K.RI.7, K.RI.8, K.RI.9, K.RL.7, K.RL.9 
Range of Reading & Level of Text Complexity K.R1.10, K.RL.10 ! Range of Reading & Level of Text Complexity K.RI.10, K.RL.10 

! !  
Grade 1 

 

! !

Quarter 1: Launching Reader’s Workshop – Building good habits! ! Quarter 1: Reader’s Read, Think and Talk  
Readers!learn!the!procedures!and!how!to!build!good!reading!habits! ! Readers are active problem solvers,  identify patterns, and familiar books 

Common Core Standards! ! Common Core Standards!
Print Concepts 1.RF.1 ! Print Concepts 1.RF.1 
Phonological Awareness 1.RF.2 ! Phonological Awareness 1.RF.2 
Phonics and Word Recognition 1.RF.3 ! Phonics and Word Recognition 1.RF.3 
Fluency 1.RF.4 ! Fluency 1.RF.4 
Key Ideas and Details 1.RI.1, 1.RI.2, 1.RI.3, 1.RL.1, 1.RL.2, 

1.RL.3 
! Key Ideas and Details 1.RI.1, 1.RI.2, 1.RI.3, 1.RL.1, 1.RL.2, 

1.RL.3 
Craft and Structure 1.RI.4, 1.RI.5, 1.RI.6, 1.RL.4, 1.RL.5, 

1.RL.6 
! Craft and Structure 1.RI.4, 1.RI.5, 1.RI.6, 1.RL.4, 1.RL.5, 

1.RL.6 
Integration of Knowledge and Ideas 1.RI.7, 1.RI.8, 1.RI.9, 1.RL.7, 1.RL.9 ! Integration of Knowledge and Ideas 1.RI.7, 1.RI.8, 1.RI.9, 1.RL.7, 1.RL.9 
Range of Reading & Level of Text Complexity 1.R1.10, 1.RL.10 ! Range of Reading & Level of Text Complexity 1.R1.10, 1.RL.10 

!



!
!

Quarter 1 – Launching Writer’s Workshop  ! Quarter 2: Punctuation: Writing for Readers  
Writer’s understand the procedures for writing ! How writers use punctuation 

Common Core Standards! ! Common Core Standards!
Text Type and Purpose 1.W.1, 1.W.2, 1.W. 3 ! Text Type and Purpose 1.W.1, 1.W.2, 1.W. 3 
Production and Distribution of Writing 1.W.5, 1.W.6,  ! Production and Distribution of Writing 1.W.5, 1.W.6,  
Research to build and present knowledge 1.W.7, 1.W.8 ! Research to build and present knowledge 1.W.7, 1.W.8 
Range of Writing  ! Range of Writing  
Conventions of Standard English 1.L.1, 1.L.2,  ! Conventions of Standard English 1.L.1, 1.L.2,  
Knowledge of Language  ! Knowledge of Language  
Vocabulary Acquisition and use 1.L.4, 1.L.5, 1.L.6 ! Vocabulary Acquisition and use 1.L.4, 1.L.5, 1.L.6 

! ! ! ! !
Quarter 2: Getting to Know Characters ! Quarter 2/3 :Personal Narrative Writing 

Readers build understanding of characters using various strategies ! Authors build upon their small moments in their lives to enrich their stories 
Common Core Standards! ! Common Core Standards!

Print Concepts 1.RF.1 ! Text Type and Purpose 1.W.1, 1.W.2, 1.W. 3 
Phonological Awareness 1.RF.2 ! Production and Distribution of Writing 1.W.5, 1.W.6,  
Phonics and Word Recognition 1.RF.3 ! Research to build and present knowledge 1.W.7, 1.W.8 
Fluency 1.RF.4 ! Range of Writing  
Key Ideas and Details 1.RI.1, 1.RI.2, 1.RI.3, 1.RL.1, 1.RL.2, 

1.RL.3 
! Conventions of Standard English 1.L.1, 1.L.2,  

Craft and Structure 1.RI.4, 1.RI.5, 1.RI.6, 1.RL.4, 1.RL.5, 
1.RL.6 

! Knowledge of Language  

Integration of Knowledge and Ideas 1.RI.7, 1.RI.8, 1.RI.9, 1.RL.7, 1.RL.9 ! Vocabulary Acquisition and use 1.L.4, 1.L.5, 1.L.6 
Range of Reading & Level of Text Complexity 1.R1.10, 1.RL.10 !   

! !  ! !
Quarter 3/4: All about Non-Fiction ! Quarter 3/4: Poetry Writer’s Workshop 

Readers read and understand non-fiction text ! Authors read and write poetry as another form of expression 
Common Core Standards! ! Common Core Standards!

Print Concepts 1.RF.1 ! Text Type and Purpose 1.W.1, 1.W.2, 1.W. 3 
Phonological Awareness 1.RF.2 ! Production and Distribution of Writing 1.W.5, 1.W.6,  
Phonics and Word Recognition 1.RF.3 ! Research to build and present knowledge 1.W.7, 1.W.8 
Fluency 1.RF.4 ! Range of Writing  
Key Ideas and Details 1.RI.1, 1.RI.2, 1.RI.3, 1.RL.1, 1.RL.2, 

1.RL.3 
! Conventions of Standard English 1.L.1, 1.L.2,  

Craft and Structure 1.RI.4, 1.RI.5, 1.RI.6, 1.RL.4, 1.RL.5, 
1.RL.6 

! Knowledge of Language 1.L.4, 1.L.5, 1.L.6 

Integration of Knowledge and Ideas 1.RI.7, 1.RI.8, 1.RI.9, 1.RL.7, 1.RL.9 ! Vocabulary Acquisition and use 1.W.1, 1.W.2, 1.W. 3 
Range of Reading & Level of Text Complexity 1.R1.10, 1.RL.10 !    

!
!
!
!



Grade 2 
 

Quarter 1: Launching Reader’s Workshop ! ! Quarter 2: Understanding Story Structure  
Readers!learn!the!procedures!and!how!to!build!good!reading!habits! ! Students understand story elements to help comprehend their books 

Common Core Standards! ! Common Core Standards!
Print Concepts 2.RF.1 ! Print Concepts 2.RF.1 
Phonological Awareness 2.RF.2 ! Phonological Awareness 2.RF.2 
Phonics and Word Recognition 2.RF.3 ! Phonics and Word Recognition 2 RF.3 
Fluency 2.RF.4 ! Fluency 2.RF.4 
Key Ideas and Details 2.RI.1, 2.RI.2, 2.RI.3, 2.RL.1, 2.RL.2, 

2.RL.3 
! Key Ideas and Details 2.RI.1, 2.RI.2, 2.RI.3, 2.RL.1, 2.RL.2, 

2.RL.3 
Craft and Structure 2.RI.4, 2.RI.5, 2.RI.6, 2.RL.4, 2.RL.5, 

2.RL.6 
! Craft and Structure 2.RI.4, 2.RI.5, 2.RI.6, 2.RL.4, 2.RL.5, 

2.RL.6 
Integration of Knowledge and Ideas 2.RI.7, 2.RI.8, 2.RI.9, 2.RL.7, 2.RL.9 ! Integration of Knowledge and Ideas 2.RI.7, 2.RI.8, 2.RI.9, 2.RL.7, K.RL.9 
Range of Reading & Level of Text Complexity 2.R1.10, 2.RL.10 ! Range of Reading & Level of Text Complexity 2.R1.10, 2.RL.10 

! ! ! ! !
Quarter 1: Launching Writer’s Workshop  ! Quarter 1: Mentor Text in Writing  

Writers understand the procedures for writer’s workshop ! Students will learn various strategies author’s use to become better writers 
Common Core Standards! ! Common Core Standards!

Text Type and Purpose 2.W.1, 2.W.2, 2.W. 3 ! Text Type and Purpose 2.W.1, 2.W.2, 2.W. 3 
Production and Distribution of Writing 2.W.5, 2.W.6,  ! Production and Distribution of Writing 2.W.5, 2.W.6,  
Research to build and present knowledge 2.W.7, 2.W.8 ! Research to build and present knowledge 2.W.7, 2.W.8 
Range of Writing  ! Range of Writing  
Conventions of Standard English 2.L.1, 2.L.2,  ! Conventions of Standard English 2.L.1, 2.L.2,  
Knowledge of Language 2.L.4, 2.L.5, 2.L.6 ! Knowledge of Language 2.L.4, 2.L.5, 2.L.6 

Vocabulary Acquisition and Use 2.W.1, 1.W.2, 1.W. 3 ! Vocabulary Acquisition and Use 2.W.1, 1.W.2, 1.W. 3 
! !  ! !

Quarter 2: Character study  ! Quarter 4: Nonfiction Text 
Readers build understanding of characters using various strategies ! Readers read and understand non-fiction text  

Common Core Standards! ! Common Core Standards!
Print Concepts 2.RF.1 ! Print Concepts 2.RF.1 
Phonological Awareness 2.RF.2 ! Phonological Awareness 2.RF.2 
Phonics and Word Recognition 2.RF.3 ! Phonics and Word Recognition 2.RF.3 
Fluency 2.RF.4 ! Fluency 2.RF.4 
Key Ideas and Details 2.RI.1, 2.RI.2, 2.RI.3, 2.RL.1, 2.RL.2, 

2.RL.3 
! Key Ideas and Details 2.RI.1, 2.RI.2, 2.RI.3, 2.RL.1, 2.RL.2, 

2.RL.3 
Craft and Structure 2.RI.4, 2.RI.5, 2.RI.6, 2.RL.4, 2.RL.5, 

2.RL.6 
! Craft and Structure 2.RI.4, 2.RI.5, 2.RI.6, 2.RL.4, 2.RL.5, 

2.RL.6, 2.RI.7, 2.RI.8, 2.RI.9, 2.RL.7, 
2.RL.9 

Integration of Knowledge and Ideas 2.RI.7, 2.RI.8, 2.RI.9, 2.RL.7, 2.RL.9 ! Integration of Knowledge and Ideas 2.R1.10, 2.RL.10 
Range of Reading & Level of Text Complexity 2.R1.10, 2.RL.10 ! Range of Reading & Level of Text Complexity 2.RF.1 

!
!
!



Quarter 2 : Personal Narrative ! Quarter 4: Poetry Writer’s Workshop 
Authors use small moments in their lives to tell stories ! Authors read and write poetry as another form of expression 

Common Core Standards! ! Common Core Standards!
Text Type and Purpose 2.W.1, 2.W.2, 2.W. 3 ! Text Type and Purpose 2.W.1, 2.W.2, 2.W. 3 
Production and Distribution of Writing 2.W.5, 2.W.6,  ! Production and Distribution of Writing 2.W.5, 2.W.6,  
Research to build and present knowledge 2.W.7, 2.W.8 ! Research to build and present knowledge 2.W.7, 2.W.8 
Range of Writing  ! Range of Writing  
Conventions of Standard English 2.L.1, 2.L.2,  ! Conventions of Standard English 2.L.1, 2.L.2,  
Knowledge of Language 2.L.4, 2.L.5, 2.L.6 ! Knowledge of Language 2.L.4, 2.L.5, 2.L.6 
Vocabulary Acquisition and Use 2.W.1, 1.W.2, 1.W. 3 ! Vocabulary Acquisition and Use 2.W.1, 1.W.2, 1.W. 3 

! ! ! ! !
Quarter 3: Using Text to locate Key Facts and Utilize Information ! ! Quarter 3:  Raising the quality of Narrative Writing   
Readers read and understand non-fiction text and how to use non-fiction text 
features!

! Authors build upon their small moments in their lives to enrich their stories 

Common Core Standards! ! Common Core Standards!
Print Concepts 2.RF.1 ! Text Type and Purpose 2.W.1, 2.W.2, 2.W. 3 
Phonological Awareness 2.RF.2 ! Production and Distribution of Writing 2.W.5, 2.W.6,  
Phonics and Word Recognition 2.RF.3 ! Research to build and present knowledge 2.W.7, 2.W.8 
Fluency 2.RF.4 ! Range of Writing  
Key Ideas and Details 2.RI.1, 2.RI.2, 2.RI.3, 2.RL.1, 2.RL.2, 

2.RL.3 
! Conventions of Standard English  

Craft and Structure 2.RI.4, 2.RI.5, 2.RI.6, 2.RL.4, 2.RL.5, 
2.RL.6 

! Knowledge of Language 2.L.1, 2.L.2,  

Integration of Knowledge and Ideas 2.RI.7, 2.RI.8, 2.RI.9, 2.RL.7, 2.RL.9 ! Vocabulary Acquisition and Use 2.L.4, 2.L.5, 2.L.6 
Range of Reading & Level of Text 
Complexity 

2.R1.10, 2.RL.10 !   

! !  
Grade 3 

 

! !

Quarter 1: Launching Reader’s Workshop ! ! Quarter 2: Following Character Into Meaning 
Readers!learn!the!procedures!and!how!to!build!good!reading!habits! ! Readers build understanding of characters using various strategies 

Common Core Standards! ! Common Core Standards!
Print Concepts 3.RF.1 ! Print Concepts 3.RF.1 
Phonological Awareness 3.RF.2 ! Phonological Awareness 3.RF.2 
Phonics and Word Recognition 3.RF.3 ! Phonics and Word Recognition 3.RF.3 
Fluency 3.RF.4 ! Fluency 3.RF.4 
Key Ideas and Details 3.RI.1, 3.RI.2, 3.RI.3, 3.RL.1, 3.RL.2, 

3.RL.3 
! Key Ideas and Details 3.RI.1, 3.RI.2, 3.RI.3, 3.RL.1, 3.RL.2, 

3.RL.3 
Craft and Structure 3.RI.4, 3.RI.5, 3.RI.6, 3.RL.4, 3.RL.5, 

3.RL.6 
! Craft and Structure 3.RI.4, 3.RI.5, 3.RI.6, 3.RL.4, 3.RL.5, 

3.RL.6 
Integration of Knowledge and Ideas 3.RI.7, 3.RI.8, 3.RI.9, 3.RL.7, 3.RL.9 ! Integration of Knowledge and Ideas 3.RI.7, 3.RI.8, 3.RI.9, 3.RL.7, 3.RL.9 
Range of Reading & Level of Text 
Complexity 

3.R1.10, 3.RL.10 ! Range of Reading & Level of Text 
Complexity 

3.R1.10, 3.RL.10 

!
!



!
Quarter 1: Launching Writer’s Workshop  ! Quarter 2: Raising the Quality of Narrative Writing  

Writers understand the procedures and flow of a writer’s workshop ! Authors write about what they know and stories from their lives 
Common Core Standards! ! Common Core Standards!

Text Type and Purpose 3.W.1, 3.W.2, 3.W. 3 ! Text Type and Purpose 3.W.1, 3.W.2, 3.W. 3 
Production and Distribution of Writing 3.W.5, 3.W.6,  ! Production and Distribution of Writing 3.W.5, 3.W.6,  
Research to build and present knowledge 3.W.7, 3.W.8 ! Research to build and present knowledge 3.W.7, 3.W.8 
Range of Writing 3.W.9 ! Range of Writing 3.W.9 
Conventions of Standard English 3.L.1, 3.L.2,  ! Conventions of Standard English 3.L.1, 3.L.2,  
Knowledge of Language 3.L.3 ! Knowledge of Language 3.L.3 
Vocabulary Acquisition and Use 3.L.4, 3.L.5, 3.L.6 ! Vocabulary Acquisition and Use 3.L.4, 3.L.5, 3.L.6 

! ! ! ! !
Quarter 2: Non-Fiction Reading  ! Quarter 3: Testing Genre 

Readers read and understand non-fiction text and how to use non-fiction text 
features 

! Understanding testing strategies to better prepare for state testing 

Common Core Standards! ! Common Core Standards!
Print Concepts 3.RF.1 ! Print Concepts 3.RF.1 
Phonological Awareness 3.RF.2 ! Phonological Awareness 3.RF.2 
Phonics and Word Recognition 3.RF.3 ! Phonics and Word Recognition 3.RF.3 
Fluency 3.RF.4 ! Fluency 3.RF.4 
Key Ideas and Details 3.RI.1, 3.RI.2, 3.RI.3, 3.RL.1, 3.RL.2, 

3.RL.3 
! Key Ideas and Details 3.RI.1, 3.RI.2, 3.RI.3, 3.RL.1, 3.RL.2, 

3.RL.3 
Craft and Structure 3.RI.4, 3.RI.5, 3.RI.6, 3.RL.4, 3.RL.5, 

3.RL.6 
! Craft and Structure 3.RI.4, 3.RI.5, 3.RI.6, 3.RL.4, 3.RL.5, 

3.RL.6,  
Integration of Knowledge and Ideas 3.RI.7, 3.RI.8, 3.RI.9, 3.RL.7, 3.RL.9 ! Integration of Knowledge and Ideas 3.RI.7, 3.RI.8, 3.RI.9, 3.RL.7, 3.RL.9 
Range of Reading & Level of Text Complexity 3.R1.10, 3.RL.10 ! Range of Reading & Level of Text Complexity 3.R1.10, 3.RL.10 

! !  ! !
Quarter 3: Fairytale from Diverse Cultures ! Quarter 4: Elements of Poetry 

Readers read and understand plots of fairytales, folktales, myths, and legends ! Authors read and write poetry as another form of expression 
Common Core Standards! ! Common Core Standards!

