Exhibit B

Proposal Overview

The applicant group’s designated representative will serve as the contact for all communications, interviews, and
notices from the ICSB regarding the submitted application.

IMPORTANT NOTE: The full application, including this form, will be posted on the ICSB website. Applicants are
advised that local community members, including members of the media, may contact the designated representative
for questions about the proposed school(s).

Name of proposed Charter School: Athlos Academy of Indiana

Proposed Charter School location:* Southeastern Marion COUﬂty

*Please indicate the city/town and, if known, potential address or neighborhood of the school location. Virtual operators should
indicate the relevant geographies the operator intends to serve.

School district of proposed location: Perry-Meridian, Beech Grove, Franklin, IPS

Legal name of group applying for Charter: Athlos Academy of Indiana, LLC

Designated representative: Ashley Gibson

Contact Information (Phone & Email):

812.396.9414; agibson@collegeboard.org

Planned opening year for the school: 2019

Model or focus of proposed school: :
(e.q., arts, college prep, dual-language, etc.) AtthS three'plllar mOdeI

Proposed Grade Levels and Student Enrollment

Indicate the grade levels the school intends to serve. Specify both the planned and maximum number of enrolled
students by grade level for each year.

Academic Year Grade Levels Student Enrollment (Planned/Maximum)
Year 1 K-8 1220
Year 2 K-8 1220
Year 3 K-8 1220
Year 4 K-8 1220
Year 5 K-8 1220
At Capacity K-8 1220

Target student population (if any):




Will an application for the same charter school be submitted to another authorizer in the near future?

Yes (] No [H]

If yes, identify the authorizer(s}:

Planned submission date(s):

Please list the number of previous submissions (including withdrawn submissions) for request to authorize
any charter school(s) over the past five years, as required under IC § 20-24-3-4. Include the following
information:

Authorizer(s):

Submission date(s):

For Experienced Operator Applications:

Does the school expect to contract or partner with an ESP or other organization for Charter School
management/operation? Yes M No O

If Yes, please provide the following information:

Identify the ESP or partner organization. Ath IOS Academ ieS

Is Charter School proposing to replicate a proven school model? Yes M No O

If yes, provide the name and location of at least
one school where the model is in use.

Athlos Academy of Utah, Herriman, UT

If the applicant or its ESP or other partner organization currently operates one (1) or more Charter Schools
within or without Indiana, please provide the name(s) and phone number(s) of the authorizer(s) for the
existing Charter Schools:

Signature of Applicant’s Designated Representative

Dol 1o [

Signature U Date
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Executive Summary

Mission and Vision

Athlos Academy of Indiana's (AAl) mission is to provide a high-quality K-8 educational model based on
Athlos Academies (ESP) three foundational pillars of Prepared Mind, Performance Character, and
Healthy Body for students and families in Southeastern Marion County. The vision of the school is to
foster students who will be prepared to embrace all challenges in life and who have developed critical
thinking and problem-solving skills while achieving academic success. AAl believes that children have the
best opportunity for success in college, career, and life when they are supported by high-quality
programs in the three interconnected pillar areas.

The goal of AAl is to live the mission and vision every day on campus and in the community being
served. The school's culture celebrates high academic achievement, fosters individual growth in
wellness and Performance Character, and promotes regular family engagement. AAl’s goal is for
students to understand the importance of being lifelong learners, who value wellness in all aspects of
his/her life, and who have strong social-emotional learning skills. AAl's students will graduate from their
K-8 experience ready to become courageous, humble leaders who contribute to a better society and
inspire others daily to live fulfilling, healthy, and successful lives. Further, the families and communities
that AAI serves will be able to build upon and emulate the outcomes of the mission and vision in their
lives as well.

AAI will be a K-8 school opening in the fall of 2019. Athlos Academies (ESP) will support AAl in its
academics, marketing, governance, and facility development. Only once the school is established and
has demonstrated consistent academic and operational success will AAl work with the Indiana Charter
School Board (ICSB) and Athlos Academies (ESP) to consider replication or expansion opportunities.

Educational Need and Target Population

AAI chose Southeastern Marion County to provide another educational option for families in the area.
AAIl will be open to all students, yet specifically aims to serve students and families in Perry Township,
Center Township, Beech Grove, and Franklin Township. With the opening date of the 2019-2020 school
year, the founding board of AAI will take the opportunity to work with its partner (Athlos Academies)
and authorizer (Indiana Charter School Board) to review site options and select the most impactful
geographic location for the school to serve this region of Indianapolis.

Families in center township have several school choice options from which to choose, while families
residing in the county’s outer townships have fewer options. Further, as growth continues in Southeast
Marion County, families will be looking for more educational choices. AAl aims to attract families
residing in suburbs of Indianapolis and in southern IPS as part of its recruitment plan. Families in the
suburbs are increasingly finding affordable housing in these areas yet work in Indianapolis, and thus will
be attracted to the model and may choose to enroll their children at AAI. Recruitment and enroliment
areas will also extend to surrounding communities outside of Indianapolis. The surrounding area schools
in Perry Township, Franklin Township, Indianapolis Public Schools (IPS), and Beech Grove have mixed
academic success. Outside of IPS boundaries, the only schools of choice are parochial options. AAI will
provide a public school of choice to this area. AAl aims to offer families from each of these school
districts a high-quality, innovative option through which to ensure their children are healthy, balanced,
and academically prepared for high school and post-secondary success.
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By locating near multiple districts, AAl will be able to enroll students from the surrounding townships
and schools of all kinds. Athlos will be able to attract families not just because of strong academic results
but because AAI does promise to produce students who are well-prepared 21° century thinkers and
who can contribute to their community in diverse ways. The school believes that part of its success in
academics can only be achieved through a commitment to wellness and character as part of its holistic
approach to preparing students to be the best they can be. AAIl will be able to draw students from
schools such as those demonstrated in the chart below that have had different student achievement
results. The chart includes schools from Beech Grove, Franklin Township, IPS, and Perry Meridian and
represents a variety of school types to demonstrate AAl's knowledge of the community being served.
The information below is from the Indiana Department of Education’s (IDOE) Compass School: and
Corporation Data. Enrollment and grade level comes from the 2016-17 school year and the achievement
data is from the 2015-16 school year due to the most recent data not being available publicly.

School Name and District or Grades Served and | Report Card ISTEP Student ISTEP Student

Type Location Enrollment Letter Grade Performance on Performance on
Mathematics vs. English language
State Average arts vs. State

Average

Central Elementary | Beech Grove 2-3 C 50.4% vs. 60.5% 60.2% vs. 67.4%

School (Traditional) 478 students

Lillie Idella Kitley Franklin PK-5 D 61.4% vs. 60.5% 68.2% vs. 67.4%

Elementary School 1,154 students

(Traditional)

South Creek Franklin KG-5 C 73.3% vs. 60.5% 78.2% vs. 67.4%

Elementary School 444 students

(Traditional)

Southeast Indianapolis KG-8 D 38.8% vs. 60.5% 44.7% vs. 67.4%

Neighborhood 540 students

School of

Excellence Charter
(SENSE) (Charter)

Clinton Young Perry PK-5 D 36.2% vs. 60.5% 49% vs. 67.4%
Elementary School 797 students

(Traditional)

Thompson Crossing | Franklin KG-5 C 71.2% vs. 60.5% 78.5% vs. 67.4%
Elementary School 596 students

(Traditional)

Indianapolis Indianapolis KG-12 C 49.9% vs. 60.5% 46.8% vs. 67.4%
Lighthouse Charter 902 students

School

AAl is dedicated to helping be a part of the solution regarding obesity in the community. Obesity is one of
the most pressing health concerns for children. The Surgeon General recommends children should engage
in 60 minutes of moderate activity most days of the week, yet estimates show that only 3.8 percent of
elementary schools provide daily physical education (PE).! The obesity health crisis is affecting the

! (Trost, 2009)
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community and all of Indiana. Currently, Indiana has the fifteenth highest obesity rate in the country.2AAl
will be unique because its vision is to have wellness as a focus; not just on the turf and court, but in all
aspects of the students’ lives. Healthy Body, partnered with a school-wide culture of wellness, will foster
graduates who live healthy lifestyles and are engaged citizens in their community. Studies conducted all
over the word have examined the link between physical activity and academic achievement. One study
conducted in 2006 in the United States analyzed national data from almost 12,000 adolescents to
investigate the relationship between physical activity and academic performance. The study found that
adolescents who reported either participating in school-based physical activities such as PE or
participating in sports were 20 percent more likely than their sedentary peers to earn an “A” in math or
English.? This study demonstrates that physical literacy is directly tied to academic growth. AAl’s aim is
for an intentionally integrated program where students think about their academic, social, and wellness
habits as part of their established day. Those interwoven elements of living a healthy life are understood
by students and families choosing Athlos. Understanding physical, social-emotional, and academic
literacies will produce students who are well-rounded.

Athlos Academies (ESP) has a network of fully implementing schools that AAI will work with and can
learn from. Athlos Academies (ESP) network schools each serve student populations with diverse
backgrounds. AAl welcomes the opportunity to serve students from different sub-populations locally
such as the Chin population. Facing religious persecution in Burma, the Christian Chin, (a minority in
Burma), ended up migrating to the United States and most arrived up in Indiana.? The Chin population is
an integral part to the community. One of the communities AAl would enroll students from is Perry
Township where the refugee population has increased by more than 18,000 percent in 12 years.®

AAIl would welcome students of the Chin population and the Rohingya refugees who have increasingly
begun to seek asylum in the United States. The Muslim Rohingya ethnic group of Myanmar are part of
the largest group of refugees entering the nation today. The Rohingya are from the Rakhine state but
are considered a stateless group and are now being persecuted and denied citizenship after the 1962
coup d’état.® After the coup d’état the Rohingya were forced into camps and their situation has become
dire. According to Exodus Refugee, since 2012, 140,000 Rohingya were forced into refugee camps.’ This
has spurred Rohingya to migrate and seek asylum. Between October 1, 2015 and September 15, 2016,
11,902 Rohingya refugees have arrived in the United States. Since Indiana is home to one of the largest
Burmese populations, an increasing number of Rohingya refugees are arriving in Indiana.®

One of Athlos’ network schools, Athlos Academy of St. Cloud (AASC) in Minnesota, has a large refugee
population like Perry Township in Southeast Marion County. In 2015, Minnesota welcomed more
Somalis than any other state in the United States.® AASC’s staff learned how to include the Somali
culture into the school by hosting community nights with families. The community nights at AASC have
created shared cultural learning experiences. The school has also hired staff that represent the different
student populations to help families acclimate. By hiring a diverse staff to work at the school, AASC staff

2 (The State of Obesity in Indiana, n.d.)

3 (Trost, 2009)

4 (Hussein, From Burmese to American: Profiles in assimilation, 2017)
5 (Perry Township Refugee Population)

6 (Hussein, 2017)

7 (A new wave of Burmese find refuge in Indiana)

8 (Hussein, 2017)

% (Almond, 2017)

3|Page



has learned how to best instruct and create relationships with Somali refugee students. AAI will have
knowledge of how to serve the community through its partnership with Athlos Academies (ESP) and the
school will include different subpopulations (including refugee populations) as part of its commitment to
serving the community.

Community Engagement

AAl’s board wants to provide a unique model to families in the communities of Southeastern Marion
County. The members of the founding board are committed to this area because the majority live and
work there, know the challenges of the community, and want to meet its needs and improve outcomes
for students. The board is committed to the Athlos mission and wants to provide the families in their
community with a high-quality education option. To achieve the mission of serving the community,
partnerships for AAl are imperative to the success of the school. School is more than learning the basics;
it’s about learning lifelong skills for a successful future, and working with others in the community to
support that belief will positively contribute to the achievement and growth of AAl’s students. Greater
detail of the identified partnerships, process of identifying partners, and plan to continue pursuit of
partnerships is explained in Section II: School Design in the Community Resource section. The AAl board
has been building relationships with local elected officials, surrounding area superintendents,
community members, support organizations, and beginning efforts on the school website’s interest list
and Facebook page. With a 2019 opening, the board is confident that holistic community support will be
in place to support the program, the students, and the families being served.

Education Plan/School Design

AAl's use of the three Pillars of Performance - Prepared Mind, Healthy Body, and Performance Character
- will support the success of young people in our school. AAl will work with Athlos Academies (ESP) to
use its best practices from its other fully implementing schools to assist with the startup and operation
of the school. The overview in this section is described in greater depth throughout the body of the
application.

Prepared Mind

The Prepared Mind pillar is an array of curricula chosen by educational experts that best fits the
strategies and instructional practices for AAl. The pillar includes research-based academic curricula and
instructional strategies designed by the Athlos Academies (ESP) staff to help Athlos students succeed.
Teachers will support students and foster their growth to become self-motivated learners. The
complementary relationship of the instructional methods will ensure students receive high-level
instruction that can then be applied to all aspects of their life.

Healthy Body

The Healthy Body pillar is a scientifically designed program of age-appropriate movement lessons and is
part of AAl's dedication to a school-wide culture of wellness. All students will have diverse opportunities
to build athletic, nutritional, and wellness habits essential to living a healthy life. This pillar is designed to
build confidence, long-term athleticism and wellness habits, and a sense of team, while physically
activating the brain in ways that research proves will lead to greater academic achievement. The science
behind this pillar is further explained in the body of the application.

Performance Character

The Performance Character pillar was inspired by research from Angela Duckworth, Paul Tough, Carol
Dweck, and Martin Seligman to be the basis and foundation to school culture at AAI. The program
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promotes 12 traits that are vital to success in college, career, and life. The 12 Performance Character
traits are described in greater detail in the body of the application. Promoting these traits will help
students embrace both success and failure by developing the humility to learn from their mistakes and
the courage to take risks. The traits were chosen because they will help students be more successful
with intellectual talent or educational attainment as they build a person's social and emotional capacity
to develop strong, healthy relationships and persevere through challenges.

The Performance Character traits were designed to be implemented in all aspects of schooling. Every
morning students will participate in morning huddles focused on traits and teachers will incorporate the
traits into lesson plans to cultivate students’ social-emotional learning skills. Students are exposed to
intentional Performance Character experiences built into the Healthy Body athletic curriculum. The
Performance Character pillar recognizes the deep connection between certain character traits and
success. At Athlos schools the development of Performance Character is integrated into every learning
opportunity, allowing students to experience this connection first hand. Traits like grit, curiosity, social
intelligence, and integrity become a lens through which students view their learning as about more than
grades, but as learning for life.

Governance and Leadership
A strong governing board for a charter school consists of a diverse group of community leaders who are:

1. Committed to the mission and vision of the school and the success of the students and families
being served.

2. Committed to a growth mindset to govern the school in a way that is fruitful for the development of
AAl to fit the needs of the community and continue to grow the academic and social elements of the
community through the school model’s impact.

3. Committed to maintaining a governing board of 5-7 members with diverse skillsets in the areas of
governance/ethics, community relations, finance, business/start-up, education, and legal.

AAl's partnership with Athlos Academies (ESP) is a critical component of school success. Although
leadership for AAIl for a 2019 opening has not yet been chosen, there is a clear plan driving the selection
of the school leader and leadership team. The chosen leadership team will have not only a strong history
of student achievement, but also a compelling interest in developing the three pillar model at AAI. The
plan will lead to finding a school leader who embodies the Athlos model and understands the needs of
the community being served.

The current founding board is described more thoroughly in Section I: Evidence of Capacity. The
organizational chart for AAl can be seen in Attachment 14 of this application. The school’s organizational
charter shows the relationship between the authorizer, governing board, school leadership, and the ESP.
Attachment 14 shows that the governing board is accountable to the authorizer through their work
governing the school and ESP. The school leader and the ESP have a clear reporting structure to the
governing board for the life of the school. To support the three pillar model, the ESP and school leader
are also beholden to each other to support the development and success of the school through
implementation of the model and management of the day-to-day operations. This structure is a delicate
balance that allows the leadership and ESP to support management of the school and the board to
govern the needs/outcomes of the school.
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Section I: Evidence of Capacity

Applicant Group
The members of the governing board (shown below) have been the most pivotal piece to bring this
application and charter to life. Their dedication and grit is unparalleled.

