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EXECUTIVE SUMMARY

MISSION AND VISION

Ensuring high levels of achievement and building habits of excellence, Civic Collegiate Public
Charter School educates all students in grades six through twelve for success within the college of
their choice and a life of active citizenship.

Civic Collegiate Public Charter School (“Civic Collegiate”) is a proposed Sixth through twelfth
grade charter school, proposed to serve students residing within the 46220 Indianapolis zip code.
Starting with 112 sixth grade students (four classes of 28 students each)?, Civic Collegiate will add
one grade per year, until the school reaches full capacity of 712 students (300 in the middle school
and 412 in the high school) educated within a full and seamless 6-12 school in 2023.

Aligned to ambitious national and state goals, and in response to local community need, Civic
Collegiate is designed towards three imperatives: (1) college, (2) character, and (3) citizenship.

COLLEGE. Drawing on models of successful schools across the country serving similar
demographic need and with similarly ambitious mission, and putting into place the most effective
methods to serve the needs and aspirations of our community, Civic Collegiate is designed to put
all students on the path to college starting in middle school. By teaching students to deeply engage
in fiction and non-fiction texts, and by building students’ foundational knowledge across multiple
disciplines, all students will acquire an informed, insightful, and articulate voice so that they can
meaningfully participate in the public conversations that propel our growth as a city, state, and
nation. By developing a deep, conceptual understanding of math and science, all students will be
prepared to pursue their interests into and beyond high school, and to share their thinking when
solving complex, real-world problems.

CHARACTER. Every student develops the excellent habits and personal character that underpin
a life of purpose and discipline; every student builds the capacity and drive to succeed within higher
education and access professional opportunities. We believe that our habits reflect our character.
We believe habits can be taught, and that schools have an obligation to give students an opportunity
to practice good habits every day and to celebrate those values through school rituals and routines.
We orient students to what good habits look like by explicitly teaching our five RIGHT values:
Respect, Integrity, Generosity, Hard Work, and Team. Students’ actions are repeatedly connected
to these values, reinforcing the strong classroom and character habits students need to be successful
in college, their career, and as a member of democratic society.

CITIZENSHIP. By uniquely teaching sequentially designed civics lessons throughout middle and
high school, students learn to use their voice and capacity to drive for positive change within their
own lives, and to embody the fullest and truest role of citizenship within our democracy, as well as
within their communities, our state, and our nation. By creating a community of scholarship,
respect, intellectual curiosity, and academic rigor, students will develop the academics, character,
and traits to effectively navigate and participate within our economy and our republic.

Comprehensively, our extended day and year, Common Core- and Indiana State Standards-aligned
curriculum, high quality, mission-driven teachers, comprehensive professional development, and
data-driven decision-making combine to put all students on the path to college. Our implementation
of routines and rituals, consistent expectations in every classroom, emphasis on growth mindset,
and commitment to our RIGHT values inculcates students to habits of success and develops their
personal character that will see them to and through college. Our belief that schools have an
obligation to provide (1) knowledge of civics through the general curriculum, (2) an arena where

1 We will enroll four classes of 25 students into grade six in Y2 and all subsequent years, for a class size of 25. We enroll 112
students into grade six only in Y1 to ensure fiscal health during the start-up period within our slow growth model.
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students create their own civic dispositions, and (3) opportunities for civic action will ensure that
our college-bound graduates are prepared to be highly engaged in democratic citizenship, able to
use their education to improve their own lives, that of our communities, and that of our nation.

EDUCATION NEED AND TARGET POPULATION

Civic Collegiate will serve students within the Indianapolis Public Schools boundaries, specifically
those within the 46220 zip code. The largest local middle school, Broad Ripple, has earned a failing
grade in each of the last three years, with 12.7% of students passing Math and ELA on ISTEP+2,
This year, the IPS School Board voted to drop the middle grades from its arts magnet program.?

Across the state, schools have seen test scores plummet as Indiana has moved to more rigorous
state standards. Statewide, 93% of public schools taking the test in the last two years saw passing
rates drop by at least ten percentage points. Half saw a drop of 20 percentage points or more.*
Almost half of students failed math, English, or both. Before these drops, however, students in
Center Township had already been struggling. In 2014, IPS had five schools ranking among the 25
lowest performing schools in Indiana, with 48 of 58 schools ranking in the bottom quartile.®

Middle school scores have been the most intractable. Four of the five schools scoring among the
lowest performing 25 schools in the state are middle schools. Low achievement data has caused
IPS Superintendent Ferebee to question how we support and transition students in these grades:
“There are not clear pipelines for students to matriculate from elementary school to secondary...it’s
very convoluted for families.”®

Middle school is a pivotal time for students. Researcher Robert Balfanz supports this view,
particularly for high needs communities: “In high-poverty neighborhoods. ..our research and school
improvement work indicate that students’ middle grade experiences have tremendous impact on
the extent to which they will close achievement gaps, graduate from high school, and be prepared
for college. Consequently, there is a need to re-conceptualize the role middle grades play in the
public education system. The middle grades, broadly defined as fifth through eighth grades, need
to be seen as the launching pad for a secondary and post-secondary education that enables all
students to... fully experience the opportunities of 21% century America.”’

There is also an educational need beyond middle school. Based on data from the 2014-2015 school
year, the last for which data is available, Indianapolis Public Schools ranked in the bottom ten of
all schools statewide for graduation rates, with 66.5% of students successfully passing the College
and Career Readiness Assessment and graduated®, indicating that a full third of students are
unsuccessful in high school. In addition to low graduation percentage, “[j]Just 9% of IPS high school
students took an AP course.”® Because we know the rigors of a high school’s academic program
are predictive of college success, we have aligned our high school curriculum to the nation’s highest
standards and we have established a middle school that lays the foundation needed to get there.

High school curriculum is aligned to meet entrance requirements of selective four-year colleges
and universities. We require four years of English, math, science, social studies, and a foreign
language. Studies show that the rigor of a student’s high school curriculum is the single best
predictor of success in college. The Tool Box Revisited: Paths to Degree Completion from High
School Through College demonstrates that the intensity of high school curriculum is essential to

2 Retrieved from http://compass.doe.in.gov/dashboard/istep.aspx?type=school&id=5509.

3 Retrieved from http://www.indystar.com/story/news/education/2015/10/30/ips-board-votes-close-key-school-approve-school.

4 Retrieved from http://in.chalkbeat.org/2016/01/06/nearly-all-indiana-schools-see-istep-scores-plunge/#.Vrk_6jYrLEY.

5 Retrieved from http://in.chalkbeat.org/2014/08/04/middle-schools-at-center-of-ips-testing-woes/#.Vrk-ezYrL Ea.

6 Retrieved from http://in.chalkbeat.org/2014/04/23/ferebee-asks-where-do-middle-school-kids-belong/#.VrISIDYrLaY.

" Balfanz, Robert. Putting Middle Grades Students on the Graduation Path. Asscn. for Middle Level Education. June 2009. 3. Web.

8 Retrieved from http://www.indystar.com/story/news/education/2015/08/14/best-worst-graduation-rates-indiana/31708089/.

9 Retrieved from http://in.chalkbeat.org/2015/08/19/would-fewer-ips-high-schools-lead-to-more-advanced-courses/#.\VsZKD5MrLwc.
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college success.!® The National Association for College Admission Counseling’s annual State of
College Survey consistently finds student performance in college preparatory classes is the most
important factor in admissions decision. Former Assistant Provost for Enrollment at the University
of Notre Dame puts it plainly: “Nothing is more important than the quality of the case load.”*!

Currently, many students in our city and our zip code are not exposed to, prepared for, or take
rigorous high school classes. Currently, the majority of high school students in IPS attend a “D” or
“F” school. IPS high school options offered to families are detailed below in Figure ES.1.

Figure ES.1: IPS High School Options

School 2013-2014 Grade 2014-2015 Grade School Designation

Arlington Community F F Traditional
George Washington Community D D Traditional
John Marshall Community D D Traditional
Northwest Community D D Traditional
Broad Ripple Magnet B B Magnet

Crispus Attucks Medical Magnet A A Magnet

Arsenal Technical D D Traditional
Shortridge International Baccalaureate C C IB World

As a proposed 6-12 school, we will provide a quality middle school option and seamless transition
to high school, mitigating significant risk factors for an at-risk community of students during this
critical foundational and transitional period. As a charter, our autonomies of staffing, school design,
and budget afford us the opportunity to implement organizational and instructional practices
informed by research and proven practice from high performing schools that can meet the needs of
our local community and prepare all students for college, career, and citizenship.

COMMUNITY ENGAGEMENT

Residents in both our proposed zip code and Indianapolis at large have expressed verbal and written
support for our college preparatory curriculum, our emphasis on character education, and our
commitment to cultivating informed, engaged citizens. Stakeholders have evidenced their support
through signatures, electronic and written, letters of support, volunteering for community events,
and meeting with the Lead Founder and proposed Head of School to better understand the scope of
the educational need in our city and their potential role in working towards educational equity.

EDUCATION PLAN/SCHOOL DESIGN
Our educational philosophy, aligned to our ambitious mission, is built on seven key beliefs.

Literacy and math are foundational to all learning.

Through an extended day and prioritized use of instructional time, we prepare students with a
rigorous literacy and math foundation - skills that provide the pathway for equitable access to and
having success within college and the professional world. We prepare middle school students with
180 minutes of literacy and 100 minutes of math instruction daily. Within our 6-8 middle school,
we close gaps in students’ prior learning in their first three years, preparing them for success within
our challenging college preparatory high school, on the road to and through the college or university
of their choice. In the high school, we provide full preparation for and access to AP courses and
incorporate reading and writing across all subjects, and uniquely within our Civics curriculum.

10 Washington, D.C: US Dept. of Education 2006.
11 Retrieved from https://professionals.collegeboard.org/guidance/prepare/honors-ap.
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Strong character education is essential for success in college and a life of opportunity.

We equip students with a rigorous character education. Education researcher Paul Tough writes
that “[w]hat matters most in a child's development . . . is not how much information we can stuff
into her brain in the first few years. What matters, instead, is whether we are able to help her develop
a very different set of qualities, a list that includes persistence, self-control, curiosity,
conscientiousness, grit and self-confidence.” 12 Character is a key lever to students’ success;
therefore, we work diligently to shape, grow, and celebrate those values. Exceptional character is
lived out through our RIGHT values: Respect, Integrity, Generosity, Hard Work, and Team.

Highly-skilled teachers committed to the growth of every student produce dramatic results.

We will hire, support, and retain growth-minded, mission-driven, ambitious teachers that do what
it takes to deliver excellent results with all students. A 2012 Harvard study on the lasting impact of
teachers on students’ future earnings shows that a student having just one high-quality teacher, as
defined by growth on standardized tests, dramatically raises a child's cumulative lifetime income.*?
We will provide robust, targeted professional development under which excellent teachers can
flourish, and further attracting additional high quality candidates to apply to our school and to
succeed within our classrooms. Provided with the school-wide structures to effectively teach in
their content area, teachers will be expected to dramatically and measurably raise student
achievement every year. This, in turn, will attract families and other excellent teachers to our
school, a synergetic cycle that will allow us to successfully execute on our mission.

A joyful and respectful culture is the foundation for a strong learning environment.

Students learn best in a safe, calm, and predictable environment in which they are socially,
emotionally, and intellectually safe. They learn best when they are able to focus on reaching their
fullest potential in every class, every day. We give our students consistency through predictable,
values-based school-wide routines, procedures, and rituals. Students wear a common uniform and
have a common discipline system across all classrooms. Teachers and staff use common verbal and
non-verbal communication to work with students effectively and efficiently. Structures limit
distractions, providing students with increased instructional time and a school focused on learning.

A longer school year and day help to close the achievement gap for at-risk students.

Students have increased time to focus on literacy and math skills needed to (1) succeed in a college
preparatory high school and (2) enter the four-year college or university of their choice. Annually,
we provide 189 instructional days. Our school day starts at 8:00AM and ends at 4:30PM, Monday
through Thursday. Our school day starts at 8:00AM and ends at 2:30PM each Friday. Each school
day prioritizes literacy and math, and concludes with FOCUS, a class period during which students
organize homework and start their most difficult homework assignments with the support of their
teachers. Comparison between the time in school at Civic Collegiate as compared to the national
average and Indianapolis Public Schools daily average is detailed in Figure ES.2.

gure A al and Da e Comparison 6

Instructional Days | Average Daily Hours | Total Annual Hours
National Average'* 180 6.7 1206
IPS, as of 2015-2016 180 7 1260
Civic Collegiate \ 189 8.1 1531
Differences w/ National Average +9 days +1.8 +325
Differences w/ IPS +9 days +1.5 +2711

12 Tough, Paul (2012). How Children Succeed: Grit, Curiosity, and the Hidden Power of Character. NY: Houghton Mifflin.
13 Chetty, Raj, John Friedman, and Jonah Rockoff. (2012). The Long Term Impact of Teachers: Teacher Value-Add and Student

Outcomes in Adulthood. Retrieved from: http://obs.rc.fas.harvard.edu/chetty/value added.html.
14 https://nces.ed.gov/programs/digest/d11/tables/dt11l_176.asp.

15 This calculates to approximately 38 additional instructional days per year.
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A rigorous college preparatory education is the right of all students.

We backwards plan curriculum to ensure students have the courses that will prepare them to access
selective colleges and universities locally and nationally. In high school, students take four years
of English, math, science, social studies, and a foreign language. All students are prepared to
compete for access to and success within the four-year college or university of their choice.

Families and community partners are critical for success.

With authorization, and before the start of the school year, all parents and guardians attend an
annual Family Orientation that details all major elements of our educational program and their role
in supporting their child’s success. In addition, for every new family, we conduct Home Visits,
sharing Civic Collegiate’s mission and vision, learning about the hopes and dreams our families
have for their child(ren), and outlining our extensive supports for and clear expectations of students
and families as we work together to support their child’s achievement.

VISION FOR GROWTH

Civic Collegiate is a proposed 6-12 serving the students of the Northeast side of Indianapolis. We
will open in 2017 with 112 students in our inaugural sixth grade class, comprised of four classes of
28 students each.'® We will grow one grade level each year, reaching full capacity in 2023 with 712
students. Our slow-growth model allows us to build a strong foundational culture for the school,
build a vertically aligned curriculum, and be purposeful in hiring and training staff at every grade
level and in each content area. Enrollment projections are outlined below in Figure ES.3.

Figure ES.3: Enrollment Projection

GRADE 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
n 112 100 100 100 100 100 100

112 100 100 100 100 100

112 100 100 100 100

112 100 100 100

10 112 100 100

1 112 100

1 112
TOTAL 112 212 312 412 512 612 712

GOVERNANCE AND LEADERSHIP

The Founding Board of Directors brings expertise in business, finance, education, human resources,
development, marketing, community development, and law. The Founding Board will transition to
the Governing Board, holding fast to the ambitious academic and organizational goals set by the
charter and ensuring the school leadership, financial health, and academic integrity required to
execute on those goals. Lead Founder and proposed Head of School Luke Lennon has served as a
teacher and administrator in the City of Indianapolis, teaching and serving as Assistant Principal of
Academics at the Tindley Preparatory Academy. In 2014, Mr. Lennon was named one of five
Indianapolis Principal Fellows, a partnership between Teach For America Indianapolis and
Columbia University’s Teacher College. In 2015, Mr. Lennon was selected as a Fellow with
Building Excellent Schools, a highly-selective Fellowship that trains high-capacity individuals to
design, found, lead, and sustain high-performing charter schools in high-need, urban
neighborhoods across the country.

16 We will enroll four classes of 25 students into grade six in Y2 and all subsequent years, for a class size of 25. We enroll 112
students into grade six only in Y1 to ensure fiscal health during the start-up period within our slow growth model.
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I: EVIDENCE OF CAPACITY
FOUNDING GROUP

FOUNDING GROUP MEMBERSHIP

1. Key Members

Brief biographies of all founding members are below; all governing board member resumes are in
Attachment 1; resume for proposed Head of School Luke Lennon is in Attachment 3.

Brian Anderson, Owner, Brian D. Anderson Consulting, has spent the majority of his career in
the charter sector, overseeing accounting and budgeting functions, preparing and monitoring cash
flows, and performing annual audits. He has worked at several start-ups as a business services
provider, consultant, and board member. He has sat on two charter school boards in Colorado, one
charter school finance committee in Illinois, one charter school board in Indiana, and has
experience as consultant with the Colorado Department of Education and Colorado State
Legislature. He is the owner of Brian D. Anderson Consulting, advising and supporting charters on
fiscal management. Mr. Anderson earned his BA in accounting from North Park University.

Kathryn Hunger Elliott, Implementation Consultant, Precision Dialogue Marketing, brings a
deep understanding of data models in education. As a TFA corps member, Ms. Elliott participated
in the beta test for Kickboard data tracking software, using granular data tracking of student
performance. Her students outperformed all other eighth grade TFA classes on the Reading LEAP
in Louisiana. In 2012-2013, Ms. Elliott was the ninth grade team leader for Arlington High School
in Indianapolis during the takeover transition and she established an honors program for community
college students as College Admissions Counselor and Associate Program Director. Ms. Elliott
earned her BA at Notre Dame Academy.

David M. Humes, Financial Advisor, Waddell & Reed, is a respected business professional with a
20-year record of profitable business management. Beginning in data processing, he rose through
the ranks quickly, starting as computer programmer and growing into the Director of Data
Processing. He created one of the first video stores in central Indiana and went on to purchase the
franchise for Signs Now, purchasing the franchise for iSOLDit on eBay and opening three stores.
In 1991, he was appointed by Governor Bayh to serve as a goodwill ambassador to Moscow to
secure sister-city status for enhancing international trade with Indianapolis. Mr. Humes has a BA
in Computer Science from Purdue and BA in Business Administration from IU.

Alison Kothe, Major Gifts Officer, Christian Theological Seminary, has 17 years of experience in
the development field, spending the majority of those years as Director of Development at Wabash
College in Crawfordsville, IN. Ms. Kothe recently completed a $1MM capital campaign for the
Seminary and as a result was named its Planned Giving Officer, working with donors on estate
plans and deferred gifts for the Seminary. Prior to working in fund development, she worked in
the banking industry with National City Bank and Merchants Bank. Ms. Kothe has a BA from
Johns Hopkins University and MBA from Simmons College School of Management.

Luke Lennon, Proposed Head of School, has served as a teacher and administrator at the Tindley
Preparatory Academy. He has created rigorous, standards-based curriculum and assessments and
has coached teachers to drive student achievement. Mr. Lennon was named one of five Indianapolis
Principal Fellows, a partnership between TFA Indianapolis and Columbia University’s Teacher
College and was selected as Fellow with Building Excellent Schools, a highly-selective Fellowship
that trains high capacity individuals to design, found, lead, and sustain high performing charter
schools in high need, urban neighborhoods across the country. Mr. Lennon holds a BA from the
University of Notre Dame, MAT from Marian University, and MEd from Columbia University.
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Michelle Mitchell, Community Outreach and Education Manager, St. Vincent Health, has over 15
years of experience in non-profit management, communications, community relations, and
outreach. Developing community partnerships, she implements evidence-based health education
programs to increase healthy lifestyles in Central Indiana. She has implemented programs with
partners in higher education, workforce development, service learning, and mentoring; she
launched Indiana’s College Success Coalition, a network of businesses, organizations and schools
partnering together to support high-risk students. Ms. Mitchell has a BS from Indiana University
and MS from Indiana University-Bloomington.

Dannielle Patterson, Brand Strategy and Operations, Men’s Health at Lilly, is a marketing
professional with over 25 years of experience directing teams through complex projects, launching
new products, and executing comprehensive, integrated mass media campaigns for major national
brands. Through her marketing consulting business, OnEdge Marketing, she assists companies in
navigating the digital landscape and building their brands through search engine optimization and
social media platforms. Ms. Patterson has a BS from the University of Notre Dame, MBA from
Indiana University’s Kelly School of Business, Bloomington, and a Global Marketing certificate
from ESADE University, Barcelona, Spain.

Todd Ponder, Partner, Ice Miller LLP, has nearly 32 years of legal experience. He has practiced
labor and employment law and has specialized in tax-exempt finance for clients in the public and
private higher education sectors, with focus on low cost tax-exempt financing. He has served as
bond counsel in humerous transactions involving 501(c)(3) nonprofit entities, including museums,
cultural institutions, YMCAs, and private K-12 institutions. Mr. Ponder has been involved in
several transactions for charter schools involving tax-exempt bonds to finance capital projects. A
native of Indianapolis, Mr. Ponder earned a BA from DePauw University and JD from The
University of Chicago School of Law.