Print Concepts 3.W.1, 3.W.2, 3.W. 3 ! Print Concepts 3.W.1, 3.W.2, 3.W. 3 
Phonological Awareness 3.W.5, 3.W.6,  ! Phonological Awareness 3.W.5, 3.W.6,  
Phonics and Word Recognition 3.W.7, 3.W.8 ! Phonics and Word Recognition 3.W.7, 3.W.8 
Fluency 3.W.9 ! Fluency 3.W.9 
Key Ideas and Details 3.L.1, 3.L.2,  ! Key Ideas and Details 3.L.1, 3.L.2,  
Craft and Structure 3.L.3 ! Craft and Structure 3.L.3 
Integration of Knowledge and Ideas 3.L.4, 3.L.5, 3.L.6 

3.W.1, 3.W.2, 3.W. 3 
! Integration of Knowledge and Ideas 3.L.4, 3.L.5, 3.L.6 

3.W.1, 3.W.2, 3.W. 3 
Range of Reading & Level of Text Complexity 3.W.5, 3.W.6 !

!
Range of Reading & Level of Text Complexity 3.W.5, 3.W.6 

!
!
!
!
!



!
!
!
!
!
!
!
!
!
!

! !

Quarter 4: Launching Genre Book Clubs 
Students will participate in “choice” book clubs 

Common Core Standards!
Print Concepts 3.W.1, 3.W.2, 3.W. 3 
Phonological Awareness 3.W.5, 3.W.6,  
Phonics and Word Recognition 3.W.7, 3.W.8 
Fluency 3.W.9 
Key Ideas and Details 3.L.1, 3.L.2,  
Craft and Structure 3.L.3 
Integration of Knowledge and Ideas 3.L.4, 3.L.5, 3.L.6 

3.W.1, 3.W.2, 3.W. 3 
Range of Reading & Level of Text Complexity 3.W.5, 3.W.6 



The Promise Academy 
Math Scope and Sequence 

 
Kindergarten 

!
Unit 1 - Classify and Count Numbers to 10 ! ! Unit 2 - Identify and Describe Shapes  

DESCRIPTION: Students will solidify the meaning of numbers to 10 with a 
focus on graphing, relationships to 5 and growth and shrinking patterns to 
10 of “1 more” and “1 less.” !

DESCRIPTION: Students will learn to identify and describe shapes while 
practicing their fluency with numbers to 10.  

Common Core Standards! Common Core Standards 
Counting and Cardinality K.CC.1, K.CC.2, K.CC.3, K.CC.4, 

K.CC.5 
Counting and Cardinality K.CC.1, K.CC.2, K.CC.3, K.CC.4, 

K.CC.5 
Operations in Algebraic Thinking  Operations in Algebraic Thinking K.OA.1, K.OA.2 
Number and Operations in Base 10  Number and Operations in Base 10 K.NBT.1 
Measurement and Data K.MD.2, K.MD.3 Measurement and Data  
Geometry K.G.2, K.G.4 Geometry K.G.1, K.G.2, K.G.3, K.G.4 

!

Unit 3 - Comparison with Length, Weight and Numbers to 10  ! Unit 4: Number Pairs, Addition and Subtraction of Numbers to 10  
DESCRIPTION: Students will use different units to measure length, weight, 
and capacity, and explore the relationship of those units. Comparison 
begins with developing the meaning of the words “than”: “taller than”, 
“shorter than”, “longer than”, etc.  

DESCRIPTION: Students will compare numbers which will lead to looking at 
the numbers that make up a number (“3 is less than 7. 3 and 4 make 7. ”). 
This, in turn, leads naturally to discussions of addition and subtraction.  

Common Core Standards Common Core Standards 
Counting and Cardinality K.CC.1, K.CC.3, K.CC.6, K.CC.7 Counting and Cardinality K.CC.2, K.CC.3 
Operations in Algebraic Thinking K.OA.1, K.OA.2 Operations in Algebraic Thinking K.OA.1, K.OA.2, K.OA.3, K.OA.4, 

K.OA.5 
Number and Operations in Base 10  Number and Operations in Base 10  
Measurement and Data K.MD.1, K.MD.2 Measurement and Data K.MD.3 
Geometry  Geometry K.G.2, K.G.4, K.G.5 

! !

Unit 5: Numbers 10-20, Counting to 100 by 1 and by 10  Unit 6: Analyze Compare, Create, and Compose Shapes 
DESCRIPTION: Students will learn that the numbers 10-20 can be parsed 
as “10 together with a number from 1-10.”  

DESCRIPTION: Students will begin to explore the concepts in area. 
Exploring the idea that shapes can be composed of smaller shapes.  

Common Core Standards Common Core Standards 
Counting and Cardinality K.CC.1, K.CC.2, K.CC.3, K.CC.4 Counting and Cardinality K.CC.4 
Operations in Algebraic Thinking  Operations in Algebraic Thinking K.OA.1 
Number and Operations in Base 10 K.NBT.1 Number and Operations in Base 10  
Measurement and Data K.MD.1 Measurement and Data  
Geometry K.G.2, K.G.4, K.G.5 ! Geometry K.G.3, K.G.4, K.G.5, K.G.6 

!
! !



Unit 7: Exploring Two-Digit Numbers ! Unit 8: Time and Money 
DESCRIPTION: Students will begin looking at the concept of place value DESCRIPTION: Students will explore the concepts of time and money 

Common Core Standards Common Core Standards 
Counting and Cardinality K.CC.1, K.CC.2, K.CC.6 Counting and Cardinality K.CC.1 
Operations in Algebraic Thinking K.OA.1, K.OA.2, K.OA.3 Operations in Algebraic Thinking K.OA.1, K.OA.2 
Number and Operations in Base 10  Number and Operations in Base 10  
Measurement and Data  Measurement and Data K.MD.3 
Geometry  Geometry K.G.1 

!

Grade 1!

Unit 1: Addition, Subtraction of Numbers to 10 and Fluency  ! Unit 2: Place Value, Comparison, Addition and Subtraction of 
Numbers to 20   

DESCRIPTION: Students will begin to explore addition and subtraction 
within 10. Fluency with addition/subtraction facts, a major gateway to later 
grades, also begins right away with the intention of energetically practicing 
the entire year.  

DESCRIPTION: Students will begin to work slowly by “adding and 
subtracting across a 10”. This strategy of the “completion of a unit” 
empowers students in later grades to understand the “renaming” of the 
addition algorithm, to add 298 and 37 (i.e., 298 + 2 + 35), and add 4 ft. 8 in. 
and 5 in.  

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 1.OA.1, 1.OA.2, 1.OA.3, 1.OA.4, 

1.OA.5, 1.OA.6, 1.OA.7, 1.OA.8 
Operations in Algebraic Thinking 1.OA.1, 1.OA.2, 1.OA.3, 1.OA.4, 

1.OA.5, 1.OA.6, 1.OA.7, 1.OA.8 
Number and Operations in Base 10  Number and Operations in Base 10 1.NBT.2, 1.NBT.3 
Measurement and Data 1.MD.2 Measurement and Data  
Geometry  Geometry  

! !

Unit 3: Ordering and Expressing Length Measurements as 
Numbers 

Unit 4: Place Value, Comparison, Addition and Subtraction of 
Numbers to 40 

DESCRIPTION: Students will learn to express length measurement as 
numbers which will provide a few weeks to practice and internalize 
“making a 10” during daily fluency activities.  

DESCRIPTION: Students will learn that the focus of adding and subtracting 
within 40 is on establishing “1 ten” as a new unit. Before students loosely 
grouped 10 objects to make 10. Now they transition to thinking of that 10 as 
a single unit (using 10 linker cubes stuck together, for example). Students 
will begin to see problems like 23+6 that they can mentally push the “2 tens” 
in 23 over to the side and concentrate on the familiar addition problem 3+6.  

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking  Operations in Algebraic Thinking  
Number and Operations in Base 10  Number and Operations in Base 10 1.NBT.1, 1.NBT.2, 1.NBT.3, 1.NBT.4, 

1.NBT.5, 1.NBT.6 
Measurement and Data 1.MD.1, 1.MD.2, 1.MD.4 Measurement and Data  
Geometry  Geometry  

!
!
!
!



!

Unit 5: Identify, Compose, and Partition Shapes  ! Unit 6: Place Value, Comparison, Addition and Subtraction of 
Numbers to 100  

DESCRIPTION: This geometry unit puts necessary internalized time 
between the “within 40” unit and the “within 100” unit. It also gives students 
who may be more spatially oriented a chance to build confidence before 
heading back into arithmetic.   

DESCRIPTION: Students will focus on “adding and subtracting within 100” 
which is different than the “within 10” and within 40” units. The new level of 
complexity is to also introduce the addition and subtraction algorithms using 
simple examples and familiar units of 10 made out of linker cubes.   

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking  Operations in Algebraic Thinking  
Number and Operations in Base 10  Number and Operations in Base 10 1.NBT.1, 1.NBT.2, 1.NBT.3, 1.NBT.4, 

1.NBT.5, 1.NBT.6 
Measurement and Data 1.MD.3 Measurement and Data 1.MD.3 
Geometry 1.G.1, 1.G.2, 1.G.3 Geometry  

!

Unit 7: Geometry and Attributes ! Unit 8: Mental Arithmetic, Money, and Fractions 

DESCRIPTION:  Students will work with 2-dimensional and 3-dimensional 
shapes 

DESCRIPTION: Students will count and record amounts of money (using 
pennies, nickels, dimes, andquarters). They will also begin learning how to 
make change. Students will also explore fractional parts of a whole. 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 1.OA.6 Operations in Algebraic Thinking 1.OA.6 
Number and Operations in Base 10  Number and Operations in Base 10 1.NBT.1, 1.NBT.2, 1.NBT.3 
Measurement and Data 1.MD.4 Measurement and Data  
Geometry 1.G.1, 1.G.2 Geometry 1.G.3 

! !

Unit 9: Place Value and Fractions Unit 10: Year-End Review 
DESCRIPTION:  Students will work with patterns on number grids which 
will be used to reinforce place value concepts. They will also extend their 
understanding of fraction concepts as they see relationships among 
fraction words, meanings, and symbols. 

DESCRIPTION:  Students will review the concepts and skills they have 
learned throughout the year. 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking  Operations in Algebraic Thinking 1.OA.1, 1.OA.4 
Number and Operations in Base 10 1.NBT.4, 1.NBT.5, 1.NBT.6 Number and Operations in Base 10 1.NBT.1, 1.NBT.2, 1.NBT.3, 1.NBT.4, 

1.NBT.5, 1.NBT.6 
Measurement and Data  Measurement and Data 1.MD.3, 1.MD.4,  
Geometry 1.G.3 Geometry 1.G.2, 1.G.3 

!
!
!
!
!

Grade 2 
 



Unit 1: Add/Subtract Numbers to 100, Fluency with Sums and 
Differences to 20  

! Unit 2: Addition and Subtraction of Length, Weight, Capacity and 
Time Measurements   

DESCRIPTION:  Students will begin with an established motivating, 
differentiated fluency program in the first few weeks that will provide the 
amount of practice necessary for every student to reach mastery of the 
addition and subtraction facts to 20.  

DESCRIPTION:  Students will learn to measure using non-standard units 
(while continuing to practice fluency). The major underlying goal of the 
measurement unit is for students to learn the meaning of the word “unit,” 
essentially by employing it repeatedly in describing length units, weight units, 
and capacity units.   

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 2.OA.1, 2.OA.2 Operations in Algebraic Thinking  
Number and Operations in Base 10 2.NBT.5 Number and Operations in Base 10  
Measurement and Data  Measurement and Data 2.MD.2, 2.MD.3, 2.MD.4, 2.MD.5, 

2.MD.6, 2.MD.7 
Geometry  Geometry  

!

Unit 3: Place Value, Counting, Comparison of Numbers to 1000   ! Unit 4: Addition, and Subtraction of Numbers to 1000   

DESCRIPTION:  Students will learn that all arithmetic algorithms are 
manipulations of place value units: ones, tens, hundreds, etc. The place 
value units move from a proportional model to a non-proportional model.   

DESCRIPTION:  Work with units continues into this unit on multiplication. 
Making groups of 4 apples each establishes the unit “4 apples” that can then 
be counted: 1 four, 2 fours, 3 fours, etc. Relating the new unit to the one 
used to create it develops the idea of multiplication: 3 groups of apples equal 
12 apples.   

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking  Operations in Algebraic Thinking 2.OA.1 
Number and Operations in Base 10 2.NBT.1, 2.NBT.2, 2.NBT.3, 

2.NBT.4 
Number and Operations in Base 10 2.NBT.5, 2.NBT.6, 2.NBT.7, 2.NBT.8, 

2.NBT.9 
Measurement and Data  Measurement and Data  
Geometry  Geometry  

! !

Unit 5: Preparation for Multiplication and Division Facts   Unit 6: Comparison, Addition and Subtraction with Length and 
Money    

DESCRIPTION:  Students will begin with an established motivating, 
differentiated fluency program in the first few weeks that will provide the 
amount of practice necessary for every student to reach mastery of the 
addition and subtraction facts to 20.  

DESCRIPTION:  Students will learn twp important relationships: an analog 
clock face is a “curved number line” (the precursor of a protractor) and that 
fractions naturally occur on a clock face (e.g. half past the hour)  

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 2.OA.2, 2.OA.3 Operations in Algebraic Thinking  
Number and Operations in Base 10  Number and Operations in Base 10  
Measurement and Data  Measurement and Data 2.MD.1, 2.MD.2, 2.MD.3, 2.MD.4, 

2.MD.5, 2.MD.6, 2.MD.7, 2.MD.8, 
2.MD.9, 2.MD.10 

Geometry 2.G.2 Geometry  
!
!

Unit 7: Recognizing Angles, Faces, and Vertices of Shapes, 
Fractions of Shapes   

! Unit 8: Fractions 



DESCRIPTION:  Students will learn to identify different shapes will 
different attributes.   

DESCRIPTION:  Students will learn to recognize fractions as names for 
parts of a whole. They will also explore relationships between fractions. 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking  Operations in Algebraic Thinking 2.OA.2 
Number and Operations in Base 10  Number and Operations in Base 10  
Measurement and Data  Measurement and Data 2.MD.5 
Geometry 2.G.1, 2.G.3 Geometry 2.G.3 

!

Unit 9: Measurement ! Unit 10: Decimals and Place Value 
DESCRIPTION:  Students will estimate and measure distances in standard 
units. Students will also begin to explore the areas of shapes as well as 
units of capacity and weight. 

DESCRIPTION:  Students will review money concepts, and they will begin 
focusing on decimal notation. They will also work with place-value for 5-digit 
numbers. 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 2.OA.2 Operations in Algebraic Thinking 2.OA.1 
Number and Operations in Base 10 2.NBT.5, 2.NBT.7 Number and Operations in Base 10 2.NBT.2, 2.NBT.3, 2.NBT.4, 2.NBT.6, 

2.NBT.8 
Measurement and Data 2.MD.1, 2.MD.2, 2.MD.3, 2.MD.4, 

2.MD.9 
Measurement and Data 2.MD.8, 2.MD.9 

Geometry 2.G.2 Geometry 2.G.2, 2.G.3 
! !

Unit 11: Whole-Number Operations Revisited Unit 12: Year-End Review 
DESCRIPTION:  Students will solve addition and subtraction stories 
involving money. Students will also develop automaticity with multiplication 
and division and learn shortcuts that will help them extend the fact families 
that they already know. 

DESCRIPTION:  Students will review topics from the year including 
measurement, number stories, multiplication and division, and data sets. 
 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 2.OA.4 Operations in Algebraic Thinking 2.OA.2 
Number and Operations in Base 10 2.NBT.1, 2.NBT.5, 2.NBT.7, 

2.NBT.9 
Number and Operations in Base 10 2.NBT.5, 2.NBT.7 

Measurement and Data 2.MD.6, 2.MD.8 Measurement and Data 2.MD.6, 2.MD.7, 2.MD.9, 2.MD.10 
Geometry  Geometry  

!
!
!
!
!
!

Grade 3 
 

Unit 1: Multiplication and Division with Factors of  
2, 3, 4, 5 and 10  

! Unit 2: Adding and Subtracting Whole Numbers 

DESCRIPTION:  Students will focus on the meaning of multiplication and DESCRIPTION:  Students will focus on addition and subtraction of whole 



division and begin fluency for learning products involving factors of 2, 3, 4, 
5, and 10.   

numbers, with an emphasis on problem solving strategies and computational 
skills 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 3.OA.1, 3.OA.2, 3.OA.3, 3.OA.4, 

3.OA.5, 3.OA.6, 3.OA.7, 3.OA.8 
Operations in Algebraic Thinking 3.OA.8, 3.OA.9 

Number and Operations in Base 10 3.NBT.2 Number and Operations in Base 10 3.NBT.1, 3.NBT.2 
Numbers and Operations- Fractions  Numbers and Operations- Fractions  
Measurement and Data 3.MD.3 Measurement and Data  
Geometry  Geometry  

!

Unit 3: Linear Measures and Area ! Unit 4: Multiplication and Division 
DESCRIPTION:  Students will measure lengths with standard units. They 
will also learn to calculate area of rectangles and circumference and 
diameter of circles. 