The board chair, Ashley Gibson, is currently the director of policy with The College Board. She holds her
1.D. from Indiana University’s McKinney School of Law and holds a degree in Public Relations. She has
worked in educational policy with legislative teams for Mike Pence, Tony Bennett, and Mitch Daniels.
She is a go-getter who has significantly contributed both professionally, and personally, to the most
pivotal eras of education reform initiatives in Indiana. Ashley is a connector, a doer, a strategist, an
innovator, and a strong leader for the governing board.

The vice chair, Elsie Owolo, is currently the policy manager for Indiana with Teach Plus. Elsie is a strong
leader and brings a strong educator voice to the board. Elsie has her Master’s in Public Administration
and a degree in Legal Professions and Studies. Her work in education has taken her through teaching
experience, policy and reform work in D.C., a diverse set of experiences as a practitioner and policy
person in Texas, and has worked extensively with charters in California. She is passionate about what is
best for children everywhere and will do everything it takes to provide them the best educational
opportunities. Her commitment to the Athlos model, her passion for social justice and equitable
education opportunities for all, and her rich understanding of putting theory into practice, brings great
strength to the board in a leadership role.

The board treasurer, Chad Timmerman, is currently the vice president of Ascend Indiana. He spends his
professional day connecting, developing, and implementing partnerships that create educational
opportunities and workforce solutions. He is passionate about Athlos because it supports a well-
rounded student to be a healthy, high-performing citizen of their community. Chad has his J.D. from
Indiana University’s McKinney School of Law, a bachelor in arts in Political Science and History, and an
M.P.A. focusing on public policy, political science, public finance, and economic development. Chad has
worked with the Indiana House of Representatives, the Indiana State Budget Agency, and served as the
Director of Education Policy for the Governor’s Office. His passion and experience in school finance and
economic development make him an amazing asset to the AAl board.

The board secretary, Dr. Julie Schmalz, is currently an anesthesiologist at Community South in
Greenwood. She has a reputation for being a lifelong learner and is currently enrolled in her MBA
program to pursue work in a private practice focused on integrative medicine. She has her M.D. and has
furthered her medical profession by completing a degree in Integrative Health from Arizona State
University. This program is her passion to bring a more holistic approach to informative and
preventative healthcare, especially in the community where the school is proposed to locate. Her belief
in the Athlos model stems from her passion for supporting community members to learn and advocate
for their own health and wellness. She sees Athlos as a solution for both the physical and social-
emotional components of this approach to self-care.

Board member, Steve Sorrel, is an excellent strength with his entrepreneurial and finance skills. Steve
has worked for large corporate firms, has pursued his own successful start-ups, and is currently running
Cherry Tree Dental, LLC. He is a passionate individual with a mind for strategy and innovation. He is a
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true problem-solver and community engager who will provide the school with incredible support during
launch and with long-term innovative needs as issues arise during the life of the school.

Charlie Schlegel, education consultant, has assisted the board through the application process and is a
strong believer in the Athlos model. Charlie has gotten to know staff at the ESP personally over several
months and has chosen to support the AAl board in their pursuit for a charter. Charlie is a connector, a
strong voice in education practice and operations, and has helped the board to continue their
relationship building in the area proposed to be served. Charlie is an asset to this process and the board
is very grateful for his service to bring AAl to life.

Applicant Group Resumes: see Attachment 1.

Governing Board

Board Member Information Forms: see Attachment 2.

Board Member Current Job Board Skills Sets Role on the Board
Director of Global Policy ,
Ashley Gibson and External Relations, ﬁﬁ | Chair
The College Board ;. p
Elsie Owolo fEfieyiicndgses gﬁg 4 Vice Chair
Teﬂch PIUS .
Anesthesiologist,
Dr. Julie Schmalz Community South Secretary
(Greenwood)
X Vice President, m ,
Chad Timmerman Ascond Indiana . @ @ @ Treasurer
Founder,
Sevnsonel Cherry Tree Dental, LLC @ O @ Member

i ® © @ @ @

Education/ Finance Governance/ Business/ Legal Community
Administration Ethics Start-up Experience Engagement

The board will consist of 5-7 core members with a board capacity of up to 13 members. The governing
board’s primary responsibility is to provide effective governance and oversight to the school, and to hold
the school accountable to the promises outlined in the charter in compliance with state law and the
authorizer. The core roles of the board’s governance will be to oversee financials, ensure compliance,
oversee leadership and organizational health, monitor academic success, and make governing decisions
that support the mission and vision of the school. Both the school leader and ESP report directly to the
governing board during regularly scheduled board meetings.
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The board may also have advisory members or parent advisory members as the needs of AAl develop.
One advisory group to be formed is the wellness committee. This group will advise the health and
wellness program at the school including the food being served, programs being implemented to
support wellness initiatives, and any related initiatives to the Healthy Body pillar or National School
Lunch Program requirements. This group will consist of the lead athletic coach, a member of school
leadership, the board chair, and parents. Another advisory group will be the recruitment team who will
work with the community relations committee to manage and implement all recruitment efforts in
coordination with the ESP’s school operations team, specifically the student recruitment coordinator.

The board has committees in the following areas: finance, academics, facilities, and community relations
committee. The finance committee’s mission is to govern the financial health of the organization and
the decisions being made therein. The academic committee’s mission is to monitor student academic
progress and assessment data; their role is not to prescribe curricula or instructional strategies, but to
work with leadership and the ESP to review, monitor, and update the board on any applicable
compliance issues. The facility committee’s mission is to review and govern each step of the facility
project through initial construction and into the life of the school. This work includes, but is not limited
to, working with the Athlos construction manager, reviewing site plan/floor plan/timeline of decisions,
reviewing furniture/colors/delivery timelines, reviewing the technology infrastructure plan with Athlos
construction manager, and monitoring inspection reviews. The mission of the community relations
committee is to oversee the impact and implementation of community partnerships, to continue
outreach for the school, to review and monitor plans for continued community engagement, and to
review and monitor progress for all recruitment efforts for the school.

Procedures

AAl’s board has regularly scheduled board meetings at least monthly. The start-up and founding board
commitment is more intensive to build relationships and partnerships to support the school upon
approval and launch. The board has, and will continue to, receive training from the ESP about their
program model, implementation practices, assessment practices, and network learning to support the
board’s ability to govern the model well. The board will also receive more extensive governance training
from Board on Track as both a start-up board and continuously as a governing board after launch.
Continued training with the ESP is also a priority for the board during the annual Summer Institute at
Athlos Academies (ESP) headquarters with other network boards, leadership, and staff. There will be an
annual board evaluation that includes both self-reflective evaluation, school leadership evaluation, and
ESP services evaluation. This process is meant to identify needs of the board as they plan for the next
year. All policies will be developed and voted upon during the zero year, and will continue to be refined
(with any changes voted upon by the board) as needed during the life of the school. The board’s annual
calendar will delineate priorities for each monthly board meeting. Each meeting, and associated agendas
and minutes, will be posted on the school’s website and in a public location in accordance with law.
Sample agendas, governance calendars, and committee calendars can be seen in Attachment 3.

Grievance Process

Athlos Academy of Indiana (AAl) recognizes the rights of parents and students, as well as staff and
community members, to file a formal grievance in cases where traditional methods of communication
have failed to resolve an issue. Grievances should first be expressed at the local level through direct
communication between the complainant and the person most capable of resolving the issue (a teacher,
staff member, or administrator). If an issue is not satisfactorily resolved through direct communication,
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the issue may be elevated to the attention of school administration by scheduling a meeting with the
school leader or designee through the front office.

If a resolution cannot be reached between the complainant and the school leader, the complainant may
file a formal grievance, using a form provided by the school. Grievance forms should be submitted to the
school’s office within 30 days from the incident that resulted in the grievance. The school leader should
readdress the situation and send a written decision to the complainant within five working days. If the
complainant is not satisfied with the administrative decision, he or she may appeal to the board. A
written decision should be sent back to the complainant within 45 working days following submission of
the grievance. Issues escalated to the AAl board shall be addressed in compliance with Indiana open
meeting laws. All grievances must include a written record of all communications and administrative
meetings.

Pre-opening Development

AAIl anticipates receiving a line of credit from Athos Academies (ESP) as part of its year zero operations.
The line of credit will go toward supporting the year zero operations and ensuring the school can open
and be successful beginning day one. Year zero operations include an allocation for general operating
expenses, including staff development and marketing efforts associated with staff and student
recruitment, special education services, general office supplies and technology needs, lease space, and
contracted services associated with annual audit and legal services.

Upon receiving ICSB authorization, Athlos Academies’ school operations team will work to plan for, and
execute, a successful launch. The real estate development team will manage obtaining and building a
school facility. In conjunction with the ESP staff, the school leader will be contracted with for full-time
employment (depending on the individual’s personal situation, including his or her current job contract
or commitment) to work with the ESP and local governing board. The school leader will be paid through
a line of credit established between the ESP and the governing board to provide start-up funding

for AAL

School Leader Responsibilities and Selection

A school leader has not yet been chosen. The school leader will be responsible for staff management,
training, motivation, program implementation, and legal and fiscal compliance at AAl. The job
description for the school leader can be seen in Attachment 3.

Recruiting and hiring a skilled and experienced school leader is priority for AAIl. The school will use a
multi-step process that includes marketing events to help prospective candidates initially understand
and be inspired by the Athlos model. This recruitment process is done by the ESP’s partnered national
talent search firm to identify strong candidates for AAI. The search firm filters candidates to the ESP to
consider for a first round of interviews. Upon application for the position, an initial review is used to
evaluate whether a candidate meets basic requirements. Those who pass this stage will be given a
structured interview with several Athlos Academies (ESP) staff members. Top scorers after the
structured interview then participate in a panel interview helping to identify the best fit(s). The top
candidates, narrowed down to three to five individuals, are presented to the board for consideration.
AAIl has a staff recruitment and retention plan that further outlines this process and contains sample
interview structures and questions for each phase described above.
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Upon hiring, the school leader will participate in an intensive on-boarding process that includes a
scripted series of blended on-site and virtual trainings. The virtual component of these trainings will be
done using the learning management system (LMS), Canvas. AAl’s school leader will also take part in two
three-day workshops prior to the school opening that build upon and expand Athlos learning to support
the content of the LMS trainings. School leaders are supported along the way in preparing to open the
school, both by launch specialists and content experts who help ensure the school is successful right
away. Athlos Academies (ESP) staff members are the primary support for this on-boarding process, while
also utilizing appropriate partnerships and professional opportunities locally to ensure fidelity and
alignment to standards and statewide requirements. The school leader will be hired for full-time
employment no later than the January prior to opening. For example, if the charter application is
approved for a 2019 opening, a school leader may be hired anytime between approval and January of
2019.

Education Service Provider (ESP)

ESP Information: see Attachment 3.
Governance and Operational Structure: see Attachment 4.

Section Il: School Design

Innovation

AAIl will adopt the Athlos three Pillars of Performance: Prepared Mind, Performance Character, and
Healthy Body. The school will focus on educating the whole child through its holistic approach. Healthy
Body was created in the face of a nationwide crisis - the rising rates of childhood obesity. Healthy Body
curriculum adheres to a long-term athletic development (LTAD) approach. This evidence-based
approach takes into account key developmental windows for students and is based in science and
research. The Healthy Body pillar is intentionally woven into the other two pillars, and into the overall
school cultural expectations, to uphold the Athlos commitment to a culture of wellness.

Prepared Mind is an innovative approach to academics and measurement of holistic growth and
development of students and staff. The Prepared Mind pillar is a compilation of curricula chosen
following extensive research and is inclusive of best practices, instruction is active, student-centered,
and inquiry-based. AAI will foster a culture of learning by creating an environment where students are
engaged, curious, and excited to learn as they track their progress and self-assess in a standards-based
learning environment. At AAl, instruction is driven by student curiosity, and students are engaged in
their learning through the process of reflection and revision.

The Performance Character pillar recognizes the deep connection between certain character traits and
success. AAl will integrate the development of Performance Character into every learning opportunity,
allowing students to experience this connection first hand.

In the Curriculum and Instructional Design section, Athlos’s three pillar model will be explained in great
depth.

To implement the Athlos model, the school will need a high-quality facility to create a positive school
culture and quality physical learning environment for students. The AAI facility was intentionally
designed to support seamless implementation of the three pillar model. AAI’s brand-new facility will
have the space and equipment, including indoor turf and court, to ensure proper implementation of the
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Healthy Body pillar. It is also designed to promote the Performance Character and Prepared Mind pillars,
as well as the school-wide strategies and culture, by providing state of the art classrooms with flexible
uses. AAl believes the Athlos model and its innovative facility will be a powerful resource in earning the
trust of the communities on the southside of Indianapolis.

Curriculum and Instructional Design

The educational model at AAl is built on three foundational, interwoven pillars that lead to educational
excellence: Prepared Mind, Healthy Body, and Performance Character Believing that intelligence,
athleticism, and character are malleable, a growth mindset is integral to the design. Prepared Mind,
Healthy Body, and Performance Character all depend on each other to help students reach their
maximum potential and build strong schools and communities. Athlos Academies (ESP) has created a
pillar implementation guide document which explains the 36 different strategies and the school-wide
structures in depth. AAI faculty will receive professional development based on the strategies and
through innovative virtual and onsite professional development.

AAI will be a K-8 school at full capacity. Class sizes will be determined by enroliment but AAl has planned
for approximately 24 students in each class. The classes will be taught by high-quality teachers who
embody the Athlos model. After approval, AAl will work with Athlos Academies (ESP) to recruit teachers
who are ideal for the school and the model. Recruitment efforts will include attending local teacher
hiring fairs, posting on the school's website, and at local universities. In addition, positions will be posted
on national teaching websites and recruiting events. The school will screen for teachers who have an
instructional philosophy aligned with the Athlos model, demonstrate the 12 Performance Character
traits, and exhibit a growth mindset. By using these recruitment efforts and identifying what the ideal
candidate is, AAl will have staff that are high-quality.

School-Wide Structures
Athlos schools have school-wide structures in place that represent key components of the model that
occur across all three pillars and support excellence. Full implementation of these structures is
evidenced by positive school culture, high expectations for both staff and students, clear communication
with the community, and progressive implementation of the pillars. The Athlos school-wide structures
are:
e Positive school culture
Family and community involvement
Health and wellness integration
Student support systems
Teacher professionalism
e Standards-based grading
e Student-led conferences
o Effective leadership
e Data-driven decisions

Prepared Mind Pillar

AAI will align curriculum and instruction with the Indiana Academic Standards for English Language Arts,
Mathematics, Science and Social Studies. Alignment to the standards will support development of
content knowledge and the curricula will either drive or supplement instruction and allow for consistent,
standards-based assessment. The school leadership team, instructional coaches, and teachers will work
together to develop curriculum maps that identify specific content, supporting materials, and cross-
curricular integration. The Prepared Mind also focuses on backwards-design for unit-planning, effective
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lesson plans, and inquiry-based learning experiences. Costs for curricular resources and professional
development are accounted for in the operational budget.

AAl’s criteria for all endorsed curricula include the following:

e The program is in alignment with Indiana Academic Standards.

e The program maintains quality vertical and horizontal alignment.

e The program is structured yet allows for significant differentiation.

e The program encourages multiple teaching modalities.

e The program offers interdisciplinary opportunities and contextual learning.

e The program encourages relevant, real-world application of knowledge and skills.

e The program promotes skills to critically analyze and synthesize information.

e The program offers professional development materials or opportunities for teachers.
e The program will have formative and summative assessments of student learning.

The following curricula has been selected to be resources to facilitate teaching and learning at AAI. The
implementation of the curricula chosen will be supported by professional development by Athlos
Academies (ESP) staff and a learning management system (LMS). The curricula were selected following
deliberate research, and will best support student growth and achievement.