Jill Hauser Robisch, Vice President, Nonprofit Banking, The National Bank of Indianapolis, has
over 12 years of experience in the financial services industry in the areas of cash management,
lending, budgets, and financial policies. She is responsible for establishing, growing, and
maintaining a portfolio of $125 million in loans and deposits, effectively building relationships by
making prompt decisions and providing innovative solutions to meet the specific financial goals of
each organization. Ms. Robisch earned a BS from Butler University and MBA from Ball State’s
Miller School of Business.

2. Development and Planning Partners

We are grateful to the following organizations for their guidance and leveraged expertise informing
the planning of Civic Collegiate.

Building Excellent Schools. Lead Founder and proposed Head of School Luke Lennon is a Fellow
with Building Excellent Schools (BES). The Fellowship is a full-time, 12-month training program
that supports high capacity individuals to design, found, lead, and sustain high performing charter
schools in our nation’s most underserved communities. BES trains, mentors, and supports Fellows
to study high performing schools, develop and refine their academic and business plans, build a
strong founding team, and garner wide community support. Mr. Lennon has learned best practices
in: organizational development, instructional design, charter accountability, and leadership. The
Fellowship provides extended leadership residencies in high quality urban charter schools'’,
ongoing evaluation and consultation, and training specifically focused on school leadership. BES
will provide ongoing support throughout the planning year and during the school’s first years of

17 Attachment 13 includes Letters of Support from Building Excellent Schools and Annie Robison, School Leader of Liberty
Collegiate, a BES school ranking in the top 5% of all middle schools in the state of Tennessee in 2015.

7|Civic Collegiate
ShIC




operation. As grant partner to the Walton Family Foundation, BES provides access to $325,000 in
WFF start-up funding upon authorization.*®

Abacus Education Partners. In its ninth year of operation, Abacus has worked with 150+ charter
schools across 19 states, providing strategic planning and financial modeling services to charter
schools. Lead Founder Luke Lennon has received 40+ hours of financial and operations training
from Abacus, gathering industry-leading tools and templates to ensure development of robust and
thoughtful operational systems and policies. Our proposed six-year budget was informed by
Abacus’ co-founder, who has professional experience as an external evaluators for ICSB charter
applications, and providing financial due-diligence for proposed out-of-state operators.

Charter School Support Services. A national nonprofit, Charter School Support Services (CSSS)
provides services to support our operational and financial goals. As part of the BES Fellowship,
CSSS has acted as a strategic partner to Civic Collegiate, leading all aspects of our facility search
and acquisition. For the first year of operation, Civic Collegiate will share building space with ACE
Prep (a BES school) at their Hillside location, identified, secured, and being upfitted by CCSS for
ACE Prep’s fall 2016 opening and will be similarly upfitted for our proposed 2017 opening.

The Indiana Network of Independent Schools (INISchools). INISchools is a local nonprofit
organization under Goodwill Education Initiatives, and will provide back-office support to Civic
Collegiate beginning in the planning year in the areas of accounting and finance, data management,
state reporting, and special education compliance. With a focus on assisting schools to improve
cost-efficiency, INISchools will use their charter school expertise, knowledge of state regulations,
and financial proficiency to ensure we have the tools, systems, and procedures needed to satisfy all
state and federal accountability measures. Contracted services provided by INISchools have been
accounted for in the budget and are outlined below in Figure 1.1.

Figure 1.1: INISchools Services

Finance and Accounting Special Education Administration | State Reporting and Compliance

e Implementation and set up of e  Preliminary consultation to e  Setup of calendar system for
financial software assess school’s needs in YO state, federal, and authorizer

e  Trainings on data entry e  Review of internal SPED reporting

e Monthly meetings on current organization system e  Setup and maintenance of STN
financial status e  Evaluation of state/federal App Center, DOE Online,

e Reconciliation of bank compliance Testing Sites, Title | reports,
statements e Speech/language service and Learning Connection

e  Preparation of month-end e Additional therapies to support | ®  Perform ongoing management
journal entries student needs and troubleshooting services

e  Preparation of monthly e  Preparation of Federal B and e  Support for filing state reports
financial statements all State reporting e  Support for filing reports to

e  Grants management e Filing of Medicaid ICSB

e  Preparation/submission of reimbursement
retirement fund reports e  Professional development and

e  Review payroll tax returns coaching

e  Preparation of IRS tax forms e  Budget development support

e Review accounting records for for SPED allocations
annual audit

3. Founding Groups Circumstances and Motivations

Beginning in October 2015, Luke Lennon began assembling the Founding Board, interviewing
close to 100 professionals within the Indianapolis community. Those invited to join the founding
team demonstrated a commitment to Indianapolis and its underserved communities, an unwavering
belief that all children can learn at high levels, and professional expertise that will contribute to the

18 For financial commitment letter from BES per WFF funds, please see Attachment 18.
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successful founding and oversight of Civic Collegiate. The Founding Board is a diverse, driven
group of professionals with a variety of experiences that inform and support all elements of the
charter application. With skill sets in education, data management, community outreach, fund
development, law, finance, marketing, and governance, the Founding Board has reviewed,
contributed to, and supported development of the school’s design and has leveraged their networks
to build support and continue the recruitment of high quality candidates to the founding team.

Per our bylaws, the Founding Board will use the following criteria to identify additional Board
candidates: (a) expertise aligned with the needs of the Board at any given time; (b) alignment with
Civic Collegiate’s mission and educational approach; (¢c) commitment to the proposed community;
(d) ability to participate fully in Board meetings, retreats, and school and community events; (e)
access to personal networks capable of supporting Civic Collegiate’s development; and (f) ability
to work well with others and to put the school’s goals before personal agendas and interests.

SCHOOL LEADERSHIP AND LEADERSHIP TEAM

The Founding Board is resolute in its belief that excellent schools require excellent leaders.
Therefore, the Head of School position is integral to the success of the school. The Board will take
all appropriate measures to ensure a leader that aligns with the school mission and has the capacity
to execute on the promises made in the charter fills this position.

1. Head of School

Lead Founder Luke Lennon is the proposed Head of School. He has served as a teacher and
administrator in the City of Indianapolis, achieving high results in both roles. He holds a Master’s
degree in teaching and education, and was chosen as one of five Principal Fellows through
partnership between TFA and Columbia University Teacher’s College, in Indianapolis and is a
Fellow with Building Excellent Schools (“BES”). BES has produced 60+ schools across the
country, founded on the practices of the highest achieving and consistently most successful charter
schools. Mr. Lennon has studied 40+ high performing charter schools, including completing an
intensive school leadership residency at Liberty Collegiate Academy, a BES school in Nashville,
TN, which, in 2014, scored in the top 5% of all schools in Tennessee. Building Excellent Schools
has provided Mr. Lennon with training in: fiscal management, community outreach, public
relations, assessment, data and technology, governance and management, human resources,
educational philosophy, school culture, school operations, charter school history, infrastructure and
facility, curriculum, and special education. For Mr. Lennon’s resume, see Attachment 2.

2. Immediate Staffing and Compensation Plan

Mr. Lennon will work throughout the authorization process and start-up period upon charter
approval as a full-time employee. The BES Fellowship stipend concludes in September 2016, at
which point he will draw a stipend from a Walton Family Foundation (WFF) start-up grant until
the 2017-2018 school year begins. BES letter confirming grant monies is in Attachment 18.

3. Responsibilities and Qualifications of School’s Administrative/Management Team

Brief descriptions of each leadership position can be found below. These include general roles and
responsibilities of personnel and reporting relationships. A more specific outline of candidate
qualifications and daily responsibilities can be found in Attachment 3.

The Head of School (Y0) manages the school’s day-to-day operations. The Head of School is
hired, supported, and evaluated by the Board and is charged with setting the vision and direction
of the organization in partnership with the Board. The Head of School receives an annual evaluation
from the Board based on success towards academic and operational goals outlined in the charter
and agreed upon by the Board. The Head of School is the only staff member to report to the Board.
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The Dean of Curriculum and Instruction (Y 3) executes the school’s academic vision. Under the
direct supervision of the Head of School, the Dean of Curriculum and Instruction (DCI) executes
the educational program, including all curriculum and assessments, with fidelity each day. The DCI
is supervisor for all general education teachers. The DCI reports directly to the Head of School.
All of the Dean’s responsibilities in Y1 are fulfilled by the Head of School.

The Student Supports Coordinator (Y1) ensures that ELL, SPED, and academically struggling
students have the supports to reach their goals. Working with the Head of School in Y1 and DCI
starting in Y2 to create individualized remediation plans for students not achieving academic goals,
s/he (1) creates small group instruction, (2) facilitates Saturday School, (3) conducts Home Visits,
and (4) presents weekly reports on our at-risk students. The SSC reports to the Head of School.

The Dean of Students (Y1) ensures that a strong culture is maintained at all times. Working with
the Head of School in Y1-Y3, s/he issues positive and negative consequences across the school,
supports teachers in eliminating off-task behaviors, and encourages students to maximize learning
time with positive incentives. The Dean reports to the Head of School until a Principal is named in
Y3, at which point the Dean reports to the Principal.

The Dean of Operations (Y1) ensures the school’s systems and routines are executed at a high
level each day and all technology and facility issues are addressed efficiently. The Dean handles
external partnerships, including but not limited to, (1) food service, (2) mail, (3) back-office
coordination, and (4) technology. The Dean of Operations reports to the Head of School. At this
time, we are working with Abacus Partners on all financial documents prepared in this application.

GOVERNANCE

LEGAL STATUS AND GOVERNING DOCUMENTS

The founding team consists of a founding Board of Directors and proposed Head of School. Control
and governance of Civic Collegiate is vested in the Board and all management decisions will be
delegated to the Head of School, who will be hired by, report to, and evaluated by the Board. Civic
Collegiate is incorporated in the state of Indiana as of October 12, 2015, and we are awaiting federal
approval on 501(c)(3) non-profit designation. All governance documents are in Attachment 4.

As stipulated in IC § 20-24-3-3, and upon dissolution: (1) the remaining assets of the charter school
shall be distributed first to satisfy outstanding payroll obligations for employees of the charter
school, then to creditors of the charter school, then to any outstanding debt to the common school
fund; and (2) remaining funds received from the department shall be returned to the department not
more than thirty (30) days after dissolution. If the assets of the charter school are insufficient to pay
all parties to whom the charter school owes compensation under subdivision (1), the priority of the
distribution of assets may be determined by a court.”

GOVERNING BOARD

1. Governance Structure and Composition

Civic Collegiate will be governed by 7-15 members of the Board of Directors, which will hold the
charter and be the school’s legal and ethical steward. The Board will be governed by its bylaws
and Conflict of Interest Policy. In decisions and actions, the Board will act as a coherent body and
will maintain an odd number for voting purposes. The Board will be a policy-making, governing
body, and will delegate all day-to-day school management to the Head of School. The Head of
School is hired by, supported, and evaluated by the Board, and is the only individual reporting to the Board.

At open, publicized, monthly meetings in full adherence to Open Meeting Law, the Head of School
will present formal reports to the Board on the academic, financial, and operational state of the
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school using detailed dashboards aligned with our mission, vision, and goals of the charter and our
role as faithful stewards of public funds. Data presented will include: student results on all state
assessments in all content areas and grades as required; the Northwest Education Association Measure of
Academic Progress (NWEA MAP) in reading and math; internal Interim Assessments in all content
areas; attendance and discipline data; financial reports showing projected vs actual expenditures;
annual audits; recruitment and enrollment data by sub-groups; and student retention/attrition data.

The Board will elect a Chair, Vice-Chair, Treasurer, and Secretary, and will establish standing
committees including, but not limited to: Academic Achievement, Finance, Development, and
Governance, and anad hoc Evaluation Committee. The Head of School will be an ex officio, non-
voting member of the Board. The Board has been meeting monthly since November 2015,
communicates weekly, and will publicly convene each month as a governing body.

A brief description of all officer roles is found below.

The Board Chair presides at all meetings of the Board and other meetings as required. The Chair
is an ex officio member of all committees, oversees implementation of Board and school policies,
and ensures effective administrative practices are established and maintained. The Vice Chair
discharges the Chair’s duties as required in the Chair’s absence and supports the Chair’s activities
as appropriate. The Treasurer provides direction for the financial management of the school and
facilitates the Board in meeting its financial oversight responsibilities. The Secretary provides
direction for the keeping of legal documents including minutes of all Board meetings.

The roles and responsibilities of each standing committee are described below.

The Academic Achievement Committee: reviews assessment policies and procedures and ensures
policies conform to district and state standards; reviews results of assessment programs; reports
findings to the Board and, when applicable, proposes changes in policy as indicated by data results.
The Finance Committee: reviews and submits a proposed annual balanced budget to the Board for
review and approval; makes budget publicly available; oversees preparation of Annual Report,
including audited financial statements, and other exhibits as required; makes available to the public.
The Development Committee: oversees fundraising; builds community relationships; proposes
fund development plan details to the Board in support of our mission and vision. The Governance
Committee: sets criteria for Board elections; presents candidates for election to the Board at least
once annually; oversees training of new members and the annual Board self-evaluation.

The Board will conduct an annual Board Self-Evaluation. The Governance Committee will
facilitate its completion. This Committee will determine the format of the evaluation, which will
include a formal written evaluation and will encourage constructive feedback for improvement.

The Founding Board has nine members, eight of whom will serve on the Governing Board and one
we intend to name as Head of School. This group has reviewed, added to, and supported all aspects
of the charter application and school design. A sampling of their expertise is outlined in Figure
1.2. We continue to develop our membership and are actively pursuing qualified candidates to sit
on the Board. For all current members, resumes are in Attachment 1, signed Statements of
Assurance in Attachment 5, and signed Board Member Information Sheets in Attachment 6.

0 e olieglate 0 C g Boarad pe e
Founding Board Member Expertise

Luke Lennon Leadership, Education Policy, Curriculum,
Proposed Head of School Instruction, Assessment, Data Analysis

Brian Anderson

Owner, Brian D. Anderson Consulting

Kathryn Hunger Elliot

Implementation Consultant, Precision Dialogue
David Humes Instruction, Finance, Management, Accounting
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Financial Advisor, Waddell & Reed

Alison Kothe

Major Gifts Officer, Christian Theological Seminary
Michelle Mitchell

Community Outreach/Education Manager, St. Vincent Health
Dannielle Patterson

Brand Strategy and Operations, Men’s Health at Lilly
Todd Ponder

Partner, Ice Miller LLP

Jill Hauser Robisch

VP, Nonprofit Banking, The National Bank of Indianapolis

Development, Marketing, Community Outreach

Community Outreach, Recruiting

Marketing, Finance, Accounting

Law and Governance

Finance, Budget Development,

2. Pre-Existing Nonprofit Organization—Not Applicable
3. Governing Entity’s Responsibilities

All general duties and decisions by the Board and management are made in alignment with our
mission and vision, protecting the interests of students and the ambitious goals we have set out for
them within the terms of the charter. Board members oversee the school’s academic performance,
financial stability, and regulatory compliance and carry out its duties through monthly Board
meetings, standing committee meetings, annual self-evaluations, and accountability to the public
through adherence to public access and dissemination of annual reports outlining our measurable
progress towards goals and our sound and ethical management of public funds. Each member of
the Board will serve on at least one committee.

Responsibilities of the Board of Directors. The Board sets strategic direction, approves policy,
ensures viability and faithfulness to the charter, and hires, sets compensation for, supports, and
evaluates the Head of School. It is responsible for: (1) Organizational Viability. Ensures
alignment with mission, vision, and charter; creates and updates board, fiscal, and school policy; sets
strategic direction; reviews progress against goals; ensures compliance with all laws and regulations;
reviews compliance on a regular basis; ensures filing of all legal and regulatory documents; selects,
manages, supports, and evaluates Head of School to be responsible for school’s daily management;
evaluates Head of School based on clearly outlined performance criteria; sets Head of School
compensation annually; ensures school complies with all laws, regulations, and best practices that
apply to public charter schools, including abiding by open meeting and state ethics laws; promotes
school to the public; expands networks and relationships; responds to community concerns. (2)
Financial Accountability and Oversight. Safeguards school’s financial health; ensures adherence
to annual budget; through Finance Committee, reviews monthly projected versus actuals and chart
of accounts; participates in fundraising and helps secure external funding sources as needed,;
approves annual budget to support school needs and approves vendors providing services in excess
of $25,000. (3) Academic Accountability. Ensures curriculum aligns with mission, goals, and state
and national standards; reviews academic progress against articulated goals on monthly basis.

We have created clear and transparent governing structures that invite parents and community
members to actively engage in the governing process of Civic Collegiate.

Board Structure. The Board relies on its Chair and Head of School to provide professional and
administrative leadership. The Head of School is hired by and report directly to the Board. The
Head of School, directly or indirectly, supervises all other staff members employed by the school.
S/he is responsible for selecting staff members, conducting staff reviews, and recommending
compensation levels. Annually, the Board composes a Head of School Evaluation Committee, to
consist of three members that includes the Board Chair. Public Accountability. Civic Collegiate
provides opportunities for any member of the community to express interest in and concern for the
school. The public is invited to attend all open meetings of the Board and all locations will be fully
accessible to the public. A pre-scheduled time for public comment will be part of every regular
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Board meeting. The Board reserves the right to establish reasonable time limits for such public
comment. Meetings are closed to the public only when the Board is meeting in executive session
which may be called only to discuss matters not appropriate for public discussion. An executive
session may be called only upon the affirmative vote of 2/3 of the quorum present. No formal action
of the Board may be taken in executive session. Persons wishing to make requests, presentations,
or proposals to the Board should direct any inquiry to the Head of School, who will respond
according to the following procedures: (a) The Head of School consults with the Board Chair and,
if appropriate, other Board members about including the request on the agenda for the next regularly
scheduled Board meeting. (b) If the item is included on the agenda, the Board receives in their
packet for the next regularly scheduled meeting written information directly from the person
making the request. If specific Board action is being requested, that action will be in the written
document. (c) The person may present their information orally to the Board when the agenda item
is discussed. Notice of meetings of the Board will be posted in school offices and on the school
website at least two days prior to the meeting in compliance with all Indiana public meeting laws.

Procedures. The Board began meeting in November, and has been meeting on a monthly basis.
We held our board retreat on January 23, 2016, facilitating a seven-hour meeting that thoroughly
presented the design elements of the school, enrollment strategies, and the distinction between
governance and management. Upon authorization, the Board will approve the proposed Bylaws
and Conflict of Interest and Code of Ethics Policies, found in Attachment 4 and Attachment 7.
The Board has been communicating through weekly updates provided by the proposed Head of
School. These updates detail proposed school updates, progress on community outreach, and
readings and other assignments. Upon authorization, in accordance with IN Open Meetings Law.
the Board will meet monthly for 90 minutes at least 10 times per year in a public space accessible
by the community with pre-announced Board meetings, and will record minutes of all meetings
and make these publicly available on our website, in addition to any other necessary documents,

Our committees conduct the work of the Board, serving as reporting and advisory bodies; the Board
is charged with taking votes and making decisions as a body. Each committee meets monthly so
they can purposefully prepare formal reports to the Board each month during the public meetings.

I1: SCHOOL DESIGN

EDUCATION PLAN

CURRICULUM AND INSTRUCTIONAL DESIGN
1. Instructional Framework

Roland Fryer and Will Dobbie’s 2011 study of successful charter schools and the CCSR’s Five
Essentials research, explained in Organizing Schools for Improvement®®, support and inform the
design elements for Civic Collegiate. The 2011 Fryer study shows that five policies explain
approximately 50% of variation in school effectiveness: (1) frequent teacher feedback, (2) data to
guide instruction, (3) high-dosage tutoring, (4) increased instructional time and (5) high
expectations.? The CCSR found that the following factors were strongly predictive of school

1 Bryk, Anthony, et al. (2010). Organizing Schools for Improvement.. Chicago, IL: University of Chicago. “Based upon twenty years
of research conducted by the University of Chicago Consortium on Chicago School Research in over 400 schools, the five essentials
have been shown to be strongly predictive of school improvement success. Schools strong in 3 to 5 o the essentials are 10 times more
likely to make substantial gains in reading and math than schools weak in 3 to 5 of the essentials. Those differences remain true even
after controlling for student and school characteristics including poverty, race, gender, and neighborhood characteristics. Strength on
the essentials also correlates with increased teacher retention, student attendance, college enrollment, and high school graduation.”