DESCRIPTION:  Students will practice using multiplication and division 
strategies to solve number stories. 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking  Operations in Algebraic Thinking 3.OA.1, 3.OA.2, 3.OA.3, 3.OA.4, 

3.OA.5, 3.OA.6, 3.OA.7, 3.OA.8 
Number and Operations in Base 10  Number and Operations in Base 10 3.NBT.2 
Numbers and Operations- Fractions 3.NF.2, 3.NF.3 Numbers and Operations- Fractions  
Measurement and Data 3.MD.1, 3.MD.4, 3.MD.5, 3.MD.6, 

3.MD.7, 3.MD.8 
Measurement and Data 3.MD.3, 3.MD.6, 3.MD.7, 3.MD.8 

Geometry 3.G.1 Geometry  
! !

Unit 5: Place Value in Whole Numbers and Decimals Unit 6: Geometry 
DESCRIPTION:  Students will read, write, compare, and order 5-digit 
whole numbers. 

DESCRIPTION:  Students will explore points, line segments, rays, lines, and 
the shapes that they can create. They will also explore 3-D shapes. 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 3.OA.7 Operations in Algebraic Thinking 3.OA.7 
Number and Operations in Base 10  Number and Operations in Base 10  
Numbers and Operations- Fractions 3.NF.1 Numbers and Operations- Fractions  
Measurement and Data 3.MD.1, 3.MD.3, 3.MD.7, 3.MD.8 Measurement and Data 3.MD.7, 3.MD.8 
Geometry  ! Geometry 3.G.1 

 
 
 
 
 
 

Unit 7: Multiplication and Division ! Unit 8: Fractions 
DESCRIPTION:  Students will focus on learning their multiplication and 
division facts through 10 and review strategies for multiplication and 
division. 

DESCRIPTION:  Students will review the uses of fractions. They will also 
develop a solid understanding of equivalent fractions. 



Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 3.OA.1, 3.OA.2, 3.OA.3, 3.OA.4, 

3.OA.5, 3.OA.6, 3.OA.7, 3.OA.8 
Operations in Algebraic Thinking 3.OA.3, 3.OA.5 

Number and Operations in Base 10 3.NBT.1, 3.NBT.3 Number and Operations in Base 10  
Numbers and Operations- Fractions  Numbers and Operations- Fractions 3.NF.1, 3.NF.2, 3.NF.3 
Measurement and Data  Measurement and Data 3.MD.4 
Geometry  Geometry 3.G.2 

!

Unit 9: Multiplication and Division ! Unit 10: Measurement and Data 

DESCRIPTION:  Students will develop strategies for multiplying larger 
whole numbers. 

DESCRIPTION:  Students will find the median, mode, and mean of data 
sets, and the volume of rectangular prisms. They will also explore coordinate 
grids. 

Common Core Standards Common Core Standards 
Operations in Algebraic Thinking 3.OA.1, 3.OA.2, 3.OA.3, 3.OA.4, 

3.OA.5, 3.OA.6, 3.OA.7, 3.OA.8 
Operations in Algebraic Thinking 3.OA.3, 3.OA.7, 3.OA.8 

Number and Operations in Base 10 3.NBT.2, 3.NBT.3 Number and Operations in Base 10  
Numbers and Operations- Fractions 3.NF.2, 3.NF.3 Numbers and Operations- Fractions 3.NF.3 
Measurement and Data 3.MD.2, 3.MD.5, 3.MD.6, 3.MD.7, 

3.MD.8 
Measurement and Data 3.MD.2, 3.MD.3, 3.MD.4 

Geometry  Geometry  
! !

Unit 11: Probability and Review  
DESCRIPTION:  Students will learn about chance and probability. They 
will also review concepts from the year.  

Common Core Standards  
Operations in Algebraic Thinking 3.OA.7   
Number and Operations in Base 10    
Numbers and Operations- Fractions 3.NF.1, 3.NF.3   
Measurement and Data 3.MD.1, 3.MD.3, 3.MD.4   
Geometry  !   

!
! !



SOCIAL'STUDIES'PACING'GUIDE'
Essential'Questions'about'Culture'

• Why!do!people!live!the!way!they!do?! • How!are!our!lives!affected!by!our!culture?!

• How!and!why!do!humans!organize!their!societies!the!way!they!
do?!

• How!do!we!know!what!we!know!about!human!history?!

• How!do!challenges!(e.g.!bias,!equity,!justice)!arise!as!a!result!of!
interaction!

• How!is!Culture!expressed!between!families!and!communities?!

• Why!do!civilizations!rise!and!decline?! • How!are!individuals,!families,!and!groups!unique,!and!similar?!
!

• What!is!culture?!How!do!people!express!their!culture?! • How!is!culture!expressed!within!families!and!communities?!
!

• How!does!where!you!live!affect!how!you!live?!
!

• How!are!cultures!affected!by!the!exchange!of!ideas!and!
innovations?!

!
Social'Studies'Pacing'Guide:'Kindergarten'

Quarter'1' Quarter'2'
K.2.3!(C)!Give!examples!of!
classroom!and!school!rules!and!
explain!how!each!helps!us.!

'

K.3.1!(C)!Use!words!related!to!
location,!direction!and!
distance,!including!here/there,!
over/under,!left/right,!
above/below,4
forward/backward!and4
between.4'

K.1.1!(C)!Compare!children!and!
families!of!today!with!those!in!
the!past.'

K.2.1!(C)!Give!examples!of!
people!who!are!community!
helpers!and!leaders!and!
describe!how!they!help!us.'

K.2.4!Give!examples!of!how!to!
be!a!responsible!family!
member!and!member!of!a!
group.'

K.3.2!(C)!Identify!maps*!and!
globes*!as!ways!of!representing!
Earth!and!understand!the!basic!
difference!between!a!map!and!
globe.!

'

K.1.2!(C)!Identify!celebrations!and!
holidays!as!a!way!of!remembering!
and!honoring!people,!events!and!
America’s!ethnic!heritage.!

'

K.2.2!(C)!Identify!and!explain!that!
the!President!of!the!United!States!
is!the!leader!of!our!country!and!
that!the!American!flag!is!a!symbol!
of!the!United!States.'

K.2.5!(C)!Identify!the!role!of!
students!in!the!classroom!and!
the!importance!of!following!
school!rules!to!ensure!order!
and!safety.'

K.3.3!(C)!Locate!and!describe!
places!in!the!school!and!
community.!

'

K.1.3!(C)!Listen!to!and!retell!
stories!about!people!in!the!
past!who!showed!honesty,!
courage,!and!responsibility.!

K.3.5!(C)!Describe!and!give!
examples!of!seasonal!weather!
changes!and!illustrate!how!
weather!affects!people!and!the!
environment.'

! K.3.4!(C)!Identify!and!describe!the!
address!and!location!of!home!and!
school.!

! !

!



Quarter'3' Quarter'4'
K.4.1!(C)'Explain!that!people!work!
to!earn!money!to!buy!the!things!
they!want.!

'

K.4.3!(C)'Explain!why!people!in!a!
community!choose!different!jobs.!

'

K.1.4!(C)!Identify!and!order!events!
that!take!place!in!a!sequence.!

'

K.3.6!(C)!Identify!and!compare!
similarities!and!differences!in!
families,!classmates,!neighbors!
and!neighborhoods,!and!ethnic!
and!cultural!groups.!

K.4.2!(C)!Identify!and!describe!
different!kinds!of!jobs!that!people!
do!and!the!tools!or!equipment!
used!in!these!jobs.!

'

K.4.4!(C)!Give!examples!of!work!
activities!that!people!do!at!home.!

'

K.1.5!(C)!Explain!that!calendars!
are!used!to!represent!days!of!the!
week!and!months!of!the!year.!

'

K.3.7!(C)!Recommend!ways!that!
people!can!improve!their!
environment!at!home,!in!school!
and!in!the!neighborhood.!

'
!

Social'Studies'Pacing'Guide:'1st'Grade'
Quarter'1' Quarter'2'

1.2.1!(C)!Identify!rights!that!
people!have!and!identify!the!
responsibilities!that!
accompany!these!rights.'

1.3.1!(C)!Identify!the!cardinal!
directions!(north,!south,!east!and!
west)!on!maps!and!globes.!
'

1.1.1!(C)!Compare!the!way!
individuals!in!the!community!lived!
in!the!past!with!the!way!they!live!
in!the!present.!

'

1.4.1!(C)!Identify!goods*!that!
people!use.!

'
'

1.2.2!(C)!Define!and!give!
examples!of!rules!and!laws!in!the!
school!and!the!community.!

'

1.3.2!(C)'Identify!and!describe!
continents,!oceans,!cities!and!
roads!on!maps!and!globes.!
'

1.1.2!(C)!Compare!past!and!
present!similarities!and!
differences!in!community!life!by!
using!biographies,!oral!histories,!
folklore!and!video!images.!

'

1.4.2!(C)!Identify!services*!that!
people!do!for!each!other.!
'

1.2.3!(C)!Explain!why!rules!and!
laws!exist!and!describe!the!
benefits!of!having!rules!and!laws.!
'

1.3.3!(C)!Identify!and!describe!the!
relative!locations*!of!places!in!the!
school!setting.!

'

1.1.3!(C)!Identify!American!songs!
and!symbols!and!discuss!their!
origins.!

'

1.4.5!Explain!that!people!have!to!
make!choices!about!goods!and!
services!because!of!scarcity*.!
'

1.2.4!(C)!Describe!ways!that!
individual!actions!can!
contribute!to!the!common!
good!of!the!community.'

1.3.7!(C)!Draw!simple!maps!using!
symbols!that!show!how!space!is!
used!in!the!classroom!at!school!
and!in!the!neighborhood.!

'

1.1.4!(C)!Identify!local!people!
from!the!past!who!have!shown!
honesty,!courage!and!
responsibility.'

1.4.6!(C)!Explain!that!people!
exchange!goods!and!services!to!
get!the!things!they!want.'

!
Quarter'3' Quarter'4'

1.1.5!(C)!Identify!people!and!
events!observed!in!national!

1.3.4!(C)!Identify!and!describe!
physical!features*!and!human!

1.2.5!(C)!Define!what!a!citizen!
is!and!describe!the!

1.1.9!(C)!Use!the!library!and!other!
information!resources*!to!find!



celebrations!and!holidays.!

'
features*!of!the!local!community!
including!home,!school!and!
neighborhood.!

characteristics!of!good!
citizenship.'

information!that!answers!
questions!about!history.!!

1.1.6!(C)!Use!terms!related!to!
time!to!sequentially!order!events!
that!have!occurred!in!the!school.!

'

1.3.5!(C)!Observe!and!record!the!
weather!on!a!daily!basis.!

'

1.2.6!(C)'Know!the!Pledge!of!
Allegiance!and!understand!that!it!
is!a!promise!to!be!loyal!to!the!
United!States.!

'

1.1.10!(C)!Distinguish!between!
historical!fact!and!fiction!in!
American!folktales!and!legends!
that!are!a!part!of!American!
culture.!

1.1.7!(C)!Explain!that!clocks!and!
calendars!are!used!to!measure!
time.!

'

1.3.6!(C)!Explain!the!effect!of!
seasonal!change!on!plants,!
animals,!and!people.!

'

1.4.3!(C)!Compare!and!contrast!
different!jobs!people!do!to!earn!
income*.!

'

1.3.8!(C)!Compare!cultural!
similarities!and!differences,!
such!as!family!traditions!and!
customs,!and!the!traditional!
clothing!and!food!of!various!
ethnic!and!cultural!groups!
found!in!Indiana.'

1.1.8!(C)!Develop!a!simple!
timeline!of!important!events!in!
the!student’s!life.!

'

1.3.9!(C)!Give!examples!of!natural!
resources!found!locally!and!
describe!how!people!in!the!school!
and!community!use!these!
resources.!

1.4.4!Describe!how!people!in!the!
school!and!community!are!both!
producers*!and!consumers*.!

'

'

!
Social'Studies'Pacing'Guide:'2nd'Grade'

Quarter'1' Quarter'2'
'
2.3.1(C)!Use!a!compass!rose!to!
identify!cardinal*!and!
intermediate!directions*!and!to!
locate!places!on!maps!and!places!
in!the!classroom,!school!and!
community.!'

! 2.3.4!(C)!On!a!map,!identify!
physical!features!of!the!local!
community.!
'

2.1.4!(C)!Identify!and!describe!
community!celebrations,!
symbols!and!traditions!and!
explain!why!they!are!
important.'

2.3.2!(C)!Locate!the!equator!and!
the!poles!on!a!globe!and!identify!
the!local!community,!state!and!
the!United!States!on!maps.!

! 2.3.5!(C)!Identify!and!describe!
cultural!or!human!features!on!
a!map!using!map!symbols.'

2.2.5!(C)!Identify!people!who!are!
good!citizens!and!describe!the!
character!traits!that!make!them!
admirable.!

2.1.6!(C)!Create!and!maintain!a!
calendar!of!important!school!
days,!holidays!and!community!
events.!

! 2.1.1!(C)'Identify!when!the!local!
community!was!established!and!
identify!its!founders!and!early!
settlers.'

2.1.3!(C)!Identify!individuals!who!
had!a!positive!impact!on!the!local!
community.!



2.3.6!(C)!Describe!simple!
demographics!of!the!school!

! 2.3.3!(C)!Compare!neighborhoods!
in!your!community!and!explain!
how!physical!features!of!the!
community!affect!people!living!
there.!

!

2.1.7!(C)'Read!about!and!
summarize!historical!
community!events!using!
libraries!and!a!variety!of!
information!resources!

! ! 2.3.7!(C)!Identify!ways!that!
recreational!opportunities!
influence!human!activity!in!the!
community!

!

!
Quarter'3' Quarter'4'

2.4.2!(C)!Identify!community!
workers!who!provide!goods*!and!
services*!for!the!rest!of!the!
community!and!explain!how!their!
jobs!benefit!people!in!the!
community.!

'

2.2.1!(C)!Explain!that!the!
United!States!government!is!
founded!on!the!belief!of!equal!
rights!for!its!citizens*.'

2.4.1!(C)!Define!the!three!types!of!
productive!resources!(human!
resources*,!natural!resources*,!
capital!resources*)!and!identify!
productive!resources!used!to!
produce!goods!and!services!in!the!
community.!

2.1.2!(C)!Explain!changes!in!daily!
life!in!the!community!over!time!
using!maps,!photographs,!news!
stories,!Web!sites!or!video!
images.!

2.2.4!(C)!Describe!how!people!
of!different!ages,!cultural!
backgrounds!and!traditions!
contribute!to!the!community!
and!how!all!citizens!can!
respect!these!differences.'

2.2.7!(C)!Explain!the!
consequences!of!violating!laws,!
including!punishment!of!those!
who!do!wrong,!and!the!
importance!of!resolving!conflicts!
appropriately.!

2.4.7!(C)!Explain!why!people!
trade*!for!goods!and!services!and!
explain!how!money!makes!trade!
easier.!

2.1.5!(C)!Develop!a!simple!
timeline!of!important!events!in!
the!history!of!the!school!and/or!
community.!

'

'
2.4.6!(C)!Define!specialization*!
and!identify!specialized!jobs!in!
the!school!and!community.!
'

'
2.2.2!(C)!Understand!and!explain!
why!it!is!important!for!a!
community!to!have!responsible!
government.!
.!
!

2.4.3!(C)!Explain!that!a!price*!is!
what!people!pay!when!they!
buy!a!good!or!service!and!what!
people!receive!when!they!sell!a!
good!or!service.'
2.4.5!(C)!Explain!that!because!of!
scarcity*,!people!must!make!
choices!and!incur!opportunity!
costs*.!
!
!

2.4.4!(C)!Research!goods!and!
services!produced!in!the!local!
community!and!describe!how!
people!can!be!both!producers*!
and!consumers*.'
!
!

! 2.2.3!(C)!Identify!community!
leaders,!such!as!the!mayor!and!

! 2.4.8!(C)!Explain!that!income!that!
people!do!not!spend!on!goods!



city!council.! and!services!is!called!savings.!

! 2.2.6!(C)!Discuss!and!explain!
the!meaning!of!the!Pledge!of!
Allegiance!and!identify!other!
ways!citizens!can!affirm!their!
citizenship!

! !

!
Social'Studies'Pacing'Guide:'3rd'Grade'

Quarter'1' Quarter'2'
'
3.3.1!(C)!Use!labels!and!symbols!
to!locate!and!identify!physical!and!
political!features!on!maps!and!
globes.!Label!a!map!of!the!
Midwest,!identifying!states,!major!
rivers,!lakes!and!the!Great!Lakes.!

3.1.1!(C)!Identify!and!describe!
Native!American!Woodland!
Indians!who!lived!in!the!region!
when!European!settlers!arrived.!!

'

3.1.3!(C)'Describe!the!role!of!the!
local!community!and!other!
communities!in!the!development!
of!the!state’s!regions.!!

'

3.2.5!Explain!the!importance!of!
being!a!good!citizen*!of!the!state!
and!the!nation.!Identify!people!in!
the!state!who!exhibit!the!
characteristics!of!good!
citizenship*.!

3.3.2!(C)'Locate!Indiana!and!other!
Midwestern!states!on!maps!using!
simple!grid!systems.!

'

3.1.2!(C)!Explain!why!and!how!the!
local!community!was!established!
and!identify!its!founders!and!early!
settler.!