Literacy

AAI will follow a balanced literacy framework to foster literacy development in all areas. This includes
instructional time for reading/writing workshops, independent reading, small group reading,
shared/close reading, and word study. All instructional time supports literacy processes, including
comprehension of informational text and literature, phonemic awareness, phonics, fluency, and
vocabulary development. Recognizing the need to support many strategies and processes, Athlos
Academies (ESP) staff identified four core programs for the overall framework.

Units of Study for Teaching Writing

This curriculum provides K-5 grade-specific support for teaching writing workshops that will help
students meet and exceed Indiana Academic Standards. There are four units of study per grade level
that are organized around the three types of writing. Each unit contains 18 to 22 lessons, including all
the teaching points, mini-lessons, student conference guidelines, and small-group activities required to
teach writing comprehensively in a writer’s workshop style. Suggestions for how to use conferring and
small group instruction to support and respond to students' needs are included in each session. This
curriculum includes meaningful professional development opportunities, teacher instructional
resources, and digital student support materials. It also includes a set of valid, reliable performance
assessments and a scope and sequence of learning progressions across opinion, information, and
narrative writing that include benchmark student texts, writing checklists, and assessment rubrics.

Units of Study for Teaching Reading

This curriculum offers resources for teachers to implement rigorous and responsive reading workshops
to cultivate a joy for reading. Teachers will use these units of study or similarly designed units as the
core of the K-5 reading curriculum. The carefully organized spiral curriculum and sequential units of
study provide K-5 support for teaching students how to read informational text and literature with
sophistication and engagement. Each unit’s books provide a comprehensive roadmap for teaching a
reading workshop and help teachers plan goals, mini-lessons, independent reading time, share sessions,
and assessments for that unit. Suggestions for how to use conferring and small group instruction to
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support and respond to students' needs are included in each session. As with Units of Study for Teaching
Writing, teachers will be provided additional resources for implementation.

EL Education K-2 Reading Foundations Skills Block

The K-2 foundational skills block uses a structured phonics approach grounded in the Phase Theory of
reading development of Dr. Linnea Ehri. The K-2 Reading Foundations Skills Block is divided into four
modaules that span a school year. Each lesson in the Skills Block is divided into two chunks starting with
whole group instruction followed by differentiated small group instruction focusing on print concepts,
phonemic awareness, phonics, and fluency.

EngageNY ELA Curriculum Modules (6-8)

EngageNY ELA Curriculum is a free, open-source series of teaching modules developed and managed by
the New York State Department of Education to support its implementation of Common Core State
Standards. These modules were developed by EL Education formerly known as Expeditionary Learning,
an organization supporting high performing schools for more than 15 years.

These modules will serve as full curriculum for emerging teachers and as curriculum structural guides for
advanced educators. This curriculum was chosen to ensure that high-quality curriculum design is
incorporated into the learning experience of students during the school’s first years of operation, and
that teachers have the opportunity to experience teaching such units. The curriculum includes four
modules for each grade level from 6th to 8th grade. These modules focus on reading, writing, listening,
and speaking in response to complex texts. The AAl leadership team and ESP work with teachers before
the start of the school year to review how the modules align with the Indiana Academic Standards for
English language arts prior to the start of the school year. If gaps between the modules and state
standards are found, modifications and supplementary units and lessons will be made before the start
of the school year.

Words Their Way

This classroom-proven framework for teaching spelling provides detailed directions for teachers working
with students in each stage of spelling development, including additional instruction in phonics and
vocabulary. The program is certified as a valid instructional intervention tool by the National Center on
Intensive Intervention Research at the American Institute for Research. A set of books will be purchased
as shared resources for each learning community in the school, including the K-2, 3-5, and 6-8
communities.

Mathematics

Bridges in Mathematics (K-5)

The Math Learning Center, a non-profit organization, designed Bridges in Mathematics to help students
become confident mathematical thinkers and motivated learners with the ability to explore new ideas
and effectively articulate their insights and questions. The curriculum focuses on developing students’
deep understandings of mathematical concepts, proficiency with key skills, and ability to solve complex
and novel problems. Bridges blends a variety of teaching methods, including direct instruction,
structured investigation, and open exploration. Teachers will be encouraged to incorporate Bridges into
the K-5 classroom in conjunction with a skills-based partner program called Number Corner, also
designed by The Math Learning Center. Number Corner is a skill-building program that emphasizes
practice in the context of broader mathematical concepts. It uses short daily exercises to introduce,
reinforce, and extend skills and concepts.
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College Preparatory Mathematics (6-8)

College Preparatory Mathematics (CPM), is a program designed by a California non-profit organization.
It offers a complete mathematics program, including problem-based instructional materials and ongoing
professional development for teachers, designed to engage all students in learning mathematics
through problem solving, reasoning, and communication. Teaching strategies rely on recommendations
of the National Council of Teachers of Mathematics. CPM’s curriculum will be aligned to the Indiana
Academic Standards and weaves the Standards for Mathematical Practices into the fabric of daily
lessons.

Developing Mathematical Thinking Institute (DMTI)

AAI will engage with DMTI to provide teachers with significant professional development workshops and
resources. DMTlI is led by Dr. Jonathan Brendefur, a mathematical education professor at Boise State
University. The framework for this professional development comprises five critical features: taking
students’ ideas seriously, pressing students conceptually, encouraging multiple strategies and
representations, addressing misconceptions, and focusing on the structure of mathematics. Athlos
Academies (ESP) staff chose resources that best match Indiana Academic Standards and current trends
in mathematics education. However, at their discretion, teachers may supplement instruction with other
materials with the end goal of student achievement.

Science

The science program at AAl will follow the three-dimensional framework for K-12 science education
(science and engineering practices, disciplinary core ideas, and crosscutting concepts)® laid out in the
Next Generation Science Standards (NGSS) and the Indiana Academic Standards for Science. Every year
in grades K-5, students will have one life science, one earth and space science, and one physical science
unit. In middle school, students will have two integrated science units per year. AAl’s teacher plan
includes time to work with content standards: to learn what the standards are; to deconstruct each
standard into knowledge, skill, and reasoning learning targets; and to design lessons and units that will
help students meet those learning targets.

Resources to teach lessons and units have been researched by staff at Athlos Academies (ESP) and made
available for teachers in its learning management system (LMS). These include resources published by
the National Science Teachers Association, National Geographic, NASA, or other scientific organizations;
resources written and published by science teachers in other NGSS states; and science teaching kits,
such as FOSS modules and Engineering is Elementary.

Foundational to the science program is integrating Performance Character traits through explicit and
implicit instruction. Active teaching strategies such as protocols, labs, simulations, and projects will be
used to support diverse learners. Ongoing professional development with teachers will help them find
new ways to intentionally build movement, health, and Performance Character into science lessons.

AAl’s three-year plan includes professional development for teachers in Understanding by Design, a
framework published by Wiggins and McTighe.!! By utilizing this framework along with other pillar
strategies, teachers will begin to work collaboratively, with support from an on-site instructional coach

10 (National Research Council, 2012)
11 (McTighe & Wiggins, 2000)
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and Athlos Academies (ESP) staff, to design high-quality, interdisciplinary units with connections to local
issues, Indiana environments, and the Healthy Body pillar.

Social Studies
The social studies program at AAl will be centered on five social studies domains:

e Culture and Community

e (Citizenship and Government

e Financial Literacy and Economics
e Geography

e History

These domains are based on the National Curriculum Standards for Social Studies and the principle that
students need a strong foundation in these five domains to be engaged and informed citizens of a
diverse, global society.!? Athlos Academies (ESP) staff have researched curricular materials to teach
social studies lessons and units, and teachers will access those materials through the learning
management system (LMS). Because these resources support Athlos schools in several states, they are
arranged by grade-level band (K-2, 3-5, 6-8) within each domain to allow teachers to modify specific
content to make local connections and to meet the Indiana Academic Standards. Athlos Academies (ESP)
staff will work with instructional coaches and teachers at AAl to find, create, and/or modify resources
specific to Indiana’s culture, history, geography, economics, and government.

Athlos Roots

AAIl students will participate in Athlos Roots at every grade level through huddles, special projects, and
connections to social studies and language arts that explore topics of self, family, community, history,
and culture. Students document their experiences in student portfolios and share the culmination of
what they have discovered through Performance Character presentations that take place during
students’ promotion from elementary to middle school and from middle to high school.

Supplementary Resources

Additional resources will be made available to teachers to assist with facilitating teaching and learning.
These programs provide high-quality differentiation resources that teachers can utilize as needed. AAl
school leadership team will decide the supplementary resources based on the student population of the
school.

Differentiation
One key to helping each student reach academic success is ensuring teachers can differentiate or adapt
curriculum and instructional materials as needed. This is especially true for certain populations of
students, such as those with Individualized Education Plans (IEP) or English Language Learners (ELL).
Special education teachers and ELL staff are essential in the process of identifying those student needs
and addressing them through material adaptation. Athlos Academy of Indiana will focus on these needs
by:

1) identifying student’s individual goals and objectives in general education activities,

2) ensuring a specific performance expectation in that general education setting,

12 (Studies, 2010)
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3) determining what content to teach as a team,

4) and determining how to then teach that content without modifications if the student can
receive the same outcomes.

If a student cannot receive those outcomes within non-modified teaching strategies, alternative
adaptions are reviewed, such as instructional arrangement, lesson format, student-specific teaching
strategies, selecting alternate curricular goals, adapting the physical and social classroom environment,
modifying the materials, or supervision arrangements. The team supporting these students will work
together to measure and continuously evaluate the effectiveness of the adaptions.

Healthy Body Pillar

In addition to the academic development of students, AAl is committed to helping them develop healthy
bodies. The Healthy Body pillar consists of three main components - physical education and activity,
health and nutrition, and impact on school-wide culture of wellness. Each of these three elements is
composed of specific curricula, events, and programs.

Physical Education and Activity
This includes the Athlos athletic curriculum (AAC), classroom movement breaks, and unstructured free

play.

Athlos athletic curriculum

The AAC was professionally developed by exercise science specialists and is taught by individuals with an
expertise in exercise science, human movement, and youth training strategies. It provides 736 age-
appropriate structured lesson plans for grades K-8, aligned to meet state physical education
requirements, as well as provides ongoing training and mentorship for teachers and coaches. The
program requires that all students receive four 45-minute athletic movement sessions each week to
help them develop into active, fit, and efficient movers-the Athlos definition of an athlete. The AAC was
designed with Piaget's theory of cognitive development, and as well as Erikson's theory of psychosocial
development in mind and is broken into five grade-level groups (K-1, 2-3, 4-5, 6-8, and 9-12) that
maximize the developmental supports of each age group.

In addition to the cognitive and psychosocial design of the Healthy Body pillar, it also focuses on the
physical domain in its adherence to the long-term athletic development (LTAD) approach. An LTAD
approach is designed to develop movement vocabulary, physical literacy, and movement skills for
improved athleticism in children between the ages of 3-14.23 The Healthy Body pillar embodies the
following definition of athleticism in its implementation of an LTAD program: "Athleticism is the result of
athletic movement skills development that involves learning proper technique for agility, balance,
coordination, flexibility, metabolic training, power, reaction time, speed, strength, and strength
endurance.”!® The AAC was designed with theories on the cognitive, psychosocial, and physical domains
for educating children to become efficient movers.

The AAC ensures that all students progress efficiently and safely toward their personal-best levels of
physical performance year-over-year. By design, the program can be easily differentiated to meet the
needs of all students, including those working at an accelerated pace and those with special needs. The

13 (Meadors, n.d.)
14 (Meadors, n.d.)
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overall program design is based on research that supports the connections between physical fitness and
academic performance.

The AAC is ultimately designed to do the following: 1) Provide activities for students that address
fundamental coordinative and physiological developmental windows to accomplish appropriate physical
activities and challenges. 2) Keep students engaged by providing challenges that are within the scope of
their physical and cognitive abilities. 3) Provide an approach of long-term athletic development that
focuses not only on in-class participation, but provides a framework of fundamental movement and
sports skills that will give each student opportunities to engage in physical activity throughout his or her
entire life. The AAC is based on progressions of fundamental movements, teaching new skills and
activities that are appropriate for each grade-level grouping.

e Grades K-1: Movement Fundamentals build physical literacy and lay the foundation for
becoming active, fit, efficient movers. Students develop proper movement patterns necessary
for all types of physical activity through building body control skills such as coordination and
transitions, body awareness skills such as proprioception and stability, traveling skills such as
fundamental plyometric and rhythmic movements, and interpretation skills such as moving over
and around objects.

e Grades 2-3: Sports Skills Fundamentals build on the Movement Fundamentals with immersion
in basic sports skills. These skills include throwing and catching skills such as throwing
underhand and overhand, dodging and chasing skills such as jumping and mirroring, dribbling
skills such as hand dribbling and volleying, and kicking and striking skills such as passing with the
foot. Students are exposed to a variety of basic skills that cut across multiple sports, which lays a
foundation for a healthy and active lifestyle.

e Grades 4-5: Introduction to Movement Through Sport presents students with movement
challenges aligned with different team sports. Students apply the newly learned movement and
sport skill competencies. This is a student’s first opportunity within the AAC to compete in a
structured team sport setting. These lessons not only apply the movement and sports skill
fundamentals learned prior, but continue to be a great opportunity for students to model
Performance Character in their daily pursuit of athleticism.

e Grades 6-8: Organized Sport Application introduces performance enhancement through the
development of speed, agility, mobility, and strength. Students develop key physiological
adaptations and participate in an environment that instills a joy of physical activity with
exposure to various sports. Students build speed, develop coordination and agility, strengthen
mobility and stability, and enhance fitness through aerobic and anaerobic exercises and
resistance training.

Athlos Athletic Assessments

The assessment program for the AAC includes fitness assessments and athleticism assessments. The
purpose of these assessments is to measure student growth as they progress through the AAC. It also
provides students with agency and information as they track their own athletic development over time.
Physical literacy assessments are modeled after the standards set forth by the Society of Health and
Physical Educators of America (SHAPE America).®® Following standards-based grading, rubrics from
SHAPE America are modified to a “4, 3, 2, 1” scale. The rubrics are developed using national standards
based on developmentally appropriate skills measured quarterly. Each quarter the assessments will be

15 (SHAPE America, 2010)
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built upon the needs of each student in their progression for Healthy Body goals. The determination of
assessment goals being met is based on the growth of each individual student to meet the standards set
forth by SHAPE America for each developmentally appropriate stage of fitness. Athlos Academies (ESP)
staff has designed movement rubrics that are focused on what is taught in the curriculum. The rubrics
created are aligned with the lesson plans.

The AAC is designed to collect and analyze physical literacy data through summative assessment tied to
fundamental movement/sport skill rubrics. Athletic performance coaches will assess data and set
instructional goals to meet proficiency year-over-year. Physical literacy progress for students will be tied
to the movement rubrics associated with the standards set forth by SHAPE America and Athlos
Academies (ESP).

Classroom Movement Breaks

AAI will support a school-wide culture of wellness by implementing classroom movement breaks to
emphasize that wellness is not just confined to the turf and the lunchroom but beyond to all areas of
life. Movement breaks are brief intervals that encourage students to get up from their seats and move
around. Teachers will intentionally incorporate these moments into their lessons to engage students
physically and mentally. These short brain-based movement breaks become classroom practice and,
when used effectively, add to the instructional practices of the teacher and the learning experience of
the student. Furthermore, research suggests that students who are more active are better able to obtain
and retain what is being learned in the classroom. Intentional practice of the mind body connections
and movement throughout the day will foster growth through academic, physical, and social-emotional
development.

Free Play and Unstructured Physical Activity

While structured physical activity time supports the development of gross motor skills, object control
skills, and self-confidence, free play is also essential to student growth. Since the 1970s, students have
lost 12 hours of free time per week, with a 50 percent decrease in unstructured outdoor activities.®
Nearly one-third of children and adolescents in the United States are overweight or obese.’ In addition
to the structured opportunities in the AAC, students will have the opportunity to participate in three 15-
minute unstructured free play breaks in the first year of operations, increasing to four free play breaks in
year two. In addition to the physical benefits of movement, these unstructured free play breaks are
important in the social and cognitive development of children. Free play allows children to “increase
their imagination and creativity, organize their own games, develop their own rules, learn problem-
solving skills, and practice leadership.”!® These unstructured moments are also an opportunity for
students to practice the movement and physical skills they are building through the AAC.