2 Dobbie, Will, and Roland Fryer. “Getting Beneath the Veil of Effective Schools.” Web. September 2015.
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success: (1) effective leaders, (2) collaborative teachers, (3) involved families, (4) supportive
environment, and (5) ambitions instruction.2! Our design is informed by all of these elements.

Successful students are not born; they are taught, challenged, supported, and encouraged. Informed
by successful urban schools and national research on successful urban schools, Civic Collegiate is
informed by the successes of high achieving schools that ensure students experience success.

Civic Collegiate uses a college preparatory curriculum aligned to state and national standards to
prepare students for the rigors of college. Because we believe in the research from the ACT Policy
Report that states college readiness should begin in middle school, students in grades 6-8 receive
triple the amount of reading instruction and double the amount of math instruction to establish a
ninth grade cohort prepared for the demands of a college-bound high school curriculum.

Offered within a classroom-based model with an average class size of 25,22 curriculum is driven by
clear performance standards for what students should know and be able to do by the end of each
school year, and student performance is measured throughout the year towards those annual goals.
For each grade level, standards are based on state and national curriculum frameworks and based
on clearly defined expectations for student learning. Teachers use six-week interim assessments
and end-of-year comprehensive exams to measure the degree to which students are mastering
standards and adjust instructional, curricular, and student support decisions per those results, and
leadership uses that data to inform professional development needs. Assessments are created
internally and aligned to state and national standards and we remain focused on achievement.
Teachers are guided to understand and apply Common Core State Standards and Indiana State
Standards. Supplemental programs informing curriculum development are outlined in Figure 2.1.

Figure 2.1: Potential Supplemental Programs

Middle Grade High School Grade

Subject(s) Levels Levels

Instructional Resources

c . Social

English Math Science Studies 6 7 9 | 10 | 11 12
Accelerated Reader X X X X X | X X X
Accellus X X X X X | X X X
Achieve 3000 X X X X X X X X X X X
Adaptive Curriculum X X X X
Apex Learning X X X X X | X X X
BlueJ X X X X X
College ) Preparatory X X X X x| x X X
Mathematics
Compass Learning/Odyssey X X X X X X X X | X X X
Dreambox X X X X
Edmodo X X X X X X X X
EngageNY X X X X X X | X X X
ESL Reading Smart X X X X X | X X X
FOSS Science Curriculum X X X X
Fraction Planet X X X
FuelEducation X X X X X X X
Google Applications X X X X X X X X | X X X
Houghton Mifflin Harcourt Big X X X X x | x X X
Ideas Math
IXL X X X X X X X X
Khan Academy X X | X X X | X X X
Mathalicious X X X X X | X X X
MY Access Writing X X | X X X
Newsela X X X X
NoRedInk X X X X X X X X
Overdrive X X X X X X

2 Bryk, Anthony, et al. (2010). Organizing Schools for Improvement. Chicago, IL: University of Chicago Press.
22 e will enroll four classes of 25 students into grade six in Y2 and all subsequent years, for a class size of 25. We enroll 112
students into grade six only in Y1 to ensure fiscal health during the start-up period within our slow growth model.
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Reading Mastery X

Reflex Math

Revolution K12

X
X
X
X

XXX

ST Math

TCI Bring Science Alive! X

TCI History Alive X X | X X X

TenMarks X

Virtual Nerd X X | X X

XXX XXX X[ X[ X
XXX XXX X[ X[ X

XX X[ X| X

Wordly Wise X X | X X X

Reading. Middle school reading instruction concentrates on fluency, comprehension, and text-
based analysis. Instruction and skill development focus on identifying perspective, drawing
supporting details, increasing vocabulary, and identifying literary elements such as tone and mood.
In grades 6-8, students have: 180 minutes of daily literacy instruction and targeted, accountable
reading time; 100 minutes in Humanities; 50 minutes in Social Studies (emphasis on reading and
writing about history, government, geography, and economics); and 30 minutes in Accountable
Independent Reading (AIR). The high school extends students’ reading, focusing on specific genres
of literature. High school students progress from World to American to Comparative Literature.
Students develop deep understanding of the structure and the meaning of a work of literature,
studying how form and style are affected by region and time period. Students analyze how themes
are influenced by society and identify themes in a broadly representative collection of literature.

Writing. Middle school writing focuses on grammar, punctuation, spelling, five-paragraph papers
that are text-based, and the writing process. Students expand their use of descriptive words and
complex sentences, and explore different styles of writing. By grade 8, students have developed a
personal style of writing, are writing varying types of essays and narratives, and are critiquing and
proofreading writing samples. Humanities and the Social Studies require writing, therefore,
students experience 150 minutes of writing daily. The high school writing curriculum focuses on
research-based text analysis, research papers, oral presentations, and extended written responses.

Humanities 6

Humanltles 7 Humanities 8

AP Language and
Class American Literature World Literature Composition or
English 11

AP Literature or
English 12

Mathematics. Middle school math instruction focuses on math procedures and problem-solving,
within two math courses. Students develop an understanding of statistical thinking through writing,
interpreting, and using mathematical expressions and equations. Students study introductory
algebra and geometry. All students have 100 minutes of daily math instruction: 50 minutes Math
Procedures and 50 in Problem Solving. High school students develop math fluency and proficiency
through a course sequence that prepares them to take Calculus before they graduate. Students who
take a math sequence including Calculus score an average of 24.6 on the ACT Math section,
compared to a 22.1 for students completing other advanced math courses, 20.3 for those completing
Trigonometry, and 17.7 for those completing Algebra 11; 22 is the ACT college-ready benchmark
score for math.? Students who take Calculus are much more likely to persist through college.?*

Figure 2.4: Middle School Mathematics Course of Study

. Gade | 6 | 7 | 8

2 Crisis at the Core: Preparing All Students for College and Work. ACT, Inc. (2005).
2 Klepfer, Kasey, & Jim Hull. “High school rigor and good advice: setting students up to succeed.” The Center for Public Education,
National School Board Association. October 2012. The study found the effects of calculus to be true regardless of background.
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Class Math Procedures 6 Pre-Algebra Algebra
Problem Solving 6 Problem Solving 7 Problem Solving 8
Figure 2.5: High School Mathematics Course of Study

| Grade | o9 [ _ 10 | 11 | 12 ___

Class Geometry .'I_A; Iig?)tr)]?n:tletf;/ Pre-Calculus G g;lccuulluuss or

Science. Middle school science curriculum is an integral part of skill and content development. At
each grade, the Indiana State Standards and College Board Standards are used to determine
student’s understanding of and performance in scientific research, experimentations, and methods.
Students demonstrate understanding of physical, life, and earth sciences and learn to view the world
scientifically and use college preparatory practices by asking questions about nature and seeking
answers through research, discussion, and writing. Students collect and classify objects, measure
and justify evidence, make qualitative and quantitative deductions and observations, organize data,
and synthesize findings. High school science instruction focuses on deep content knowledge.
Students explore science through the scientific method, and learn qualitative and quantitative data-
analysis skills. In Grade 11, students choose between two courses - Physics and either AP Biology
or AP Chemistry. All courses are aligned to IN State Standards and AP end-of-year assessments.

Figure 2.6: Middle School Science Course of Stud

| Grade [ 6 | 7 | 8

Class

Physical Science Life Science Physics

Figure 2.7: High School Science Course of Stud
| Grade | o9 [ 10 | 11 | 12 |

AP Biology AP Chemistry or
Class Biology Chemistry or Environmental AP Environmental
Science Science

Social Studies: Middle school Social Studies instruction in the middle focuses on reading and
writing in the content area. Students apply their reading skills to acquire new knowledge and
develop an understanding of history and work directly with primary and secondary sources.
Students focus on geography, world civilizations, and American history. High school Social
Studies instruction focuses on the development of deep content knowledge of World and U.S.
History, using comparative historical analysis and application of current thinking to historical
events to make meaning of history. All courses are aligned to Indiana State Standards and CCSS.

Figure 2.8: Middle School Social Studies Course of Stud

| Grade 6 | 7 | 8

Figure 2.9: High School Social Studies Course of Stud
|  Grade | o9 [ 10 | 11 | 12 |

US History AP Government A\ World History

or AP US History or Economics el Psycholo_gy
or AP Economics

Class World History

Descriptions and sequence of classes outside the core curriculum can be found in Attachment 8.
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Technology. To enhance many of these classes, every student is assigned a Chromebook from
which to access class assignments, receive feedback on written work, and communicate with
teachers via email. Chromebooks will be used during direct instruction as a supplementary resource
and during FOCUS to spiral skills, differentiate instruction, and guide independent study for our
gifted students. Chromebooks will also be used in computer literacy and coding electives.

2. Instructional Strategies
To ensure teachers and instruction are of high quality, we implement the following strategies.

All classes, including social studies, science, and math, emphasize reading and writing skills. No
matter the class, students are explicitly taught, supported, and expected to explain and analyze their
findings orally and in writing. Students are taught, supported, and expected to show and explain
their thinking, using text-based evidence and sound reasoning. After three years of rigorous
reading, writing, and discussion—in all classes—every Civic Collegiate student will be reading on
grade level by the time they enter high school, as measured by NWEA MAP testing.

Literacy and math are at the core of all instruction. On average, by the time children reach age
three, those growing up in low-income homes hear 30 million fewer words than their more affluent
peers.? Our job is to overwhelm that gap. We provide an environment that encourages all students
to read throughout the day, and we foster a community that celebrates students’ love for reading.

In math, given the increased rigor of the newest set of Indiana State Standards, we quickly
remediate basic math skills, particularly the four operations, fractions, percentages, decimals, and
basic geometry, so students can access standards that address: (1) Number Sense, (2) Computation,
(3) Algebraic Functions, (4) Geometry and Measurement, and (5) Data Analysis and Statistics.

We adopt the philosophy of “Authentic Literacy” outlined in Schmoker’s Focus: Elevating the
Essentials to Radically Improve Student Learning. We believe that “intensive amounts of reading
and writing are the soul of learning.”? Through close reading, text annotation, and discussion,
writing about the text informed by those skills and activities, students build an academic foundation
in middle and high school that puts them on the path to college. These tenets are the indispensable
and primary means of acquiring content knowledge, even in the digital age.?’

Every classroom will be led by a high quality teacher - a mission-driven individual who believes
in the infinite potential of our students, is eager to grow in their craft as an educator, and possesses
deep content knowledge and passion for their subject. Just as teachers will tap into the potential of
their students, we will recruit and coach teachers into their potential. The bar for entry is high and
feedback will be continuous. Candidates provide sample lessons, write and speak to their belief in
our mission, and execute a sample lesson with multiple cycles of feedback and redelivery.

With four weeks of summer training, 240 hours of professional development throughout the year,
and our weekly coaching cycle, teachers are immersed in a professional culture that places a
premium on learning, practicing, and reflecting on our craft. Teachers are given diagnostic and
assessment tools—NWEA MAP, Acuity, and interims—to focus on their students’ needs.

Classrooms have clear goals aligned to Common Core State Standards (CCSS) and Indiana State
Standards (ISS). From what books to read to how to backwards plan a Civil War unit to how many
fraction questions to include in the Do Now, all instructional decisions are based on national and
state standards, and internal assessments, state, and nationally-normed assessments (NWEA).
During the summer, teachers learn how to backwards plan using Understanding By Design, diving
into the standards and gaining an understanding of how their standards build on those of the

% Hart, Betty, and Todd Risely. “The Early Catastrophe: The Millions Word Gap by Age 3.” American Educator. 2003.
% Schmoker, Mike. Focus: Elevating the Essentials To Radically Improve Student Improvement. Alexandria, VA: ASCD, 2011.
2 Phillips & Wong. “Tying Together The Common Core of Standards, Instruction, and Assessments.” Phi Delta Kappa. 2010.
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previous grade and feed into those of the next. Teachers practice their lessons, receive feedback,
tweak the framework and execution of lessons, and continue this cycle throughout the year. Over
the course of our four-week training, teachers evaluate data from three proxy assessments, write an
analysis of the data, and create three lesson plans that address skill gaps found in the data.

We believe great teaching can be taught. We believe there are “teacher moves” common to every
exceptional classroom, as outlined in Lemov’s Teach Like A Champion 2.0. We work constantly to
master these skills; every teacher by the end of summer training will have mastered five techniques
upon which we believe the others rest, and as outlined below in Figure 2.10.2

Figure 2.10: Five Foundational Teacher Moves

Teacher Technique Description
Teacher squares up, uses few words, and gives students clear direction while
avoiding engaging in back and forth talk.

Strong Voice

100% The expectation that all directions will be followed 100% by 100% of the students.
Students are to remain engaged throughout the entire lesson. Teacher gives “wait
No Opt Out time” for students to arrive at a thoughtful answer. Should a student answer

incorrectly, the teacher comes back to the student to answer.

Good habits needs to be practiced. When a student has not followed a direction
Do It Again correctly, the teacher allows the student to do it again, building up good habits and
quashing bad ones.

Narrate what you want students to do, give corrections, followed by positive
reinforcement for future behavior.

Positive Framing

Gradual Release, “I do,” “We do,” “You do” Instructional Model. The strategy of teacher-led
instruction, guided classroom practice, and individual practice for mastery has proven highly
effective for ensuring all students learn. Lessons begin with teachers demonstrating the concept or
skill - “I do.” After sufficient examples have been taught, teachers provides opportunities to learn
and practice the concept together - “We do” - in small groups, for example, that work on a series
of questions together and under teacher guidance. Students then practice the concept independently
— “You do” - to strengthen understanding and develop individual mastery, allowing students to
gradually become more independent and responsible for their own learning.?° During the “You do,”
teachers ensure students that are advanced in mastery of the content receive work that challenges
them as well. Every student receives independent work that challenges their abilities.

Cognitively Guided Instruction (CGI) — Math and Science. According to the National Center
for Improving Student Learning and Achievement in Mathematics and Science, CGI is a
professional development program based on: “(a) the development of students’ mathematical
thinking; (b) instruction that influences that development; (c) teachers’ knowledge and beliefs that
influence their instructional practices; and (d) the way that teacher’s knowledge, beliefs, and
practices are influenced by their understanding of students’ mathematical thinking.”*° Middle
school problem solving uses CGI to teach students how to apply intuitive math knowledge to solve
math problems. Using this method increases students’ ability to solve complicated word problems
using multiple strategies, their conceptual thinking in mathematics, and their ability to explain their
mathematical reasoning — all primary components of CCSS and ISS. By developing teachers to
make meaning of how students learn, teachers can create lessons that push students to expand the
means by which they relate math to their environment, increasing mathematical ability. Studies by
NCISLA consistently show that students using CGI consistently outperform those that are not.%!

Small Group Instruction. Teachers use small group instruction daily for small group reading,
math, and remediation during FOCUS (see below). Serving a student population with chronic gaps

28 Every successful school studied during the BES Fellowship executes these techniques successfully.

2 Pearson, P.D., and M. Gallagher. (1983) “The Instruction of Reading Comprehension,” Contemporary Educational Psychology,
% Retrieved from: http://ncisla.wceruw.org/publications/reports/RR00-3.PDF .

31 Retrieved from: http://ncisla.wceruw.org/publications/reports/RR00-3.PDF .
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in reading and math, teachers will use data from diagnostic testing, internal assessments, and unit
tests to differentiate instruction and create data-driven materials that pinpoint student gaps.

Tutoring. We provide 50 minutes of daily tutorial (FOCUS). Not all students will master content
the same day it is presented and students will need multiple attempts to learn the new material and
be on-track for the next day. Teachers will use tutorial for (1) whole group remediation, (2) small
group instruction, (3) homework support, and (4) independent study. Students who need additional
supports participate in small group daily instruction differentiated to their needs. Students identified
as “gifted and talented” and with 3.5 GPA participate in independent study curriculum.

Habits of Discussion. We prepare students to use Habits of Discussion in class conversations. We
equip students with the language that furthers their learning no matter the subject, allowing students
to bring knowledge and background information into the classroom in productive, meaningful
ways. Habits of Discussion are posted in classes for use and are outlined in Figure 2.11.

Figure 2.11: Habits of Discussion

Ways to Show Agreement:

e |agree with because

e | agree with you , but because
e | would like to add to what just said”
e | know because | read

e  That makes sense because
Ways to Show Disagreement:
o | respectfully disagree with you because
e [ have a different opinion / point of view...
| have a clarifying questions to ask:
e | haveaquestionabout
e |amconfused about
. , What did you mean when you said ?
e  Can you please restate the question?
Ways to Push a Conversation Further during Class Discussions:
e  Can you say more about that?
e What do you think about what | said?
e Isthere evidence to support that in the text?
e  Why do you think that?

Turn and Talk. Students develop oral and listening skills to be productive citizens in Indianapolis
and capable members of a highly literate adult community. Turn and Talk is a discussion protocol
between paired students to share answers to a prompt or question to build the skills of active
listening and clear oral expression. We use Turn and Talk to have students make sense of their own
answers while listening meaningfully to the answers of their partners. Often, teacher have students
share aloud the answers of their partners to gauge their ability to listen and synthesize information.

Figure 2.12: Turn and Talk

Meaningful Turn and Talk

e Eye contact and bodies turned toward each other

e Nodding and doing the “connection hand signal”

e Smiling and showing a pleasant facial expression
Genuine Discussion

e Asking meaningful questions
Making connections
Building on and adding to each other’s thinking
Explaining why you agree or disagree with your partner
Talking for the entire time you have to discuss

Extended School Day. By extending the school day from 8:00AM to 4:30PM, students receive
300 minutes of classroom-based instructional time and 80 minutes in tutoring, small group re-
teaching, conferencing, and independent reading. We use a two-teacher model from 3:30PM to
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4:20PM to re-teach material not mastered by all students that day. This extended day model and
use of time has been shown to be highly effective in high-poverty urban schools across the nation.

Accountable Independent Reading (AIR). For 30 minutes every day after lunch, students
independently read a book within the students’ reading level, as measured by diagnostic testing,
and students select any text in any genre. AIR fosters a love of reading and builds one of our habits
of excellence: daily reading. Students read silently whenever they complete their work or are
awaiting teachers’ directions, and read for 30 minutes for HW. Research shows that the highest
achieving students are those who devote leisure time to reading. The largest international study of
reading find that the single most important predictor of academic success is the amount of time
children spend reading books, more important than economic or social status.*? Students complete
reading logs, differentiated by genre and text difficulty; students track plot, predict future events,
react to the conflict, and reflect on character actions. Logs are collected once students finish a text
and are included in the Humanities grade. At home, students complete 30 minutes of independent
reading and must get parent signature. Reading logs are collected every Friday during advisory.

Data Analysis. Our college preparatory mission, successful proven practices of high performing
urban public charter schools, and our students’ academic needs inform our instructional strategies.
To achieve our educational goals, we establish a culture that uses data daily, weekly, and every six
weeks, ensuring a culture of monitoring progress to goals. Daily. Teachers plan lessons using
assessment items aligned to CCSS. Teachers use a short assessment or “exit-ticket” to assess daily
mastery. Weekly. Teachers meet in grade level and content teams to assess student performance.
Teachers use data to make adjustments to upcoming lesson plans and/or develop a schedule for in
class small-group remediation. Every 6 Weeks. Students are assessed using an interim assessment
aligned to the CCSS. Bi-Monthly Data Days. We use six data days for teachers to analyze student
progress in all tested subject areas. Data is used to make school-wide decisions, including but not
limited, grouping of students, adjustment in curriculum guides, mandatory tutorial for students, and
creation of teacher improvement plans. Our assessment schedule is outlined below in Figure 2.13.

Figure 2.13: Y1 Assessment Schedule

Dates Assessment

August 8-10, 2017 NWEA MAP Assessment
September 12-13, 2017 6-week Interim Assessment 1
November 7-8, 2017 6-week Interim Assessment 2
December 19-20, 2017 6-week Interim Assessment 3
January 16-18, 2018 NWEA MAP Assessment
February 13-14, 2018 6-week Interim Assessment 4

April 10-11, 2018 6-week Interim Assessment 5

May 15-17, 2018 NWEA MAP Assessment

May 29-30, 2018 Final, Comprehensive Assessment 6

Our focus on literacy and math lays the foundation for high academic achievement and an extended
school year of 189 days and extended school day from 8:00AM to 4:30PM allow a more intensive
educational program. Students (a) read and write independently on or above grade level, (b)
develop extensive grade-appropriate vocabulary, (c) demonstrate mastery of math facts and
problem-solving skills, and (d) acquire a strong understanding in social studies and the sciences.