3.3.4!(C)!Explain!that!regions*!
are!areas!that!have!similar!
physical!and!cultural!
characteristics*.!Identify!
Indiana!and!the!local!
community!as!part!of!a!specific!
region.'

3.2.1!(C)!Discuss!the!reasons!
governments!are!needed!and!
identify!specific!goods!and!
services!that!governments!
provide.!

3.3.3!(C)!Identify!the!northern,!
southern,!eastern!and!western!
hemispheres;!cardinal!and!
intermediate!directions;!and!
determine!the!direction!and!
distance!from!one!place!to!
another.!

!

! ! !

!
Quarter'3' Quarter'4'

3.4.2!(C)!Give!examples!of!goods*!
and!services*!provided!by!local!
business!and!industry.!
!

'

3.3.7!(C)!Describe!how!climate!
and!the!physical!characteristics!of!
a!region!affect!the!vegetation!and!
animal!life!living!there.!
'

3.4.8!(C)!Illustrate!how!people!
compare!benefits!and!costs!
when!making!choices!and!
decisions!as!consumers!and!
producers.'

3.2.4!(C)!Explain!that!the!United!
States!has!different!levels!of!
government!(local,!state!and!
national)!and!that!each!has!
special!duties!and!responsibilities.4



3.4.4!(C)'Define!
interdependence*!and!give!
examples!of!how!people!in!the!
local!community!depend!on!
each!other!for!goods!and!
services.'

3.3.8!Construct!maps!and!graphs!
that!show!aspects!of!
human/environmental!interaction!
in!the!local!community,!Indiana!
and!communities!within!the!
region.!

3.3.9!(C)!Identify!factors!that!
make!the!region!unique,!
including!cultural!diversity,!
industry,!the!arts!and!
architecture.'

3.2.6!(C)!Explain!the!role!citizens!
have!in!making!decisions!and!
rules!within!the!community,!state!
and!nation.!
!

3.4.3!(C)!Give!examples!of!trade*!
in!the!local!community!and!
explain!how!trade!benefits!both!
parties.!
.!

'

3.3.10!Use!a!variety!of!
information!resources*!to!
identify!regional!
environmental!issues!and!
examine!the!ways!that!people!
have!tried!to!solve!these!
problems'

3.1.7!Distinguish!between!fact!
and!fiction!in!historical!
accounts!by!comparing!
documentary!sources!on!
historical!figures!and!events!
with!fictional!characters!and!
events!in!stories.'

3.3.5!(C)!Observe!and!describe!
the!physical!characteristics!of!
Indiana!using!words!and!
illustrations!and!compare!them!
to!the!characteristics!of!
neighboring!states.'

3.4.5!(C)!List!the!characteristics!of!
money*!and!explain!how!money*!
makes!trade!easier!

3.4.1!(C)'Give!examples!from!the!
local!community!that!illustrate!
the!scarcity*!of!productive!
resources*.!Explain!how!this!
scarcity!requires!people!to!make!
choices!and!incur!opportunity!
costs*.!

!

3.4.7!(C)!Explain!that!buyers!
and!sellers!interact!to!
determine!the!prices*!of!goods!
and!services!in!markets!

3.3.11!(C)!Identify!and!describe!
the!relationship!between!human!
systems!and!physical!systems!and!
the!impact!they!have!on!each!
other.!

3.4.6!(C)'Identify!different!ways!
people!save!their!income!and!
explain!advantages!and!
disadvantages!of!each.!

3.4.9!Gather!data!from!a!variety!
of!information!resources*!about!a!
change!that!will!have!an!
economic!impact!on!the!
community.!

! !

!
! !



Science'Pacing'Guide'
!

Kindergarten:'Science'Pacing'Guide'
QUARTER'1'Standard'3:'Life'Science'

'
Core'Standard:'Observe!living!organisms,!compare!and!contrast!their!characteristics,!and!ask!questions!about!them.!'

Standard/Indicators' Foss'Instructional'Activities'
K.3.1!Observe!and!draw!physical!features!of!!common!plants!and!
animals!
K.3.3!Describe!and!compare!living!plants!in!terms!of!growth,!
parts,!shape,!size,!color,!and!texture.!!
!

Trees'Module'
Teacher!Guide,!Investigation!1,!
!!!Part!1,!pg!7–14!
Teacher!Guide,!Investigation!1,!
!!!Parts!4–6,!pg!23–30!
Teacher!Guide,!Investigation!2,!!
!!Parts!1–6,!pg!8–19!
!
FOSS!Science!Stories!
!!Plants,!pg!2–13!
!
Teacher!Guide,!Investigation!3,!!
!!Part!1,!pg!10–11!
Teacher!Guide,!Investigation!3,!
!!!Parts!7–9,!pg!29–38!
!
FOSS!Science!Stories!
!!Trees,!pg!14–24!
!
Delta!Science!First!Readers!
!!Plants,!pg!10–13!

!
Kindergarten'

QUARTER'2:'Earth'Science'
'

Core'Standard:!Observe,!record,!and!recognize!patterns!and!generate!questions!about!night/day!and!seasons!
Standard/Indicators' Foss'Instructional'Activities'

K.2.1!Observe!and!record!during!each!sunny!day!when!the!sun!
shines!on!different!parts!of!the!school!building.!!
!

Kindergarten'Planning'Guide'
Sunshine!and!Shadows,!!
pg!ES!51–ES!58!
Delta!Science!First!Readers!!



Sky!pg!5–8!!
!

K.2.2!Describe!and!compare!objects!seen!in!the!night!sky!and!in!
the!day!sky!
!

Kindergarten'Planning'Guide''
Sky!
Teacher!Guide,!pg!ES!25–ES!49!!
Delta'Science'First'Readers''
Sky,!
pg!2–16!!
FOSS''
Trees!!
Teacher!Guide,!Materials!section,!Tools!for!Observing!!
Weather!folio,!Tool!3,!Cloud!Types,!pg!14–15!!
!

K.2.3!Describe!in!words!and!pictures!the!changes!in!weather!
from!month!to!month!and!over!the!!
seasons!
!

FOSS'Science'Stories'
Trees,!
pg!14–24!!
FOSS''
Trees!!
Teacher!Guide,!Investigation!3,!Parts!3–9,!pg!15–38!
Delta'Science'First'Readers''
Weather,!
pg!4–15,!18!!
FOSS''
Trees!!
Teacher!Guide,!Materials!section,!Tools!for!Observing!!
Weather!folio,!Tool!1,!Weather!Calendar,!pg!6–9!!
FOSS''
Trees!!
Teacher!Guide,!Investigation!1,!Part!1,!pg!8–14!
!

!
First'Grade'Science'Pacing'Guide'

Quarter'1:'Life'Science'
!

Standard/Indicators' Foss'Instructional'Activities'
Observe,!describe!and!ask!questions!about!living!things!and!their!
relationships!to!their!environments.!
1.3.1!! Classify!living!organisms!according!to!variations!in!specific!

Teacher!Guide,!Investigation!1,!
!Seeds,!Parts!1–3,!pg!47–73!
!



physical!features!(e.g.,!body!coverings,!appendages)!and!
describe!how!those!features!may!provide!an!advantage!
for!survival!in!different!environments.!

!
1.3.2!! Observe!organisms!closely!over!a!period!of!time!in!

different!habitats!such!as!terrariums,!aquariums,!lawns!
and!trees.!!Draw!and!write!about!observations.!

!!
1.3.3!! Observe!and!explain!that!plants!and!animals!have!basic!

needs!for!growth!and!survival:!!plants!need!to!take!in!
water!and!need!light,!and!animals!need!to!take!in!water!
and!food!and!have!a!way!to!dispose!of!waste.!

!
1.3.4!! Describe!how!animals’!habitats,!including!plants,!meet!

their!needs!for!food,!water,!shelter!and!an!environment!
in!which!they!can!live.!!

!
1.3.5!! Observe!and!describe!ways!in!which!animals!and!plants!
depend!on!one!another!for!survival.!!!

!
Teacher!Guide,!Investigation!2,!
!Stems,!Parts!1–3,!pg!87–108!
!
!
Teacher!Guide,!Investigation!3,!Terrariums,!Parts!1–3,!pg!120–
140!
!
!
!
Extension:!
Grade!1!Planning!Guided!Observing!an!Aquarium!Habitat,!!
pg!L11–L13!
!
!
!
Teacher!Guide,!Investigation!4,!!
!Bulbs!&!Roots,!Parts!1–2,!!
!!pp!151–166!
!

!
Quarter'2:''Physical'Science'

Standard/Indicators' Foss'Instructional'Activities'
PHYSICAL'SCIENCE'CORE'STANDARD'
Describe!objects!in!terms!of!the!materials!that!compose!them!
and!in!terms!of!their!physical!properties.!!!
1.1.1!! Use!all!senses!as!appropriate!to!identify!the!component!

parts!of!objects!and!the!materials!from!which!they!are!
made.!

!
1.1.2!!! Characterize!materials!as!solid!or!liquid,!investigate!their!

properties,!record!observations!and!explain!the!choices!
to!others!based!on!evidence!(i.e.,!physical!properties).!

!
1.1.3! Experiment!with!simple!methods!for!separating!solids!and!
liquids!based!on!their!physical!properties.'

Delta!Science!First!Readers!
!!How!Do!We!Learn?,!!pg!2–6!
Delta!Science!Readers!
!!How!Do!We!Learn?,!!pg!9–13!
!
Teacher!Guide,!Activities!1–6,!
!!!pg!13–52!
Delta!Science!First!Readers!
!!Matter,!!pg!4–8!
!
!
!
Teacher!Guide,!Activities!7–8,!
!!!pg!53–66!
!
Delta!Science!Readers!



!!Properties,!!pg!3–11,!14!
Delta!Science!Readers!
!!!Investigating!Water,!pg!6–9!
!
'
Teacher!Guide,!Activities!10–11,!
!!!pg!75–86!
Delta!Science!Readers!
!!Investigating!Water,!pg!12!
!
Teacher!Guide,!Activity!12,!
!!!pg!87–94!
!
Planning!Guide!–!Comparing!!
!!!Natural!and!Humandmade!
!!!Materials,!!pg!P9–P12!
!
!
Delta!Science!Readers!
!!Investigating!Water,!pg!10–11!
Delta!Science!First!Readers!
!!Matter,!pg!16–17!

'
Second'Grade'Science'Pacing'Guide'

Quarter'1:'Life'Science'
Standard/Indicators' Foss'Instructional'Activities'

Observe,!ask!questions!about!and!describe!how!organisms!
change!their!forms!and!behaviors!during!their!life!cycles.!
!
2.3.1!! Observe!closely!over!a!period!of!time!and!then!record!in!

pictures!and!words!the!changes!in!plants!and!animals!
throughout!their!life!cyclesdincluding!details!of!their!body!
plan,!structure!and!timing!of!growth,!reproduction!and!
death.!

!
2.3.2! Compare!and!contrast!details!of!body!plans!and!structures!
within!the!life!cycles!of!plants!and!animals.'

Teacher!Guide,!Investigation!1,!!
Mealworms,!pp!52d80!
Part!1d45!minutes!
Part!2dSeveral!15d45!minute!sessions!over!6d8!weeks!!
Part!3d50!minutes!
!
Teacher!Guide,!Investigation!2,!!
Brassica!Seeds,!pp!91d120!
Part!1d25!minutes!
Part!2dtwo!sessions!including!a!25dminute!videod“How!Plants!
Grow”!
Part!3d6d7!sessions!–plant!observations!and!recording!data!



!
Teacher!Guide,!Investigation!3,!!
Milkweed!Bugs,!pp!129–156!
Part!1d25!minutes!
Part!2d50!minutes!
Part!3d5!or!more!sessions!–!milkweed!bug!dobservations!and!
recording!data!
!
Teacher!Guide,!Investigation!5,!Butterflies,!pp!206d227!
Part!1d30!minutes!
Part!2d35!minutes!
Part!3dseveral!sessionsdbutterfly!observations!
'

'
Quarter'2:'Physical'Science'

Standard/Indicators' Foss'Instructional'Activities'
PHYSICAL'SCIENCE'CORE'STANDARDS'
Observe!and!describe!that!the!properties!of!materials!can!
change,!but!not!all!materials!respond!in!the!same!way!to!the!
same!action.!!
!
2.1.1.!! Observe,!describe!and!measure!ways!in!which!the!

properties!of!a!sample!of!water!(including!volume)!
change!or!stay!the!same!as!the!water!is!heated!and!
cooled!and!then!transformed!into!different!states.!

!
2.1.2.!!Predict!the!result!of!combining!solids!and!liquids!in!pairs.!

Mix;!observe,!gather,!record!and!discuss!evidence!of!
whether!the!result!may!have!different!properties!than!
the!original!materials.!

2.1.3.!!Predict!and!experiment!with!methods!(e.g.!sieving,!evaporation)!
to!separate!solids!and!liquids!based!on!their!physical!properties.!
!
!
2.1.4!!! Observe,!sketch,!demonstrate!and!compare!how!objects!

can!move!in!different!ways!(e.g.,!straight,!zigdzag,!backd
anddforth,!rolling,!fast!and!slow).!

!
2.1.5!!! Describe!the!position!or!motion!of!an!object!relative!to!a!

!
Grade!2!Planning!Guide!
Change!States!of!Matter,!pg!P15–P18!
FOSS!Science!Stories!
Solids!and!Liquids,!pg!14–17!
Delta!Science!Readers!
States!of!Matter,!pg!2–10!
!
Teacher!Guide,!Investigation!4,!
!!!Parts!1–2,!pg!8–22!
FOSS!Science!Stories!
Solids!and!Liquids,!!pg!18–23!
Delta!Science!Readers!
States!of!Matter,!!pg!11!
!
Planning!Guide!d!Position!
!!pg!P53–P56!
Teacher!Guide,!Investigation!1,!!
!!Parts!1–4,!pg!8–28!
!
FOSS!Science!Stories!
Balance!and!Motion,!pg!4–9!
Delta!Science!Readers!



point!of!reference!(e.g.,!background,!another!object).!!!
!
2.1.6!!! Observe,!demonstrate,!sketch!and!compare!how!applied!

force!(i.e.,!push!or!pull)!changes!the!motion!of!objects.!
!
2.1.7! Investigate!the!motion!of!objects!when!they!are!acted!upon!at!
a!distance!by!forces!like!gravity!and!magnetism.'

Force!and!Motion,!pg!2–9!
!
Planning!Guide,!pg!P43dapplied!force!
Teacher!Guide,!Investigation!2,!!
!!Parts!1–3,!pg!8–26!
!
Teacher!Guide,!Investigation!3,!!
!!Parts!1–3,!pg!6–25!
!
FOSS!Science!Stories!
Balance!and!Motion,!pg!22–31!
Delta!Science!Readers!
Force!and!Motion,!pg!2–3!
!
Delta!Science!Readers!
Force!and!Motion,!pg!3–4,!6–8!
FOSS!Science!Stories!
Balance!and!Motion!
!
Planning!Guide!–!!Magnetism!
!!Stations,!pg!P45–P47!
Planning!Guide!–!Separate!Mixtures!
!!with!Magnets!or!Sifters,!pg!P13!
!
Planning!Guide!–!Objects!Move!in!
!!Different!Ways,!!pg!P49–P51!
!
FOSS!Science!Stories!
Balance!and!Motion,!pg!18–21!
Delta!Science!Readers!
'

'
'

Third'Grade''Science'Pacing'Guide'
Quarter'1:'Life'Science'

Core'Standard:!Observe,!describe,!and!ask!questions!about!plant!growth!and!development.!!
Standard/Indicators' Foss'Instructional'Activities'

3.3.1!Observe!and!identify!the!common!structures!o!
f!a!plant!including!roots,!stems,!leaves,!flowers,!!

Delta!Science!Modules!
Classroom!Plants!!



fruits,!and!seeds,!and!describe!their!functions.!!
!

Teacher!Guide,!Activity!2,!pg!23–27!!
Teacher!Guide,!Activities!6–9,!pg!55–85!!
Teacher!Guide,!Activity!11,!pg!97–103!!
Delta!Science!Readers!!
Classroom!Plants,!
pg!2–3,6–12!!

3.3.2!Investigate!plant!growth!over!time,!take!measurements!in!
SI!units,!record!the!data!and!display!them!in!graphs.!Examine!
factors!that!!
might!influence!plant!growth!
!

Delta!Science!Modules!
Classroom!Plants!!
Teacher!Guide,!Activities!3–5,!pg!29–52!!
Teacher!Guide,!Connections,!“Science!and!Math,!pg!53!

Quarter'2:'Physical'Science'
Core'Standard:!Observe!and!describe!how!sound!is!produced!by!vibrations.!!
Core'Standard:!Observe!and!describe!how!light!travels!from!point!to!point!

Standard/Indicators' Foss'Instructional'Activities'
3.1.1!Generate!sounds!using!different!materials,!objects!and!
techniques;!record;!discuss!and!share!results.!!
3.1.2!Investigate!how!the!loudness!and!pitch!of!sound!!
changes!when!the!rate!of!vibrations!changes!

FOSS!
Physics!of!Sound!!
Teacher!Guide,!Investigation!1,!Parts!1–3,!pg!8–29!!
Teacher!Guide,!Investigation!2,!Parts!1–2,!pg!8–19!!
!

3.1.3!Investigate!and!recognize!that!sound!moves!!
through!solids,!liquids!and!gases!(air)!
!