Health and Nutrition
The emphasis on health and nutrition is put into practice with the regular curriculum standards, a
healthy approach to school meals, and service learning opportunities that address community needs.
e Subject Integration: Health and nutrition content will be interwoven into classroom instruction
where natural connections exist, particularly in the science curriculum. Teachers will integrate
grade-level nutrition topics into one or more core subject units each year.

16 (Juster, Hiromi, & Stafford, 2004)
7 (Foundation, 2014)
18 (Barros, Silver, & Stein, 2009)
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e School Meal Program: The school meal program will consist of nutritious food, reflecting the
Healthy Body focus of the school. The program will highlight nutrition and health concepts
students are learning in their science class, as well as civic responsibilities around resource and
waste management taught in social studies. As part of AAl's focus on a culture of wellness, the
school will pursue enrollment in the National School Lunch Program, where meals will adhere to
the nutritional guidelines set by the United States Department of Agriculture (USDA).

e Locally Driven Service Learning: AAl will have a wellness committee that will work with school
leadership during yearly planning to identify areas of needs and opportunities in their
community for wellness related service learning. Through this practice, students will be given
the experience to practice their civic leadership through projects related to health, nutrition,
and overall wellness.

Culture of Wellness

Wellness at AAl will be a school-wide active process of becoming aware of and making positive choices
toward a healthy and fulfilling life. Our school will create a culture that embraces this ideal. Culture of
wellness at AAl is supported by the design of the Athos Academies (ESP) “ready to learn, ready to move”
uniforms (fabricated out of wicking material to accommodate the transition from athletic movement
class to the classroom), core subject integration, culminating campus events, increased daily physical
activity, and a conscious campus effort to emphasize healthy lifestyle choices. AAl will foster and grow a
culture that places a spotlight on what it means to live a healthy lifestyle.

e Family and Community Events: AAl will host events for families, students, and the community
that will support the implementation of the Athlos three pillar model. These events will be
coordinated and planned by staff and students to showcase learning and highlight various
aspects of the Athlos school-wide culture of wellness and how the school embodies the three
pillars. Pillar nights/open houses provide opportunities for families and community members to
see the school, see the implementation of three pillars, and ask questions to go more in-depth
in learning about the Athlos model.

e Staff Fitness Program: To support an inclusive culture of wellness, staff and faculty will be
encouraged to model the Athlos definition of an athlete—an active, fit, and efficient mover—for
the students by participating in staff fitness and wellness programs.

Performance Character Pillar

AAl plans to use the Performance Character program developed by Athlos Academies (ESP), which will
be the foundation of the school’s culture and will help students feel more connected to their peers,
teachers, and the school community. This program focuses on the purposeful development of 12 traits:
grit, leadership, social intelligence, focus/self-control, optimism, curiosity, energy/zest, courage,
initiative, humility, integrity, and creativity. Based on experience in other Athlos schools, the
Performance Character traits will help students succeed not only in school but in their future
professional lives where social skills and character can be important differentiators. These traits will
prepare students to be high-performers who others want to work with and emulate in their future
professions. All 12 traits (shown below) are taught and integrated into instruction on the turf and in the
classroom.

PERFORMANCE CHARACTER TRAITS

Grit Leadership Social Intelligence
Focus / Self-Control Optimism Curiosity
Energy / Zest Courage Initiative
Humility Integrity Creativity
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The Performance Character program is built on four key components:
e Curriculum: which includes both the integration of character traits into other academic subjects

as well as direct instruction during quarterly trait kickoffs (events that engage the entire school
in understanding the traits) and morning huddles (daily classroom meetings where students
engage in a character-building activity with their classmates and teacher);

e Instruction: which includes teachers and Performance Character coaches using instructional
strategies that build character, providing students with opportunities to practice the traits in the
classroom, and managing classrooms with character-based strategies;

e Assessment: which includes teacher input, regular student self-assessments, and a Performance
Character portfolio in which students collect evidence and examples of their growth in each
trait; and

e Community and Culture: which includes Performance Character trait growth conversations that
include parents, students and teachers, and the integration of the Athlos Roots social studies
program (as described in the social studies section above) designed to help students learn about
who they are and where they’ve come from to build confidence and self-esteem.

Athlos schools are places where classrooms are safe and engaging; students, staff, and families share
key values and goals; and the community at the school promotes equity amongst all students. Part of
the development of Performance Character is assessing the implementation of social and emotional
learning (SEL). Another component is to practice positive behavioral intervention and supports (PBIS)
and the use of Panorama surveys that provide data about the perception of students and teachers on
their school experience. The chart below outlines the development of Performance Character in Athlos

schools.
Bridge Student Measures Program Measures
1. Student self-assessment 1. Implementation rubric
2. Student-led conference 2. SEL surveys (school climate)
3. SEL surveys through Panorama (student 3. PBISdata

self-perception and teacher perception)
4. PBIS data (student office discipline
referrals)
5. Attendance
6. Academic achievement
The assessment process at AAl will develop student’s self-assessment strategies focused on content and
character habits. Duckworth and Yeager describe the limitations and advantages of current methods
regarding assessing social-emotional learning.'® They recommend a multi-pronged approach that
includes self-reported data, teacher-reported data, and the use of performance tasks. Duckworth and
Yeager advise against schools using scores to compare one another or as an accountability measure for
program evaluation due to bias and the practice of faking results in high-stakes settings.

AAIl will measure Performance Character in a variety of ways, primarily using formative assessment
methods that support student learning and program development. Consistent with the
recommendations of Duckworth and Yeager who note that “the field urgently requires much greater

1% (Duckworth & Yeager, 2015)
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clarity about how well, at present, we are able to count some of the things that count”, AAl’s current
assessment practices of Performance Character are aligned with current research and will continue to
be as the research evolves. Three primary assessment strategies will be used:

Surveys: AAl will participate in semi-annual SEL self-assessment and student assessments by teachers,
using valid and reliable measures developed by Panorama Education. Athlos Academies (ESP) currently
partners with Panorama Education, a nationally recognized consortium that works with over 6,500
schools, in using norm-referenced questions that can be compared to a large national sample. This
comprehensive data informs culture-building efforts and recognizes where additional professional
learning should be focused. The survey (measuring the same areas) is given twice, first at the end of the
first semester and again close to the end of the school year. Data can then be used to adjust and focus
on second-semester improvements. By using the outcomes of Panorama during the review of other
school-wide assessment information, the school leadership is able to holistically inform the ways in
which they intend to address strengths and weaknesses in student performance and student
experience.

Artifacts: Throughout the school year students collect evidence of performance character growth
through related artifacts that may often include examples of student work for which the student has
identified as exemplary of their application of performance character. Students provide reflections on
these artifacts in an attempt to justify their use as evidence for performance character. Both the
artifacts and their associated reflections are included in student portfolios and discussed during student-
led conferences.

Observation: Performance Character traits and SEL skills can be difficult to measure precisely because
they are difficult to observe. Despite this challenge, observational data is used where possible to
evaluate students’ demonstration of trait-associated skills. These observations inform teachers’
responses to the SEL surveys administered through Panorama Education.

Program effectiveness is dependent upon the quality of implementation. Through a series of both on-
site and virtual professional development opportunities and clearly defined expectations articulated in
the pillar implementation guide, Performance Character strategy implementation is carefully and
routinely monitored for fidelity. The ESP staff meets weekly with school leader to discuss
implementation and fidelity, provides at least four site visits per year for professional development and
fidelity checks, and includes Performance Character practices in all walkthrough and evaluative tools
used at AAI. All of these systems are done for each of the three pillars and is inclusive in the school-wide
strategies support from the ESP.

Instructional Strategies

The Athlos educational model is supported by instructional strategies that promote critical thinking
processes and constructive social interactions throughout all three pillars. Recognizing the importance
of cognitive dissonance, metacognition, and engagement, these strategies present information and
concepts in ways that will motivate students to ask questions, seek answers, and solve problems. A
positive learning environment that is safe and trusting will promote growth and achievement when
paired with these strategies.

Inquiry
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The power of inquiry is harnessed to motivate and engage learners. Curriculum, at the lesson and unit
level, is presented in a way that sparks students' innate curiosity and creates a need-to-know mentality.
Each learning experience begins with a hook that grabs students' attention. There are opportunities to
investigate data, collaborate to build new understandings, explore different positions, and develop
solutions. Students read, write, research, and are curious because they are interested in furthering their
own learning.

Active, Student-Centered Learning

The Athlos classroom is one where students are actively thinking, speaking, writing, reading, and moving
throughout the day. Teachers use strategies that ensure active participation of students for
individualized learning and check for students' understanding of the content. Teachers will use
instructional strategies including gallery walks, chalk talks, and cooperative learning. Students will work
together in small groups on shared tasks or activities that may have varying complexity and duration.
AAIl teachers will use a variety of teaching strategies to prepare students for realistic situations they will
encounter in future schooling, work, and life.

High-Quality Work Processes

In preparation for future success, students will learn work processes to help them develop high-quality
products such as publications or presentations. Teachers will help facilitate an iterative process that
leads to a well-crafted product. Students will examine exemplars, develop criteria, and participate in a
feedback/revision cycle of peer-critique, teacher feedback, and collaborative assessments. These
strategies and processes include formative assessments that will foster students' reflection skills.

Student-Engaged Assessment Practices

Self-engagement is part of fostering the development of lifelong learners at AAl. Teaching students self-
assessment practices allows them to take more responsibility for the learning experience at the lesson
and unit level. Through other structures, such as student portfolios and student-led conferences,
students will be asked to identify strengths and challenges and determine areas for improvement. In
both the classroom and on the turf, students will be encouraged to reflect on their own achievement
and work habits and set goals, all of which are skills they can continue to draw upon in their educational
and work careers.

Project-Based Learning (PBL)

As an instructional practice, PBL utilizes many strategies already described. Researcher John Thomas
identified five key components of effective project-based learning: 1) centrality to the curriculum, 2)
driving questions that lead students to encounter central concepts, 3) investigations that involve inquiry
and knowledge building, 4) processes that are student-driven, rather than teacher-driven, and 5)
authentic problems that people care about in the real world.?° At AAI, teachers will utilize inquiry and
PBL to encourage students to think critically and solve problems.

Technology-Based Instruction

To prepare students to both participate in and contribute to a society increasingly saturated and driven
by digital influences, teachers will integrate technology in the classroom in relevant, meaningful ways.
Technology is most effectively incorporated when it is used to support already existing curricular goals,
and it should encourage active engagement, participation in groups, frequent interaction and feedback,

20 (Thomas, 2000)

17 |Page



and connection to real-world experts. AAl teachers will incorporate technology in conjunction with
other teaching methods; in other words, technology will be used to inform, support, and advance other
forms of instruction.

Scope and Sequence. Please see Attachment 6.

Pupil Performance Standards

Students who achieve at levels deemed acceptable by the Indiana Academic Standards will be promoted
to the next grade. Any decision concerning promotion or retention will be made after considering all
facts related to academic achievement, physical development, maturity, and emotional factors collected
from a wide range of sources throughout the year.

Students must demonstrate that they have mastered grade-level expectations before being promoted

to the next grade. Grade-level expectations are based on the following:

Scores on achievement tests;
Previous academic history;

Communication and partnership with the family’s input;

Teacher evaluation of student’s abilities, motivation, and effort;

Proficiency on state-mandated summative assessments;

Attendance

When a student is identified as being at risk of retention, the student's parent/guardian(s) will be
notified in writing as early in the school year as practical by the school leader. The parent/guardian(s)
must sign a letter agreeing or disagreeing with the decision, and shall be provided an opportunity to
consult with the teachers and the school leader concerning the decision to retain their child.

School Calendar and Schedule. Please see Attachment 8.

School Culture
The Performance Character program will shape and define the student culture at AAI. The school will
encourage students to meet their life with honesty and courage by fostering and developing the 12

Performance Character traits. Students will show:

Grit by meeting challenges and
preserving following a failure
Focus/self-control by focusing mind
and body to avoid distractions and
concentrate fully

Optimism by believing their efforts
will improve the future

Curiosity by demonstrating passion
for learning

Leadership by making decisions that
motivate others to action

Energy and zest through
engagement in life daily

Courage to take risks and stand up for
what is right

Initiative to take action without being
asked

Social intelligence by learning to
navigate relationships and
interactions with others with respect
Humility by allowing accomplishments
to speak for themselves

Integrity to strive to do the right thing
all the time

Creativity by designing distinctive
solutions to problems
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AAl’s staff will regularly have opportunities to participate in professional development to assist them in
incorporating Performance Character education into their individual curriculums, as well as the broader
school culture. The school’s Performance Character coaches will also serve as a resource and support for
teachers and performance coaches as they incorporate Performance Character development
throughout the school year. Staff will help encourage students to adopt healthy habits in their choices
and behaviors as they consistently model the lifestyle and wellness habits themselves. AAl will support
teachers as lifelong learners, creating a culture of continual growth and development where every staff
member has valuable insight to share. Through this shared culture, teachers will understand that a large
part of instilling students with Performance Character is embodying and modeling those traits for them.

The verbal and non-verbal cues that both adults and students use affect daily interactions and are
undoubtedly a significant contributor to fostering a school’s culture. Teachers use a positive classroom
behavior approach that integrates restorative practices and avoids punishments, offering consequences
instead. Also, students and teachers consider the meaning behind the growth mindset, finding ways to
model and embrace a climate that seeks improvement.

Helping deepen understanding of a culture of improvement, teachers will use the LMS to work through
courses on this topic. These, and other culture-building resources, serve to offer professional
development to the AAI staff before the school year begins and throughout the year. Athlos Academies
(ESP) has designed courses that assist staff in efficient and timely learning for engaging students
entering classrooms at any given time during the school year.

School culture will be at the heart of AAIl’s success. Making sure that everyone, including students, staff,
and parents, are aware of cultural expectations and receive direction on how to meet AAI’s expectations
is key. Athlos schools take this to heart and facilitate the creation of staff culture clubs that collect
evidence and best practices within the school and showcase expectations around behavior and school
structures.

Supplemental Programming

Summer School

AAI will operate on a balanced academic calendar reflecting the year-round school model of the
surrounding districts. As such, the school will not offer a traditional summer school program, but may
provide student support through before or after school programming for students with a large
achievement gap to improve their performance throughout the year.

The school leadership will utilize state funds for required remediation windows. AAl intends to provide
summer support in several prioritized areas that include students who have not passed the IREAD in 3™
grade as well as any student who has not achieved proficiency on standardized assessment mandated by
the state. AAIl will look to school partnerships such as local non-profits to further support students
throughout the year. AAl will organize a special information session for families to learn about summer
opportunities as early as February with follow-up meetings during the spring. This proactive parent
outreach will help to support families who may not have access or awareness of opportunities for their
child to continue their learning and development beyond the walls of the school and during the summer
months. It is a priority for AAl to stay ahead of the needs of parents and students to best open doors for
their continued success.
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Special Populations and Student At-Risk

Social Emotional Learning and Support

The Performance Character pillar works with the Prepared Mind curriculum and Healthy Body program
to support an educational environment that meets the needs of the whole student: emotionally and
socially, as well as academically and physically.

Students needing social and emotional remediation will go through the Response to Intervention (RTI)
process as explained in the section, Special Education and At-Risk Students. Teachers will identify
students early on if they have emotional needs that require RTI. As part of their professional learning
communities, teachers will brainstorm with small groups of teachers on the many strategies that can be
used. Like academic remediation, social and emotional remediation efforts will be tracked, measured,
and monitored on an ongoing basis. Remediation efforts will be based on setting goals for remediation
cases, documenting intervention, and assessing whether students are meeting their individual goals.
Another effort to track the social and emotional well-being of students will be through the climate and
culture surveys collected at strategic times throughout the year.

As mentioned in the above section, school leadership will provide proactive opportunities for parents
and families to support their student’s growth. The governing board and school leadership will continue
to seek and maintain healthy partnerships with local area organizations that have these opportunities
for students and families beyond the structures and experiences afforded at the school.