Students are taught our school’s RIGHT values - Respect, Integrity, Generosity, Hard Work, and
Team - and through these core values, students develop character, critical thinking, and decision-
making skills as they work toward college readiness. From the first day of school, students are
exposed to a positive school culture of urgency, accountability, and high expectations.

32 Atwell, Nancie. The Reading Zone. Broadway, New York, NY (2007).
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We believe that through rigorous academics, frequent assessments, and character education, after
three years at Civic Collegiate, all students will be proficient in ELA, math, science, and social
studies and will be prepared for a robust college preparatory high school program.

3. Scope and Sequence — Please see Attachment 8.

4. Blended Learning Operators — Not applicable.

PUPIL PERFORMANCE STANDARDS

1. Exit Standards - Rigorous exit and promotion standards can be found in Attachment 9.

2. Promotion Policies

Promotion is earned and there are clear guidelines governing promotion decisions. Two metrics are
considered when promoting students to the next grade: academic achievement and attendance.

Academic Achievement. Two academic metrics determine promotion or retention: (1) average
achievement on interim assessments and (2) end-of-year grades. A grade of 70% or better is
considered passing. Students earning a failing average on an interim assessment and/or end-of-year
report card in one or two classes attend our summer school program which provides small-group
remediation in identified areas of need. If a student passes the program, as evidenced by earning a
70% or better on a minimum competency assessment in the remediated area, s/he is promoted. If
not, s/he is retained. Students who earn a failing average score on an interim assessments and/or
end-of-year report card in more than two classes is retained. Specific provisions of an Individual
Education Plan (IEP) may amend promotion or retention criteria, on a case-by case basis.

Attendance. Regardless of grade, students whose absences exceed 10 over the course of one
academic year will be candidates for retention. Once a student reaches 15 absences, they are unable
to rise to the next grade. Absences resulting from out-of-school suspensions are not excused. We
maintain close, communicative relationships with families, proactively addressing attendance
concerns as part of our early intervention approach. After three absences, the student and family
are sent a letter home by the Dean of Students, who also speaks with the family via phone. After
five absences, a second letter is sent home and the student and family meet with the Head of School
and Dean of Students in Y1-Y3, and with the Principal and Dean starting in Y4, the Dean creates
an action plan to ensure the student is punctual and in school every day. Another meeting is
scheduled should there be a seventh absence; the action plan is revisited to support student success.

HIGH SCHOOL GRADUATION REQUIREMENTS

1. Meeting Indiana Graduation Requirements

All students will be held accountable to meeting the following standards to prepare them for a
rigorous college experience. In all cases, we meet or exceed all graduation requirements needed for
a Core 40 diploma, as outlined by the IN State Board of Education.® Aligned to our college
preparatory mission, all high school-enrolled students are held to the following credit requirements
to graduate: ELA — 8; Mathematics — 8; Science — 4; Social Studies — 4; Physical Education — 2;
Health and Wellness — 2; College and Career Pathway Courses — 6; Flex Credit — 5; Electives — 6.
Because “most college remediation occurs in reading, writing, and math,” and because low-income,
Hispanic and African-American students “are more likely to need remediation,” our students take
an English and math course every semester, and our math requirements exceed those of the State
by four credit hours.®* Each credit represents a fully completed semester of a course with a passing
score of 70 or above. Grade point averages are calculated using a four-point scale, with each letter

3 Retrieved from http://www.doe.in.gov/sites/default/files/curriculum/general-diploma-requirements-classof2016.pdf.
3 Retrieved from http://www.ncsl.org/research/education/improving-college-completion-reforming-remedial.aspx.
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grade weighing as follows: A=4; B=3; C=2; F=0. Students are able to earn a Core 40 diploma with
Academic Honors. Students need at least 47 credits, and follow one of the course tracks outlined
by the IN State Board of Education. Please see graduation requirements in Attachment 9.

By grade twelve, each student will have completed the following performance assessments and
tasks: Senior Thesis - students explore, research, and develop a 25-page paper on an academic
topic approved by a senior advisor; Extended Oral Presentation - students deliver at least two,
30-minute oral presentations on a topic in English class; 60 Hours of Community Service —
students complete 15 hours of community service each year; ACT Completion - students take the
ACT at least once and those that score below a 20 are required to take the ACT again.*®

2. Ensuring College Readiness

These graduation requirements allow students the opportunity to be competitive applicants to the
four-year colleges and universities of their choice, including, but not limited to, such schools as
Indiana University, Purdue University, Indiana State University, Butler University, IUPUI,
Valparaiso, the University of Notre Dame, Marian University, and the University of Indianapolis.

3. Structures and Systems to Get Students to Graduation
Multiple strategies get students to graduation and prepare them to access both college and career.

Guidance Counselors. The high school includes a Lower Academy (9-10) and Upper Academy
(11-12). Each has a Guidance Counselor. The Lower Academy Counselor creates a long-term
credit plan with freshmen to ensure they have a plan to meet all graduation requirements. The Upper
Academy Counselor helps students sign up for the ACT, meets twice per year in all grades with
families on college-fit, and ensures families can navigate FASFA and other financial forms.

Mentors. Independent evaluations show that formal mentoring can help at-risk students develop
healthy relationships with adults, including their parent(s), and in turn achieve gains in academic
and psychosocial outcomes—school attendance and performance, self-worth, and reduced
substance abuse.®® These effects are strongest when the mentoring relationship is long-term, and
strongest for at-risk students.®” In high school, we recruit community members to mentor 2-4
students. Mentors eat lunch with students, check grades, and create connections within the city.

Community Service. Research shows that service-learning and community service have a positive
civic impact on students’ civic knowledge, skills, dispositions, and engagement.® Middle and high
school students in Illinois who participated in service-learning programs showed statistically
significant gains in their academic competence, aspirations to pursue postsecondary education,
acquisitions of 21st century skills, social-emotional learning skills, support for the school, and
likelihood of graduating.®® High schoolers complete 15 hours of community service per year; every
senior who began with us in grade 9 applies to college with 60 community service hours completed.

Civics Curriculum. Recent study by San Francisco State University found that when course
content “focused on themes of social justice, discrimination, stereotypes, and social movements
from U.S. history,” attendance for participating students increased by 21%, GPAs jumped by 1.4
grade points, and GPA gains were larger for boys than girls, a rare outcome for reform measures.*

35 Families unable to afford taking the ACT more than once can receive a payment waiver from the Head of School.

% DuBois, Holloway, Valentine, & Cooper, “Effectiveness of Mentoring Programs for Youth, American Journal of Community
Psychology (April 2002).

3" Grossman and Tierney, “Does Mentoring Work?”” Evaluation Review (1998).

% Billig, Shelley, Sue Root, and Dan Jesse, “CIRCLE Working Paper 33: Impact of Participation in Service Learning on High School
Students’ Civic Engagement” (2005).

% Judy Northup, “Cluster Evaluation of Illinois Learn and Serve, 2009-2010” (Denver: RMC Research Corporation).

40 Dee, Thomas S. “Teachers, Race and Student Achievement in a Randomized Experiment.” The Review of Economics and Statistics
86, 1 (February 2004): 195-210.
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Students were also encouraged to engage with their community and family history through required
community service. Our civics courses and emphasis on current events in the classroom allow space
for teachers and student to study the backgrounds of the community and city in which we reside.

Clear Attendance Policy. According to a 2007 University of Chicago study, course attendance is
eight times more predictive of ninth grade failure than eighth grade test scores. Students with very
low eighth grade test scores who miss one week of class are less likely to fail than students with
very high test scores who miss two weeks of class.** Any student who misses more than 15 days of
school will not be eligible for promotion. Parents and guardians are contacted every time a student
misses school. Like the middle school’s attendance policy, after three unexcused absences, the
student and family are sent a letter home and the Dean of Students contacts the family via phone.
After five absences, a second letter is sent home and the student and family are required to meet
with the Head of School and Dean of Students in Y1-Y3 and Dean and Principal as hired in Y4;
the Dean and family create an action plan to ensure the student is punctual and in school daily.
Another meeting is scheduled should there be a seventh absence and the action plan is revisited to
support student success. Once a student has missed 10 days of school, they can be retained. After
missing 15, they are unable to rise to the next grade.

Promotion and Parents. Parents learn promotion criteria during Home Visits with the Head of
School, in writing within the Student and Family Handbook provided before the start of school,
and during parent/teacher conferences. During these conferences, teachers and administrators walk
through grades and behavior, and indicate whether or not a student is on track to graduating based
on GPA, attendance, and course load. Families learn about their student’s path to graduation
through two annual meetings with the Guidance Counselor.

School Calendar and Schedule

1. Calendar and Schedule - Please see calendar and schedules in Attachment 10.

SCHOOL CULTURE

1. Promoting A Positive Academic Environment, Intellectual, and Social Development

Our commitment to structure and routine provides space for students to flourish and for them to
have the physical, emotional, and intellectual safety and the positive, strong relationships that
support their growth and success. In Scarcity, behavioral economists Mullainathan and Sahfir
explain how students faced with conditions of scarcity succeed in predictable environments.*?
When students know where to turn in their HW, when they know what to wear to school, when
they can use the restroom and are able to converse with friends, they open up bandwidth in their
brains for other tasks. Making students feel safe through our structures and habits helps center the
vast majority of the school day on academics. Students also flourish academically and socially
because we teach behavior with the same clarity we bring to academics.

The RIGHT values of Respect, Integrity, Generosity, Hard Work, and Team drive our behavior
management systems within classrooms and inform community meetings and civics curriculum,
growing students’ leadership and within their lives at home and within the community.

Harvard University’s report Turning the Tide highlighted efforts of top-tier universities to include
metrics in the admissions process that show how candidates “contribute to others and their
communities in authentic ways, and evidence of character and leadership qualities that go beyond

41 Retrieved from http://www-news.uchicago.edu/releases/07/070815.ccsr.shtml.
“2 Sendhil Mullainathan, and Eldar Shafir, Scarcity: Why Having Too Little Means So Much. New York: Times Books, (2013).
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typical high school clubs and activities.”* We will give our students the skills to clearly articulate
their passions and to demonstrate their intellect.

To measure our students’ daily embodiment of the core RIGHT values, we have adopted the
discipline system from Brooke Charter Schools*, high-performing urban charter schools in Boston,
and, like them, use the word “impression” to instill in students self-awareness, preparing them to
self-monitor behavior and taking away the power of words like “punishment” and instead allowing
students to reflect on how their actions lead to consequences, negative and positive.

As outlined below, Civic Collegiate focuses on RIGHT values and links the academic abilities
needed to succeed in college and the character development needed to navigate the world’s
challenges. Recent research focuses on identifying key character traits that allow students to be
successful beyond K-12. Paul Tough in How Children Succeed: Grit, Curiosity, and the Hidden
Power of Character concludes that character education and academic education are inextricably
linked to a student’s future success.*® Tough describes key character traits such as self-control and
self-confidence as leading indicators to future achievement. For our students to lead in college and
have productive lives, they must commit themselves to being hard-working, honest people.

Figure 2.14: Foundations for Habits of Excellence
“No man is above the law and no man is below it.” — Theodore

Roosevelt
R RESPECT e  We listen to others.

e We learn from other perspectives.
e  We value all people.
“Real integrity is doing the right thing, knowing that nobody's going

to know whether you did it or not.” — Oprah Winfrey
I INTEGRITY e  We align our actions with our beliefs.
e We do the right thing because it is the right thing to do.

e We are honest.
“Real generosity is doing something nice for someone who will
never find out. ” — Benjamin Franklin

( ; GENEROSITY e  We sacrifice things for each other.

e  We listen as much as we speak.
e We are generous in our mindset: we assume the best of
others.
“The ultimate measure of a man is not where he stands in moments
of comfort and convenience, but where he stands at times of

I I HARD WORK challenge and controversy.” — Dr. Martin Luther King, Jr.

e  We control our own destiny.

e  We concern ourselves with our own actions first.

e We do not let obstacles stop us from achieving our goals.
“The best way to find yourselfis to lose yourself in the service of

others.” - Mahatma Gandhi
I TEAM e  We work hard in support of our school community.

e We seek to help others.
e We do not achieve, unless we all achieve.

2. Implementing the Culture on Day One

The Head of School conducts individual Home Visits with all new families before the first day of
school on August 1, starting to build strong relationships with families that allow students to build
success on day one. The Head of School brings a school uniform, Handbook, bookmark, and
overview of the student’s schedule and academic expectations. Families are encouraged to ask

43 Retrieved from http://mcc.gse.harvard.edu/files/gse-mcc/files/20160120 mcc_ttt report_interactive.pdf?m=1453303517.
44 Lead Founder/proposed Head of School conducted research at Brooke Charter Schools as part of BES Fellowship.
45 Tough, Paul. How Children Succeed: Grit, Curiosity, and the Hidden Power of Character. NY: Houghton Mifflin, 2012.
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guestions and discuss concerns. We ensure students and families know what to expect, including
understanding how parent/school communication works, how the uniform is to be worn every day,
what academic and behavioral expectations are required, and the process for pick-up and drop-off.

While important for the Head of School and families to begin the school year on the right footing,
it is equally important that teachers, students, and families have baseline conversations around
coursework before the year begins. On July 25 and 26, we invite families into the school building,
better understand pick-up and drop-off procedures, hear from the Head of School, and meet with
teachers. Each student greets their homeroom teacher for the first time and receives their class
schedule. The teacher shows the student his/her assigned desk and explains the common signage
on the walls. Like the Home Visit, school visits before the year begins allows families to interact
with the school in a way to help them feel comfortable and undergirds success.

Teachers are well prepared to provide high quality instruction on day one as consequence of 17
days of summer training. Teachers study state and national standards, review special education law
and engage in special education training and teambuilding activities, build lesson plans and
assessments, norm grading procedures, learn behavior management techniques, and they practice.
Not exhaustive, this general list gives general sketch of the work with school culture and academic
structure teachers have before August 1. All staff participate in a “day one dress rehearsal” on
Monday, July 31. We walk through the entire day, meeting for morning huddle at 7:11a.m.,
practicing every procedure, direction, and lesson for the day.

Students are acclimated to the school and its procedures through our three-day student orientation.
Beginning August 1, students spend the first half of each day learning the structures and procedures
that allow for academic success. Students are given explicit culture lessons, and they practice
throughout the morning. Students also practice these routines and procedures within their classes
during the second half of the day in academic content. Students begin their academic journey while
teachers monitor behavior and norms, giving formative feedback along the way to help students
better understand their role and responsibilities. An outline of orientation is below in Figure 2.15.

Figure 2.15: Student Orientation

August 1%t August 2 August 3™
e  Entrance and exit procedures e Review entrance and exit | e Review entrance/exit
e  Advisory procedures procedures procedures
e  Homework turn-in e  Review homework turn-in e Review uniform protocol
e  The consequence ladder e Habits of discussion e  Review homework turn-in
e  History of the advisory’s e  Snack and break procedures e  Walkthrough of academic
university e  Accountable Independent progress report
e Uniform protocol Reading (“AIR”) e  Walkthrough of behavioral
e Character lessons on “Respect” | ®  Character lessons on “Growth” progress report
and “Integrity” and “Hard Work” e Review student schedules
e  Lunch procedure e Lunch procedure e  Character lesson on
e  Hallway expectations “Teamwork”
e “Why we teach civics”
e Introduction to electives

3. A Typical Student Day at Civic Collegiate

“Do you have everything?” Isaac’s mother asks as he flips through his homework folder, checking
that he has every assignment in the right order. Just as his mother announces, “We’re here,” Isaac
finishes his inspection and put the final piece of paper, his reading log signed by his mother, in the
front of the folder. This week, Isaac has read for 30 minutes every night before dinner, and so far
his weekly log is perfect. It is 7:32AM, and Isaac has just arrived at school.
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“Good morning, Isaac!” Ms. Jordan, Isaac’s math teacher smiles as she opens the car door and
welcomes Isaac to school. “Good morning, Ms. Jordan!” Ms. Jordan shakes Isaac’s hand, thanks
his mother, and points him towards the front of the school, where the school leader is waiting with
an equally strong handshake and warm greeting. Isaac walks urgently to his classroom, receiving a
greeting from every adult he sees. Isaac is a stranger to no one here; every adult knows his name.

Moving towards his classroom, Isaac notices the college pennants, student work, and pictures of
historical figures that adorn the walls. He passes Thurgood Marshall and display of mastered math
tests before seeing the large crimson and cream flag above his homeroom door. Mr. Little, his
homeroom teacher, looks through Isaac’s homework folder, ensuring everything is complete and
that a parent has signed his reading log before inviting Isaac inside to join his classmates in Indiana
University. It’s 7:40AM and breakfast waits for Isaac on his desk, as does his morning work.

This morning, morning work centers on math. Some of the problems are blank, ready for Isaac to
work through them. Others are already complete, though incorrect so Isaac must find and correct
the errors. Proudly finishing with eight minutes until the morning bell, Isaac takes out his
independent reading book and reads while soft classical music plays in the background. Mr. Little
walks by Isaac, leans in and whispers, “I love that Hard Work, Isaac. Way to do what’s RIGHT.”

At 8:29AM Mr. Little has all students pass their morning work to the front of the class. Once all
papers “flow” to the front, Isaac has 30 seconds to open his Chromebook and access the Google
doc with his latest essay. Mr. Little added comments to every rough draft, pushing students to be
clearer in their language and focus on the current standard: effective introductions.

Mr. Little walks through three different prompts, thinking out loud and calling on several students
to answer questions. Isaac knows anyone can be called on at any time, and so he always thinks
through the answer even when his hand is not raised. Mr. Little believes this is what makes the
class a “Team,” highlighting one of the RIGHT values. “When everyone is thinking,” he often
reminds, “we all benefit—and that’s what makes us a team.” Once Mr. Little is done naming and
modeling the three parts of an excellent introduction, he shows Cassidy’s essay to the class, drawing
out the key components and showering her with praise for her Hard Work, another RIGHT value.
“Next week, Mr. Little is going to show my essay to the class,” Isaac thinks to himself as he eagerly
reads and responds to Mr. Little’s essay notes.

By 9:22AM Isaac has completed his “Do Now” in math procedures. Ms. Jordan walks by Isaac’s
paper and points to the second problem with her pen. “Think through this one more time. Walk
yourself through the steps slowly. I’'m going to call on you to share out your work in one minute.”
Isaac realizes his mistake and erases his work. To his surprise, when Ms. Jordan asks him to share
out his answer, she wants Isaac to explain why he got it wrong originally, not why he got it right
eventually. Isaac explains where he forgot to flip his fraction and why he did not think to flip it.
Ms. Jordan thanks him for making a mistake so everyone could learn from it. “And many of you
made the same error as Isaac. Isaac? Can you tell us what you fixed when you went through it a
second time?” Ms. Jordan makes students feel like strong learners even when they are wrong.

A 15-minute break follows second period. Ms. Jordan passes out today’s healthy snack and asks
which students need to use the restroom. Like many of his classmates, Isaac enjoys eating his snack
while watching CNN Student News. Today, the host, is discussing the space program and the latest
Supreme Court case. Isaac is now ready for his second period - Humanities.

“While we read this chapter, I want you to annotate moments in the text that pertain to the power
of the community in The Giver,” Mr. Little instructs at 10:27AM. Isaac loves reading. Mr. Little
showed him how to pick a book that is at the right level and fits his interests. Even though his
favorite genre is historical fiction, Isaac enjoys reading The Giver with his classmates. Isaac listens
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to classmates argue respectfully, writes his own ideas about the chapter, and shares thoughts with
his partner. He hears Mr. Little’s voice in his head, “Read. Write. Discuss. Everyday! It’s a must!”

Now in Science, Isaac and his classmates listen closely as Mr. Rynne explains the process of
absorbing food.*® Isaac mentions to his lab group that this lesson reminds him of the civics lesson
they completed on Friday on nutritional literacy. Students read an excerpt from Pollan’s
Omnivore’s Dilemma and wrote about how what your food eats affects you and your body. Mr.
Rynne notices several students make this connection and begins a call and response: “Come sun or
sleet or wind or rain.... Nothing’s gonna stop this brain!” At 12:05PM class is over and lunch
begins. Isaac grabs his tray and sits down with his friends.

Back in Ms. Jordan’s class, Isaac settles in for 30 minutes of Accountable Independent Reading,
or, more commonly “AIR.” Right now, Isaac is engrossed in The Glory Field by Walter Dean
Myers. Isaac loves historical fiction, and this book is especially good because it follows five
generations of a family and covers several different historical time periods as they make a life for
themselves in America. Isaac is just about to finish a chapter when Ms. Jordan asks that all students
close their books. Isaac looks disappointed, but Ms. Jordan reminds him that he has 30 minutes of
independent reading homework tonight, and he can rejoin the characters once he’s home.