FOSS!
Physics!of!Sound!!
Teacher!Guide,!Investigation!2,!Parts!1–3,!pg!8–24!
FOSS!Science!Stories!!
Physics!of!Sound,!
pg!11–13,!14,!15!!

3.1.5!Observe!and!describe!how!light!is!absorbed,!changes!its!
direction,!is!reflected!back,!or!passes!through!objects.!Observe!
and!describe!that!when!light!cannot!pass!through!an!object!a!
shadow!results.!!
!

FOSS!
Physics!of!Sound!!
Teacher!Guide,!Investigation!3,!Parts!1–2,!pg!8–19!!
FOSS!Science!Stories!!
Physics!of!Sound,!
pg!19–20!!

3.1.6!Describe!evidence!to!support!the!idea!that!light!and!sound!
are!forms!of!energy.!!
!

Delta!Science!Content!Readers!
Heat!and!Light!Energy!
(red),!pg!12–13!!
FOSS!Science!Stories!!
Physics!of!Sound,!
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5th Grade: Exit Skills Math 

Write and interpret numerical expressions. 

1. Use parentheses, brackets, or braces in numerical expressions, and evaluate expressions with 
these symbols. 

2. Write simple expressions that record calculations with numbers, and interpret numerical 
expressions without evaluating them. 

Analyze patterns and relationships 
3. Generate two numerical patterns using two given rules. Identify apparent relationships between 
corresponding terms. Form ordered pairs consisting of corresponding terms from the two patterns, 
and graph the ordered pairs on a coordinate plane. 

Understand the place value system 1. Recognize that in a multi-digit number, a digit in one place represents 10 times as much as it 
represents in the place to its right and 1/10 of what it represents in the place to its left. 2. Explain 

Perform operations with multi-digit whole numbers and with 
decimals to hundredths 

5. Fluently multiply multi-digit whole numbers using the standard algorithm. 6. Find whole-
number quotients of whole numbers with up to four-digit dividends and two-digit divisors, using 
strategies 

Use equivalent fractions as a strategy to add and subtract 
fractions. 

1. Add and subtract fractions with unlike denominators (including mixed numbers) by replacing 
given fractions with equivalent fractions in such a way as to produce an equivalent sum or 

Apply and extend previous understandings of multiplication 
and division to multiply and divide fractions. 

3. Interpret a fraction as division of the numerator by the denominator (a/b = a ÷ b). Solve word 
problems involving division of whole numbers leading to answers in the form of fractions or mixed 

Convert like measurement units within a given measurement 
system. 

1. Convert among different-sized standard measurement units within a given measurement system 
(e.g., convert 5 cm to 0.05 m), and use these conversions in solving multi-step, real world 
problems. 

Represent and interpret data. 
2. Make a line plot to display a data set of measurements in fractions of a unit (1/2, 1/4, 1/8). Use 
operations on fractions for this grade to solve problems involving information presented in line 
plots. 

Geometric measurement: understand concepts of volume and 
relate volume to multiplication and to addition. 

3a. Recognize volume as an attribute of solid figures and understand concepts of volume 
measurement. A cube with side length 1 unit, called a “unit cube,” is said to have “one cubic unit” 

Graph points on the coordinate plane to solve real-world and 
mathematical problems. 1. Use a pair of perpendicular number lines, called axes, to define a coordinate system, with the 

intersection of the lines (the origin) arranged to coincide with the 0 on each line and a given point 



in 

Classify two-dimensional figures into categories based on 
their properties. 

3. Understand that attributes belonging to a category of two-dimensional figures also belong to all 
subcategories of that category. For example, all rectangles have four right angles and squares are 

5th Grade Language Arts Exit Standards 

Key Ideas and Details 

1. Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text. 2. Determine a theme of a story, drama, or poem from details in the text, 
including how characters in a story or drama respond to challenges or how the speaker in a poem 
reflects upon a topic; summarize the text. 

3. Compare and contrast two or more characters, settings, or events in a story or drama, drawing on 
specific details in the text (e.g., how characters interact). 

Craft and Structure 

4. Determine the meaning of words and phrases as they are used in a text, including figurative 
language such as metaphors and similes. 5. Explain how a series of chapters, scenes, or stanzas fits 
together to provide the overall structure of a particular story, drama, or poem. 6. Describe how a 
narrator’s or speaker’s point of view influences how events are described. 

Integration of Knowledge and Ideas 

7. Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a text 
(e.g., graphic novel, multimedia presentation of fiction, folktale, myth, poem). 8. (Not applicable to 
literature) 9. Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) 
on their approaches to similar themes and topics. 

Range of Reading and Complexity of Text 10. By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at 
the high end of the grades 4–5 text complexity band independently and proficiently. 

 

5th Grade Reading: Informational Text 

Key Ideas and Details 

1. Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text. 2. Determine two or more main ideas of a text and explain how they are 
supported by key details; summarize the text. 3. Explain the relationships or interactions between 
two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based 
on specific information in the text. 

Craft and Structure 4. Determine the meaning of general academic and domain-specific words and phrases in a text 
relevant to a grade 5 topic or subject area. 5. Compare and contrast the overall structure (e.g., 
chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information 



in two or more texts. 6. Analyze multiple accounts of the same event or topic, noting important 
similarities and differences in the point of view they represent. 

Integration of Knowledge and Ideas 

7. Draw on information from multiple print or digital sources, demonstrating the ability to locate an 
answer to a question quickly or to solve a problem efficiently. 8. Explain how an author uses 
reasons and evidence to support particular points in a text, identifying which reasons and evidence 
support which point(s). 9. Integrate information from several texts on the same topic in order to 
write or speak about the subject knowledgeably. 

Range of Reading and Complexity of Text 
10. By the end of the year, read and comprehend informational texts, including history/social 
studies, science, and technical texts, at the high end of the grades 4–5 text complexity band 
independently and proficiently. 

 

5th Grade Reading: Foundational Skills 

Phonics and Word Recognition 
1. Know and apply grade-level phonics and word analysis skills in decoding words. Use combined 
knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots 
and affixes) to read accurately unfamiliar multisyllabic words in context and out of context 

Fluency 

2. Read with sufficient accuracy and fluency to support comprehension. - Read grade-level text 
with purpose and understanding. - Read grade-level prose and poetry orally with accuracy, 
appropriate rate, and expression. - Use context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 

 
 
 

5th Grade Writing 

Text Types and Purposes 

1. Write opinion pieces on topics or texts, supporting a point of view with reasons and information. 
- Introduce a topic or text clearly, state an opinion, and create an organizational structure in which 
ideas are logically grouped to support the writer’s purpose. - Provide logically ordered reasons that 
are supported by facts and details. 

- Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically). - 
Provide a concluding statement or section related to the opinion presented. 2. Write 
informative/explanatory texts to examine a topic and convey ideas and information clearly. - 
Introduce a topic clearly, provide a general observation and focus, and group related information 



logically; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding 
comprehension. - Develop the topic with facts, definitions, concrete details, quotations, or other 
information and examples related to the topic. - Link ideas within and across categories of 
information using words, phrases, and clauses (e.g., in contrast, especially). - Use precise language 
and domain-specific vocabulary to inform about or explain the topic. - Provide a concluding 
statement or section related to the information or explanation presented. 3. Write narratives to 
develop real or imagined experiences or events using effective technique, descriptive details, and 
clear event sequences. - Orient the reader by establishing a situation and introducing a narrator 
and/or characters; organize an event sequence that unfolds naturally. - Use narrative techniques, 
such as dialogue, description, and pacing, to develop experiences and events or show the responses 
of characters to situations. 

Production and Distribution of Writing 

- Use a variety of transitional words, phrases, and clauses to manage the sequence of events. 4. 
Produce clear and coherent writing in which the development and organization are appropriate to 

task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 
1–3 above.) 5. With guidance and support from peers and adults, develop and strengthen writing as 
needed by planning, revising, editing, rewriting, or trying a new approach. 

6. With some guidance and support from adults, use technology, including the Internet, to produce 
and publish writing as well as to interact and collaborate with others; demonstrate sufficient 
command of keyboarding skills to type a minimum of two pages in a single sitting. 

Research to Build and Present Knowledge 

7. Conduct short research projects that use several sources to build knowledge through 
investigation of different aspects of a topic. 8. Recall relevant information from experiences or 
gather relevant information from print and digital sources; summarize or paraphrase information in 
notes and finished work, and provide a list of sources. 

9. Draw evidence from literary or informational texts to support analysis, reflection, and research. - 
Apply grade 5 Reading standards to literature (e.g., “Compare and contrast two or more characters, 
settings, or events in a story or a drama, drawing on specific details in the text [e.g., how characters 
interact]”). - Apply grade 5 Reading standards to informational texts (e.g., “Explain how an author 
uses reasons and evidence to support particular points in a text, identifying which reasons and 
evidence support which point[s]”). 

Range of Writing 
10. Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, 
purposes, and audiences. 

 
 
 



5th Grade Speaking & Listening 

Comprehension and Collaboration 

1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their 
own clearly. - Come to discussions prepared, having read or studied required material; explicitly 
draw on that preparation and other information known about the topic to explore ideas under 
discussion. 

- Follow agreed-upon rules for discussions and carry out assigned roles. - Pose and respond to 
specific questions by making comments that contribute to the discussion and elaborate on the 
remarks of others. - Review the key ideas expressed and draw conclusions in light of information 
and knowledge gained from the discussions. 2. Summarize a written text read aloud or information 
presented in diverse media and formats, including visually, quantitatively, and orally. 3. 
Summarize the points a speaker makes and explain how each claim is supported by reasons and 
evidence. 

Presentation of Knowledge and Ideas 

4. Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate 
facts and relevant, descriptive details to support main ideas or themes; speak clearly at an 
understandable pace. 5. Include multimedia components (e.g., graphics, sound) and visual displays 
in presentations when appropriate to enhance the development of main ideas or themes. 

6. Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task 
and situation 

 
 
 
 

5th Grade Language 

Conventions of Standard English 

1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking. - Explain the function of conjunctions, prepositions, and interjections in general and 
their function in particular sentences. 

- Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb tenses. - 
Use verb tense to convey various times, sequences, states, and conditions. - Recognize and correct 
inappropriate shifts in verb tense.* - Use correlative conjunctions (e.g., either/or, neither/nor). 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing. - Use punctuation to separate items in a series.* - Use a comma to separate 
an introductory element from the rest of the sentence. 



- Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from 
the rest of the sentence (e.g., It’s true, isn’t it?), and to indicate direct address (e.g., Is that you, 
Steve?). - Use underlining, quotation marks, or italics to indicate titles of works. 

- Spell grade-appropriate words correctly, consulting references as needed. 

Knowledge of Language 
3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. - 
Expand, combine, and reduce sentences for meaning, reader/listener interest, and style. - Compare 
and contrast the varieties of English (e.g., dialects, registers) used in stories, dramas, or poems. 

Vocabulary Acquisition and Use 

4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 5 reading and content, choosing flexibly from a range of strategies. - Use context (e.g., 
cause/effect relationships and comparisons in text) as a clue to the meaning of a word or phrase. 

- Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a 
word (e.g., photograph, photosynthesis). - Consult reference materials (e.g., dictionaries, glossaries, 
thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise 
meaning of key words and phrases. 

5. Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings. - Interpret figurative language, including similes and metaphors, in context. - Recognize 
and explain the meaning of common idioms, adages, and proverbs. 

- Use the relationship between particular words (e.g., synonyms, antonyms, homographs) to better 
understand each of the words. 6. Acquire and use accurately grade-appropriate general academic 
and domain-specific words and phrases, including those that signal contrast, addition, and other 
logical relationships (e.g., however, although, nevertheless, similarly, moreover, in addition). 

 
 
 
 

8th Grade Math 

Understand congruence and similarity using physical 
models, transparencies, or geometry software. 

1. Verify experimentally the properties of rotations, reflections, and translations: a) Lines are taken 
to lines, and line segments to line segments of the same length; b) Angles are taken to angles of the 
same measure; and c) Parallel lines are taken to parallel lines. 2. Understand that a two-dimensional 
figure is congruent to another if the second can be obtained from the first by a sequence of 
rotations, reflections, and translations; given two congruent figures, describe a sequence that 
exhibits the congruence between them. 



3. Describe the effect of dilations, translations, rotations, and reflections on two-dimensional 
figures using coordinates. 4. Understand that a two-dimensional figure is similar to another if the 
second can be obtained from the first by a sequence of rotations, reflections, translations, and 
dilations; given two similar two- dimensional figures, describe a sequence that exhibits the 
similarity between them. 

5. Use informal arguments to establish facts about the angle sum and exterior angle of triangles, 
about the angles created when parallel lines are cut by a transversal, and the angle-angle criterion 
for 

Understand and apply the Pythagorean Theorem. 

similarity of triangles. 6. Explain a proof of the Pythagorean Theorem and its converse. 

7. Apply the Pythagorean Theorem to determine unknown side lengths in right triangles in real- 
world and mathematical problems in two and three dimensions. 8. Apply the Pythagorean Theorem 
to find the distance between two points in a coordinate system. 

Solve real-world and mathematical problems involving 
volume of cylinders, cones, and spheres. 

9. Know the formulas for the volumes of cones, cylinders, and spheres and use them to solve real- 
world and mathematical problems. 

 
 
Know that there are numbers that are not rational, and 
approximate them by rational numbers. 

 
1. Know that numbers that are not rational are called irrational. Understand informally that every 
number has a decimal expansion; for rational numbers show that the decimal expansion repeats 
eventually, and convert a decimal expansion which repeats eventually into a rational number.�2. 
Use rational approximations of irrational numbers to compare the size of irrational numbers, locate 
them approximately on a number line diagram, and estimate the value of expressions (e.g., 

 

Work with radicals and integer exponents 1. Know and apply the properties of integer exponents to generate equivalent numerical expressions. For example, 
32 × 3–5 = 3–3 = 1/33 = 1/27. 2. Use square root and cube root symbols to 

Understand the connections between 
proportional relationships, lines, and linear 
equations 

different proportional relationships represented in different ways.. 6. Use similar triangles to explain why the slope 
m is the same between any two distinct points on a non-vertical line in the coordinate plane; derive the equation y 
= mx for a line through the origin and the equation y = mx + b for a line intercepting the vertical axis at b. 

Analyze and solve linear equations and pairs 
of simultaneous linear equations 

7a. Solve linear equations in one variable. Give examples of linear equations in one variable with one solution, 
infinitely many solutions, or no solutions. Show which of these possibilities is the case by successively 
transforming the given equation into simpler forms, until an equivalent equation of the form x = a, a = a, or a = b 
results (where a and b are different numbers). 7b. Solve linear equations in one variable. Solve linear equations 
with rational number coefficients, including equations whose solutions require expanding expressions using the 
distributive property and collecting like terms. Solve linear equations with rational number coefficients, including 
equations whose solutions require expanding expressions using the distributive property and collecting like 



terms. 8a. Analyze and solve pairs of simultaneous linear equations. Understand that solutions to a system of two 
linear equations in two variables correspond to points of intersection of their graphs, because points of intersection 
satisfy both equations simultaneously. 8b. Analyze and solve pairs of simultaneous linear equations. Solve systems 
of two linear equations in two variables algebraically, and estimate solutions by graphing the equations. Solve 
simple cases by inspection. 

 
 
 

8th Functions 

Define, evaluate, and compare functions. 

 

1. Understand that a function is a rule that assigns to each input exactly one output. The graph of a 
function is the set of ordered pairs consisting of an input and the corresponding output. (Function 
notation is not required in Grade 8). 2. Compare properties of two functions each represented in a 
different way (algebraically, graphically, numerically in tables, or by verbal descriptions). 

3. Interpret the equation y = mx + b as defining a linear function, whose graph is a straight line; 
give examples of functions that are not linear. 

Use functions to model relationships between quantities. 4. Construct a function to model a linear relationship between two quantities. Determine the rate of 
change and initial value of the function from a description of a relationship or from two (x, y) 

 
 

8th Grade SP 

 

 
 
Investigate patterns of association in bivariate data 

 
1. Construct and interpret scatter plots for bivariate measurement data to investigate patterns of 
association between two quantities. Describe patterns such as clustering, outliers, positive or 
negative association, linear association, and nonlinear association. 2. Know that straight lines are 
widely used to model relationships between two quantitative variables. For scatter plots that 
suggest a linear association, informally fit a straight line, and informally assess the model fit by 
judging the closeness of the data points to the line. 

3. Use the equation of a linear model to solve problems in the context of bivariate measurement 
data, interpreting the slope and intercept. 4. Understand that patterns of association can also be seen 
in bivariate categorical data by displaying frequencies and relative frequencies in a two-way table. 
Construct and interpret a two-way table summarizing data on two categorical variables collected 
from the same subjects. Use relative frequencies calculated for rows or columns to describe 



possible association between the two variables. 

 
 

8th Grade Reading: Literature 

Key Ideas and Details 

1. Cite the textual evidence that most strongly supports an analysis of what the text says explicitly 
as well as inferences drawn from the text. 2. Determine a theme or central idea of a text and 
analyze its development over the course of the text, including its relationship to the characters, 
setting, and plot; provide an objective summary of the text. 

3. Analyze how particular lines of dialogue or incidents in a story or drama propel the action, 
reveal aspects of a character, or provoke a decision. 