Special Education Services

The Response to Intervention (RTI) plan at AAl will provide intensive, high-quality instruction and
interventions aimed at supporting the learning or behavioral needs of each student. Targeted
interventions will be provided prior to deciding if a student has an exceptionality requiring special
education services. The results of these interventions will drive ongoing instruction, regardless of
whether a student is in special education or general education. Below is a chart outlining the Athlos
three-tiered RTI approach designed to address student needs.

Athlos Academy Response
to Intervention Overview

ACADEMIC

Tier lll (Less than 5%

of students): Individual
interventions with high
frequency and increased
duration.

Tier Il (5-15% of
students): Supplemntal
instruction, typically in
small groups, targeting
specific skills.

Tier 1 (80-90% of
students): Core instruction
in the regular classroom
with universal screening
and interventions.

BEHAVIORAL
Tier Il (Less than 5% of
students): Students exhibiting
high risk behaviors are provided
with specialized, intensive
interventions based on need.

Tier Il (5-15% of students):
Small group positive behavioral
support, with targeted
intervention as needed.

Tier 1 (80-90% of students): The
Athlos Performance Character
program serves as the school
and classroom basis for
discipline, which is a positive
and preventative system.
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Universal screening to benchmark all students will occur three times a year. This screening will
determine appropriate tiers for all students. The RTI process will begin when the referring teacher
contacts a member of the RTI team, which consists of school leadership, instructional coaches, student
support director, counselor, and potentially other staff members, to schedule an appointment for an
initial meeting. In this meeting, the referring teacher will present specific, relevant data to define the
issue. Collaboratively, the referring teacher and RTI team will examine all possible contributions to the
noted issue; such contributions may include the quality of previous learning instruction, attendance,
and/or the absence or limitation of basic skills. The referring teacher and the team will then attempt to
accurately identify needed skills. They will brainstorm to determine possible research-based
interventions. Once an intervention is determined, the referring teacher will implement it in the
classroom and collect ongoing data. After data collection, the RTI team will meet again with the
referring teacher to evaluate the intervention plan’s effectiveness. If the intervention plan is not
successful, the team will re-evaluate the situation. If the interventions(s) are successful, they will then
periodically examine trends and patterns in referrals which may be addressed universally.

Did Student Pass

Benchmark Test?

Continue with
general education
curriculum

Teacher compiles data, begins interventions based
on observation, assessment, present level of
development and makes a referral to the Rtl team

Tier | differentiation interventions are
carried out in the classroom with progress
monitoring occuring on a weekly basis

Yes, continue
with Tier |
interventions and
general education
curriculum

Are interventions effective?

Tier Il interventions are put in place and
progress monitoring continues

Yes, continue with
interventions

Are interventions effective?

Put Tier Il interventions in place, and if they are not
effective, refer to special education department
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Identification
AAl will use the RTI plan to identify students with potential academic or behavioral issues. Reviews of
formative and summative academic assessments will help determine if students are at risk academically.

Teachers at the school will receive training at the beginning of each school year and throughout the year
on relevant topics. Teachers will meet individually with the student support director or with the entire
Individualized Education Plan (IEP) team for a given child to ensure all aspects of the IEP are understood
and prepared for so that services can begin on the first day of school. Teachers are informed of
students’ status with an IEP on a need-to-know basis, as is consistent with the school’s FERPA policy.

AAIl will implement Child Find to ensure all students with disabilities who may need special education
and related services are identified, located, and evaluated. Parents and guardians may also request an
evaluation to determine if their child has an exceptionality. Evaluations may also be initiated by the
student support director if an extended RTI process indicates that further intervention may be needed.
Initial evaluations will take place, with parent approval, to determine if the student has an exceptionality
and needs special education services. Follow up evaluations will help determine all the child’s
educational needs. After an evaluation, school representatives will meet with parents to discuss the
evaluation and any other information about the student’s educational needs. After this post-evaluation
meeting, another meeting will be held to develop an IEP for the student.

Parents will be asked on registration paperwork to indicate whether their child has an Individualized
Education Plan (IEP) or 504. This information will allow the student support director to initiate a review
to ensure that appropriate services are in place before the student’s first day of school. The office
manager will be trained and instructed to notify the student support director of all incoming files with
special conditions that require accommodation an IEP or 504 plan.

At the IEP meeting, parents and school representatives will work together to determine the special
education services and support that meet the student’s needs. The IEP team will consist of the
appropriate parties, including parents, a lead administrator, student support director, teachers, and
other instructional staff who are most involved in the student’s academic day.

Instructional Practices

Evaluation
The school leader will measure discipline referrals and attendance records at least monthly to help
identify students who are at-risk.

Graduation

The school leader will work with parents, teachers, and students to convey the elements of the student
promotion process. The school leader will also ensure that, through professional learning communities
(PLCs) and teacher professional development time, each student is tracked accordingly within the
identified promotion criteria. This ensures each student that needs additional supports toward
promotion can receive the intervention he or she might need.

Staffing

AAI will hire and contract with qualified staff to work with students with disabilities. Partnering with
Athlos Academies (ESP) offers the ability to support national searches for highly-qualified staff to meet
the needs of all students. As the needs of the students change and grow over time, the inclusion of
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specific staff members will need to be adjusted. The governing board, the school leadership, and Athlos
Academies (ESP) will work together throughout each year to make sure the staffing model is on track to
fit the needs of all students at AAI. Teachers will receive training at the beginning of each year on
identifying students who may have special education needs. In addition, teachers will be provided
additional training in all other relevant topics regarding special education as needed throughout the
year. School leadership and the network support of the ESP will work to ensure that the school meets
speech, occupational/physical therapy, counseling, and any other services identified in the IEP. This can
be achieved through local support at the school, through partnership opportunities with a local district
or non-profit, or through a national opportunity in partnership with the ESP.

English Language Learners

Identification

AAI will initially identify English Language Learners (ELLs) through the student enrollment process, which
includes a Home Language Survey (HLS) provided to parents in their spoken language or through an
interpreter to ensure accurate responses. HLS information is used only to identify students who may
need ELL support to appropriately access and engage with the curriculum. If a student is identified as
potentially needing ELL services, he or she will be screened using the WIDA-ACCESS Placement Test (W-
APT) screening tool. Upon classification, the ELL coordinator will keep students’ assessment records and
progress monitoring forms in the student’s file on record in compliance with FERPA. Teachers working
with a student will have access to the file. For students coded as fully English proficient, the school will
monitor the students for two years after they have been classified as proficient. The ELL coordinator,
with the help of the registrar and other office staff, will notify appropriate staff of W-APT assessment
results. The student support director and teachers will share appropriate information with parents of
ELL students.

Instructional Programs and Support

Schools in the Athlos Academies (ESP) network strive to serve their English language learners with
quality instruction, inclusive practices, differentiated instruction, and access to appropriate grade level
content. The goal of Athlos Academy of Indiana is to support teachers school-wide through continued
professional development to support the needs of all students in an inclusive classroom, including the
ELL population. There is no quick and easy solution for closing the gap between ELL students and those
who are native English speakers. ELL students at AAl are educated in language rich classrooms
encompassing a project/inquiry-based approach to learning. As a result, AAl will utilize supplemental
programming that is appropriate to their specific population needs with a foundational framework of
the World-class Instructional Design and Assessment (WIDA) standards and will be trained in Pearson’s
Sheltered Instruction Observation Protocol (SIOP) model to directly support students’ academic
language skills and comprehension.

The use of WIDA and SIOP help to support a collaborative and inclusive approach to serving the ELL
population at AAI. This approach works toward student accommodations, and differentiating instruction
focused on English language development with emphasis on increasing vocabulary, reading strategies,
reading comprehension, writing skills, and cultural understanding.

In an effort to best serve ELL students, AAl outlines the following goals for ELL programming. In
addition, this section details the collaborative approach that all school professionals will take to achieve
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and measure these goals. School professionals include ELL Coordinator, instructional coaches,
administrators, teachers, and members of the Multi-Tiered System of Support (MTSS) Data Team.

Goal 1: ELL students will develop and maintain listening, speaking, reading and writing competency in
English as outlined in the World-class Instructional Design and Assessment (WIDA) standards and
measured by the ACCESS for ELLs assessment.

Approach: Data from the ACCESS for ELLs assessment will be used to determine students’ exact
competency in each of the four areas. Working in collaboration, the general education and ELL
teachers will design units and lessons to meet the needs of ELL students.

Goal 2: ELL students will demonstrate growth towards proficiency as measured by mandated state
assessments, school benchmark assessments and curriculum-based measures such as formative and
summative assessments.

Approach: General education teacher, ELL teacher and MTSS Data Team members will monitor
student proficiency on grade level expectations and give feedback to students and families.
Assessments are modified and accommodated to best meet student needs and reflect what
students have learned.

Goal 3: ELL students will develop and apply academic language as measured by curriculum-based
assessments.

Approach: Academic language development within vocabulary-rich environments will be
provided to students within the general education classroom. For students who need more
individualized instruction, language development and vocabulary instruction will also occur as
supplemental support services.

Goal 4: ELL students and families will be members of and participate in the school community.

Approach: The school will provide opportunities for school, family, and community partnerships
to support families in becoming actively engaged in their child’s educational experiences. Co-
curricular activities such as athletics and clubs will be accessible to all ELL students.

Goal 5: School staff will work cooperatively with ELL teachers through collaboration and resources in
order to maintain best practices, including alighment with WIDA and use of SIOP, to build capacity for
educating ELLs school-wide.

Approach: Through job-embedded and additional professional development opportunities,
school personnel will receive training and coaching in cultural competency strategies and
approaches aligned with best practices for English language learners.

Assessment of ELL

Athlos Academies recommends assessments that can assist in diagnosing the instructional needs of ELs,
monitor progress over time, and assess annual linguistic and academic growth. This comprehensive
view aids in linking instruction to the specific assessment results of the student and helps in assessing
the school’s progress towards meeting annual achievement results. The following matrix represents this
broad range of assessments.
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Assessment Purpose Type When Administered | What is Assessed?
Determining . . .
- . List , Speaking,
ACCESS for Proficiency growth and Summative January 'S er.ung p.e.a né
- Reading, Writing
proficiency
- N Fall: o
Languz—fge Profluer.\cy Monitoring Checklist November/December Speal.<|ng, Lls.t.emng,
Checklist (Appendix G) growth . . Reading, Writing
Spring: April/May
Middle/S d
iddle/Secondary Monitoring . N Speaking, Listening,
(Content & Language) Formative Staff determination ) .
) Growth Reading, Writing
Inventory (Appendix H)
El t Content & . . . .
ementary (Conten Monitoring . L Speaking, Listening,
Language) Inventory Formative Staff determination ) .
. Growth Reading, Writing
(Appendix I)
School Benchmark Determining English Language Arts
growth and Benchmark Fall, Winter, Spring & .g & ’
Assessments " Mathematics
proficiency
Determining .
Mandated State . . English Language Arts,
annual growth Summative Spring .
Assessment o Mathematics
and proficiency
Within 30 days of
WIDA-Access Placement enrolling in school or 14
Test (W-APT) or Measure Instructional Formative days after, October 1, for Listening, Speaking,
of Developing English Placement students with a home or Reading, Writing
Language (MODEL) primary language other
than English
Other bodies of evidence include: progress monitoring assessments, formal or informal content-specific achievement assessments, diagnostic
assessments, developmental or achievement checklists, observations documented through anecdotal records and portfolios, language samples,
surveys, parent, teacher and student questionnaires, student performance tasks, learning logs and journals
Identify areas of
C(:ZCEZZS’ rogram Summative, Comparison results,
Program Monitoring P p. ) p & Informational, | Annually modification of program
modifications, set ) needs
new program Checklist
goals

The W-APT, and ACCESS test forms and administration manuals (PDF Files) are available to all WIDA
Consortium member states at no additional cost and are reproducible. Each school’s test coordinator’s
username and password must be entered to view or print these files on the WIDA website.

English language acquisition data will be analyzed as part of the school’s improvement goals and
expectations by the MTSS Data team. This team will collaboratively review formal and informal data
sources to craft and implement effective instruction for all students in meeting proficiency standards.
The process for ELL services at-a-glance can been seen in the roadmap on the following page.
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Process At-A-Glance

ELL Services Plan
Home Language Survey NS
Student enrolls at - indicates first language other - P ELL-fc‘o(:]rdlfnumr = i
Athlos Acuclemy i notified of new student.

ENTERING: v

) e Resulis of assessment are shared 0 wordi "
ELL services are inifiated as ~ - vith parent and ELL services offer«g- - - - 0ordinator nofifies parents

defined hy the ELL coordinator. is made ifthe student is eligibl. of school’s obligation to assess.

BEGINNING: ¥ DEVELOPING:

The ELL student’s teachers are all on board as well as Includes the adminisiration of fests like the WIDA-
the ELL program coordinator in ensuring the student - - - -J»  ACCESS assessments to determine the EL student's
has all of the support he/she needs. Parents receive progress along with other data points as specified
regular communication. in the child’s services plan.

EXIT: MONITORING: Y

At the end of the two-year status monitoring of the Student achieves sufficient scores on the WIDA-
student, un English language proficiency ussessment @ ==~ ACCESS and state exams. The WIDA-ACCESS

is administered. As |0ﬂg as the student still maintains assessments and the state mandated exams
sufficient scores, the student may officially exit the indicate proficiency in English. The student’s status
ELL program. At this point, the student will no longer will be monitored for two years and recorded on
have the label of “Limited English Proficiency” and the Post-Exit monitoring progress sheet. Parents
they will no longer receive Title 11l funds for language will receive regular communication.

services.
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Underperforming Students

Students who exhibit academic underperformance will go through the Response to Intervention (RTI)
plan. Identification strategies include regular interim, formative, and summative assessment screeners,
such as Measures of Academic Progress (MAP). Intervention and remediation strategies escalate
depending on the student’s RTI tier. Teachers and staff will continue monitoring students to ensure
students are making gains. AAl will also establish data inquiry teams, composed of staff and
paraprofessionals, to see if students are making gains, look at interventions and their efficacy, and
potentially modify plans and strategies. These teams will meet monthly to monitor the progress of all
students, especially those identified via screening assessments employed at various points in the school
year.

Athlos Academies (ESP) will support AAl in establishing and operating a data inquiry team. Athlos
Academies (ESP) can also suggest intervention programs and methods. Remediation will also be part of
professional development, with instructional coaches serving as a support resource.

Data inquiry teams will track a range of data to measure the impact of remediation efforts. AAl will
notify parents when and how the school will conduct testing and screening. Parents will also be notified
if their student needs extra support, as detailed in the description of our RTI process. More intensive
remediation efforts will likely require in-person meetings with parents.

High Ability Students

AAI will follow all gifted, talented, and high ability student (HA) screening, eligibility requirements,
evaluation procedures, and reevaluation procedures required by state law. The student support director
and student support director will oversee these procedures. HA students at AAIl will receive
differentiated curricula in the form of acceleration, increased complexity, additional content, increased
multi-disciplinary connections, and/or projects.

For students recommended as HA by parents or school officials, a team will form to consider eligibility
based on evaluation procedures and tools. If the student is determined to be HA, a new IEP will be
developed by the student support director and/or appropriate staff. Teachers will receive professional
development in HA student education to ensure understanding of a range of HA issues, including social
and emotional needs, best differentiation practices and strategies, options for acceleration, program
implementation and evaluation, and strategies for identification.

Student Recruitment and Enrollment

AAI will develop important relationships with parents, students, and the business community within
Southeastern Marion County and surrounding areas following practices Athlos Academies (ESP) has used
to successfully attract students to new charter schools. AAl will abide by the Indiana Administrative
Code for all policy and procedure development. The board of AAI will assist with student recruitment
and enrollment through activities in the community. The following list represents key elements of our
recruitment timeline, assuming approval.

School Website—The school website will provide information about the school’s vision, mission, and
programs.