“You have 27 seconds to open your Chromebook, write your name on your paper, and find my
eyes. The timer...starts...now.” Ms. Jordan delivers the direction with a hushed, urgent tone. The
timer beeps and she scans the room for every pair of eyes. She tells students where to click on their
computers, and how to setup their papers. “Today,” she explains, “we are going to create and
interpret some graphs.”’ Ms. Jordan shows students the data in their shared excel sheet and how
to graph the numbers on their papers and how to check their work by making a graph on the
computers. Ms. Jordan shows students how to do this two times before asking them to practice on
their own while she circulates. Isaac and his classmates graph the datasets and write about them in
their math notebooks. Once students have graphed every dataset and answered each question, Ms.
Jordan tells students where she got the data. “These numbers represent your scores on last week’s
math test. Each group of numbers represents the class’ score on a skill from last unit. Based on the
graphs, on which group do we need the most help? Take 10 seconds and talk to your partner.” Isaac
points to group number eight. The average score in the group was by far the lowest, and the graph
did not have much slope—almost all scores were low. “Now, which one of these groups do we
need to work on again? And | need you to tell me why,” Ms. Jordan insists. Isaac’s hand goes up,
using the “college arm” he learned at student orientation weeks ago. Ms. Jordan calls on another
student, Darius, who correctly identifies and explains the answer. Isaac gives a silent signal to
indicate he agrees with the student’s thinking and answer. “That’s right, Darius. We need to work
on group eight, dividing fractions. Most of us missed those questions and the graph shows we
scored low as a class.” Isaac’s arm shoots up into the air again. “Yes, Isaac?” asks Ms. Jordan.
“That’s what we did on our morning work today!” he offers. “That’s exactly right Isaac. We wanted
everyone to get more practice this morning, and you can bet we’ll do even more later this week.”

Beaming as he walks out of class, Isaac moves toward his final core class of the day, Social Studies.
Because today is Wednesday, Isaac and his classmates know they will be learning about civics.
The current unit is titled “State and Local Government” and students are working in groups to
compare and contrast the Indiana and United States Constitutions. Like most civics classes, students
discuss and debate ideas, practicing public speaking and respectful debate. After a healthy
discussion, Isaac and his classmates get 10 minutes to play “Supreme Decision” on their computers.
The activity, found on iCivics, a Common Core-aligned online curriculum, allows students to clerk
for a fictional Justice who grabs you on her way to an oral argument in a case involving a student's

“ Indiana Science Standard 6.3.5.
47 Indiana Math Standard 6.DS.2.
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right to wear a banned band t-shirt. The Court is split 4 to 4. The game divides the First Amendment
case into four issues explained through the other Justices' conversations. The player puts together
the legal analysis needed to decide the case. While Isaac plays, he thinks about the Supreme Court
case he heard this morning on CNN Student News, wondering how he would decide the case.

At 2:55PM Isaac walks up to the starting line, hugging his toe as close to the line as possible. “Go!”
shouts Ms. Kelig. Isaac races around the obstacle course. He jumps rope, hops on one leg, shoots a
basketball, and completes 10 pushups before making it back to the starting line to tag his teammate.
Isaac loves physical education. Ms. Kelig always has new, fun ways to get students moving. She
constantly emphasizes the team aspect of Civic’s RIGHT values. Most of her exercises require
partners or groups, and Ms. Kelig often reminds the class to “cheer for each other.”

With his pencils and math homework out on his desk, Isaac is ready to begin FOCUS at 3:40PM.
Mr. Little reminds students to begin with their most difficult homework assignments—for Isaac,
that is math. While working through his homework silently, Ms. Jordan arrives to break students
into small groups. When she walks over to Isaac’s group, she hands them their test from last week,
with different problems circled. “You’re going to get every single problem you missed on this test
right,” she whispers intensely. “I know you can do it.” Isaac’s group of six missed several of the
same problems in the same section. Ms. Jordan takes out her whiteboard and walks Isaac’s group
through some practice problems before they work as a group to solve the problems they missed.
Ms. Jordan does this with every group until 4:25PM - there are five minutes left in the day.

Isaac is this week’s classroom cleaner, so he grabs the manual, nonelectric sweeper in the back and
picks up any litter on the ground. Once back in his seat, he consults his planner and ensures he has
every piece of homework in his folder and his book, Glory Field, in his backpack. “Enjoy your
afternoon, Isaac,” Ms. Jordan smiles, and the two shake hands, as Isaac exists the classroom.

4. A Typical Teacher Day at Civic Collegiate

Figure 2.16: Sample Teacher Schedule

Prepare for Day: Review annotations for the morning’s lesson, finding opportunities to

Sy implement coaching feedback from the previous day. Place morning work on desks.

7:01 Grng Level Huddle: N_ame objective, practice D_o Now introduction, and cite one piece of
) anticipated feedback during lesson. Role-play until staff huddle.

711 Staff Huddle: Listen to Head of School give culture feedback, targeting quicker transitions
) between academic tasks. Observe colleague practice “What to Do” and give feedback.

7:95 Student Arrival: Report to post, greeting students with a warm smile, “good morning,” and

scanning for appropriate uniform.

Breakfast and Morning Work: Begin playing classical music while students silently work
7:25-7:59 through morning work and eat their breakfast. Collect homework folders from every student,
checking for completion and signed reading logs.

Advisory: Review morning work with students. Review ways students can show respect and
8:00-8:30 earn RIGHT points. Give two students RIGHT points for their excellent listening skills during
yesterday’s Humanities lesson.

Humanities I—IU + Purdue Cohorts: Review three vocabulary words by modeling their use
8:30-10:10 and using visual images. Introduce mood and how authors use it. Have students close read two
passages and compare and contrast mood.

Break: Create a bathroom list, instruct student responsible for passing out snack to do so, and

ALIERIDL2S circulate to ensure conservations are friendly and inclusive.
10:25-11:15 Prep: Grade yesterday’s quiz, call f0}1r parents to give them b_ehavior updates, print materials for
: : FOCUS, and read chapter from Reading Reconsidered, as assigned by Head of School.
Humanities 11—IU: Review two vocabulary words by modeling their use and comparing them
11-15-12:05 to other, clos_ely rela_ted words. Read twelve pages from A Single Shard and have students
: : answer questions using complex and compound sentences. Place a student’s work under the
document camera and have students provide feedback and revise their own answers.
12:05-12:35 Lunch: Circulate around the U and Purdue tables to ensure conversations are appropriate. Help

students move through the line quickly, checking for uniforms.
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Accountable Independent Reading: Before sending students into their books, give them a key
item to identify. “How did the main conflict evolve or change in the pages you read?” for
example. Circulate to ensure all students are authentically engaged with the book. Give RIGHT
points to those who are showing “Hard Work.”

12:40-1:10

Humanities I1—Purdue: Review two vocabulary words by modeling their use and comparing
them to other, closely related words. Read twelve pages from A Single Shard and have students
answer questions using complex and compound sentences. Place a student’s work under the
document camera and have students provide feedback and revise their own answers.

1:10-2:00

Social Studies Push-1n/Check-In with Head of School: Assist the Social Studies teacher in
giving feedback to students, stymie misbehaving, and, if needed, delivering content. Check-in
with the Head of School, receive glow and grows, practice giving clear instructions, and
annotate tomorrow’s lesson using economy of language in all directions.

2:00-2:50

Planning Meeting: Sit down with the second ELA teacher and reflect on today’s lessons, mine

2:50-3:40 R . . . .
assessment data, create next week’s morning work, and review upcoming unit assessment.

FOCUS: Break students into groups. Some are reading independently, others are working on
Kahn Academy on their Chromebook, and the remaining groups have begun their homework.
After twenty minutes of work, sit down with a small group to reread the assigned pages from
today’s class and revise all constructed responses until mastery is achieved.

3:40-4:30

Assist with Dismissal and Prepare for Tomorrow: Dismiss students from classrooms and
usher them outside to their cars. Once all students have left the building, check that the correct
students are in homework detention, check that all materials are printed and setup for the
following day.

4:30-5:00

SUPPLEMENTAL PROGRAMMING

1. Summer School

Summer School is a two-week program that supports skill acquisition not mastered during the
school year. A student is asked to attend Summer School if they are scoring more than one and a
half years below grade level on NWEA testing, failed one or two classes, or did not pass the
ISTEP+. Summer School operates from 8:00AM to 12:00PM. Lunch is not provided. A student
satisfies the requirements of Summer School through full participation in all days and earning a
70% or better in a minimum competency assessment administered on the last day. We will write
grants to defray costs of summer school; should no grants be secured, we will draw from our
contingency funds. Summer School dates are contingent upon when ISTEP+ scores are released.
Teachers receive a $1000 stipend for creating data-driven lessons to meet the needs of those in
Summer School, execute on those lessons, and grade all student work. While we cannot fully
predict the number of students who will attend, examining similar schools, we are currently
estimating that 10% to 20% of our student community may need to access Summer School.

2. Extra and Co-Curricular Activities and Programming

We offer four middle school electives, which rotate daily: Coding, Physical Education, Strategy
Games, and Theatre.

Coding. Through MIT’s “Scratch,” Code Academy, and Coursera, Civic Collegiate students are
exposed to HTML, JavaScript, Python, and Ruby. In sixth and seventh" grades, all students take
coding as part of the weekly enrichment rotation. In eighth grade, students can enroll in a coding
class as their permanent elective. At the high school, we will offer AP Computer Science. In 2015,
just 41 Black students took the AP Computer Science test in Indiana, with an average score of 1.83.
Should one quarter of our students in a given grade choose to take AP Computer Science and sit
for the exam, the average participation rate for Black students in Indiana would jump 61 percent.*

“8 Retrieved from http://research.collegeboard.org/programs/ap/data/participation/ap-2015.
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Physical Education. We support and promote the health and wellness of students through physical
education, nutrition, and health courses.*® Physical education is a course requirement from sixth to
eighth grade and two credits are required in high school at Civic Collegiate, educating the benefits
of physical fitness and encouraging the value of a better quality of life due to healthy living.

Strategy Games. Students begin by learning the basics of chess, shown to improve attention span,
memory, and cognitive abilities. Students branch off into other strategy games like Settlers of Catan
and Risk. Students learn and develop cognitive and non-cognitive skills and the importance of
taking turns, learning to deal with actions and consequences, make tough choices, and being good
teammates. Students learn how to think ahead, anticipate next steps, and lose gracefully.

Theatre. Students participating in theatre improve their academic performance >, increase
attendance to school®?, and improve overall reading comprehension®?, and exposure to dramatic
arts helps to close the achievement gap.> Theatre exposes students to the arts, reinforcing reading
strategies, giving students an opportunity to interact with text in a way they might not in Humanities
classrooms. We align one book per semester with a play performed by the Indianapolis Reparatory
Theatre and take advantage of student discounts and bulk packaging to see one matinee each year

College Trips. Every year, students visit at least one college or university.
Figure 2.17: College Visits

rade Level Destination

6 City: Marian University and IUPUI

7 State: Indiana University and Purdue University

8 Nation: Students make a trip to Washington DC, where, among other stops, they will visit
Georgetown University and George Washington University

9 Chicago: University of Chicago, Northwestern University, and DePaul University

10 International: We will take students abroad during the summer between 10™ and 11 grade,
ensuring many will be able to cite an international experience on their college applications.

11 Cluster students based on desired college experience—small, large, public, private, etc.

12 Cluster students based on desired college experience—small, large, public, private, etc.

Mental, Emotional, and Social Development and Health. The Partnership for 21% Century Skills
notes that “there is a profound gap between the knowledge and skills most students learn in school
and the knowledge and skills they need in typical 21% century communities and workplaces.”®* The
Partnership explains that while students must have strong academic skills to be successful, there is
a clear gap between what students know about social skills and what will be required of them in
the real world. The Collaborative for the Advancement of Social and Emotional Learning asserts
that schools also need to teach students to be good citizens who can effectively interact with others
and behave constructively.%® Our mission statement incudes our commitment to the development
of our students’ “habits of excellence” - skills and abilities we build over time that allow our

49 Our physical education course has lessons on nutrition and health wrapped into the curriculum. These curriculum materials often
speak to and reinforce topics covered in the science course.

%0 N. Barry, J. Taylor, and Kwalls, "The Role of the Fine and Performing Arts in High School Dropout Prevention,” Critical Links:
Learning in the Arts and Student Achievement and Social Development, ed. Richard Deasy (Washington, DC: Arts Education
Partnership, 2002).

5! Fiske, Edward B., ed. Champions of Change: The Impact of the Arts on Learning. (Washington, DC: Arts Education Partnership
and the President’s Committee on the Arts and the Humanities, 1999).

52 James S. Catterall, Richard Chapleau, and John lwanaga, "Involvement in the Arts and Human Development.” Champions of
Change: The Impact of the Arts on Learning, ed. Edward B. Fiske (Washington, DC: Arts Education Partnership and the President’s
Committee on the Arts and the Humanities, 1999).

%3 Sandra S. Ruppert and the National Assembly of State Arts Agencies, Critical Evidence: How the Arts Benefit Student Achievement
(Washington, DC: National Assembly of State Arts Agencies and the Arts Education Partnership, 2006).

54 Partnership for 21% Century Skills. (2004). A report and mile guide for 21 century skills. Tucson, AZ.

% Elias, M.J., Zins, J.E., and Shriver, T.P. (1997). Promoting social and emotional learning: Guidelines for educators. Alexandria,
VA: Association for Supervision and Curriculum Development.
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students to flourish as college students, employees, and citizens. Our commitment to social and
emotional excellence manifests in three ways. (1) Excellent Work Habits. Going back to the
words of Aristotle, 19" century psychologist William James reminds us that “[a]ll our life...is but
a mass of habits.”®® Paul Tough argues that “what matters most in a child’s development is not how
much information we can stuff into her brain in the first few years. What matters, instead, is whether
we are able to help her develop a very different set of qualities, a list that includes persistence, self-
control, curiosity, conscientiousness, grit, and self-confidence.”’” At Civic Collegiate, habits are
built through rituals, routines, and expectations that are school-wide and provide a framework for
the academic day. When every student experiences the same expectations and the same effort is
inspired and required in every classroom, as implemented within the highest performing charter
schools and as studied directly through BES, the impact on students is profound. Students are
assigned and taught to complete HW every night. They are taught to make eye contact with peers
and adults during conversation. Students are taught to shake hands firmly, disagree respectfully,
and organize themselves and their work for full engagement and success. They know that actions
inform their habits, which inform their character. (2) Excellent Mindsets. In Mindset: The New
Psychology of Success, Carol Dweck describes the power of a “growth mindset,” a belief that your
basic qualities are things you can cultivate through effort. Students who adopt growth mindsets do
not label themselves as “smart” or “unintelligent.” They do not believe ability is fixed. Students
with growth mindsets believe that diligence and concerted effort towards a goal are the tools of
success. To foster a growth mindset in our students, we use classroom feedback that emphasizes
effort, not intelligence. As grading gets more difficult, students begin to rotate teachers more
frequently, and the academic material becomes more rigorous, many students have difficulty
acclimating. Dweck found that middle school students with fixed mindsets “showed an immediate
drop-off in grades, and slowly but surely did worse and worse over the three years.”*® Like all
students, our students will hit roadblocks in their educational journey. Preparing them to anticipate
and plan for those obstacles helps ease the transition and fosters a mindset that propels them
forward. (3) Excellent Values. Angela Duckworth notes, “Habit and character are essentially the
same thing. It’s not as if some kids are good and some kids are bad. Some kids just have good
habits while others don’t, and kids understand it when you put it that way because they know that
habits might be hard to change, but they are not impossible to change.”® Our habits reflect our
character, habits can be taught, and schools have an obligation to give students an opportunity to
practice good habits every day. We orient students to what good habits look like by explicitly
teaching those habits through RIGHT values: Respect, Integrity, Generosity, Hard Work, and
Team. Student actions are repeatedly connected to these values, reinforcing character habits
students need to be successful in college, their career, and as a member of democratic society.

3. Student-Focused Activities

Character Development. Our values are constantly messaged through teacher feedback, hallway
and classroom signage, and our civics curriculum. Students will have academic content that does
not immediately make sense to them. We instill in students a firm belief that it is okay to say, “I do
not understand,” so long as it is followed with a “yet.”

Community Circle. Once per week during morning advisory, each grade level convenes to discuss
academic and behavioral data, upcoming assessments, and engage in a short leadership lesson
aligned to a core value. Teachers nominate a student of the week, a young man or woman
exemplifying our core values. The teacher reads a brief statement about the student and presents a
piece of “Civic SWAG”—pencil, bookmark, t-shirt, water bottle with the school’s insignia. The

% James, William. The Principles of Psychology. NY: Dover, 1950.

" Tough, Paul. How Children Succeed: Grit, Curiosity, and the Hidden Power of Character., NY: Houghton Mifflin Harcourt, 2012.
%8 bid.

% 1bid.
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family of the student of the week are contacted ahead of time and invited to the Community Circle.

Community Service. Students complete 10 hours of community service every year in middle
school, and 15 hours every year in high school. A student who enrolls in Civic Collegiate in the 6™
grade and graduates from Civic Collegiate in the twelfth grade will have completed 90 hours of
community service, making a serious contribution to the Indianapolis community at large.

Civics Curriculum. We introduce students to the basics of government and legislature, and we
craft a curriculum that exposes them to the larger world. Students read an “article of the week”
every Thursday that covers a local, national, or international event and asks students to engage with
issues they would not encounter in a traditional curriculum. Students learn about the history of
education, nutritional literacy, personal finance, economics, and public speaking. Our students have
a unigue middle school experience that set them up for success and enhances our curriculum.

SPECIAL POPULATIONS AND AT-RISK STUDENTS
1. Special Education Students

Civic Collegiate provides a high quality, college preparatory public education for all students. We
are committed to ensuring every student receives robust support within the school community for
them to flourish as students and learners on a path to college. Through evidence-based curriculum
and differentiated instruction, frequent small group instruction, blended-learning, and dedicated
weekly blocks for re-teaching and remediation, we provide numerous support structures for all
students including Special Education students, ELLs, gifted learners, and students with 504 plans.

2. Students With Mild, Moderate, and Severe Disabilities

In serving students identified as having disabilities under the law or whom we suspect may have
such disabilities, we provide a Free and Appropriate Public Education and comply with all
applicable state and federal statutes, including Title Il of the American with Disabilities Act of
1990 (ADA), the Individuals with Disabilities Education Act (IDEA), and Section 504 of the
Rehabilitation Act of 1974. We educate students with disabilities in the least restrictive
environment (LRE) and with their non-disabled peers to the extent appropriate and allowed by each
student’s Individualized Education Plan (IEP). We do not discriminate in our admission and
enrollment practices against students having or suspected to have disabilities.

a. ldentifying Students With Special Needs

Upon enrollment we conduct intake activities including Home Visits and Family Orientations,
during which parents identify if their child has an existing IEP or has previously received special
education services. We work with families to secure necessary documentation to ensure students
receive required accommodations and modifications as quickly as possible following enrollment.
Our Head of School and Student Supports Coordinator (“SSC”) oversee this process and work
alongside general education teachers to ensure all students’ needs are met. The SSC is a trained and
certified special educator. As a data-driven school, instructional practices integrate frequent,
strategic academic monitoring of all students through nationally-normed assessments and six-week
interim assessments. Staff receives PD at our Summer Institute and ongoing PD throughout the
year on the delivery of scientifically-based academic and behavioral interventions and supports.
Once per month, during Friday PD, the SSC provides staff-wide PD, updating staff on IEP goals,
upcoming case conferences, ensuring hours served and best practices for instruction. Additionally,
the SSC reserves the right to handle individual conversations with teachers concerning special
education students and their services during any Friday professional development.