Craft and Structure 

4. Determine the meaning of words and phrases as they are used in a text, including figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, including 
analogies or allusions to other texts. 5. Compare and contrast the structure of two or more texts and 
analyze how the differing structure of each text contributes to its meaning and style. 

6. Analyze how differences in the points of view of the characters and the audience or reader (e.g., 
created through the use of dramatic irony) create such effects as suspense or humor. 

Integration of Knowledge and Ideas 

7. Analyze the extent to which a filmed or live production of a story or drama stays faithful to or 
departs from the text or script, evaluating the choices made by the director or actors. 8. (Not 
applicable to literature) 9. Analyze how a modern work of fiction draws on themes, patterns of 
events, or character types from myths, traditional stories, or religious works such as the Bible, 
including describing how the material is rendered new. 

Range of Reading and Complexity of Text 10. By the end of the year, read and comprehend literature, including stories, dramas, and poems, at 
the high end of grades 6–8 text complexity band independently and proficiently. 

 
 
 
 
 
 
 
 



8th Grade Reading: Informational Text 

Key Ideas and Details 

1. Cite the textual evidence that most strongly supports an analysis of what the text says explicitly 
as well as inferences drawn from the text. 2. Determine a theme or central idea of a text and 
analyze its development over the course of the text, including its relationship to the characters, 
setting, and plot; provide an objective summary of the text. 

3. Analyze how particular lines of dialogue or incidents in a story or drama propel the action, 
reveal aspects of a character, or provoke a decision. 

Craft and Structure 

4. Determine the meaning of words and phrases as they are used in a text, including figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, including 
analogies or allusions to other texts. 5. Compare and contrast the structure of two or more texts and 
analyze how the differing structure of each text contributes to its meaning and style. 

6. Analyze how differences in the points of view of the characters and the audience or reader (e.g., 
created through the use of dramatic irony) create such effects as suspense or humor. 

Integration of Knowledge and Ideas 

7. Analyze the extent to which a filmed or live production of a story or drama stays faithful to or 
departs from the text or script, evaluating the choices made by the director or actors. 8. (Not 
applicable to literature) 9. Analyze how a modern work of fiction draws on themes, patterns of 
events, or character types from myths, traditional stories, or religious works such as the Bible, 
including describing how the material is rendered new. 

Range of Reading and Complexity of Text 10. By the end of the year, read and comprehend literature, including stories, dramas, and poems, at 
the high end of grades 6–8 text complexity band independently and proficiently. 

 
 

8th Grade Writing 

Text Types and Purposes 

1. Write arguments to support claims with clear reasons and relevant evidence. - Introduce 
claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize 
the reasons and evidence logically. - Support claim(s) with logical reasoning and relevant evidence, 
using accurate, credible sources and demonstrating an understanding of the topic or text. - Use 
words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), 
counterclaims, reasons, and evidence. - Establish and maintain a formal style. - Provide a 
concluding statement or section that follows from and supports the argument presented. 2. Write 
informative/explanatory texts to examine a topic and convey ideas, concepts, and information 
through the selection, organization, and analysis of relevant content. - Introduce a topic clearly, 
previewing what is to follow; organize ideas, concepts, and information into broader categories; 



include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to 
aiding comprehension. - Develop the topic with relevant, well-chosen facts, definitions, concrete 
details, quotations, or other information and examples. - Use appropriate and varied transitions to 
create cohesion and clarify the relationships among ideas and concepts. - Use precise language and 
domain-specific vocabulary to inform about or explain the topic. Establish and maintain a formal 
style. - Provide a concluding statement or section that follows from and supports the information or 
explanation presented. 3. Write narratives to develop real or imagined experiences or events using 
effective technique, relevant descriptive details, and well-structured event sequences. - Engage and 
orient the reader by establishing a context and point of view and introducing a narrator and/or 
characters; organize an event sequence that unfolds naturally and logically. Use narrative 
techniques, such as dialogue, pacing, description, and reflection, to develop experiences, events, 
and/or characters. - Use a variety of transition words, phrases, and clauses to convey sequence, 
signal shifts from one time frame or setting to another, and show the relationships among 
experiences and events. - Use precise words and phrases, relevant descriptive details, and sensory 
language to capture the action and convey experiences and events. - Provide a conclusion that 
follows from and reflects on the narrated experiences or events. 

Production and Distribution of Writing 

.4. Produce clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are 
defined in standards 1–3 above.) 5. With some guidance and support from peers and adults, 
develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 
approach, focusing on how well purpose and audience have been addressed. 

6. Use technology, including the Internet, to produce and publish writing and present the 
relationships between information and ideas efficiently as well as to interact and collaborate with 
others. 

Research to Build and Present Knowledge 

7. Conduct short research projects to answer a question (including a self-generated question), 
drawing on several sources and generating additional related, focused questions that allow for 
multiple avenues of exploration. 8. Gather relevant information from multiple print and digital 
sources, using search terms effectively; assess the credibility and accuracy of each source; and 
quote or paraphrase the data and conclusions of others while avoiding plagiarism and following a 
standard format for citation. 

9. Draw evidence from literary or informational texts to support analysis, reflection, and research. - 
Apply grade 8 Reading standards to literature (e.g., “Analyze how a modern work of fiction draws 
on themes, patterns of events, or character types from myths, traditional stories, or religious works 
such as the Bible, including describing how the material is rendered new”). - Apply grade 8 
Reading standards to literary nonfiction (e.g., “Delineate and evaluate the argument and specific 
claims in a text, assessing whether the reasoning is sound and the evidence is relevant and 
sufficient; recognize when irrelevant evidence is introduced”). 



Range of Writing 10. Write routinely over extended time frames (time for research, reflection, and revision) and 
shorter time frames (a single sitting or a day or two. 

 
 
 
 
 
 
 
 

8th Grade Speaking & Listening 

Comprehension and Collaboration 

1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and 
expressing their own clearly. - Come to discussions prepared, having read or researched material 
under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue 
to probe and reflect on ideas under discussion. 

- Follow rules for collegial discussions and decision-making, track progress toward specific goals 
and deadlines, and define individual roles as needed. - Pose questions that connect the ideas of 
several speakers and respond to others’ questions and comments with relevant evidence, 
observations, and ideas. 

- Acknowledge new information expressed by others, and, when warranted, qualify or justify their 
own views in light of the evidence presented. 2. Analyze the purpose of information presented in 
diverse media and formats (e.g., visually, quantitatively, orally) and evaluate the motives (e.g., 
social, commercial, political) behind its presentation. 

\ 

3. Delineate a speaker’s argument and specific claims, evaluating the soundness of the reasoning 

Presentation of Knowledge and Ideas 

and relevance and sufficiency of the evidence and identifying when irrelevant evidence is .4. 
Present claims and findings, emphasizing salient points in a focused, coherent manner with 

relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, 
adequate volume, and clear pronunciation. 5. Integrate multimedia and visual displays into 
presentations to clarify information, strengthen claims and evidence, and add interest. 

6. Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when 



indicated or appropriate. 

 

8th Grade Language 

Conventions of Standard English 

1. Demonstrate command of the conventions of standard English grammar and usage when writing 
or speaking. - Explain the function of verbals (gerunds, participles, infinitives) in general and their 
function in particular sentences. 

- Form and use verbs in the active and passive voice. - Form and use verbs in the indicative, 
imperative, interrogative, conditional, and subjunctive mood. - Recognize and correct inappropriate 
shifts in verb voice and mood.* 2. Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. - Use punctuation (comma, ellipsis, dash) to 
indicate a pause or break. - Use an ellipsis to indicate an omission. - Spell correctly. 

Knowledge of Language 

3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve 
particular effects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a 
state contrary to fact). 

Vocabulary Acquisition and Use 

4. Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on 
grade 8 reading and content, choosing flexibly from a range of strategies. - Use context (e.g., the 
overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to 
the meaning of a word or phrase. 

- Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a 
word (e.g., precede, recede, secede). - Consult general and specialized reference materials (e.g., 
dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or 
determine or clarify its precise meaning or its part of speech. 

- Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the 
inferred meaning in context or in a dictionary). 5. Demonstrate understanding of figurative 
language, word relationships, and nuances in word meanings. 

- Interpret figures of speech (e.g. verbal irony, puns) in context. - Use the relationship between 
particular words to better understand each of the words. - Distinguish among the connotations 
(associations) of words with similar denotations (definitions) (e.g., bullheaded, willful, firm, 
persistent, resolute). 

6. Acquire and use accurately grade-appropriate general academic and domain-specific words and 



 

 



 

 

 

August 2014  September 2014  October  2014  November 2014 
S M T W T F S  S M T W T F S  S M T W T F S  S M T W T F S 
     1 2   1 2 3 4 5 6     1 2 3 4        1 
3 4 5 6 7 8 9  7 8 9 10 11 12 13  5 6 7 8 9 10 11  2 3 4 5 6 7 8 
10 11 12 13 14 15 16  14 15 16 17 18 19 20  12 13 14 15 16 17 18  9 10 11 12 13 11
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15 

17 18 19 20 21 22 23  21 22 23 24 25 26 27  19 20 21 22 23 24 25  16 17 18 19 20 21 22 
24 25 26 27 28 29 30  28 29 30      26 27 28 29 30 31   23 24 25 26 27 28 29 
31                        30       
                               

December 2014  January 2015  February  2015  March 2015 

S M T W T F S  S M T W T F S  S M T W T F S  S M T W T F S 

 1 2 3 4 5 6      1 2 3  1 2 3 4 5 6 7  1 2 3 4 5 6 7 
7 8 9 10 11 12 13  4 5 6 7 8 9 10  8 9 10 11 12 13 14  8 9 10 11 12 13 14 
14 15 16 17 18 19 20  11 12 13 14 15 16 17  15 16 17 18 19 20 21  15 16 17 18 19 20 21 
21 22 23 24 25 26 27  18 19 20 21 22 23 24  22 23 24 25 26 27 28  22 23 24 25 26 27 28 
28 29 30 31     25 26 27 28 29 30 31          29 30 31     

                               
April 2015  May 2015  June 2015  July 2015 

S M T W T F S  S M T W T F S  S M T W T F S  S M T W T F S 
   1 2 3 4       1 2   1 2 3 4 5 6     1 2 3 4 
5 6 7 8 9 10 11  3 4 5 6 7 8 9  7 8 9 10 11 12 13  5 6 7 8 9 10 11 
12 13 14 15 16 17 18  10 11 12 13 14 15 16  14 15 16 17 18 19 20  12 13 14 15 16 17 18 
19 20 21 22 23 24 25  17 18 19 20 21 22 23  21 22 23 24 25 26 27  19 20 21 22 23 24 25 
26 27 28 29 30    24 25 26 27 28 29 30  28 29 30      26 27 28 29 30   
        31                       

THE PROMISE ACADEMY 
2014-2015 Balanced Calendar* 

SCHOOL in SESSION 

INTERESESSION 

HOLIDAY 

NO SCHOOL 

*190 Instructional Days 



The Promise Academy 
2014-2015 Detailed Calendar 

 
Day Start Date End Date Description 

Teacher Work Days August 1, 2014 August 2, 2014 Teachers will use these 
days to attend School 
and Grade Levels 
Meetings 

First Day of School August 4, 2014 August 4, 2014 Students attend full 
day 

Labor Day September 1, 2014 September 1, 2014 Holiday (No School) 
Parent-Student-
Teacher Conference 

October 2, 2014 October 2, 2014 Students will not 
attend school this day 

Teacher Professional 
Development Day 

October 4, 2014 October 4, 2014 Students will not 
attend school this day 

Fall Intersession 
(Remediation) 

October 6, 2014 October 10, 2014 Remediation will be 
mandatory for 
identified students 
based on progress 
reports.  Students not 
assigned to 
Intersession may begin 
Fall Break on October 
6, 2014 

Fall Break October 13, 2014 October 17, 2014 Students return to 
school on Monday, 
October 20, 2014 

Thanksgiving Break November 27, 2014 November 28, 2014  
Teacher Professional 
Development Day 

December 19, 2014 December 19, 2014 Students will not 
attend school this day 



Winter Break December 22, 2014 January 5, 2015 School will reopen 
January 5, 2015 

Martin Luther King Jr. 
Day 

January 19, 2015 January 19, 2015 Holiday (No School) 

Presidents Day February 16, 2015 February 16, 2015 Holiday (No School) 
This day will also 
serve as a “built in” 
snow day. 

Parent-Student-
Teacher Conference 

March 5, 2015 March 5, 2015 Students will not 
attend school this day 

Teacher Professional 
Development Day 

March 6, 2015 March 6, 2015 Students will not 
attend school this day 

Spring Intersession 
(Remediation) 

March 9, 2015 March 13, 2015 Remediation will be 
mandatory for 
identified students 
based on progress 
reports. Students not 
assigned to 
Intersession may begin 
Spring Break on 
March 9, 2015 

Spring Break March 16, 2015 March 20, 2015  
Teacher Professional 
Development Day 

 May 22, 2015 May 22, 2015 Students will not 
attend school this day 

Memorial Day May 25, 2015 May 25, 2015 Holiday (No School) 
Last Day of School July 2, 2015 Students attend Full 

Day 
 
 
 



 
 

 

 
 

The Promise Academy Daily Schedule 
   Kindergarten First Grade Second Grade Third Grade 
 7:40-8:00 Breakfast Breakfast Breakfast Breakfast 
 8:00-8:30 Morning Meeting Morning Meeting Morning Meeting Morning Meeting 
 8:30-9:00 

Literacy Block Literacy Block Literacy Block Literacy Block  9:00-9:30 
 9:30-10:00 
 10:00-10:30 
 10:30-11:00 Social Studies Social Studies Social Studies Social Studies 
 11:00-11:30 Recess Related Arts Science Science 
 11:30-12:00 Lunch Recess Related Arts Recess 
 12:00-12:30 Related Arts Lunch Recess Lunch 
 12:30-1:00 Science Science Lunch Related Arts 
 1:00-1:30 

Math Block Math Block Math Block Math Block  1:30-2:00 
 2:00-2:30 
 2:30-3:00 Closing Circle Closing Circle Closing Circle Closing Circle 
 3:00-3:30 Target Time Target Time Target Time Target Time 
 3:30-4:15 Visual/Fine Arts 

Enrichment 
Visual/Fine Arts 

Enrichment 
Visual/Fine Arts 

Enrichment 
Visual/Fine Arts 

Enrichment 
 4:15 Dismissal Dismissal Dismissal Dismissal 
 

      Literacy 120 minutes/day 
 Math 90 minutes/day 
 Social Studies 30 minutes/day 
 Science 30 minutes/day  

Target Time (Intervention and/or Enrichment): 30 minutes/day 
Visual/Fine Arts Enrichment: 45 minutes- 3 days a week 

 
  



      Related Arts  Schedule 
Grade 
Level 

Monday Tuesday Wednesday Thursday Friday 

KA PE Art Foreign 
Lang 

PE Art 

KB Foreign Lang PE Art Foreign 
Lang 

PE 

KC Art Foreign 
Lang 

PE Art Foreign 
Lang 

1A PE Art Foreign 
Lang 

PE Art 

1B 
Foreign Lang PE Art Foreign 

Lang 
PE 

2A Art Foreign 
Lang 

PE Art Foreign 
Lang 

2B PE Art Foreign 
Lang 

PE Art 

3A Foreign Lang PE Art Foreign 
Lang 

PE 

3B Art Foreign 
Lang 

PE Art Foreign 
Lang 

 



The Promise Academy Enrollment Policy 
 
The Promise Academy will be a free public school and adhere to all requirements outlined by its 
charter authorizer and federal and state law regarding enrollment. The academy does not charge 
tuition nor discriminate in admissions policies or practices on the basis of intellectual or athletic 
ability, measures of achievement or aptitude, status as a handicapped person, religion, creed, race, 
sex, color or national origin. Current students are given the opportunity to re-enroll in late winter, 
with preference given to them and their siblings. In the spring, the school holds an advertised 
open enrollment period, during which any Indiana resident may apply. In the event that any grade 
is over-subscribed, a public lottery is held to determine enrollment and a waiting list. 
 
Applications for admissions will be available in both English and Spanish. Enrollment will 
remain “open” until all seats have been filled. Each eligible student who submits a timely 
application will be given equal chance of admission. 
 
Proposed enrollment timeline prior to first year of service. 

1. Conduct Kindergarten Roundup (February through March) 
2. Accept new applications during open enrollment (March through May) 

a. During the open enrollment period new applications are time- and date-stamped 
for legal purposes. 

b. The enrollment period and lottery date will be publicly advertised as required by 
law. 

3. Conduct the lottery (after open enrollment period) 
a. Approximately 1 1/2 weeks after open enrollment concludes on a weekday 

evening between 4:30 and 7 p.m. 
b. The lottery must take place in a public location and at a date and time advertised 

to the public (the date and time advertised in the published legal notice and/or 
media release). 

c. Names are drawn by grade level until all open spaces are filled, documenting 
carefully, and keeping a master list. 

d. Notify all parents in writing about the lottery results – welcome letters to those 
drawn and regret letters to those not randomly selected. Also, provide 
information on next steps, such as registration information for those who were 
selected and waiting list procedures for those whose names were not drawn. 