Social Media—Athlos Academies (ESP) will execute an ongoing social media campaign. Social media
outlets, including the school’s website, will be managed jointly by AAI and the ESP.
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Press Releases and Advertising—Athlos Academies (ESP) will release statements to local media outlets
periodically notifying them of our progress and programs and purchase advertisements through various
media outlets to create community awareness.

Mailings—Athlos Academies (ESP) will use targeted mailing lists. Informational mailings will be designed
for the demographic trends of the primary attendance area to generate interest in enroliment.

Public Parent Meetings—Beginning in January 2018, the board and school leadership, with support from
Athlos Academies (ESP), will conduct at least two events monthly to inform families and other interested
community members of AAl, the model, and the difference its made for students in other network
schools. Meeting notifications will be communicated to the community through various forms.

Construction Site Signs—Construction site signs will be placed at site locations determined to be most
visible and effective for communicating to local commuters. The site billboards will include a school
rendering, site plan, and the school’s contact information for enroliment.

Word of Mouth—With support from Athlos Academies (ESP), the board and the school’s executive team
will work diligently to engage community members who express interest in AAl. The school and Athlos
Academies (ESP) will track contact information for people interested in enrolling their child at our school
through a database and send out frequent email updates about the school’s progress. Further, AAl will
identify parents and community members who are enthusiastic about the school and/or its model and
engage them in outreach and enrollment activities, including taking part in the public parent meetings.

Facility Tours—Prior to school opening, and subject to availability, the facility will be open for tours to
the public. Tours of the facility will increase enrollment numbers by providing families with the
opportunity to experience the facility in which AAl expects to help our students grow.

Grand Opening—Once the facility is completed, AAl will have a grand opening where the community will
be invited to see the school and learn about the Athlos model.

Athlos Academies (ESP) will provide continued recruitment support for the life of AAI. Athlos Academies
(ESP) will support marketing efforts, including online, on-the-ground recruitment and backfilling
procedures in compliance with state law. The school data system will help keep track of enrollment and
identify any grade levels that may need backfilling (filling enrollment as openings allow for students
throughout the year).

Enrollment Policy. Please see Attachment 9.

Student Discipline

AAIl will support a philosophy of restorative discipline based on the Athlos Performance Character pillar.
The goal of restorative disciplinary practices is to prevent and reduce disciplinary action by developing a
school culture that supports respect, responsibility, and cooperation between all members of the school
community.

The Athlos Academies (ESP) Positive Behavior Support Plan (PBSP) focuses on creating a safe,
supportive, and caring school environment; addresses conflict; and endeavors to build a positive school
culture. The PBSP is framed around Athlos’ overarching pillars of Prepared Mind, Healthy Body, and
Performance Character. The PBSP functions alongside the academic RTI process within the school-wide
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multi-tier system of supports (MTSS) that provides intervention and support from both an academic and
behavioral perspective. The PBSP utilizes a Positive Behavior Interventions and Supports (PBIS) model
combined with restorative practices and preventative instruction through the Performance Character
pillar. The result is an approach to behavior management that focuses on teaching positive behaviors,
establishing and maintaining healthy relationships, and helping students to see their behavior through
the lens of Performance Character. Much of this instruction is delivered through Performance Character
pillar strategies such as classroom huddles and classroom management strategies.

A PBIS approach also empowers Athlos schools to utilize data-driven decision making to address
behavior concerns at both the school-wide and individual student level. In addition to responding to
inappropriate behavior using positive reinforcement and re-teaching strategies, the PBSP incorporates
restorative practices that focus on learning from the situation, as opposed to focusing on the rule
broken, which leads to the maintaining of healthy relationships.

Features of the PBSP include:

e Team-led approach to implementation

e C(Clearly articulated school-wide expectations of behavior

e The use of data to drive decision making regarding behavior

e A continuum of consequences, consistent with a non-punitive and restorative approach

e  Multiple teaching and learning opportunities tied to Performance Character and provided to

foster pro-social behaviors in students

Plan implementation is led by a behavior team and follows a PBIS tiered implementation blueprint which
includes school readiness and fidelity measures. Support for teachers and staff is provided through
regular professional development and support by Athlos Academies (ESP) staff.

Student Discipline Policy. Please see Attachment 10.

Parents and Community

Local School Options

Although AAI has not yet identified an exact location, the focus is to serve the populations of Perry,
Franklin, Beech Grove, and IPS districts. Since AAl will be located near four surrounding townships, a full
list of all local schools would be difficult to provide. Instead, the chart below is representative of the
different schools and locations that serve a population similar to what AAI will serve within a five-mile
radius of the intended area (southeastern edge of Beech Grove to draw from all four districts). As
discussed in the Executive Summary, the surrounding townships have seen student achievement decline
on assessments. AAl would provide an option for families looking for a high-performing secular school of
choice with a uniqgue model. The schools in the chart below have seen mixed academic success. AAl
would be a school of choice that has network schools that have worked with student subpopulations
that AAI can learn from.

School Name School Type Grades Enrollment Enrollment by Grade | Letter
Overall grade
Bunker Hill Elementary |District KG-5 597 KG: 103 A
School (Franklin) 1% grade: 98

2" grade: 108
3 grade: 111
Ath grade: 92
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5t grade: 85

Franklin Township
Middle School-East

District
(Franklin)

6-8

1,251

6" grade: 379
7" grade: 445
8t grade: 427

Lillie
Idella Kittey Elementary
School

District
(Franklin)

PK-5

1154

PK: 65

KG: 159

1%t grade: 181
2" grade: 191
3™ grade: 191
At grade: 180
5t grade: 187

Beech Grove Middle
School

District
(Beech
Grove)

7-8

482

7t grade: 236
8t grade: 246

South Grove
Intermediate School

District
(Beech
Grove)

3-6

711

3™ grade: 3

At grade: 228
5t grade: 263
6" grade: 217

Irvington Community
Elementary
School (total network)

Charter

KG-12

1025

KG: 75

1%t grade: 75
2" grade: 75
3 grade: 76
4th grade: 73
5t grade: 75
6" grade: 76
7% grade: 75
8t grade: 77
9t grade: 79
10t grade: 104
11" grade: 81
12t grade: 84

Christel House
Academy South

Charter

KG-12

718

KG: 55

1%t grade: 53
2" grade: 54
3™ grade: 54
At grade: 54
5t grade: 54
6" grade: 53
7" grade: 54
8t grade: 55
Ot grade: 74
10t grade: 53
11t grade: 59
12t grade: 46

Southeast
Neighborhood School

Charter

KG-8

540

KG: 74
1% grade: 59

2" grade: 66
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of Excellence (SENSE)
Charter School

3™ grade:
At grade:
5t grade:
6" grade:
7t grade:
8t grade:

74
64
52
52
49
50

St. Jude Elementary
School

Private

KG-8

494

KG: 46

1%t grade:
2" grade:
3" grade:
4th grade:
5t grade:
6" grade:
7t grade:
8t grade:

58

40
61
52

61
60
62
54

Holy Name Catholic
School

Private

PK-8

268

PK: 26

KG: 16

1% grade:
2" grade:
3" grade:
4th grade:
5t grade:
6" grade:
7t grade:
8t grade:

24
24
25
25
37
30
24
37

Mary Bryan Elementary
School

District
(Perry)

PK-5

893

PK: 55
KG: 144
1%t grade:
2" grade:
3™ grade:
At grade:
5t grade:

158
150
132
133
121

Abraham Lincoln
Elementary School

District
(Perry)

PK-5

980

PK: 68
KG: 152
1%t grade:
2" grade:
3" grade:
4th grade:
5t grade:

180
157
157
132
134

Clinton Young
Elementary School

District
(Perry)

PK-5

797

PK: 38
KG: 136
1% grade:
2" grade:
3" grade:
4th grade:

5t grade:

117
148
126
119
113
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Evidence of Demand

Athlos’ three pillar model and unique offering will attract a wide variety of families in Southeastern
Marion County. While schools of choice are opening more frequently in Indianapolis, there are less
options for families who live outside of IPS. According to the Indiana Department of Education, over the
last five years 1,656 new students have enrolled in Perry Township's schools. AAl will work with Athlos
Academies (ESP) to help with recruitment and enrollment. Athlos Academies (ESP) will provide
resources and best practices that have been used to attract students to charter schools at their network
of Athlos schools. Additionally, the board of AAl will plan a variety of outreach activities in the
community to recruit and enroll students to meet the school’s goals.

AAI will be able to draw students from multiple school districts by locating near the surrounding
townships of Perry-Meridian, Franklin, IPS, and Beech Grove. These four school districts have all
struggled with student achievement on standardized testing as discussed in the Executive Summary. IPS
and Perry-Meridian elementary student achievement data was lower than the state average on math
and English language-arts. Franklin saw a decrease in their scores for the 2016-17 school year on the
literacy proficiency assessment, IREAD. Beech Grove student achievement dropped for the 2016-17
school year and saw a decline on both IREAD and ISTEP+. AAIl will be a school of choice for families in the
surrounding townships looking for a unique educational model that educates the whole child.

AAI will be successful by learning from the Athlos network schools that have learned how to work with
all students, including students from different subpopulations. Perry Township and St. Cloud, Minnesota
both have a unique culture and their communities have welcomed many refugee families. Athlos
Academy of St. Cloud has taken initiatives to find ways for all families to be integrated into the school
culture and community. The school has had community nights to have shared cultural learning
experiences and has hired a diverse staff to foster relationships with Somali refugee students. These
strategies have been successful and are examples of what AAl can use and learn from as they open and
operate their school.

Parent Engagement

AAIl recognizes the importance of parental involvement in the educational process. The board will work
with the school leadership team to develop a parental involvement plan for the school during the
transition process and through opening. The plan will be designed to assist in building communication
among parents/guardians, teachers, and administrators. This plan will promote a positive school culture
for all.

AAI will strive to involve families in all aspects of the school including in the classroom. Families will be
directly engaged in the classroom with the Athlos Roots program, which is part of the social studies and
Performance Character curriculum. The school will also expand and enrich the focus of the classroom by
engaging family members through student-led conferences and student work exhibitions to celebrate
learning. As part of the partnership, the ESP will assist staff in implementing student-led conferences.
Parents and students come away from student-led conferences understanding the growth that takes
place in the classroom, both academically and pertaining to character building. During student-led
conferences, students share a portfolio containing artifacts from all three Athlos pillars that provide
evidence of their growth. Student-led conferences allow families to continually engage with the school
and allow the opportunity for students to develop their mastery of the three pillars.
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The school will encourage parents/guardians to support Athlos culture at home and send their children
ready to learn at AAl. The school will have opportunities for parents/guardians to be involved in
establishing and implementing educational goals for the school and its students. Parents/guardians will
have the option to join groups or organizations such as the Parent Teacher Organization (PTO), which
provides instruction and training for parents/guardians to take on leadership responsibilities in their
child's academic success. Parents/guardians will also be invited to volunteer in classrooms and/or at
school events.

The school will have various committees that families can be a part of to help engage with the school
community. First, a safety committee will assist with developing the school safety plan. This committee
will consist of the school leader and parents and will partner with local emergency management
agencies. Families will also be invited to engage in the school’s health and wellness committee. The
committee will meet in the spring of the school’s first year of operation to review the overall practices of
the school, make recommendations for improvement, review school policy, and engage in projects
related to health and wellness. After charter approval, the board will adopt a parental involvement
policy that fits local needs and will further outline parental engagement strategies. The board will also
define parameters for community use of facilities.

Athlos parents can also be involved with the life of the school through the school’s website and social
media. Families will know what is happening daily, as well as realize the importance of Athlos in their
lives. Athlos encourages families to learn together and practice the culture of the school in their
everyday lives.

AAI will conduct parent engagement nights to give parents who may be intimidated to engage a low-
pressure environment to connect with the school. These events are tailored to best serve the
community need. For example, Athlos Academy of Herriman hosted a math night that fostered family
involvement in their child’s learning. Athlos Academy of St. Cloud hosted a culture night where Somali
families were invited to engage and teach the staff about the culture. These events will lead to
meaningful relationships between the school and families.

Community Resources

Community engagement and partnerships will be a fundamental support for the success of the school.
Local area partnerships are purposeful in bringing an added value to the learning environment for
students and parents at AAIl. The parameters of this type of partnership are approved by the board to
support each pillar of the Athlos model. The details of these partnerships will continue to be developed
upon approval of the charter so that leadership staff and the board will be able to align the partnership
commitments across the overall operational plan for the school. The board has developed criteria for
partnership decisions to ensure the partnerships add value to the program, have sustainable impact
with the community being served, and provide opportunities for both students and families.

The partnerships that will support AAl must be chosen wisely to support the overall mission and vision
of the school — to see students that graduate from AAI become courageous, persevering, humble leaders
who contribute to a better society and daily inspire others in their careers and communities to live
fulfilling, responsible, and successful lives. To achieve this, the following criteria has been used to
identify partners and community supporters for AAl:
e Partner organization commits to supporting the mission and vision of Athlos Academy of
Indiana.
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e Partner organization is willing and able to have volunteer presence in the school to support at
least three activities throughout the year.

e Partner organization is willing and able to donate financially or through material resources that
support the mission and vision of the school.

e Partner organization has a track record of successfully partnering with at least one other school
(reference call/letter may be requested by the AAI governing board).

e Partner organization fits the niche of at least one of the three pillars (Healthy Body, Prepared
Mind, and Performance Character) for added support in reaching student performance goals.

The AAl board has been actively engaging the community by doing grassroots efforts to establish
community partnerships. The board has received support from Rep. Behning, Peace Learning Center, the
Network Quality for Education (NQ4E), Marian University, and two local physicians. Rep. Behning is the
Chair of the House Education Committee and he represents House District 91 since 1992. This includes
parts of Marion, Morgan, and Hendricks Counties. The Peace Learning Center is dedicated to helping
people develop social-emotional learning skills. AAl is excited to have this partnership to work in
conjunction with the Performance Character pillar as part of a unified vision. The Network for Quality
Education provides assistance to its member schools and helps develop public policy to ensure their
members are represented at the state level. The Educators College of Marian University is a pioneering
and innovative teacher prep program that is dedicated to creating high-quality educators to serve
Indiana. This partnership will allow preservice teachers and leadership candidates to gain first-hand
experience by having opportunities at AAlL. The support from local physicians is part of AAl vision to have
a school-wide culture of wellness. The AAl board will continue its grassroots efforts to find community
partnerships and resources through ongoing social media efforts, meetings with local superintendents
and legislators, and through connections that align with the Athlos model.

Evidence of Support. See Attachment 11.

Performance Management

Additional Performance Goals

In addition to the performance goals set forth by ICSB’s Accountability System, AAI will also monitor
progress and growth for elements of the three pillar model. AAl's board strives for students to be
educated through the whole child approach and the goals reflect that. Goals set by the board at AAI will
be focused on how students are mastering the three pillar model. The AAl board has outlined the
evaluation of the goal and the target for each school year to ensure that student performance goals are
being met. Students will meet achievement goals and develop a Prepared Mind. Students in grades 3-8
will achieve five percentage gains in reading and math on MAP. The first-year goal for 2019-20 will be
achieving growth towards a seventy percent proficiency and in five years the goal will be a ninety
percent proficiency rate.

Interim Assessments

AAIl will use Measures of Academic Progress (MAP) as a formative computer-adaptive interim
assessment to determine what differentiated learning is needed. MAP is a credible assessment that is
used in other states across the nation, and the assessment is aligned with the Indiana Academic
Standards. MAP can measure growth, inform instruction, evaluate school programs, and identify staff
professional development needs.
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To identify academic needs, staff will use MAP to help students reach their levels of proficiency based on
their benchmark data from the assessment. Staff will use MAP to drive instructional practices for the
different populations of students the school will serve and use the assessment to project proficiency of
students. Staff will use the Curriculum Based Measurement (CBM) through aimswebPLUS for progress
monitoring if students are not at the predicted levels of proficiency. AAl teachers will utilize formative
assessments as part of their instructional practices to help students master content.