Our frequent internal assessment program provides an efficient means to identify students
struggling academically or behaviorally and to take quick, intentional action to meet the needs of
our students. Weekly, teachers review the progress of his/her students based on HW, classwork,
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quizzes, and projects. School leaders and staff monitor assessment data on a regular basis, meeting
biweekly to discuss student achievement and skill gaps. For students identified as not meeting
minimum levels of progress, we use a pre-referral response to intervention process or RTI. Teachers
and administrators and the SSC work together to design a proactive intervention plan to bolster the
student’s academic progress, and monitor the impact of the plan for six weeks. If the intervention
plan is unsuccessful, not resulting in academic or behavioral improvement, we will meet with the
child’s parent(s)/guardian(s) and discuss potential next steps, including whether evaluation for
special education eligibility and related services is needed, at which point written notice is provided
to the student’s parent(s)/guardian(s). The school will conduct testing, either in-house or accessing
an appropriately licensed consultant. Once testing has been conducted and results are received, an
eligibility meeting will be reconvened with the parent(s)/guardian(s), the SSC, student’s teacher,
and other appropriate staff. A decision will be made as to the student’s eligibility for special
education services. If the student is eligible, an Individual Education Plan (IEP) will be developed.
Each IEP will be reviewed at least once in each school year and each student will be re-evaluated
at least every three years. We remain highly attentive to student growth so that we are ensuring that
our support and instruction is appropriate to ensure student academic progress. We will evaluate
any student for a disability when a legal guardian so requests.

Section 504 requires schools to provide students with disabilities appropriate educational services
designed to meet the individual needs of such students to the same extent as the needs of students
without disabilities are met. Section 504 prohibits discrimination on the basis of disability. We
adhere to all obligations under IDEA and Section 504. We immediately evaluate and identify any
students protected under Section 504. This includes any student determined to: (1) have physical
or mental impairment that substantially limits one or more major life activities, (2) have record of
such impairment, or (3) be regarded as having such impairment. The CSS serves as the Section 504
coordinator, ensuring students’ legal rights are met and their special needs are effectively served.

b. Evidence Based Instructional Programs

We implement an inclusive, heterogeneous educational model serving all students, maximizing
their academic and personal potential, and preparing all learners to succeed in high school, college,
and build a life of leadership and learning. Our approach and design mirror high performing urban
schools serving similar student populations including those with disabilities, language proficiency
barriers, and/or special circumstances that put them at risk for academic failure. We prioritize
ensuring a full inclusion approach whenever possible in order to ensure each child is placed in the
Least Restrictive Environment by maximizing accommodations and minimizing modifications.

c. Evaluation and Progress Monitoring

We look to assessments of students with disabilities receiving special education services, including
improvements in performance on NWEA, ISTEP, interims, and teacher-created assessments to
determine our program’s effectiveness in improving students’ academic performance and success
in a college preparatory middle and high school. We disaggregate assessment results between
students with disabilities and those without disabilities to continuously monitor and improve our
special education program. The Head of School (Principals as hired) and CSS lead teacher
development through Summer Institute and weekly PD meetings as grade-level teams and whole
staff to monitor our program and make adjustments to support all our students on a path to college.

d. Graduation

All students, including special education students, have the right to a college preparatory
curriculum. When our high school is fully built out, we will have three high school FTEs certified
in special education—two SPED teachers and one Student Supports Coordinator. We will provide
all services outlined in IEPs with fidelity, working to get all students on the path to college.
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e. Qualified Staff

We open with a full-time licensed special education position, Student Supports Coordinator (SSC),
budgeted. In Y2, Y4, Y6, and Y8, we add an additional special education certified teacher each
year and an additional Dean of Student Supports in Y6 to oversee the special education and ELL
teachers and caseload. At all times, we consider the needs of our students with special needs when
staffing these roles and additional positions school-wide, and adjust our staffing plan according to
those needs. All staff hired to teach or supervise Special Education programming are required to
be Highly Qualified and hold a license (or emergency certification) to teach Special Education in
Indiana, and additional certifications or requirements per the state or Authorizer. The Student
Support Coordinator (SSC) is a licensed special educator who coordinates and monitors the
school’s special education programming and performance. Specifically, the SSC: Participates in
engagement of qualified, licensed personnel to compose multidisciplinary teams, overseeing
special education assessments and evaluations; Ensures services are provided in accordance with
students’ IEPs in an efficient, effective manner. This extends to ensuring any subsequent
reevaluations are performed and all required special education and related services are being
provided and all IEPs are appropriate; Trains and supports teachers on issues relevant to special
education; Ensures all special education reporting requirements are met; Retains, monitors, and
secures all relevant data in a confidential manner in compliance with all federal and state laws.

3. English Language Learners (ELLs)

We serve ELLs in accordance with all applicable Federal Laws and regulations related to the
education of language minority students as stated under Title IV of the Civil Rights Act of 1964
and the Equal Education Opportunities Act of 1974. We proactively identify and support ELLs and
provide targeted, individualized plans to ensure achievement at the same levels as their non-ELL
peers and based on the same academic programs and opportunities provided to all students. We
implement a curricular framework that provides non-native speakers with the academic language
and skills needed to drive educational success.

a. ldentifying ELL Students

To identify all ELLs that should receive English language instruction and support, we use the
following process: (1) Identification of Potential ELL Students. Student is tested for ELL status
when the Home Language Survey indicates there is a language other than English spoken by the
child or at home. (2) Evaluating Potential ELL students. The SSC (ELL certified) administers
the WIDA-ACCESS Placement Test (W-APT), which assesses the four language domains of
Listening, Speaking, Reading, and Writing. Based on the results, as well as observation using the
WIDA Can Do Descriptors, the ELL teacher determines the ELL status of the student. (3) Student
is Identified as ELL. The ELL student is provided Sheltered English Immersion (SEI)® instruction
and developmentally appropriate instruction aligned to WIDA English language development
(ELD) Standards Framework. (4) Communicating with Parents. The SSC notifies parents in
writing, in the parents’ preferred language, of the reason the child was identified as ELL, a
description of the child’s current level of English proficiency, a description of the program
placement and method of instruction, the manner in which the program will meet the child’s
educational needs, a description of how the program will help the child to learn English, the
requirements for exiting the program, and the parent’s right to waive ELL services. If requested, a
follow-up meeting will be set up between parents and the Head of School and SSC.

b. Evidence-Based Instructional Programs

60 http://www.brown.edu/academics/education-alliance/teaching-diverse-learners/strategies-0/sheltered-english-instruction-0.
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Our instructional practices for ELLs incorporate five strategies outlined on the federal Department
of Education Doing What Works webpage: screen and monitor progress, provide reading
intervention, teach vocabulary, develop academic English, and schedule peer learning. These best
practices are integrated into our daily instructional practices through discourse, push-in vocabulary,
small group literacy instruction, and cooperative learning and will be leveraged and increased with
ELL who may need additional support in English language acquisition.

c. Evaluation and Progress Monitoring

Students identified as ELL are assessed annually to determine improvement in English language
proficiency (ELP). As a member of the World Class Instruction Design and Assessment (WIDA)
Consortium, Indiana uses ACCESS for ELLs to annually measure the ELP of ELLs statewide. We
will ACCESS and the WIDA Access Placement Test to screen the English language proficiency of
newly enrolling students identified as potential ELLs. We work to have all ELL students
reclassified as quickly as possible and make this determination using ACCESS exam scores, input
from the general education teacher, and evidence of general education progress.

d. Qualified Staff

The staff member in charge of the ELL program will be an experienced teacher and will meet
Highly Qualified requirements. This staff member will be responsible for the overall
implementation and oversight of the program, and will provide relevant professional development
to administrators and staff. The goal is for our ELLS is the same as that for all students: ELLs will
be prepared with the linguistic and social skills necessary to excel in college and in life. To meet
this goal, each ELL receives the linguistic and academic supports necessary for success.
Educational supports and the ESL model maximize the student’s ability to succeed in the academic
subject areas while developing critical English language skills. Responsibility for this educational
support will be shared by the ELL teacher, the classroom teacher, the Dean of Curriculum and
Instruction, and the appropriate additional staff, as well as the ELL student and family.

4. Below Grade Level Learners

Knowing that the majority of students will enroll some years below grade level in reading and math,
our school is designed to meet these students’ needs. Our extended day and year, expanded and
prioritized focus on math and reading skills, dedication to 30-minutes of daily independent reading,
and FOCUS block, which allows 50 minutes of daily differentiated and small group instruction,
provide robust support to struggling students. Our constant assessment cycle tracks growth in real
time, and classroom structures maximize instructional time and quickly close gaps in achievement.

5. Intellectually Gifted Students
a. Instruction

Students scoring in the top 15%, based on NWEA MAP scores, are eligible for gifted and talented
differentiation, as outlined in Figure 2.18. Students must keep their GPA above 3.5 to continue
differentiated studies; grades are checked weekly using progress reports. Students receive
differentiated instruction by (@) tutoring other students during direct instruction and FOCUS, (b)
independent study during FOCUS time, (c) book club with other gifted and talented students.

Figure 2.18: Independent Study Rotation
Tuesday Wednesday Thursday

Independent .
Study Book Club Tutoring

Independent
Study

Differentiation Tutoring

Tutoring. When gifted students finish their work early, their teachers check their work, and if it is
correct, these students are able to leave their seat and help check other students’ work. Students are
strategically seated next to struggling students and trained to help peers arrive at answers
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independently through the tutor’s questioning and feedback. Gifted students help tutor other
students during FOCUS. These students help during small group instruction, completing their HW
first and then helping specific students achieve mastery. Independent Study. During FOCUS,
when students are not tutoring, they select an independent study track. Students read their
independent reading book, completing reading journal assignments, complete math work above
their grade level through Khan Academy, accelerate their understanding of coding through Code
Academy, read the newspaper or informative magazine, or practice writing by responding to
creative writing prompts. The student’s homeroom teacher must approve any independent course
of study with confirmation from the Head of School. Book Club. Gifted students are given a
common text for their independent reading, typically nonfiction that builds upon the themes and
historical period aligned to Social Studies. Before beginning the book, students schedule how many
pages should be read in a given week, and then convene on Thursdays to discuss their reading. This
Thursday session is led by the Social Studies teacher during FOCUS.

b. Qualified Staff

We disaggregate student data to better understand what teachers are pushing already high achieving
students to accelerate their learning. These teachers will be responsible for keeping track of
independent study programs, monitoring the success of peer-to-peer tutoring, and ensuring gifted
students meet the 3.5 GPA threshold. Until we have enough data to determine who these teachers
are, homeroom teachers monitor the work of gifted students in their homeroom.

c. Evaluation and Progress Monitoring

We use weekly data in the form of academic and behavioral progress reports, student work from
their independent study reports from teachers about grasp of material and effort put forth during
gifted differentiated time, and assessment data from NWEA, unit exams, and Interim assessments.

STUDENT RECRUITMENT AND ENROLLMENT
1. Student Recruitment and Marketing

Many strategies listed below have proven successful in student recruitment for multiple BES
schools across the country. The founding team has been collecting signatures from interested
families and community members and stakeholders since February 2016, and engaging in
conversations with Indianapolis families and organizations since October 2015. In our initial
outreach, we have found Indianapolis to hold uncompromising faith and dynamic energy in
building a brighter future, with a diversity of residents working hard to improve the community.
We will continue to help families find our school through the following strategies. The Civic Board
will prioritize the zip codes to the south of the school, as that is where the most need can be found.

Word of Mouth. Throughout the founding process, the founding team has been building a network
of support throughout the Indianapolis community, garnering support from professional
organizations, youth programs, faith-based organizations, and other community partners. We will
continue to lean on our founding team’s ability to spread the Civic Collegiate mission and vision
throughout the Indianapolis community, focusing heavily on the Midtown area.

Door-to-door Canvassing. Continuing with the momentum built in the pre-application period, we
will maintain a continuous effort to canvass in the community to meet families and introduce them
to members of our Board and Head of School. We have found this to be an effective outreach
strategy not just to inform our projected enrollment but also to learn how to best provide
programming and educational services to the community in which we intend to locate. We have
made it a priority to visit and establish initial relationships with local churches and businesses to
assure that they are aware of our desire to become a part of the community and to acquaint them
with our mission and vision. Sample recruitment materials can be found in Attachment 15.
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Community Meetings. We began holding a series of community meetings and informational
sessions in February 2015 and will continue this throughout the end of our enrollment period. We
will advertise meetings in door-to-door canvassing events, faith-based bulletins and programs, and
business community announcement boards and windows. Lead Founder Luke Lennon has
developed strong relationships at Keystone Christian, Indiana Baptist, and Eastern Star Churches
to learn from the community which the school aims to serve and to provide full access to a wide
number of families. Letters of Support can be found in Attachment 13.

Direct Mail. With the help of like-minded non-profit organizations, we will generate a list of names
of age-eligible children for sixth grade. We will use direct mail to send marketing materials with
information about our program, information about upcoming community meetings, and contact
information for interested families to ask questions regarding our programming and how to enroll.

Website. Our website is set to launch upon authorization and will contain details on our mission,
programming, our target neighborhood, how to enroll, and our upcoming calendar of events.

E-Newsletter. We began distributing e-newsletters in January to supporters and families who have
declared interest in our pre-application canvassing. The newsletter details programming, updates,
and how to be involved in Civic Collegiate as a family, staff member, or supporter.

Newspaper/Online Marketing. We will create a series of print advertisements to be included in
local newspapers and on local websites to link people to our website or provide them with
information about our school during the recruitment cycle. We will use public relations marketing
to spread news about our school’s milestones to generate excitement about our school.

Neighborhood Events. Our team will be active in Midtown community events throughout the
2016-2017 school year to meet families and students in a variety of settings, volunteering services
where possible in conjunction with community partners. We believe that the above components of
marketing and recruitment, combined with a relentless effort to leverage our on-the-ground
community partnerships with local faith-based organizations and community organizations will
help us reach and exceed our enrollment target of 112 students in sixth grade. Our desire is to
become a fully integrated part of the community and garner the trust of the families within it,
allowing us to execute our mission with a full capacity middle and high school.

2. Enrollment Policy — Please see Attachment 11.
STUDENT DISCIPLINE
1. Discipline Philosophy

We are proactive in discipline, building a strong sense of community, getting students excited about
achievement, and giving staff the support they need. Teachers plan engaging lessons. Clear
procedures for all activities reduce confusion, rule breaking, and maximize efficiency. A positive
school culture benefits students and teachers. Good classroom management is a means to an end,
not an end itself. The goal is to create a culture of achievement in the school. Together, we place
the highest value on student achievement and show students the path to success. We create a
community where students learn and engage with difficult material rather than distract or disrupt.

Parents are our partners. Students know we communicate frequently with families, reporting
successes and challenges. The school staff enlists parents’ help in modifying student behavior.
Parents and students are accountable for continued poor behavior.

We believe in a community where students know what is expected of them, using structure and
predictability to allow students to feel comfortable, safe, protected, and included. This sense of
community will come from showing and earning respect, being firm and positive, and sharing the
love that brought us to this job, even when issuing consequences.
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Students are capable of making choices. Students can choose to follow or break the rules. There
are positive motivators for students who choose to follow a rule or procedure and negative
consequences when a student chooses not to. Every positive contribution results in a positive
motivator and, conversely, every negative infraction results in a negative consequence. This is the
essence of our Code of Conduct. Straightforward rules, coupled with consistently applied
consequences, make clear to students what is expected of them. We acknowledge misbehavior,
address it, and offer a consequence—every time. We believe it is not the severity of the punishment
that deters students from breaking the rules, but the consistent application of consequences.

Our discipline system has more positive motivators than negative consequences. These positive
motivators can be intrinsic or extrinsic. Students who choose to follow the rules choose academic
success, opportunity, positive recognition, and public praise. Classes who choose to support each
other in achieving preparedness, respect, engagement, and professionalism earn recognition,
privileges, and rewards. We believe that intrinsic motivators work. They are central to our mission.
We start with the idea that students want to learn and want to be successful at what they do. We
create a culture in which students are serious about making academic gains. We set ambitions goals.
We make it clear to our students what they can achieve academically, and have faith in ourselves
that we will help them to achieve it. Our strongest motivator is a student’s own desire to succeed.

2. Discipline Policy - Please see Attachment 12.
PARENTS AND COMMUNITY
1. Local School Options

Our middle school program prepares students for our rigorous high school program, providing a
quality high school option in a community where there are few. Figure 2.19 presents local options.

Figure 2.19: Local School Options

Grade ISTEP+ ISTEP+

School Name Levels Enrollment Letter Grade ELA/ECA% Math/ECA%
KIPP: Indy 5-8 347 D 61.2 61.8
Arlington HS 7-12 Unavailable F DU DU
Lighthouse K-12 1,062 D 56.8 74.7
Shortridge HS 9-12 367 C 53.4 81.8
Broad Ripple MS 6-8 406 F 55.3 59.9
Broad Ripple HS 9-12 502 B 74.5 92.7
Carpe-Diem Meridian 6-12 225 D 79.1 65.9
NW Community Jr HS 7-8 367 F 30.5 32.9
NW Community HS 9-12 789 D 43.6 50.9
Arsenal Tech 9-12 1,831 D 48.5 78.4
Crispus Attucks MS 6-8 629 F 57.3 57.4
Crispus Attucks HS 9-12 540 A 72.2 98.6
Harshman MS 7-8 587 C 68.9 82.8
Fredrick Douglass 19 PK-8 422 C 70.2 79.1
Howe 7-12 633 F 54.4 47

Civic Collegiate will be situated in the 46202 zip code, in the heart of the IPS District, and where
the need for quality schools is high. Specifically, 34,634 people live within 46220 (U.S. Census
Bureau)®; 81% identify as white, 13% as black, 2.2% as two or more races, and 1.7% as Asian;
17% of households have children under the age of 18; 9% of people are living in poverty and the
usual educational trends apply: 31% of those without a HS degree live in poverty, compare to 7.9%
of those with a HS degree and 4.9% of those with a bachelor’s degree. Within the 46205 zip code,

61 U.S. Census Bureau Community Facts: Zip 46220.
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just one mile south of the proposed school building, the poverty level jumps to 23.1%°%, and moving
just three miles further, entering the 46218 zip code, the percentage soars to 39.4%.5 Here, almost
four in every ten are living in poverty. Similar statistics can be found in the zip code to the east of
the school—46226—where one in every four residents, or 24.9%, live in poverty.

2. Uniqueness to Meet Demand

Recent research has shown that academic outcomes for middles grades—along with attendance, in-
school behavior, and course performance—are powerful indicators of a child’s probability of
graduating from high school prepared for college.®* In high-poverty neighborhoods, “a student’s
middle grades experience is critical to his or her life’s chances” and during the middle grades,
“students either launch toward achievement and attainment, or slide off track and are placed on a
path of frustration, failure, and, ultimately, early exit from the path to adult success.”® A high-
achieving middle school acts as a launching pad for secondary and postsecondary success.

Civic Collegiate will have sufficient demand because of the unique school model we offer families.
(1) Our academic and culture programming is taken from some of the highest-performing middle
and high schools in the country.®® We offer a college preparatory track beginning in the sixth grade
and continuing on into high school. High school students seeking a quality school within IPS have
limited options. We offer a seamless transition from middle school to high school, teach an explicit
Civics curriculum, embed required community service into our curriculum, and expose students to
coding and computer skills in our middle and high school curriculum not found in surrounding
schools. (2) Community members are excited to have someone from the city, who has had success
as both a classroom teacher and school leader within a high-performing charter school in
Indianapolis opening a school in the neighborhood. The Building Excellent Schools Fellowship,
and the experiences it affords, allows the proposed Head of School to design, found, and lead a
high-performing school from day one. (3) Because the Walton Family Foundation grant allows for
a planning year, the Board and Head of School can continue to deepen community relationships,
and hold discussions with parents well before the August 1, 2017 start date. Purposeful, meaningful
recruiting efforts can take place from May 2016 to July 2017, sufficient time to build demand.

3. Parent Engagement

Because we are a school focused on academic achievement, communicating academic progress to
families is imperative. All parents and guardians will know their child(ren)’s reading level,
academic performance, and behavioral performance. Following the beginning-of-year diagnostics,
parents receive phone calls from their child’s advisory teacher explaining incoming reading and
math levels and what interventions the school will use to work with their child. Parents receive
information through students’ daily HW trackers and character reflections, biweekly academic
progress reports, and trimester report cards Students complete their provided HW tracker
throughout the day; their FOCUS teacher ensures this has been successfully done at the start of the
period. Students use the first several minutes of FOCUS to complete their provided character
reflection with teacher guidance and support. Signed HW trackers and character reflections are
checked during the next morning’s advisory period. Academic progress reports are printed from
the SIS biweekly and distributed during FOCUS that day. These structures remain in place
throughout MS and HS, though the formats will change, as students get older to allow for more
independence. Reports highlight student successes, areas of growth, and provide clear window into
a student’s daily school experience. All grade books are linked to a program like PowerSchool, an

62 J.S. Census Bureau Community Facts: Zip 46205.

8 U.S. Census Bureau Community Facts: Zip 46218.

6 Balfanz, Robert. “Putting Middle Grades Students on the Graduation Path.” Everyone Graduates Center and Talent Development
Middle Grades Program (2009).