4. Accept late applications (throughout spring and summer) 
a. The school continues to accept applications (time & date stamp applications) 

after the advertised open enrollment period. Students applying for grades in 
which space is still available may be immediately accepted. 

b. Students applying for grades in which spaces are not available should be added to 
the waiting list in the order in which the applications are received. If there is 
already a waiting list from the open enrollment period and lottery, these names 
should be placed in order of receipt at the bottom of the waiting list. 

5. Register students (after lottery, August) 
a. Once an application is accepted, formally register each student, using appropriate 

forms. Parents should be told to bring birth certificates, immunization records 
and other needed information. Parents will be informed that a child is not 
officially enrolled until all required information is provided. 

b. Provide specific registration times/events to help gather needed information from 
parents and welcome families to the school. 

6. Orientation (August) 
a. New and current parents benefit from an organized school orientation. Provide 



student handbooks, school process and procedure information, etc. 
7. Wait list maintenance 
8. As spaces become available due to withdrawals and transfers, families on the waiting list 

will be notified in the order that they appear on the list. Orientations will be given for 
new families as they join. 

9. Withdrawals 
a. Any families wishing to withdraw or transfer will be given an exit interview to 

determine if there is more the school can do to assist them. 
10. The proposed enrollment timeline (post opening) is as follows: 
 
By the end of February each year, the academy determines students who intend to return the 
next academic year. 
1. Determine academy point person responsible for collecting and tabulating reenrollment 

applications. 
a. Determine method by which children will return their applications. We 

recommend that these forms are returned to the students’ teachers, who will pass 
them on to the enrollment point person daily for tabulation. 

b. Send letters and re-enrollment forms to existing parents, including deadline, 
reminding parents that their child’s spot will not be held unless they return the 
form. 

2. Determine the number of students that will be returning. 
a. Begin contacting the parents that have not submitted a re-enrollment application 

by telephone. 
b. Current students who do not reserve a seat by the school’s stated deadline can 

enroll only by submitting a new application. These students can only enroll if 
there are spaces available in the requested grade for new applications. Determine 
the number of interested siblings planning to attend as new students. 

c. Siblings of re-enrolling students have priority for available spaces. Parents 
should fill out enrollment forms for interested siblings. 

3. Fill grades with re-enrollees and siblings (by mid-March) 
a. Determine the number of students re-enrolling by grade level for the next school 

year. 
b. Determine the number of spaces available per grade for new students. 
c. List the number of student sibling requests and determine whether a sibling 

lottery is needed. 
d. If there are more sibling applicants than spaces at a particular grade, the academy 

must have a public lottery for the spaces available. Any sibling not admitted by 
random selection drawing shall be placed on a waiting list for enrollment should 
a space become available for the requested grade. 

4. Conduct Kindergarten Roundup (February through March) 
5. Accept new applications during open enrollment (March through May) 

a. During the open enrollment period new applications are time-and-date-stamped 
for legal purposes. 

b. The enrollment period and lottery date will be publicly advertised as required by 
law. 

6. Conduct the lottery (after open enrollment period) 
a. approximately 1 1/2 weeks after open enrollment concludes on a weekday 

evening between 4:30 and 7 p.m. 
b. The lottery must take place in a public location and at a date and time advertised 

to the public (the date and time advertised in the published legal notice and/or 
media release). 



c.  Names are drawn by grade level until all open spaces are filled, documenting 
carefully, and keeping a master list. 

d. Notify all parents in writing about the lottery results – welcome letters to those 
drawn and regrets letters to those not randomly selected. Also, provide 
information on next steps, such as registration information for those who were 
selected and waiting list procedures for those whose names were not drawn. 

7. Accept late applications (throughout spring and summer) 
a. The school continues to accept applications (time–and-date-stamp applications) 

after the advertised open enrollment period. Students applying for grades in 
which space is still available may be immediately accepted. 

b. Students applying for grades in which spaces are not available should be added to 
the waiting list in the order in which the applications are received. If there is 
already a waiting list from the open enrollment period and lottery, these names 
should be placed in order of receipt at the bottom of the waiting list. 

8. Register students (after lottery, August) 
a. Once an application is accepted, formally register each student, using appropriate 

forms. Parents should be told to bring birth certificates, immunization records 
and other needed information. Parents will be informed that a child is not officiall 
enrolled until all required information is provided. 

b. Provide specific registration times/events to help gather needed information 
fromparents and welcome families to the school. 

9. Orientation (August) 
a. New and current parents benefit from an organized school orientation. Provide 

student handbooks, school process and procedure information, etc. 
10. Wait list maintenance 

a. As spaces become available due to withdrawals and transfers, families on the 
waiting list will be notified in the order that they appear on the list. Orientations 
will be given for new families as they join. 

11. Withdrawals 
a. Any families wishing to withdraw or transfer will be given an exit interview to 

determine if there is more the school can do to assist them. 
 



Classroom Implementation 
Students learn best when their classrooms are places where they feel safe, challenged, 
and joyful— places that free them to learn. At the heart of the Responsive Classroom 
approach are ten class- room practices that help teachers create such an environment. 

 
CLASSROOM PRACTICES 

 
Morning Meeting:  Gathering as a whole 
class to greet one another to share news, 
and warm up for the day ahead. 

Guided Discovery:  Introducing materials 
in a format that encourages creativity and 
responsibility 

Rule Creation: helping students create 
rules that allow all class members to reach 
their learning goals. 

Academic Choice: Increasing student 
motivation by differentiating instruction  

Interactive Modeling: Teaching Children 
to notice and internalize expected 
behaviors through modeling  

Classroom Organization:  Setting up the 
physical room in a way that encourages 
independence, cooperation and productivity 

Positive Teacher Language: Using words 
and tones that promotes children’s active 
learning.   

Working with Families:  hearing families’ 
insights and helping them understand the 
school’s teaching approaches. 

Logical Consequences:  Responding to 
misbehavior in a way that allows students 
to fix and learn from their mistakes. 

Collaborative Problem Solving:  Using 
conferencing and role-playing and other 
strategies to resolve problems with 
students. 

(www.responsivieclassroom.org, 2012) 
 

School Wide Implementation 
At all times students are expected to be courteous and respectful to other students, 
teachers, educational assistants, librarians, custodians, secretaries, volunteers, substitutes 
and administration.  
 
Hallways/Entrances/Exits/Bathroom Rules 
1. Walk in the hallways.  
2. Keep your hands, feet and objects to yourself.  
3. Move quietly in the hallways during class time.  
4. Use assigned entrances and exits. 
 
Lunchroom Expectations 
1. Follow directions of supervisors.  
2. Keep hands, feet and objects to yourself (No throwing of objects or food).  
3. Use inside voices. (Shouting, Yelling and being Boisterous is not allowed).  
4. Remain in your seats until dismissed. (Deposit garbage when dismissed).  
5. Clean up after yourself.  
6. Raise your hand if you need assistance 
 
Playground Expectations 

1. Follow directions of staff.  



2. Keep hands, feet and objects to yourself.  
3. Use polite and respectful language and manners.  
4. Don’t throw things.  
5. Use playground equipment safely as directed by staff.  
6. Come in immediately when called by the teacher to end recess.  
7. Stay in designated areas of play. 

 
School Leader Implementation 

 
Addressing Positive Behavior 
When a student is referred to the School Leader for good behavior/work as part of the 
Teacher’s Classroom Plan, the student will receive any of the following consequences  

1. Verbal Praise  
2. A special certificate or note 
3. Special Announcement over schools “PA” system 
4. Monthly Principal’s Breakfast 

 
Addressing Inappropriate Behavior 
When a student is referred to the School Leader for misbehavior they will be given a 
Disciplinary Referral Form as part of the Teacher’s Classroom Discipline Plan or the 
School-Wide Discipline Plan, for inappropriate behavior, the student may receive any of 
the following consequences depending on the circumstance and severity. The Promise 
Academy’s School Leaders will address misbehavior by following the Tier I, II, and III 
Model. Parents will be contacted and will receive a copy of the Disciplinary Referral. 
Depending on the severity.   
 

Tier Type of Misbehavior Possible Corrective Action 

TIER III 

• Threat of Bodily Harm 
• Fighting 
• Inappropriate Touching 
• Setting a False Fire Alarm 
• Insubordination (Failure to 

comply) 
• Bomb Threat 
• Battery 
• Possession of a Weapon 
• Gambling 
• Physical Aggression 
• Bullying 

 

• In School Suspension 
• Out of School 

Suspension 
• Administrative 

Conference with 
Student and Parent 

• Expulsion (Follow 
Due Process 
Procedures) 



TIER II 

• Insubordination (Failure to 
comply) 

• Argumentative 
• Physical Aggression 
• Verbal Aggression 
• Incites others to Violence or 

Disruption 
• Excessive Classroom Disruption 

• Written Parent 
Notification 

• Counselor-Parent 
Conference 

• Written Parent 
Notification 

• In-School Suspension 
• Follow Behavior Plan 
• Privileges restricted 

TIER I 

• Classroom Disruption 
• Possession of Toy/Electronic 

Device 
• Gum and/or Candy 
• Refusal to Work 
• Tardy 

• Expectations Restated 
• Teacher-Student 

Conference 
• Administrative 

Conference 
• Send to Buddy 

Classroom (Timeout) 
• Follow Behavior Plan 
• Parent Phone Call 
• Student-Parent-

Teacher Conference 
• Warning  
• Privileges restricted  

 
Rights of Students with Disabilities 
The Individuals with Disabilities Education Act (IDEA) is a federal law enacted in 1990 
and reauthorized in 1997 and 2004. It is designed to protect the rights of students with 
disabilities by ensuring that everyone receives a free appropriate public education 
(FAPE), regardless of ability. Furthermore, IDEA strives not only to grant equal access to 
students with disabilities, but also to provide additional special education services and 
procedural safeguards. 
The Promise Academy will adhere to a student’s IEP concerning discipline. If a student 
has an IEP a case conference will convene prior to any due process procedure.  
 
Due Process 
Every student has the right to education. Whenever a student is deprived of his right to 
education through disciplinary proceedings such as suspension or expulsion, the student 
is entitled to due process. This right to due process includes the right to notice and a fair 
hearing prior to the administration of long-term suspension or expulsion. 
 
All long-term suspensions and expulsions must be evaluated in a formal hearing. During 
this hearing, the student has the right to: 
 
    * Know what specific rules were violated 
    * Have the decision regarding the suspension/expulsion decided by an impartial three 
person panel 



    * Bring evidence and witnesses on the student's behalf 
    * Bring legal counsel 
    * Have the hearing be closed to the public to protect the privacy of the student 
 
If a school official or the board of education denies you your right to due process, you 
can use this as a defense to a suspension or expulsion decision. A denial of due process 
procedures is grounds for the reversal of a suspension or expulsion decision of the board 
of education and for your immediate reinstatement to school. 
 
In an emergency situation, you can be denied your due process rights, but only 
temporarily. If the school believes that you pose an immediate threat to yourself or 
others, the school staff can suspend you immediately for up to ten days without giving 
you a hearing. However, the due process procedures must be provided as soon as 
possible. Only in emergency situations can due process be provided following the 
application of discipline. 
 
Expulsions (Appeal Process) 
 
Within thirty school days of the principal's or designee's determination to recommend 
expulsion, the student is entitled to a hearing. The student receives written notice of an 
expulsion hearing at least ten days prior to the hearing. This notice includes: 
 
    * Date and place of the hearing. 
    * The specific facts and charges upon which the proposed expulsion is based. 
    * A copy of the district disciplinary rules which relate to the alleged violation. 
    * Explanation of the right for the student or student's parent or guardian to appear in 
person, or to obtain and be represented by an attorney. 
    * Explanation of the right to inspect and obtain copies of all documents to be used at 
the hearing. 
    * Explanation of the right to confront and question all witnesses who testify at the 
hearing, and to question all other evidence presented. 
    * Explanation of the right to present evidence on the student's behalf, including 
witnesses.  
 
A student is entitled to one postponement of an expulsion hearing. Once the hearing has 
started, it must be conducted without any unnecessary delay. A parent or guardian may 
also choose to waive their rights and agree to a stipulated decision. 
 
A parent or guardian must file a formal appeal there within thirty days from the date the 
expulsion was ordered by the Board of Education. A board decision to suspend an 
expulsion order does not affect the requirements for filing an appeal. 
 
How Parent's are informed of the School's Discipline Policy 
 
Discipline is the ability for a person to take responsibility for their actions/choices. 
Students need to be taught how to accept this responsibility. All classroom teachers will 



follow the responsive discipline plan in place in their rooms that reinforces good 
behavioral choices and works to eliminate negative behaviors. Students are the key 
components to these plans and it is essential that they learn how to solve problems and 
make choices that are for the good of all (including him/herself). Teachers will send 
home a copies of their classroom discipline plan and our discipline policy will be in the 
parent/student handbook. Parents will be made aware of any changes or updates to the 
policies. 
 
 
 
 











The$Promise$Academy$Start$2$Up$Plan$

! Begin$ End$ Task$ Responsible$

Funding$ ! ! ! !

! 3/15/13! 5/20/13! Apply!for!Charter!Approval!
with!ICSB!

Board!Members!

! 5/28/13! 5/30/13! Apply!for!Walton!Grant! Board!Members!

! 5/28/13! 5/30/13! Apply!for!The!Public!
Charter!Schools!Program!
(PCSP)!Grant!

Board!Members!

Curriculum$ ! ! ! !

$ 1/1/12! 8/22/12! Identify!and!Develop!
Curriculum!

Founding!Group!Members!!

$ 8/22/12! 2/21/13! Create!Scope!&!Sequence!
(may!be!modified!by!
leadership!team!based!on!
need)!!

Founding!Group!Members!

$ 6/1/14! 6/30/14! Purchase!Curriculum!and!
Supplemental!Supplies!

Principal!and!Business!Manager!

EMO/Service$
Provider$Selection$

! ! ! !

$ October!
2011!

January!
2012!

Met!with!Representatives!
from!Leona!Group!LLC.!
Discussed!services!that!
would!potentially!be!
provided.!!

Board!Members!

$ January!
2012!

March!2012! Leona!Group!assisted!with!
writing/submitting!charter!
to!ICSB!in!Spring!2012.!

Board!Members!

$ July!2013! July!2013! Met!with!Dr.!Michael!
Bakalis!of!American!Quality!
Schools!to!discuss!services!
that!would!potentially!be!
provided.!

Board!Members!

$ September!
2013!

October!
2013!

Met!with!Marcus!Robinson!
of!Ed!Power!to!discuss!
services!that!would!
potentially!be!provided.!

Board!Members!



$ October!
2013!

November!
2013!

Began!having!discussions!
with!Victory!Education!
Partners!to!discuss!services!
that!would!potentially!be!
provided.!

Board!Members!

$ November!
2013!

December!
2013!

Completed!more!inZdepth!
research!about!all!EMOs!
that!were!contacted.!
Compared!EMOs!based!on!
the!research!

Board!Members!

$ January!17,!
2013!

January!
17,2013!

Selected!Victory!Education!
Partners!as!a!service!
provider!for!
Finance/Accounting!and!
Human!Resources.!!

Board!Members!

Facilities$ ! ! ! !

$ 8/27/12! 3/7/13! Identify!Possible!Location!
of!School!

Board!Members!

! 3/7/13! 3/7/13! Meet!with!Representative!
from!IFF!to!discuss!funding!!

Ayana!WilsonZColes!and!Tara!Doss!

! 3/7/13! 3/31/13! Complete!walk!throughs!for!
potential!locations!

Kenneth!Taylor!

! 3/31/13! 4/20/13! Select!Site! Board!Members!

! 5/28/13! 5/28/13! Contact!IFF!for!Facility!
Planning!

Ayana!WilsonZColes,!Tara!Doss,!
Kenneth!Taylor!

! 5/28/13! 5/31/13! Apply!for!Funding!!from!IFF! Ayana!WilsonZColes,!Amia!Foston,!
Tara!Doss!

! 7/1/13! 5/1/14! Construction!of!Facilities! Kenneth!Taylor!and!IFF!!

Student$
Information$
Systems$

! ! ! !

$ 2/20/13! 3/14/13! Research!and!Identify!SIS!
system!that!will!be!used!

Board!Members!

$ 6/1/14! 6/30/14! Purchase!SIS!system! Business!!Manager!

Staffing$ ! ! ! !

School$Leadership$
Team$$

! ! ! !



$ November!
2011!

December!
2011!

Identify!School!Leadership!
Positions!

Board!Members!

$ December!
2011!

December!
2011!

Identify!School!!Leadership!
Team!!

Board!Members!

$ 1/15/14! ! Principal!Start!Date! !

Business$Manager$ ! ! ! !

$ 1/15/14! 2/15/14! Create!and!post!job!
description!

Board!Members!

$ 2/10/14! 2/20/14! Begin!interview!process! Board!Members!&!School!
Leadership!Team!

$ 2/25/14! ! Extend!job!offer! Board!Members!&!School!
Leadership!Team!!

$ 3/1/14! ! Business!Manager!Start!
Date!

!

Teachers$ ! ! ! !

$ 1/15/14! 06/1/14! Create!and!post!job!
descriptions!

School!Leadership!
Team!

$ 1/15/14! 5/30/14! Attend!job!fairs!and!market!
jobs!through!partnerships!

School!Leadership!
Team!

$ 5/30/14! 6/15/14! Begin!interview!process! Board!Members!&!School!
Leadership!Team!