AAI will also measure student achievement for the Healthy Body pillar. Students will learn and develop
movement competency through the Healthy Body pillar. Students growth on SHAPE America

and Athlos Academies (ESP) standards will be based on quarterly rubric-based assessments. This
process is explained more thoroughly in the Healthy Body the Education Plan component of this
section. AAl will also measure student growth for the Performance Character pillar using surveys, self-
assessment, artifacts, and observations. This process is described in more detail in the Performance
Character section of the Education Plan.

Collecting and Analyzing Data

Interim assessments will be used to monitor progress for school-wide populations. Subject-level
assessments will be given in the fall, winter, and spring to assess whether students are achieving their
benchmark goals.

Using students' baseline MAP assessments, teachers may adjust their instruction and students’ level of
progress-monitoring and Multi-Tiered Support System (MTSS). All data collected through assessments
will be shared with the data inquiry team that utilizes a MTSS to provide tiered support. The data inquiry
team is a group of teachers across different grade-levels, along with members of the leadership team.
The data inquiry team will meet regularly as part of the MTSS process to dissect and analyze data from
benchmark and progress-monitoring assessments and guide teachers’ lesson planning and
differentiation for those students they are tracking. Students who score above the 35th percentile will
take the MAP assessment in the fall, winter, and spring.

Students who score between the 25th and 35th percentiles will be monitored once a month on reading
and math through aimswebPLUS. Students will also receive differentiated instruction within the regular
curricula. Students who score between the 11th and 24th percentiles will have progress monitoring
every two weeks using the aimswebPLUS reading and math probes, depending on student need, and
receive intervention outside of the regular curricula. This will include the general education classroom
for reading and 30 minutes four times per week outside of the classroom using a research-based reading
program. Students who score at or below the 10th percentile will be progress monitored weekly using
the aimswebPLUS reading and math probes, depending on student need. They will also receive intensive
intervention outside of the regular curricula such as in the general education classroom for reading and
30 minutes four times per week outside the classroom using a research-based reading program.

Student Performance Management

AAI will use PowerSchool to collect and report data, including assessments, attendance, and other
needed personal information. Athlos Academies’ (ESP) school data specialist will assist AAl’s staff in
analyzing and reporting student data. AAIl will utilize a data inquiry team that will be responsible for
assisting teachers in interpreting student data. The instructional coach and Athlos Academies’ (ESP)
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director of prepared mind will lead and coordinate any necessary professional development to foster
student learning and achievement.

Training for Analyzing, Interpreting, and Using Data for Improvement

One instructional coach will be designated to oversee the interim assessment process. Athlos Academies
(ESP) will work with and train the instructional coach and the school leader on best practices through
courses available on the learning management system (LMS) and will work with the school leadership
team to analyze the data. After the training, the instructional coach will be responsible for training other
teachers at AAl The data inquiry team will also have access to a LMS course specific to the data-inquiry
process to use as a guide for their work.

Athlos Academies’ (ESP) chief school operations officer, chief programs officer, and Prepared Mind staff
will support AAl staff in the assessment process. MAP also offers some training for teachers and leaders,
and training will be part of the data-inquiry team process. Teachers will be taught to step back from
individuals’ results and look for patterns within interim assessments.

Corrective Action

After student academic achievement is received at AAl, the school leadership and staff will analyze the
data schoolwide. In addition, they will analyze data results by content areas, results for new students at
the school, and patterns of results by content, grade level, or classroom. In addition to meeting stated
academic goals, AAl aims for continuous improvement across the school.

If certain classrooms are not meeting the expectations, the school leadership team and staff will look at
teachers, instructional programs, and the formative assessments used in the classroom. Based on the
findings, corrective actions will divide larger remediation and improvement goals into smaller,
achievable steps.

Section lll: Implementation Plan

Legal Status and Governing Documents
Governance Documents: See Attachment 12.

Bylaws: See Attachment 12.

Statement of Assurances: See Attachment 13.

Human Capital

School Staffing Structure
Organizational Chart: See Attachment 14.

School Leadership and Staff Hiring, Management, and Evaluation

Teacher recruitment

AAI will begin recruitment efforts for teaching staff after receiving charter approval. Efforts will include
attending local teacher hiring fairs, as well as posting positions on the school’s website, at local and
regional university career centers, in newspapers, and on national teacher recruitment sites such

as SchoolSpring. All teachers who apply for positions at AAl will be subject to state licensing laws
regarding background checks. The hiring process for teachers includes: initial application review,
screening interview, in-person interview, and finally an invitation to plan and demonstrate a model
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lesson. Potential hires will be presented to the board prior to extending an offer, which will be done in
writing and in compliance with all applicable employment laws. All employees will participate in a new
employee orientation prior to reporting to duty.

AAl’s licensed employees are required to hold a valid teaching certificate, permit, or other document
equivalent to that which a teacher in other public schools would be required to hold. Teachers must
have graduated from an accredited program. Transcripts must be submitted at time of hire. Substitute
teachers shall be cleared in the same manner. The ideal Athlos teacher will:

e Have proper experience and/or education

e Demonstrate and appreciate the 12 Performance Character traits

e Maintain an instructional philosophy closely aligned with the school’s stance, and

e Exhibit a growth mindset.

Multiple avenues will be used to showcase Athlos, to attract top talent and to utilize existing staff or
candidates from a growing national network. The school leadership will be the lead on staff hiring with
the support of Athlos Academies (ESP) and approval of final candidates by the governing board. Once
teachers apply to the school they will participate in the hiring process including an initial

profile, professional inventory, and job specific inventory. After completing these steps, the school
leader will interview top candidates using a structured approach. The process will help identify the best
fit for the school, aligning great teachers with a powerful model for learning.

Maximizing Staff Impact

A supportive workplace will be key to teacher retention for AAIl. Research by Hirsch and Emerick shows
that “teachers with positive perceptions about their working conditions are much more likely to stay at
their current school than educators who are more negative about their conditions of work, particularly
in the areas of leadership and empowerment.”! Athlos Academies (ESP) has identified and created plans
to foster the following areas that contribute to a supportive workplace for AAl employees:

Time: AAl leadership will be mindful of how to organize school days and staffing to ensure teachers have
adequate time to prepare for, assess, and reflect on student work. Paraprofessionals will assist teachers
with this workload. Daily physical activity sessions and other electives, such as music and art, provide
classroom teachers with consistent planning time during the school day. Additionally, several full days
throughout the school year will be set aside for teacher planning and professional development.

Strong Leadership: Hirsch and Emerick also found that schools with high teacher turnover possessed
leaders who did not adequately support their staff.2 The school leader will recognize teacher
accomplishments and continually communicate support for teachers; she or he will treat teachers as
experts in instruction and learning and invite them into conversations about school policies such as
discipline procedures or professional development planning. The leader will also maintain excellent
communication regarding all school policies and initiatives.

Athlos Academy of Indiana's leadership team will be comprised of a diverse group of leaders with wide-
ranging capacity. Team members will include the school leader, assistant director, student support
director, student support director, lead instructional coach, lead athletic performance coach, and lead
Performance Character coach. These seven individuals will bring a range of background and expertise to
leading the school. AAIl will use the same recruitment strategies as with all of its staff to find a leadership
team that will lead the school to success.
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Both the school leader and assistant director will have strong capacity to oversee operations and
governance along with quality leadership that empowers and builds a culture of excellence. All
leadership team members will analyze data and collect anecdotes that speak to the school's
performance. Each pillar leader (lead instructional coach, lead athletic performance coach, lead
Performance Character coach) has a unique responsibility to ensure top performance within each pillar,
along with integration throughout the school. With ongoing assessment and continual collaboration
around performance, the leadership team will be well equipped to lead teachers and staff to modify for
effective implementation of school-wide strategies to support student achievement.

School Culture: The school culture at AAl will revolve around the Performance Character traits. Thus,
teachers will feel inspired and empowered to invest time in regular self-improvement. The culture at AAl
will celebrate strength and embrace weakness with a growth mindset. This culture will be driven by
strong school leadership, instilled in classrooms by passionate teachers, and thus fostered in student
lives.

Instructional Coaching: Instructional coaches will have a keen understanding of adult development,
excellent listening skills, effective communication methods, effective questioning skills, and an ability to
uniquely align support to individual teacher personalities, styles, and needs. Teachers will

feel empowered by these coaches. Instructional coaches, likewise, will lead practices such as classroom
observations, observation feedback, and professional learning communities.

Teacher Empowerment: Teachers at AAl will not only have the power to make instructional decisions
within their classrooms to best meet individual student needs; they also will be included in collaborative
decision-making on topics such as scheduling, materials selection, and professional development
experiences. Teachers may also adopt differentiated roles and serve as department supervisors or
mentors for less experienced teachers. This sense of involvement will ensure teachers feel empowered
to contribute input in valuable ways.

Professional Development: AAIl will engage teachers in determining the structure and content of
professional development. The school will provide teachers with ongoing support in curriculum,
instructional methods, classroom and behavioral management, special education support and
accommodations, as well as other relevant topics essential to school success. AAl will also provide up to
10 days of intensive professional development for teachers for up to 10 days prior to opening. In pre-
opening, teachers will receive training in the following areas: Three pillars (mission/vision, Prepared
Mind, Healthy Body, Performance Character), instructional methods (project-based learning, active
student-centered learning, cooperative learning, technology incorporation, differentiated instruction,
backwards-design, unit design), and operational expectations (classroom management, discipline
procedures, lunch room/playground duties, emergency plan, and technology). This training will be
collaboratively provided by school leadership, instructional coaches, and Athlos Academies (ESP).
Additionally, several full days will be set aside for professional development throughout the school
year. Athlos Academies (ESP) will provide virtual and on-site professional development during these
times. These days will consist of topics based on need, teacher interest, and best practices. Weekly data-
driven after-school meetings will allow teachers the opportunity to discuss student achievement and
plan differentiated instruction or interventions. Additional grade-level common planning time will also
allow for subject or grade-level curriculum collaboration.

38| Page



The teacher retention efforts above, including strong leadership, instructional coaching, and
professional development, outline many aspects of the relationship between the school leader and the
rest of the staff.

The teacher-student ratio, as outlined in the budget, is 24:1 across all grade levels in year 1. AAl will
work within the parameters of legal requirements and ICSB accountability requirements to adjust
student enrollment or ratios as needed to provide the best success for students. The ratio of total adults
to students will be approximately 16.5:1.

Evaluation of School Leadership

Professional Responsibilities
1. Manages human capital

2. Self-reflection and professional growth
3. Professional obligations
4. Family and community engagement

There are three components of the model: 1) professional performance, 2) school performance, and 3)
stakeholder input. These three components are weighted at 50 percent, 30 percent, and 20 percent of
the performance rating, respectively.

In the evaluation model, the administrator engages in a continuous annual review process, as outlined
below:

Performance Level Ratings and Expectations

An administrator receives a summative evaluation at the end of each year. The summative evaluation
includes feedback for further growth and development and a final performance rating determined by
the process found on page 15. The following performance ratings are used for the final performance
rating:

3 - Highly effective

2 - Effective

1 - Marginally effective
0 — Not effective

An administrator with a final summative performance rating of “marginally effective” should be
supported to improve through targeted professional development opportunities and through the setting
of appropriate professional growth plan goals. An administrator with final summative performance
rating of “not effective” must be supported through an improvement process or dismissed.

Developing Performance Rating
AAI will utilize similar processes to determine school leadership ratings including observations, self-
assessments, and a professional growth plan.
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School Performance Goals

Administrators at AAIl will engage in annual goal-setting for school performance. This process involves
identifying targets to assess, selecting appropriate local or state-level assessments, identifying baseline
levels from which to measure growth, and monitoring progress over the course of the year. The
objectives can be set to incorporate both growth and overall performance goals. In addition, the
administrator will set goals on important school climate factors such as discipline and attendance rates.

Stakeholder Input

AAI conducts an annual stakeholder survey. Administrators are expected to receive positive feedback
from parents, students, and teachers. In addition, administrators are expected to use data from the
stakeholder input survey to improve practice.

Summative Evaluation

At the end of each year, the summative evaluator conducts a summative evaluation that takes into
account professional performance, school performance, and stakeholder input. The professional
performance dimension is determined using evidence from summative observations, formative and
informal observations, progress in the professional growth plan, and additional administrator
documentation.

Reviewing School Performance Goals

School performance goals will be reviewed by a summative evaluator prior to the initial conference and
collaboratively revised, if necessary, between the summative evaluator and the administrator. Progress
on the school performance goals will be discussed quarterly.

The purpose of the quarterly conference is to add context to the administrator’s observed performance
and to enhance discussion of strengths and areas for improvement as they pertain to school
performance. The quarterly conference also allows the supervisor/evaluator to get to know the
administrator’s methods of monitoring and assessing student progress and will help to support the
administrator in efforts to promote school achievement.

Finally, the quarterly conference allows the administrator to show evidence that growth targets need to
be adjusted or revised. They will make every effort to support the administrator in these conversations.
The evidence and data brought forward should be discussed until mutual understanding is reached.

Does Not Meet (0) Partially Meets (1) Meets (2) Exceeds (3)

Based on benchmark Based on benchmark Based on benchmark Based on benchmark
data, school data, school data, school data, school
performance on the performance on the performance on the performance on the
goal was worse than goal was partially as goal was as expected. goal was better than
expected. expected. expected.

Evaluation of Teachers

AAI has adopted a modified version of the RISE Evaluation and Development System: Evaluator and
Teacher Handbook Version 2.0 by the Indiana Department of Education. The evaluation tool uses peer
and supervisor observations and evaluations of professional performance, student growth measures,
and stakeholder input to evaluate teachers’ performance on the two main components of professional
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practice and student learning. Each teacher at AAIl will receive a rating at the end of the school year in
one of four performance levels:

e Highly effective

e Effective

e Improvement necessary
e Ineffective

A teacher receives a summative evaluation at the end of each year. The summative evaluation includes
feedback for further growth and development and a final performance rating determined by the process
found on page 20. The following performance ratings are used for the final performance rating:

e 3 - Highly effective

o 2 -Effective

e 1-Marginally effective

e 1-Emerging effective (used only for probationary teachers)

e 0—Not effective
A teacher with a final summative performance rating of “marginally effective” should be supported to
improve through targeted professional development opportunities and through the setting of
appropriate professional growth plan goals. A teacher with final summative performance rating of “not
effective” must be supported through the teacher improvement process (TIP) on page 21 or dismissed.

Observations

Observations are planned or impromptu opportunities for a summative evaluator or a peer reviewer to
gather evidence for evaluation and to provide feedback to a teacher for growth and development.
Summative observations are those conducted by a summative evaluator. These may be announced or
unannounced and must occur at least once per semester. These summative observations should be
supplemented by formative or impromptu observations by the summative evaluator as well as peer
observations. Formative evaluations may occur inside or outside of the classroom. All observations that
are to be used as a part of a teacher’s summative evaluation must be documented within two weeks of
the observation. Summative and peer evaluations are to be debriefed with the observed teacher within
three weeks of the observation. At this conference, any documentation of the observation must be
shared with the observed teacher.

Peer Observations

Twice per year, a teacher will be observed by an experienced peer, preferably in a similar content area.
Peer reviewers should be teachers rated effective or highly effective in the prior year. Prior to a peer
review, the two teachers involved should meet to discuss areas of focus. The peer reviewer should
provide feedback tailored to the issues discussed at this pre-observation conference, in addition to any
other meaningful observations. These observations should be documented and debriefed as described
above.

Self-Assessment

Each summer, teachers complete a rubric as a self-assessment. Self-assessment should be based on a
teacher’s thoughtful reflection of their performance in prior years, rather than as a goal for the
upcoming year. The results of the self-assessment should represent current performance levels and
should be informed by the prior years’ summative evaluation, if available.
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Professional Growth Plan
The professional growth plan is a way for a teacher to set and pursue professional growth goals and plan
connected learning activities as part of the annual review cycle. The professional growth plan is
intended to:

¢ Guide individual learning activities throughout the year;

* Empower a teacher to plan his/her own individual professional learning; and

¢ Ensure that each teacher is making adequate yearly progress toward license renewal.

The professional growth plan is developed at the beginning of each year following the teacher self-
assessment and is reviewed at the initial yearly conference with the summative evaluator. Prior to the
summative evaluation, a teacher submits a summary of professional growth activities for the year to the
summative evaluator.