% lbid, pg. 13.

% The proposed Head of School visited over 40 high-performing charter schools through the Building Excellent Schools Fellowship.
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online grade book; parents have unique login information to get updates as teachers update scores.
We also hold six parent university nights throughout the year, during which parents engage with
teachers and leadership about ways they can help their child succeed. Topics include but are not
limited to: monitoring independent reading at home, reading a progress report, accessing
PowerSchool, understanding ISTEP+, and available summer programs.

4. Community Resources

Since November 2015, the Lead Founder has been in conversation with community members and
entities within our proposed zip code and across the city. Families and community partners are
hungry for a high-performing high school in our target zip code. They are supportive of our
curriculum and its ability to get students to college. They are inspired by our civics curriculum and
belief in community service. Many have asked how they can be involved with the school and help
inform the conversations that build informed, engaged citizens. The Meadows YMCA and Jordan
YMCA, School Zone, Marian University, Dream Alive, and the Center for Leadership
Development have written Letters of Support and represent a sampling of the relationships we have
been building over the last six months. Partnering the already active and hard-working community
around us is key to our success and will allow students to exercise after school, become involved
in community service, and enjoy the mentorship of our city’s business and community leaders.

5. Evidence of Support — Please see Attachment 13.

PERFORMANCE MANAGEMENT

1. Additional Academic Goals
In addition to the goals defined by ICSB, we will track progress towards the following goals

Figure 2.20: Non-Academic Accountability Goals
Student Absolute Measure 1.01: Less than 10% of students leave Civic Collegiate between September 1

Attrition and the end of the school year.

Absolute Measure 2.01: Daily attendance is on or above 95%.
Absolute Measure 2.02: Daily tardiness rates are below 10%.
Family Absolute Measure 3.01: 85% of families complete Family Surveys in November and February..
Satisfaction | Absolute Measure 3.02: 85% of families report satisfied or very satisfied with Civic Collegiate.
Staff Absolute Measure 4.01: 100% of staff complete Staff Surveys in January.
Satisfaction | Absolute Measure 4.02: Average satisfaction score above a 7.0 across all staff and questions.
Community | Absolute Measure 5.01: 90% of students have completed 10 hours of community service.
Service Absolute Measure 5.02: 90% of students have completed a 3-5 page service reflection paper.

Attendance

2. Primary Assessments

Using ISTEP+ and End-Of-Course assessments (ECA) and the prescribed reporting expectations,
students’ results are compared to those in other schools, districts, and across the state. ISTEP+ and
ECA are administered in accordance with timelines and guidelines set by the Indiana Department
of Education. We fully administer ISTEP+ assessment including the ELA, Math, Science, and
Social Studies tests using the Applied Skills and Multiple Choice assessments for the appropriate
students. At the high school, we administer ECAs in Algebra 1, English 10, and Biology. Where
applicable, we use IMAST and ISTAR for measuring achievement for students with specific IEP
accommaodations or those whose academic situations may be measured according to state standards
as opposed to grade level standards. These determinations are made through collaborative Case
Conferences and vary based on students’ year-to-year growth. We understand that federal ESSA
legislation mandates the use of one state-testing program for all students and that the testing
program will give the necessary information to assess each student, subgroup, and school based on
growth model expectations. We will abide by these standards. Using these guidelines, we will
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continually evaluate our success toward moving all students to make high academic growth and
achieve proficiency in all academic standards. Three additional assessments are outlined here.

Acuity. To support students in attaining proficiency on IN Academic Standards, we use the Acuity
Predictive suite for ISTEP+ and ECA testers. These are administered three times during the year
and provide valuable information regarding students’ progress relative to academic standards. To
employ benchmark or interim assessments, we use Acuity’s diagnostic suite for students in English
9 and 10, as well as Algebra I, Il, and Geometry. These diagnostics serve as interim assessments,
given at the close of each trimester focused on content and skills needed for grade level standards
mastery. Teachers use these diagnostics as they would use a unit assessment. Interim assessments
are constructed using CCSS and Indiana State standards.

NWEA MAP. While students likely will come to us with ISTEP+ and ECA data, the summer
between grade levels can enrich or decrease students’ skills. We assess all students in grades 6 — 8
within the first two weeks of school using NWEA MAP and use this data as a baseline measure of
growth in Reading and Math and triangulate the data with that from ISTEP+ and Acuity A to place
students into flexible groups. Each winter, we administer the NWEA MAP again to measure
progress and use these results, in addition to Acuity B, to create new flexible groups and
interventions as necessary. Mid-year assessments drive changes needed to the curriculum plan for
the remainder of the year to ensure appropriate amounts of time are spent on each standard.
Learning results shape our PD plans for teachers. Students take the NWEA MAP assessment again
in late May so that we can actively monitor the year’s academic growth. NWEA MAP results allow
us to track student growth from fall to spring and from year to year so that we know longitudinally
how students are progressing. We will act in pursuance of the accountability measures laid out by
our authorizer and the IN Charter School Board, and will include the accountability measures set
down by the state in the categories of: (1) Academic Success, (2) Financial Health, and (3)
Organizational Compliance. In additional, we have created specific internal goals.

Interims. We will create standards-based interims assessments to be given every six weeks. These
tests address the social studies, science, English, and math standards covered in the scope and
sequence for that six-week period, and help teachers to triangulate data and further adjust lesson
plans and assessments to fill in any academic gaps that still exist. After every interim exam, teachers
are given a full day to analyze the data—a Data Day on the annual calendar—and create student
reports and action plans for all next steps. Parent/teacher conferences are scheduled for the week
after interim assessments, allowing teachers to share feedback and scores with students and parents.

3. Data Analysis Process

We use an internal feedback loop that informs annual priorities and action plans, weekly PD needs,
daily instructional decisions, and ongoing student supports. Results from external and internal
exams, norm-referenced and criterion-referenced, state and national assessments, discipline-
specific end-of-year and trimester-based assessments, practice-based HW assignments, along with
standards-based quizzes, tests, and in-class work—inform our practice. Teachers are trained to
disaggregate data and create action plans grounded in academic achievement and are supported in
and held accountable for the successful execution of those plans and students” measurable growth.®’

During the summer, teachers analyze the standards of their grade level and those of the previous
grade level, study nationally-normed tests that use the standards to inform their questions, and are
explicitly taught how to use backwards planning as outlined in Understanding By Design to use
these standards and assessments to inform their instructional planning. Teachers take the most

67 The leadership team will use the Date Wise Rubric provided from the Data Wise Project of the Harvard Graduate School of
Education. Please see http://isites.harvard.edu/fs/docs/ich.topic1192511.files//Data%20Wise%20Rubric%20DW%20Handout. pdf.
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recent ISTEP+ and PARCC exams themselves, keeping track of their own thinking, so that they
can begin to understand what roadblocks and routes to success students experience when they test.

4. Student Information System

We will use PowerSchool as our SIS system which will include student demographic, attendance,
and academic data and will be password restricted. Teachers will have access to relevant data for
their current students; administrators will have to access global school data. Our leadership team
will work during our planning year to ensure all necessary training has taken place prior to the
arrival of staff and students, so that our Dean of Operations can effectively train teachers and staff
to input student achievement data.®® Cumulative files, overseen by the Office Manager, will be set
up during orientation to allow for easy transfer of student data from paper to our online record
system. Additional databases will be leveraged as necessary, and staff will be trained during our
weekly professional development sessions on how to upload data. For example, the NWEA MAP
diagnostic comes with access to an online data storage system that provides student, class, grade,
and school level data analysis after each assessment round. Prior to the beginning of each school
year, teachers will be MAP trained, including how to input data into the MAP system.

5. Data Analysis Training and Support

Teachers will receive training in how to administer and analyze MAP testing, how to input and
print data from PowerSchool, how to plan future lessons based on assessment scores, and how to
communicate data to parents and students so that it is clear and useful. During Teacher Institute,
two full days will be dedicated to understanding data analysis, and the six Data Days throughout
the annual calendar provide time for teachers to norm grading, complete grading assessments,
analyze the data, and create student-focused action plans for FOCUS period. In Y1-Y2, the Head
of School is responsible for warehousing all data and creating and maintaining a data dashboard.
The Head of School will compile and disaggregate student data, targeting key skill gaps and
connecting them to teacher feedback during weekly check-ins. The Head of School is responsible
for giving teachers instructional feedback, and training teachers to use data independently and to
make meaningful connections between skill gaps and lesson and assessment creation. Friday
professional development will supplement weekly check-ins and continue to build teachers’ ability
to mine and apply data. The Head of School handles these responsibilities in Y1-Y?2, and shares
them with the Director of Curriculum and Instruction (DCI) in Y3. In Y4-Y5, the Middle School
Principal, partnering with the DCI, will warehouse and interpret data from grades 6-8 and train
teachers; the High School Principal, partnering with the Head of School, will oversee grades 9-10.

6. Corrective Action

In the event Civic Collegiate fails to meet our student achievement goals, the Board would convene
a task force to investigate, address, and effectively problem-solve with management the lag in
student achievement. The task force would aim to identify the root of the problem, through its
Academic Achievement Committee, work with the Head of School to create an action plan, and
present the plan to the Board for approval.

I11: IMPLEMENTATION PLAN

HUMAN CAPITAL

SCHOOL STAFFING STRUCTURE
1. Organizational Chart — Please see Attachment 14.

®During the planning year, the leadership team is comprised of the Head of School and Dean of Operations.
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SCHOOL LEADERSHIP & STAFF HIRING, MANAGEMENT, AND EVALUATION __
1. Strategy and Timeline for Recruiting and Hiring

Civic Collegiate will leverage partnerships with Teach For America (TFA), The New Teacher
Project, Teach Plus, Stand for Children, and the Indianapolis Principals Fellowship. We will contact
future teachers at Marion University, Ball State, Indiana, IUPUI, The University of Indianapolis,
and Anderson University. As a TFA Indianapolis alum and graduate of Marian University’s M.A.T.
program, the proposed Head of School is well positioned to tap into local networks to recruit and
train excellent teachers, and his experience at Columbia University Teacher’s College and BES
allows him to plug into a larger, national network of mission-aligned teachers and administrators.

In the planning year, $2000 has been set-aside to allow the Head of School to travel to various
schools of education, within and beyond Indiana, defraying the cost of travel and housing for
candidates who reside out-of-state. Travel expenses are covered for the founding team, who will
visit Liberty Collegiate Academy, a high-performing urban charter school in Nashville, TN that
has consistently outperformed the district and state in all subjects and which has informed multiple
elements of our design. Every teacher must believe in the unlimited potential of all students; it is
equally important to see what is possible. We begin recruitment immediately upon authorization.

All candidates will be vetted through a robust, rigorous interview process that assesses aptitude,
content-knowledge, mission-fit, classroom management, written and oral communication skills,
growth mindset, and team-orientation. These skills will be assessed in the following ways.
Aptitude. We examine undergraduate and graduate GPAs, ability to answer written and verbal
guestions at a high level, previous work experience, and references. Content Knowledge.
Candidates take a portion of the PARCC and discuss with the Head of School how the tested skills
would be taught in a daily lesson. Mission-fit. Head of School pushes candidate on answers
concerning school culture, showing candidate video from excellent teachers, and asking what
makes them effective. Classroom Management. We use a teacher rubric to assess a 25-minute
lesson, with focus on ability to mine data from a fictitious assessment, tone, posture, and eye contact
when correcting a misbehaving student during practice lesson. Communication Skills. Candidates
provides a writing sample, respond to 10 fictitious emails from various staff members, and role-
play difficult conversations with parents and students. Growth Mindset. Candidates are given
feedback after practice lessons and expected to quickly internalize and execute on the feedback;
candidates are given feedback during role plays and expected to work towards mastery.

2. Staffing Model

Pursuant to federal and state law, each teacher will be deemed highly qualified, all transcripts will
be verified, and all criminal background checks will be conducted before finalizing employment
contracts. All documentation on teachers will be up-to-date and maintained by the Office Manager.
All reporting relationships are provided in the organizational chart (Attachment 14) and we seek
to grow teachers into leadership opportunities that arise within our slow growth model.

3. Evaluation

Head of School. The Board will evaluate the Head of School using a school leader evaluation tool
that aligns to responsibilities in the approved job description. Criteria includes: (1) faithfulness to
the mission and vision in implementation of all school programs; (2) academic achievement, as
demonstrated by internal and external test indicators; (3) organizational viability, including
financial health, organizational growth, stable infrastructure; (4) acquisition, development, and
retention of highly professional staff; and (5) success in working with the Board towards goals.

The evaluation process will begin in October, when the Board’s Evaluation Committee (Board
Chair and two other Board members) will create and/or refine the self-evaluation tool for the Head
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of School, end-of-year staff survey, and mid-year and end-of-year Board survey. In January, the
Board Chair will review the Board’s evaluation of the Head of School, then meet with the Head of
School to review progress toward goals and growth areas. In May, the Committee will develop a
report that synthesizes all information gathered, focus on strengths and growth areas and includes
relevant data points. The Committee will present this to the Board in the May Board meeting in
Executive Session. In June, the Chair and/or the Committee will present the final evaluation to the
Head of School and develop an action plan to support the development of the Head of School.

Teachers. All teachers will be evaluated by the Head of School in Y1-Y3; this responsibility will
be moved to the MS and HS Principals as hired in Y4. The two primary means of observation are:
(1) Whole Class Period Observation. These observations are at least 45 minutes. During the
observation, the Head of School will take time-stamped, neutral notes regarding teacher and student
actions in relation to key elements outlined in our Teacher Evaluation Rubric. Each teacher will
receive a minimum of three Whole Class Period Observations each year (one per trimester). In
addition to the three formal Whole Class Period Observations, the Head of School will conduct an
additional three 45-minute observations (more informal in nature) of each teacher. Feedback from
the informal observations will come in the form of prioritized notes that outline strengths and areas
for growth based on evidence from the observation and supporting curriculum materials. These
observations are drawn from the work of Kim Marshall.%® (2) Short Observation. The Head of
School, and then Principals as hired, will observe each teacher for short increments of 10-15
minutes at least once per week. The goal is to look for evidence of growth in individualized focus
areas. The Head of School and Principals as hired will provide feedback to teachers in one of two
ways — a brief email detailing strengths, areas for growth, and questions, or through a quick loop
conversation, with the expectation of immediate implementation and change in either the next
instructional period or the next lesson of the same content. We appreciate the ambitious nature of
this schedule and have prioritized the use of clearly developed and trained systems to maximize the
efficiency of all other staff as well.” During observations, formal and informal, instructional
leadership will be looking for: Planning to Execute. Is the teacher staying on the lesson plan to
drive the lesson forward? Does the plan meet students’ needs in reality? Pacing. How effectively
is the teacher using our pacing model? Is the teacher using student feedback to inform pacing? Does
the lesson plan make good use of leadership and peer review feedback? Execution. Is the teacher
using strong, practiced methods of execution? Have they found ways to effectively implement
instruction through these methods? Are methods consistently used as needed throughout the lesson?
Rigor. Is the teacher challenging our students academically? Is the teacher actively moving
students towards our core values? Support. Is the teacher providing adequate support throughout
the lesson to ensure all students master the content? Culture. Are students showing our RIGHT
values? Are they engaged in positive discourse with the teacher and the rest of the class? Presence.
Is the teacher comfortable within his/her role? Has he/she developed relationships with students?

Self-Evaluation. All teachers at Civic Collegiate engage in self-evaluation throughout the year.
This occurs informally through bi-weekly check-ins with the Head of School in which teachers are
evaluating their progress toward focused areas of improvement, but also through self-reflections
and evaluation using our Teacher Evaluation Rubric. At least once per trimester, teachers will rate
themselves on the rubric. The teacher ratings will be taken into account, and will be used to inform
focus areas. A sample check-in agenda is below:

e How much and well are students learning— Review recent assessment data (4 min)
e Progress — What are students doing well? (3 min)
e Progress — What is the teacher doing well? (3 min)

% This rubric can be retrieved at http://usny.nysed.gov/rttt/teachers-leaders/practicerubrics/Docs/marshall-teacher-rubric-jan-2014.pdf.
" This Teacher Evaluation Cycle has been successful implemented and managed by successful high performing schools such as:
North Star Academy (Newark, NJ), and BES school Liberty Collegiate Academy (Nashville, TN).
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Gaps — What do students need to do better? (5 min)

Gaps — What does the teacher need to do better? (5 min)

Practice — What will this look like in the teacher’s classroom? (5 min)
Next Steps — How can we share accountability? (5 min)

4. Unsatisfactory Leadership and Staff Performance

Our evaluation cycle creates a fair and clear system allowing teachers to understand their current
performance. Civic Collegiate employees are at will, but our routinized feedback cycles mean that
before any teacher or administrator were to be terminated, they would have received several pieces
of feedback, given the opportunity to implement that feedback, and placed on an improvement plan.

5. Compensation System

We are confident that teachers will choose to work at Civic Collegiate based on our mission, work
environment, and opportunity for professional growth. We will also offer salaries competitive with
the district and other charter schools. We offer a competitive salary package and competitive health
insurance, as well as enrollment in TRF/PERF with a 7.5% match at each salary. We have budgeted
for 60% of teachers to earn a $1500 bonus at the end of each academic year. These bonuses are
directly tied to classroom observations and student achievement data—both internal and external.”

PROFESSIONAL DEVELOPMENT

Teachers are given 28 days of professional development (PD) annually. In addition to these full-
day sessions, teachers receive 80 hours of professional development on Fridays throughout the year
(32 Fridays @ 2.5 hours per Friday). Sessions are led by the Head of School and Director of
Curriculum and Instruction until Middle School and High School Principals are named and trained
in Y4. The majority of PD will be conducted internally. To ensure consistency and foster
teambuilding, sessions will be inside classrooms and focus on lesson execution and feedback.

We will hire self-driven individuals who share a love of literacy and learning that we will instill in
our students. As such, we have dedicated $400 per teacher for self-driven professional
development. This money will be used for conference fees and professional development resources.
As teachers grow in proficiency, they will be expected to conduct professional book studies and
provide professional development to the staff based on their findings.

1. Leadership Development and Support

Lead Founder and proposed Head of School, Luke Lennon benefits from professional relationships
within the city, cultivated through his years teaching and serving as an administrator. Mr. Lennon
continues to be developed as an Indianapolis Principals Fellow and a Building Excellent School
Fellow. Both Fellowships connect Mr. Lennon to a vast professional development network,
comprised of teacher and leaders willing to share resources. In addition to this existing network for
potential development, Mr. Lennon will continue his strong relationship with BES school Liberty
Collegiate Academy in Nashville, TN, attending their 2016 summer teacher’s training and assisting
in implementing school-wide systems and procedures. Through professional relationships forged
during the BES Fellowship Mr. Lennon will continue to visit excellent schools and work with high
performing leaders. During the planning year, Mr. Lennon will visit RePublic Schools in Nashville,
Excel Academies in Boston, and Milwaukee Excellence, consulting with schools’ leaders and
pressure-testing the proposed systems and procedures of Civic Collegiate against those of these at
successful schools. In Y0-Y3, Mr. Lennon will have a dedicated leadership coach from Building

" Kim Marshall informs our teacher evaluation rubric. Marshall has worked as effective teacher and principal in high-needs urban
schools, and is author of nationally disseminated weekly newsletter, The Marshall Memo. The rubric can be retrieved from
http://usny.nysed.gov/rttt/teachers-leaders/practicerubrics/Docs/marshall-teacher-rubric-jan-2014.pdf.
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Excellent Schools as part of its Follow-On Support program. After the planning year, our leadership
team will visit one high performing urban charter school and conduct a school study. In addition,
every member of the leadership team will attend one BES Weekend Warriors Series or one
Uncommon Workshop, presented by Uncommon Schools. 2 Every member of the school
leadership team will lead and participate in discussions around our “leadership canon.””

2. Professional Development before School Opening

Prior to August 1, 2017, Civic Collegiate staff will meet for 17 days, addressing the following: (1)
special education services and the RTI process, (2) data-driven instruction, (3) behavior
management, (4) character development through the RIGHT values, (5) lesson design, (6)
assessment design, (7) role-playing through Practice Perfect™, (8) parent communication, (9)
accountable independent reading in the classroom, (10) habits of discussion, (11) introduction to
our civics curriculum, (12) studying Common Core and Indiana State Standards, (13) feedback and
teacher mindset, (14) sitting for and studying a PARCC exam, (15) classroom operations and
schoolwide procedures for arrival, transitions, bathrooms, HW, nutrition discipline, and dismissal,
(16) serving ELL students.