$ 6/20/14! 6/25/14! Extend!job!offers! Board!Members!&!School!
Leadership!Team!

$ 7/21/13! 8/1/14! Professional!Development!
and!Orientation!!

School!Leadership!
Team!

Teacher$Aides$
(Paraprofessionals)$

! ! ! !

$ 1/15/14! 6/1/14! Create!and!post!job!
descriptions!

School!Leadership!Team!

$ 5/30/14! 6/15/14! Begin!interview!process! Board!Members!&!School!
Leadership!Team!



$
$

6/20/14! 6/25/14! Extend!job!offers! Board!Members!&!School!
Leadership!Team!

$ 7/21/13! 8/1/14! Professional!Development!
and!Orientation!!

School!Leadership!
Team!

Custodians$ ! ! ! !

$ 1/15/14! 6/1/14! Create!and!post!job!
descriptions!

School!Leadership!Team!

$ 5/30/14! 6/15/14! Begin!interview!process! Board!Members!&!School!
Leadership!Team!

$ 6/20/14! 6/25/14! Extend!job!offers! Board!Members!&!School!
Leadership!Team!

$ 7/1/14! ! Start!Date! !
!

Operations$ ! ! ! !

$ Immediately!
upon!

approval!

! Complete!Charter!School!
Check!List:!
http://www.in.gov/icsb/file
s/ICSB_StartUp_Manual_M
ay_2012.pdf!!

Board!Members!

$ 1/1/14! 1/15/14! Establish!payroll!system! Victory!Education!Partners!

$ 5/1/14! 6/1/14! Purchase!classroom!
furniture!

Business!Manager!

$ 5/1/14! 6/1/14! Purchase!textbooks! Business!Manager!

$ 5/1/14! 6/1/14! Purchase!instructional!
supplies!

Business!Manager!

$ 5/1/14! 6/1/14! Technology!! Business!Manager!

$ 5/1/14! 6/1/14! Finalize!food!service!
contracts!

Business!Manager!

$ 5/1/14! 6/1/14! Finalize!transportation!
contracts!

Business!Manager!



!

$ 2/1/14! 3/1/14! Create!staff!handbook! Principal!

$ 2/1/14! 3/1/14! Create!student!handbook! Principal!!

$ 2/1/14! 3/1/14! Create!school!safety!plan! Principal!

Recruitment/Enroll
ment$

! ! ! !

$ 8/01/13! 1/01/14! Work!with!community!
partners!to!begin!
marketing!campaign!

Board!Members!

$ 1/15/14! 3/1/14! Hold!information!sessions!
for!interested!families.!
Distribute!PreZEnrollment!
Interest!Forms!

Board!Members!

$ 3/01/14! 6/30/14! Begin!Accepting!
Applications!

School!Leadership!Team!

$ 7/15/14! 7/15/14! Lottery!(If!needed)! School!Leadership!Team!

$ 7/21/14! 7/22/14! Parent!Orientation!
Meetings!

School!Leadership!
Team!

$ 8/4/14! 8/4/14! First!Day!of!school! School!Leadership!
Team!

Before$and$After$
school$Care$

! ! ! !

$ 01/01/14! 3/01/14! Research!available!options.!
Engage!in!exploratory!
conversations!

School!Principal!

$ 6/1/14! 6/1/14! Enter!into!a!partnership! School!Principal!



Attachment)18)–)Insurance))
!
The!Promise!Academy!will!be!able!to!receive!coverage!from!WRM!America.!The!estimate!for!this!
coverage!is!outlined!below:!
!
General!Liability:!!$10,000!
Student!Accident:!!$1,900!
Workers!Compensation:!!$18,000!
Hired!&!NonMOwned!Auto!only:!!$100!
Umbrella!&!Excess!Liability:!!$5,000!
!
TOTAL:!!$35,000(Excluding!Property!coverage)!



Position Description
Number of Staff 

Per Position
Average Salary for 

the Position Total Salary
Kindergarten Teacher 3 44,217                       132,651                     
First Grade Teacher 3 44,217                       132,651                     
Second Grade Teacher 3 44,217                       132,651                     
Third Grade Teacher 2 44,217                       88,434                       
Fourth Grade Teacher 2 44,217                       88,434                       
Fifth Grade Teacher 2 44,217                       88,434                       
Sixth Grade Teacher 0 44,217                       -                            
English/Language Arts Teacher (7/8th grades) 0 44,217                       -                            
Social Studies Teacher (7/8th grades) 0 44,217                       -                            
Science Teacher (7/8th grades) 0 44,217                       -                            
Math Teacher (7/8th grades) 0 44,217                       -                            
ELL Teacher 1.5 44,217                       66,326                       
Foreign Language Teacher 1 44,217                       44,217                       
Special Education Teacher 2 44,217                       88,434                       
Physical Education Teacher 1 44,217                       44,217                       
Art Teacher 1 44,217                       44,217                       
Assistant Principal 1 57,222                       57,222                       
Instructional Coach 1 44,217                       44,217                       
Classroom Parapros 4 11,965                       47,858                       
Leader/Principal 1 78,030                       78,030                       
Office Manager 1 52,020                       52,020                       
FT Custodian 1 27,050                       27,050                       
PT Custodian 1 13,858                       13,858                       
PT Food Service Aide 0 13,858                       -                            
Office Secretary 1 27,050                       27,050                       

-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            

TOTAL 1,297,972                  

Expected Charter School Staffing Needs -- Year 3

Please fill in the expected positions along with salary and benefit estimates. Insert rows as needed. Be certain to include all Administrative Staff positions, 
in addition to Teachers and positions such as Paraprofessional, Teaching Assistant, Counselor, Therapist, Nurse, etc. as may be appropriate for your 

school model.

Benefits Assumptions - Please describe how you calculated your benefits and what is included below



Benefits and Payroll 
Taxes

TOTAL Salary and 
Benefits

29,183                       161,834                     
29,183                       161,834                     
29,183                       161,834                     
19,455                       107,889                     
19,455                       107,889                     
19,455                       107,889                     

-                            -                            
-                            -                            
-                            -                            
-                            -                            
-                            -                            

14,592                       80,917                       
9,728                         53,945                       

19,455                       107,889                     
9,728                         53,945                       
9,728                         53,945                       

12,589                       69,811                       
9,728                         53,945                       
5,264                         53,123                       

17,167                       95,197                       
11,444                       63,464                       
5,951                         33,001                       
1,524                         15,383                       

-                            -                            
5,951                         33,001                       

-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            
-                            

278,765                     1,576,737                  

Expected Charter School Staffing Needs -- Year 3

Please fill in the expected positions along with salary and benefit estimates. Insert rows as needed. Be certain to include all Administrative Staff positions, 
in addition to Teachers and positions such as Paraprofessional, Teaching Assistant, Counselor, Therapist, Nurse, etc. as may be appropriate for your 

school model.

Benefits Assumptions - Please describe how you calculated your benefits and what is included below









 Attachment 20 – TPA Budget Narrative  
 
The Promise Academy (TPA)’s  financial  plan is based on a conservative estimate of revenues 
with a balancing presentation of expenditures to ensure that TPA operates safely and provides 
a quality educational program, but maintains fiscal balance. Per pupil was calculated at $7,300 
and multiplied by the projected enrollments for each of the first five years of operation to 
determine the estimated total Basic Grant allocations for each year. TPA’s per pupil assumption 
was  based  on  Indianapolis  Public  School  District’s  2011-2012 per pupil grant. Please note that 
TPA factored in 3-4% annual attrition in our Basic Grant population. 
 
Minimum grant revenues, based on similarly sized schools, were calculated and included in the 
areas of Title I, Food Services, and Special Education. Combining the estimated Basic Grant 
allocation, the estimated grant revenues, and federal reimbursements for breakfast and lunch, 
results in the total Revenue Estimate for Year 1 of $2,398,093. Estimated revenue is greater in 
Year 1 due to anticipated start-up monies. Estimated revenue decreases slightly in Year 2, then 
increases each subsequent year in relation to the estimated student population growth. 
 
Expenditures are maintained at a level to provide a safe, academically successful program while 
ensuring that the school is fiscally sustainable. By far, the largest expenditure is for personnel at 
$1,051,203 or 48% of expended funds in Year 1. This includes the salary and benefit costs for: 

 1 School Leader 
 1 Assistant Principal  
 1 Business Manager 
 1 PT Office Secretary  
 9 Grade Level Teachers 
 5 Additional Teachers (Special Education, ELL, Foreign Language, PE, Art) 
 1 Instructional Coach  
 2 Classroom Paraprofessionals 
 1.5 Custodians 

 
The remaining first year expenditures include: 

 $246,775 (11.2%) for Instructional Supplies and Resources  
 $21,125 (1%) for Support Supplies and Resources  
 $1,800 (<1%) for Board Expenses 
 $344,875 (15.6%) for Purchased or Contract Services (Professional Development, some 

Special Education services, legal, audit and insurance costs, technology and telephone 
costs, and food services) 

 $367,076 (16.6%) for Facilities (rent, cleaning, maintenance and furniture)   
 $171,516 (7.8%) for Other Expenditures (CMO/ESP Fee1, Indiana Charter School Board 

Fees, and contingency) 
                                                           
1 Please note that Victory Education Partners will not be charging a CMO/ESP fee as Victory will be providing back 
office support services only. However, since ICSB requested that TPA submit an Experience Operator application 
with Victory, we have included the contracted Finance/Accounting and HR services in this line item.  



 
The budgets for Years 2 through 5 are similar, with adjustments made to accommodate the 
needs of a growing population of students, both in numbers and in grade levels spanned. Please 
note that the carryover amount is higher in Year 1 than in Years 2 and 3. This is due to the fact 
that in Year 2, we are significantly building  out  TPA’s  staff  team.   Please note also that all 
textbooks for Year 2 are being pre-purchased in Year 1, so that we can supplement salaries in 
Year 2. 
 
TPA has budgeted to hire the Principal and the Business Manager in the pre-opening year (Year 
0). Hiring the Principal and Business Manager in the spring before the school opens will enable 
us to put operational systems into place and ensure that we are prepared to train teachers and 
implement the academic program from Day 1. The Board of Directors will aggressively pursue 
the Walton Family Foundation grant as well as the Public Charter Schools Program Federal 
Grant to support Year 0 expenditures.  If  we  do  not  receive  these  grants,  TPA’s  contingency  plan  
is to apply for a line of credit or a loan from a local business or partner.  We have already begun 
discussing this with possible lenders. In the unlikely event that no pre-opening funds are 
obtained, the activities outlined in the Year 0 budget will instead begin July 1, 2014. 
 
The overall philosophy regarding budget and finance is to provide adequate funds for the 
school to be operated in a safe and secure manner and to ensure that the school's educational 
mission is being supported and attained. Attention must be paid to the bottom line to ensure 
that TPA’s expenditures do not exceed the resources available to the school. Deficit spending 
will not be allowed to occur. If enrollment projections are not made and revenues are short, 
projected expenditures will need to be reduced to compensate for the revenue shortfall. Those 
reductions may include any or all of the following: levels of staffing, salary adjustments, 
purchase of supplies and materials, or other areas. Every effort will be made to balance 
expenditures with revenues. 
 
TPA’s  Board  of  Trustees, working with the Principal, will develop an annual budget each spring 
to support operations in the following school year. TPA’s  Finance/Accounting  service  provider 
will assist with this process. TPA’s  Board will ensure that the projected revenues for any given 
year are adequate to cover projected expenditures for the year. 
 
Once the budget has been developed and implemented, a first review and adjustment will take 
place shortly after the fall student count. If there are major enrollment discrepancies in either 
direction, expenditure adjustments will be made as quickly as possible. A revised budget will be 
adopted to reflect the fiscal reality of the school as well as the programmatic needs. A second 
budget revision may be made during the second semester, if necessary. 
 
Every effort will be made to put TPA’s resources to use to support the educational mission of 
the school. That means primary focuses will center on the provision of trained instructional 
staff, adequate professional development to allow the staff to maintain its currency and to 
develop its own knowledge base, quality materials and supplies so that students have the 
resources they need to learn, and adequate instruction time to allow learning to take place. 



Resources will also be devoted to housing the students in a safe environment and to safely 
meet the transportation needs of the student population. Other cost areas will be addressed as 
required. 
 
In short, the focus is on the academic development of the students in a culturally relevant 
environment. Extreme efforts will be made to obtain additional funding through competitive 
grants and sponsor donations. The availability of such funds will allow TPA to expand its 
offerings, to provide additional opportunities and experiences to students, and to enhance the 
overall learning environment. 
 
However, competitive grants and philanthropic donations cannot be counted on to sustain the 
basic operations required for the school. For that reason, the five year budgets developed for 
TPA allow the natural growth in student population to occur as grade levels are added and to 
support the basic program for the school. Additional opportunities will be forthcoming for the 
students as grant monies and philanthropic donations become actualities. 
 
Overall, TPA’s  Board will carefully watch two bottom lines -- (1) the fiscal condition of the 
school and (2) the academic growth of its students. 



Attachment)21)
Victory)Education)Partners)Portfolio)Summary

School&Name
City
School&Contact&Information
Year&Opened
Victory&Contract&Year
Contact&Information

Total&#&of&Students 517
Grade&Levels&Served KC8

Demographics
%&Eligible&for&FRPL 69.4%
English&Language&Learners 11.0%
Special&Education 7.0%
Black 10.1%
Hispanic 65.6%
Asian& 4.4%
White 13.0%
Other 6.9%

State)Assessment)Data
2011C2012 2010C2011 2009C2010 2008C2009 2007C2008

ISAT&Reading&C&Grade&3 94.1% 95.1% 76.1% 60.0% 83.3%
ISAT&Reading&C&Grade&4 96.4% 91.7% 64.2% 71.4% 55.6%
ISAT&Reading&C&Grade&5 84.2% 71.4% 69.8% 69.2% N/A
ISAT&Reading&C&Grade&6 84.9% 94.1% 81.5% N/A N/A
ISAT&Reading&C&Grade&7 90.0% 88.5% N/A N/A N/A
ISAT&Reading&C&Grade&8 81.8% N/A N/A N/A N/A
ISAT)Reading)?)School)Average 88.6% 88.2% 72.9% 66.9% 69.5%
ISAT&Math&C&Grade&3 96.5% 100.0% 91.3% 78.2% 78.6%
ISAT&Math&C&Grade&4 100.0% 97.9% 81.1% 79.6% 59.3%
ISAT&Math&C&Grade&5 85.7% 96.4% 81.1% 80.8% N/A
ISAT&Math&C&Grade&6 96.2% 94.1% 81.5% N/A N/A
ISAT&Math&C&Grade&7 95.0% 92.0% N/A N/A N/A

General)

Enrollment

Chicago&International&Charter&School&C&Irving&Park&
Chicago,&IL
3820&North&Spalding&Avenue,&Chicago,&Illinois&&60618
2007
2007
(773)&433C5000



Attachment)21)
Victory)Education)Partners)Portfolio)Summary

ISAT&Math&C&Grade&8 77.3% N/A N/A N/A N/A
ISAT)Math)?)School)Average 91.8% 96.1% 81.6% 79.5% 69.0%

2011C2012 2010C2011 2009C2010
ValueCAdded&Results:&Reading&C&Grade&4 0.9 1.7 C0.1
ValueCAdded&Results:&Reading&C&Grade&5 C0.9 0.1 1.4
ValueCAdded&Results:&Reading&C&Grade&6 0.2 2.1 C0.8
ValueCAdded&Results:&Reading&C&Grade&7 C0.7 0.7 N/A
ValueCAdded&Results:&Reading&C&Grade&8 C1.6 N/A N/A
Value?Added)Results:)Reading)?)School)Level ?0.4 1.2 0.2
ValueCAdded&Results:&Math&C&Grade&4 1.3 2.5 0.5
ValueCAdded&Results:&Math&C&Grade&5 C0.5 1.7 0.6
ValueCAdded&Results:&Math&C&Grade&6 0.0 1.6 0.5
ValueCAdded&Results:&Math&C&Grade&7 0.3 0.5 N/A
ValueCAdded&Results:&Math&C&Grade&8 C1.1 N/A N/A
Value?Added)Results:)Math)?)School)Level 0.0 1.6 0.5

*please&note&that&data&is&
only&availabe&for&past&3&
years.

Value)Added)Results)(based)on)the)state's)value?added)model))*



The Promise Academy 
Attachment 22 

 
1. For all schools operating in the State of Indiana, provide the following as Attachment 22: 

(a) the last three years of audited financial statements for the school; and (b) the most 
recent internal financial statements including balance sheets and income statements (at 
least through the end of June 2011) for the organization and any related business entities. 
Be sure that the school level, ESP/CMO level, and the overall operations are distinctly 
represented. NOTE: There is no page limit for this attachment. 

 
N/A – Victory Education Partners does not operate any schools in the State of 
Indiana. 
 













































































































The Promise Academy 
Attachment 24 Litigation Document 

 
Identify any current or past litigation, including arbitration proceedings, by 
school, that has involved the organization or any charter schools it operates.  
Provide the following as Attachment 24: summary of the following 
information: (a) the demand, (b) any response to the demand, and (c) the 
results of the arbitration or litigation. NOTE: Limit attachment to ten (10) 
pages. 
 
Victory has worked with more than two dozen charter schools any have never been 
sued by any client. 
 
 