Determining Component Rating
To determine a component rating for the teacher practice component, the summative evaluator will
collect all evidence from the year including:

¢ The documentation from observations conducted by the summative evaluator;

¢ The teacher’s self-assessment;

¢ The teacher’s professional growth activities;

¢ The peer reviewer’s observation documentation and;

¢ Supplemental materials submitted by the teacher.

The assigned summative evaluator reviews the body of evidence for the professional performance
component of the model. The evaluator looks for patterns in performance and trends over time and
compares evidence to the educator effectiveness tool. The evaluator interprets the evidence within the
context of these benchmarks to draw conclusions about performance. An overall score for professional
performance is given on a 0-3 scale, using the rubric and the performance levels below.

3 — Highly effective

2 — Effective

1 — Marginally/emerging effective

0 — Not effective

Unsatisfactory Performance and Character

AAI holds each of its employees to certain work rules and standards of conduct. When an employee
deviates from these rules and standards, AAIl expects the school administration to take corrective action.

Corrective action is progressive. That is, the action taken in response to a rule infraction or violation of
standards typically follows a pattern of increasing in seriousness until the infraction or violation is
corrected or the employee agreement is terminated.

The usual sequence of corrective actions includes an oral warning and coaching towards better
performance, a written warning, mentorship, probation, suspension without pay and/or termination of
employment. In deciding which initial corrective action would be appropriate the administration will
consider the seriousness of the infraction, the circumstances surrounding the infraction, and the
employee's previous record. The delineation of the usual sequence noted above does not preclude the
administration or the board from implementing or utilizing a different corrective action process should
the conditions warrant such a need.
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Though committed to a progressive approach to corrective action, AAl considers some rule infractions
and violations of standards as grounds for immediate termination of employment. These include but are
not limited to: theft in any form, insubordinate behavior, creating inappropriate situations with
colleagues or students, vandalism or destruction of school property, the use of school equipment and/or
school vehicles without prior authorization, untruthfulness about work history, skills, or training,
divulging school business practices or other sensitive information, undermining of school decisions,
practices, or policies, and misrepresentations of AAl to a student, parent, a prospective student/parent,
the general public, and/or another employee.

Compensation

Salaries will be based on expectations of salaries offered within the surrounding township school
districts. AAl will allocate no less than $600 per employee per month for medical benefits. In addition,
the school will offer life insurance and unemployment insurance benefits. The school will participate in
the Indiana Public Retirement System (INPRS) and will allocate budget associated with the costs of
providing that benefit to AAl employees.

AAl is committed to providing an attractive compensation package for employees. The school leader and
board will evaluate all compensation options. As the school moves into a more sustainable operating
position, there may be performance pay or other incentives for teachers and staff.

Professional Development

The Athlos model is supported by curriculum, instructional strategies, and assessment practices that
require teachers to master specialized content pedagogy. Teachers will also build communities and
positive school culture for their classrooms, the staff, the whole school, and students’ families.
Understanding that a new organizational system will be developed and that both leaders and teachers
will bring varied experiences and skills, the staff at AAl will participate in a strategic professional
development plan supported by Athlos Academies (ESP). Curriculum, resources, and strategies alone will
not result in effective implementation of the model; quality and well-scaffolded professional
development is an important component of the model. The plan outlines training topics for the
leadership team, instructional coaches, and the staff which will begin prior to the start of each school
year and continue during the school year through onsite visits and virtual meetings. Athlos Academies
(ESP) will work with coaches in the implementation of the model as they develop coaching cycles, guide
PLCs, and offer observational feedback.

Athlos Academies (ESP) has a professional development plan that outlines the professional development
that will be offered to the staff of AAL In addition to training, Athlos Academies (ESP) will work with
leaders and coaches to develop a professional development resource library available for teachers.
Selected resources will support model implementation. The school leadership team, in conjunction with
the ESP, will plan onsite and continuous virtual professional development. Resources will include use of
the learning management system (LMS), Athlos Academies' (ESP) online learning

platform, Athlos Summer Institute training, and opportunities with outside professional organizations.
Ongoing professional learning communities (PLCs) will also support collaboration and further
development.
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The Athlos Summer Institute is an annual professional development training offered every year that is
open to school leadership, teaching staff, and board members that takes place in Boise, Idaho at Athlos
Academies (ESP) headquarters. The Athlos Summer Institute is an immersion into the Athlos model
designed for Athlos teachers, leaders, and partners. Participants will gain powerful insights connected to
the implementation of the innovative Athlos approach. In addition to networking with experts in the
field, participants will benefit from strategies to support and impact quality teaching and governing. All
participants will walk away with new professional learning and tools to build stronger, more dynamic
school communities.

Professional learning communities (PLCs) are groups of teachers coming together to better the school,
district, network, or even the field of education as a whole. In the context of Athlos, PLCs serve as the
catalyst for professional development among teachers. Teachers will take a course on the LMS on PLCs
that takes teachers through resources and learning about different facets of the Athlos model. The
foundation to effective PLCs is a growth mindset. Without growth mindset, the success of a PLC will be
limited. A second underpinning of effective PLCs is collaboration. Collaboration across classrooms,
grades, subject areas, and the three pillars creates a dialogue important to the health of school culture
as well as the professional development among those involved. Student success must be the underlying
focus of all PLCs. Members of an effective PLC should be able to objectively reflect on current practices
and set goals through the lens of what is best for students. Time is a limiting factor in any school. To be
useful, PLCs must be scheduled, organized, and facilitated in a way that honors staff members' time and
focuses on topics that are important to those involved.

The LMS is another tool for professional development available to coaches and school

leaders. Athlos Academies (ESP) has curated quality resources and developed online courses on the LMS
that are aligned to the structures and strategies for all three pillars. Athlos Academies (ESP) will work
with coaches in effectively utilizing this LMS with the staff.

Professional Development Schedule

The professional development plan includes a framework of ongoing support that will be provided to
school leadership and staff throughout the year. Athlos Academies (ESP) staff, the school leader, and
instructional coaches will all lead professional development. Teachers will have regular time throughout
the school day, when students are not in the classroom, for professional development that will include
staff-level meetings and professional learning community sessions. Additional meetings will occur
occasionally after the school day ends, as needed. Below is a sample schedule for professional
development and how trainings will be implemented for staff to ensure success for the school.
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Spring/Summer Leadership Training Topics

Instructional Coaches & Lead

School Leader(s) Leadership Team athletic Performance Coach Front Office/ Support Staff
Mew EFmployee Paf k/Logis Manual on Canvas
Introduction to Athlos: Mission, Vision, History
Roles/Responsibilities of HaOC & Roles/Responsibilities at the Schoal
Technology: Office 365, Canvas, PowerSchaool,
Stalt Recruitment & Hiring
Calendars and Scheduling
Werk Plan Overview and Expectations
Growth Mindset: Culture & Community
Pelicies, Procedures, & Protocols
Charter Goals Overview NfA
Board Reports & Subcemmittees N/A
Facllity Rental Agreement N/A
PTASPTO AR
FERPA/Student Access to Internet A
ExtraCurriculars N
Copy Machines/Office Supplies
Brand Guide
Media Relations
Intreduction to the Pillars: Overview of Pillar Implementation Guide, Pillar Rellout Plan MiA

Finance rele, purchasing, invoicing, back
office relationships, grants/grant process,

[payrall

Purchasing, Involcing, grants/grant precess

Finance rele, purchasing, inveicing, b
office relationships, grants/grant process,

|payroll

PowerSchool & PowerTeacher: What

Powerscheel: Enreliment Process, new hire process, state reporting
teachers need te know

PowerSchool: Enrollment Process, new
hire precess, state reporting

Leadership skills and Team-Building

managing Conflict fwith families, students, staff, otc.}

Overdew of School Wide Structures
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Pre-Opening Professional Development Schedule
The professional development plan is developed with Athlos Academies (ESP) staff and presented to the
local board for approval. The professional development plan is a sample plan with the ESP, but this will

change and develop to fit the needs of AAIl upon approval.

The training topics that take place before opening in the spring/summer include: introduction to Athlos:
mission, vision, history; growth mindset: culture and community; and introduction to the pillars:
overview of pillar implementation guide. Athlos Academies (ESP) staff will provide multiple days of on-

site and virtual training prior to opening to help with professional development. Below is an example of
a schedule the leadership team would create with Athlos Academies (ESP) for the training days for staff
and what each day of training would look like.

On-Site Teacher Training Days (Year One)

Day: Day 1 Day 2 Day 3 Day 4 Day 5 Day 6 Day 7 Day 8 Day 9 Day 10 Day 11
Athlos school
. Athlos school . " Athlos school School " . " School School School
Facilitated N operations team Athlos Pillar . Athlos Pillar Athlos Pillar Athlos Pillar . . .
operations . success & Leadership Leadershi Leadership Leadership
By: with school Team o Team Team Team
team leadership team pillar teams Team p Team Team Team
Morning Huddle/Team-Building
Logistics Part 1:
Welcome to Athlos:
a0 Atos Intro to the MTSS, Sped, and Teaher Work
verview of flex Logistics Part 2: Q8A; |~ Athlos model: ELL - Case Load. ) Balanced Literacy , Teacher Work cacher or
Morni two weeks, New ! 8 " PowerSchool: e Bridges Math - Whole Staff intro PLCs: i . Time with
orning N Purchasing processes; Pillar specific review of o Overview/ Lucy N N Time with Floating N
. hire paperwork; ) ) . . attendance, lunch . training/ Coaches . to Athlos Athletic Expectations, Floating
Session 1 Overview of and time alerts, accommodations —f o bt Calkins/ Coaches | ¢\ icutum schedule School Staff School Staff
tools/resources; off; Technology check Guide and School " and who are your on the turf Support Support
W™ Wide Structures ids. PP
policies and
handbooks
Movement Break
State mandated
school Calendar and school/classroom [ SoCe fraimnes: Reading: k-2 - Teacherwork | Lo Teacher Work
Morning Daily Schedule School Safety: Arrival culture: PBIS, Strategies reportin i Bridges Math foundational Staff Turf Time with Time with Floatin; Time with
. v What extra and Dismissald; Management in . e training/ Coaches | literacy; 3-5 - Ererionce Floating et e | Fioating
Session 2 1ew. Duties Assignments the Active 11ying on the turf reading/ Coaches P School Staff School Staff
duties to expect? Standards Based suicide Support
Classroom " . y on the turf Support Support
Grading Guide prevention
trainings
Lunch
School Culture:
school procedural
Zﬁieec;anons' PowerTeacher school
N . Grade Book, X y Science and Social Afternoon: e Afternoon:
Afternoon Employee payroll School Safety: assignments, daly Report Cards, Assessment Plan: Bridges Math Spaces and Places Studies Overview Kick off team Afternoon: Kick off ick off team
. N Emergency Plan protocols; awareness of training/ Coaches Classroom Walk I team building I~
Session 1 benefits bt y Standards-Based and Teacher building N building
Training with practice develop class : . tools used, on the turf Through - : experience .
Grading Practical Planning Time experience experience
schedule - schedule
(playground Implementatoin
lunch, hallways..
Movement Break
Plan Back to School
Classroom Part: Night. (what happens
. - in your classroom, -
provided supplies what happens in Report Card Communication Teacher Planning Teacher Planning Teacher Teacher Planning Teacher
ft list, overview of . § Domains, State Plan: i i Planning Time i Planning Time
Afternoon . common spaces, Morning Huddles; . Time with Time with N Time with )
. curriculum, iy Standards Expectations; Set N DINNER BREAK N with N with
Session 2 . documents to First two weeks . : Instructional Instructional " Instructional :
overview of > . Review, Begin up classroom Instructional Instructional
print/online access, . t Coaches. Coaches. Coaches.
suggested map and coordinating Unit Mapping webpages Coaches. Coaches.
classroom set up volunteerspresentati
on.
Focused Explore materials
from today's
TeaChe': sessions (i.e. fneatt‘;?izgu;\lls:l:t:ure CDI?S’::‘D)Em Continue Teacher Planning Set up Number Teacher Planning
Work Time employee ; standards review Time-first 2 weeks Corner, plan first Back to School Time with Teachers' ' 5 Teachers'
. all of your technology managment plan, - e ° N " Teachers' Choice .
handbook, family is working. Explore Plan first week of and curriculum of building weeks of math Night Instructional Choice Choice
handbook, finish 8. Bxp! mapping classroom culture lessons Coaches

new hire
paperwork,

Canvas.

morning huddles

Professional Development and Student Achievement
The following is an example of professional development topics supporting healthy, balanced
assessment practices that Athlos Academies (ESP) has incorporated into an implementation plan. The
example shows how the faculty will support AAl's educational model to assess students and improve
student achievement.
Assessment planning
Backwards-design process is used to plan assessments and lay out questions and
learning activities to guide learning
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e Learning targets deconstruct standards and develop appropriate targets
(knowledge, reasoning, skill, product, disposition)

e Formative assessments of diverse types will be used to modify and differentiate
instruction

e Summative assessments will happen in several forms: selected response,
performance-based, written response, personal communication

e Norman Webb's depth of knowledge (DOK) analysis of items and tasks used in
summative assessments

e Standards-based grading system (philosophy, alignment to standards and
assessments, tracking, recording, communicating, report cards)

e Student-engaged assessment practices (i.e. student-led conferences, Performance
Character showcase, student work exhibitions, student portfolios, reflection on
targets, goal setting, collaborative assessments)

Start-up and Operations
Start-up plan: See Attachment 16.

Transportation

AAI will be located in Southeastern Marion County and will have its facility close to four surrounding
townships. It will be centrally located so families can easily transport their children to and from school.
In addition, families can also work to arrange transportation through carpool. The school will use its
school safety plan to ensure families can safely transport their children to AAI.

McKinney-Vento Homeless Assistance Act Compliance

AAI will comply with the McKinney-Vento Homeless Assistance Act of 2001. Homeless and migrant
students are entitled to immediate enrollment and full participation, even if they are unable to produce
records required for enrollment, which may include medical records, birth certificate, school records,
and proof of residency.

To properly identify homeless, migrant, or emancipated students, a school administrator or educator
first must determine the residence of a student, which involves considerations including:
e The place, however temporary, where the child actually sleeps,
e The place where a homeless or migrant child or his or her family keeps their belongings, or
e The place that a homeless or migrant child or his or her parent/guardian(s) considers to be
home.

The determination of student’s residence or place a student considers to be a permanent home will not
be based upon:

e Rent or lease receipts for an apartment or home,

e The existence or absence of a permanent address, or

e Arequired length of residence in a given location.

AAI will follow these protocols to meet students’ needs:
e Within one day of admitting a homeless student, a school counselor or another employee
designated by the administration as the homeless liaison shall be notified and contact shall be
made with the appropriate officials.
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e [fthere is a dispute concerning residence or the status of an emancipated minor or homeless
child, the issue may be referred to the Indiana Department of Education for resolution.

e Homeless students will be eligible for programs for gifted and talented students and school
nutrition programs as well as any other educational services for which the student meets
eligibility criteria.

e Homeless and migrant children are entitled to receive transportation and other services
available to non-homeless students. Upon request of a parent/guardian(s) and evaluation of the
best interest of the child, transportation may be provided to and from school in accordance with
Indiana law and what is reasonable. The leadership team will work with parent/guardian(s) to
ensure those students get to school safely every day.

e Homeless students are permitted to continue attending AAI, to the extent reasonable, unless it
is against the wishes of their parent/guardian(s), and be permitted to remain at the school for
the duration of the homelessness until the students move into permanent housing.

e AAl will continue efforts to assist homeless students in completing necessary and important
records, including immunization records.

e AAl's dress code and uniform policy will not delay enroliment for homeless or migrant students.

School Safety and Security

A safety committee will be formed to assist with developing the school safety plan. This committee will
consist of the school leader, parents, and will partner with local emergency management facilities. The
safety committee will begin meeting in the spring of the school's first year of operations. They will
analyze the overall practices of the school, make recommendations for improvement, and revise school

policy.

Keeping the children of AAl saf