3. Professional Development during the Year

We will have 28 days of professional development and an additional 80 hours of weekly
professional development throughout the year. After each diagnostic, interim assessment, and unit
test, teachers and leaders work together to disaggregate data to identify skill gaps and subgroups of
students who needs extra supports. The Head of School works with teachers to disaggregate data
and retool future lessons to reflect student data. With six Data Days, teachers norm, grade, and
input student achievement data after interim or final exams, and results inform morning academic
activities and FOCUS time at the end of the day. Each Data Day results in action plans that name
the top five skills that need to be spiraled, the days and methods in which they will be spiraled, and
the students who require additional tutoring at the end of the day. The Head of School in Y1-Y3
and Principals as hired in Y4 will use this data to inform coaching and observations, placing a
premium on observing spiraled skills and following up to ensure students are receiving the
instruction and supports they need based on assessment results.

4. Professional Development Evaluation

At Civic Collegiate, we are focused on results, and all methods are selected, reviewed, and updated
to push results. We measure the effectiveness of our professional development by looking at the
data points we believe matters most: student achievement data. When student achievement rises,
we reflection on our coaching and professional development practices to pinpoint the key lever
driving achievement. When student achievement plateaus or dips, we alter our course and improve
our methods. Staff completes two surveys each year, identifying perceived strong and weak points
in professional development and inform open dialogue with the Head of School about what can be
improved to engender teacher buy-in and increase the efficacy of professional development. The
Academic Achievement Committee reports the survey conclusions to the Board.

START-UP & OPERATIONS

1. Start-Up Plan — Please see Attachment 15.

2 For more information, please see http://www.uncommonschools.org/uncommon-impact/workshops.

3 A sampling of these texts include: Grit by Angela Duckworth, The Together Leader by Maia Heyck-Merlin, How Children Succeed
by Paul Tough, and Leaders Eat Last by Simon Sinek.

™ Based on Lemov’s book Practice Perfect. Key points can be retrieved from
http://massp.org/downloads_massp/the_main_idea/practice_perfect.pdf.
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2. Start-Up Staffing and Costs — Please see Attachment 17.

3. Transportation

Civic Collegiate will not provide school buses. In accordance with the McKinney-Vento Act, we
will enroll homeless children and youth immediately, even if they lack normally required
documents, such as immunization records or proof of residence. We will ensure that homeless
children and youth have transportation to and from their school of origin if it is in the child's or
youth's best interest. We will comply with this law and work to enroll students as quickly as
possible and ensure they are provided with an IndyGo bus pass. Additionally, we will comply with
IDEA laws and contract with an outside agency to provide transportation if required under IDEA.

4. Safety and Security

Establishing and maintaining a teaching and learning environment that promotes wellness, health,
and safety is a primary responsibility of the Board and the school’s executive leadership. Policies
will be developed and approved by the Board in accordance with all applicable health and safety
laws and regulations of federal and state government as they pertain to public school operation.
The Head of School will be responsible for ensuring that the day-to-day practice of safety is a part
of the school, including the instructional program. Policies will address the following: (a) Fire
protection, (b) Accident prevention and reporting procedures, (c) Indoor air quality plan and
asbestos inspections, (d) Multi-hazard plan, (e) Warning systems, (f) Emergency drills (local and
community wide including fire, severe weather, earthquake and bomb threats), (g) Emergency
closings, (h) Traffic safety, (i) Traffic and parking controls, (j) Safety inspections, (k) First aid,
emergency medical care, infection control, (I) Student/employee provision of required health
records and required immunizations, (m) Staff TB clearance and background checks, (n) Reporting
of suspected child abuse/neglect, (0) Sexual harassment, and (p) Establishment of alcohol / drug /
tobacco / violence free environment. Other topics for policy establishment will be determined via
review and compliance with Indiana state policies and procedures.

5. Technology Specifications and Requirements

While not applicable as a school that is not a virtual learning model and does not use a fully blended
learning model, there are technology details that do inform our academic program. Specifically,
we have allocated resources to purchase a Chromebook for every student. Students will use their
individual Chromebook to draft essays, take assessments, participate in review activities, and
collaborate on projects. Middle school students also will use their Chromebooks to access our
coding curriculum. Every student will have exposure to at least three coding languages before
matriculating to the ninth grade, allowing us to close skill gaps for our struggling students and
accelerate learning for gifted students. Chromebooks will be used significantly during sixth grade
to access iCivics, a Common Core-aligned civics curriculum.

6. Insurance Coverage — Please see Attachment 16.

FACILITY PLAN
Facility Location and Anticipated Renovation Needs and Costs

Civic Collegiate will sublease space from BES school ACE Preparatory Charter School (“ACE
Prep”) for Y1 and possibly Y2. ACE Prep, a charter school serving grades K-5, is located at 5326
Hillside Avenue, Indianapolis, IN 46220. The property straddles the boundary between Washington
Township and Indianapolis Public Schools. In Y1, we have access to four classrooms, the
cafeteria/multipurpose room, restrooms, teacher workroom, and administrative office. All rent and
utilities estimates are included in the budget found in Attachment 17. The building will meet all
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ADA and safety requirements. Charter School Support Services (CSSS), a national nonprofit owns
the facility and will serve as property manager for day-to-day cleaning and maintenance.

BUDGET & FINANCE

1. Internal Systems

Processes. Civic Collegiate will develop internal financial controls and policies aligned to all
federal and state requirements, providing us with the foundation to safeguard assets, implement the
Board’s and management’s internal policies, and produce timely, accurate financial information
with fidelity. A purchase order system will be established to maintain accountability and a list of
expenditures will be catalogued in a purchase order log.

Accounting and Payroll. Our accounting processes comprise the following methods: (1) identify
and record all transactions, (2) verify recorded transactions took place, (3) describe transactions in
enough detail to allow classification for financial reports, (4) review all transactions, ensuring
correct amounts, (5) document time period in which transactions take place, and (6) ensure all
transactions were properly authorized. Consistent with Generally Accepted Accounting Principles
(GAAP), we will record expenses on an accrual basis of accounting. Once the Board has approved
the operating budget, the Head of School assumes responsibility for expending the amounts
budgeted. The authorization of the Head of School to use these funds may be qualified based on
current funds. For any purchases over $10,000, the Head of School must secure a co-signature from
either the Board Treasurer or the Board Chair. Additionally, any purchases over $75,000 requires
a submitted RFP, and the Board is tasked with selecting the best contractor. A third-party service
provider, to be determined at a later date, will perform our payroll process, and will oversee all
compensation and tax, retirement, and other disbursements.

Financial Audit. The Board of Directors will ensure that both internal and external controls are in
place to ensure sound fiscal management, including clear segregation of duties and practices that
meet or exceed GAAP standards, and prevent any fiscal mismanagement. Preparation for the annual
audit by the school will begin with the preparation, approval, and adoption of the annual budget by
the Governing Board. The Head of School and Operations Manager will work to ensure that the
auditor has access to all needed financial and, where required, non-financial records and documents
maintained by the school. The list of documents prepared, collected, and provided to auditors to
enhance the performance of the annual audit is subject to the request of the auditor.

After the annual audit is complete, the Board’s Finance Committee will review any audit exceptions
or deficiencies and report to the Board of Directors with recommendations on how to resolve them.
The auditor will make full reporting to the entire Board at the next scheduled monthly board
meeting, and be available within that public forum to answer questions. An audit finding will be
considered major if it indicates a deliberate act of wrong doing, reckless conduct causes a loss of
confidence in the abilities or integrity of the school, or jeopardizes the continued operation of the
school. An audit finding will be considered minor if it indicates that problems can be addressed via
existing mechanisms. Civic Collegiate key stakeholders will make the rectification of any audit
findings a priority. When relevant, the Board will report a corrective plan to the authorizing body
regarding how the exceptions and deficiencies have been or will be resolved. The audit will be
submitted to the Indiana Charter School Board by June 30, the end of the fiscal year.

Internal Controls. We establish and follow fiscal policies that specify a clear set of internal
controls for the sound handling of all revenues and expenditures. (1) Segregation of Duties. A
hierarchical structure of authority and responsibility has been developed; tasks are divided and
allocated to guard against one individual having the ability to make an accounting error, with or
without intent. Restricted Access. Physical access to valuable, moveable assets is restricted to
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authorized personnel. Document Control. To ensure all documents are captured by the accounting
system, all documents are initialed and dated as recorded and then filed appropriately. Records
Retention. To provide accurate, auditable record of all financial transactions, the school’s books,
records, and accounts are maintained in conformity with GAAP. Records are maintained for the
periods sufficient to satisfy IRS regulations, federal grant requirements, if applicable, and other
legal needs as may be determined. Record retention requirements are reviewed annually with legal
counsel and independent auditors to determine any necessary changes. Processing Controls. These
exist to identify errors before they are posted to the general ledger. Common processing controls
include: (1) source document matching; (2) clerical accuracy of documents; and (3) general ledger
account code checking. Reconciliation Controls. These exist to identify errors after transactions
have been posted and the general ledger has been run, and involves reconciling selected general
ledger control accounts to subsidiary ledgers. Security of Financial Data. Accounting software is
accessible only to the Head of School, Operations Manager, and third party service provider as
selected. Individual 1D codes and passwords will be in place for every user and will limit their
access and functionality depending on their role within the school. All hard copies of financial data,
when not in use, will be secured in a locked closet or cabinet at the school. Risk Assessment. These
will identify, analyze, and manage risk relevant to preparation of accurate financial statements, this
includes mitigating risks involving internal and/or external factors that might adversely affect the
ability to properly record, process, summarize, and report financial data.

2. 5-Year Budget — Please see Attachment 17.
3. Budget Narrative - Please see Attachment 18.
4. Additional Requirements — Not applicable.
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IV: INNOVATION

FOUNDATIONS OF INNOVATION

Civic Collegiate’s missions stands on three pillars: College, Character, and Citizenship. College.
We are innovative in our firm, unapologetic belief that every student, with the right supports,
instruction, and teachers, can be prepared for the rigors of college. Aligned with the high
accountability standards of ICSB, Civic Collegiate draws its mission and vision from high-
performing charter schools across the country that have successfully planned and executed on a
college preparatory school for all. Like these schools, we rely on extra time and exceptional
teaching informed by data and robust professional development and clear leadership to bring our
mission to life.” Character. We teacher character to our students. As Paul Tough detailed in How
Children Succeed, we doom our students if we focus solely on their cognitive abilities.” Through
our RIGHT values, students are trained to use metacognition when thinking about and growing
their behaviors and mindsets, developing their own internal moral compass and the character
foundation needed for school and life success. Citizenship. By teaching explicit and sequentially
designed civics lessons throughout our students’ middle and high school years, students learn to
use their voice and capacity to drive for positive change within their own lives, and to embody the
fullest and truest role of citizenship within our democracy, as well as within their communities, our
state, and our nation.

DESCRIPTIONS OF INNOVATION

TECHNOLOGY

As outlined within the narrative, and as an innovative response aligned to ICSB priorities,
unavailable to local families and students, and most importantly to address the significant and
chronic academic need within our target community, we have allocated resources to purchase a
Chromebook for every student. Students will use individual Chromebooks to draft essays, take
assessments, participate in review activities, and collaborate on projects. Middle school students
will use Chromebooks to access our coding curriculum. Chromebooks will be used significantly
during sixth grade to access iCivics, a Common Core-aligned civics curriculum. Every student will
have exposure to at least three coding languages before matriculating to the ninth grade, allowing
us to close skill gaps for our struggling students and accelerate learning for gifted students.

TIME

Based upon research and proven practice, our extended day allows us to group students by targeted
need and provide targeted, differentiated instruction during our daily 50-minute FOCUS block.
Teachers will leverage small-group tutoring, online guided practice, and student study groups to
build specific skills based on the individual needs of each student. This also is an opportunity for
students to complete parts of the homework with teacher support as needed, freeing students up for
activities after school. Our extended school day is 8.5 hours long, and extended school year is 189
days. Our teachers have 28 PD days, including six Data Days during which they analyze student
achievement and action plan for success. With this extra time and our strategic use of FOCUS time,
students below grade level are able to catch-up, and those on or above grade level are able to make
themselves competitive for the most selective colleges in the country.

OTHER INNOVATION: CIVICS CURRICULUM

Overview

5 Reeves, Douglas B. “Accountability in Action: The 90/90/90 Schools.” Englewood, CO. Advanced Learning, 2005; Robin J. Lakes
"ldentifying and Replicating the 'DNA' of Successful Charter Schools.” Seattle, WA. Center on Reinventing Public Education, 2007.
6 Key points can be retrieved from http://www.nytimes.com/2012/08/26/books/review/how-children-succeed-by-paul-tough.html.
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Our civics curriculum educates students in three domains: civic knowledge, civic action, and civic
dispositions and is informed by key beliefs that inform educational goals and approaches.

Authentic Citizenship Requires Content Knowledge. Civic knowledge begins with a
fundamental understanding of the structure of government and the processes by which government
passes laws and makes policy. Democratic citizenship is sustainable when citizens understand
concepts such as federalism, economic literacy, constitutional conflicts, and rights and
responsibilities, and if they are informed on a variety of political philosophies. As in all subjects,
we believe in the power of direct instruction as well as in the need for students to grapple with
demanding content. Knowledge of our history, ideals, and systems are not innate, but acquired
through education. Every generation has to learn such history. Civic Collegiate teaches civics
explicitly twice per week: 50 minutes on Wednesdays and 90 minutes on Fridays.

Authentic Citizenship Requires Action. Civic knowledge spurs civic action. Students who know
more about government are more likely to vote, discuss politics, contact the government, and take
part in other civic activities than their less knowledgeable counterparts. This holds even when the
researchers control for income and race, showing that as powerful as socioeconomic factors are,
civic learning can increase the knowledge of all students.””

Authentic Civic Dispositions. In a democracy, the important personal dispositions include concern
for others’ rights and welfare, fairness, reasonable levels of trust, and a sense of public duty.
Explicit civic learning helps enhance these dispositions. For example, students feel a greater sense
of general trust in humanity, support for the American political system, and trust in leaders when
their teachers have promoted tolerance and respect for all students.”® One large study of Chicago
Public School students found that civic learning strongly boosted young people’s commitment to
participate in politics and their communities.” The Civic Mission of Schools sets forth formal
requirements of competent and responsible citizens and informs our approach to civics education.®

Curriculum Materials

Avrticle of the Week—Grades 6-12. Every Thursday, students read real-world writings, nonfiction
pieces taken from current news stories, essays, editorials, blogs, and speeches. English teachers cull
writings from reputable newspapers, journals, and websites and weave the article into the
curriculum. For example, if tenth grade students are reading All Quiet on the Western Front, the
teacher may juxtapose opposing articles on the Iraq war. These article do not have to speak directly
to the current text or unit. Supplementing regular instruction with a weekly article broadens
students’ knowledge of the world. At the end of the year, students will have read 30 to 40 articles,
building vocabulary, background knowledge, and discussion skills that accelerate learning. A
typical article of the week addresses a local, national, or international event, program, or person
and touches on a controversial, current problem - one that adults have not yet solved. The need to
include controversial political issues in school-based civic learning has new urgency because of
increased vitriol of contemporary public policy discourse and migration among many American
adults to ideologically homogenous communities. Many Americans increasingly talk primarily
with people who share their own views, access media that reinforces their own beliefs, and
generally confine themselves to an echo chamber of like-mindedness. Research shows that “cross-
cutting” political talk—in which citizens engage in discussions about important issues and events
with people who disagree—develops tolerance for others and builds understanding of the range of

" Carpinin, Michael X. Delli, and Scott Keeter, What Americans Know about Politics and Why it Matters, New Haven: Yale UP, 1996
8 Flanagan, Constance, et al. “Schools and Social Trust,” Handbook of Research on Civic Engagement in Youth, Hoboken, NJ: Wiley,
2010.

" Joseph Kahne and Ellen Middaugh, “Democracy for Some: The Civic Opportunity Gap in High School.” Engaging Young People in
Civic Life, Nashville, 2009.

8 The Civic Mission of Schools. NY: Carnegie Corp. of New York, 2003.
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view about how to best solve public problems.82 Most importantly, the article of the week builds
knowledge. As cognitive scientist research shows, “[K]nowledge does much more than just help
students hone their thinking skills: It actually makes learning easier.” 2 Knowledge grows
exponentially, and those with a rich knowledge base of factual information find it easier to learn
more. “Factual knowledge enhances cognitive processes like problem solving and reasoning...the
richer the knowledge base, the more smoothly our cognitive processes operate.”®® Students with
robust background knowledge accelerate their learning, no matter the topic. Willingham refers to
this as “The Matthew Effect,” alluding to a biblical verse on the rich getting richer and the poor
getting poorer. The article of the week presents a diverse set of subjects and storytelling that
broadens students’ knowledge base. By year’s end, students will have read 35 articles. By the
conclusion of middle school, students will have read 100+ articles that supplement other studies.
This approach also provides weekly practice for our values of hard work, respect, and teamwork.

Hard Work. Students are given the article at the beginning of the week and are expected to have
it read and annotated by Thursday morning. Students are charged with carving out time within their
school schedule to complete this responsibility. Like college, students are given a deadline for the
assignment and must be organized and disciplined enough to meet it outside of normal class time.
In middle school, being organized can be difficult. Students must work hard to challenge
themselves and their time management in order to succeed on this assignment.

Respect. We intend to expose our students to real news—the current, controversial topics shaping
our world. Inevitably, students will disagree with the issue, the author, and fellow students.
Professionals deal with disagreements on a daily basis. Good citizens know how to listen to those
with whom they disagree and remain civil. The article of the week allows students to discover their
own perspectives and worldviews while respecting those of others. Our students will grapple with
big ideas and learn to communicate and work with those who see things differently. This is highest
level of respect, and our students will practice it every week.

Teamwork. After discussing the article in class, students respond to the text in writing. The teacher
might create questions for students to answer, or students themselves might choose a specific
paragraph or theme to address. After completing written responses, students take their work home
and must facilitate a 10-minute conversation with a parent or guardian. The student is expected to
explain the article in hi/hers own words and read his/her written response aloud. After this brief
discussion, the parent or guardian signs the article, indicating a conversation took place. As a
school, we hold students accountable to owning their writing and practicing clear oration. Teachers
work to help students with written reflections, students are asked to share their work with their
families, and families are involved in the curriculum through the conversation with their student.

iCivics - Grade 6. iCivics is a non-profit organization dedicated to reinvigorating civic learning
through interactive and engaging learning resources. iCivics has created free, online educational
resources that empower teachers and prepares the next generation of students to become
knowledgeable, engaged citizens. Founded by Justice Sandra Day O’Connor, the online content is
grouped into topical units aligned to state and national standards. Every Wednesday, during Social
Studies, students have 45 minutes on their Chromebooks working through the iCivics curriculum.
A preview of the scope and sequence can be found below.

Figure 4.1: iCivics Curricular Units

Unit Title Number of Online Lesson Plans
Foundations of Government 5
Road to the Constitution 5
The Constitution 12

8 Diana Mutz, Hearing the Other Side: Deliberative Versus Participatory Democracy, 2006.
8 Willingham, Daniel “How Knowledge Helps American.” Federation of Teachers 2006.
8 Ibid.
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The Legislative Branch 8
The Executive Branch 8
The Judicial Branch 18
State and Local Government 10
Citizenship and Participation 12
Politics and Public Policy 10
Media and Influence 5
Civil Rights 9
International Affairs 6
Government and the Market 7
Geography Library 5
Persuasive Writing 9
County Solutions 11

Many iCivics lesson plans take less than a full period and can be combined or augmented as needed.

Foundations of Democracy: Authority, Privacy, Responsibility, and Justice - Grade 7.
According to the Center For Civic Education, Foundations of Democracy is designed to: (1)
promote increased understanding of institutions of our constitutional democracy and the
fundamental principles and values upon which they were founded; (2) develop skills needed to
become effective, responsible citizens; and (3) increase understanding and willingness to use
democratic processes when make decisions and managing conflict. The text is organized around
four concepts - authority, responsibility, justice, and privacy - which form part of the common core
of civic values and concepts fundamental to the theory and practice of U.S. democratic citizenship.
Aligned to the Common Core State Standards and built upon the foundations set by iCivics in the
sixth grade, the text augments the reading and writing skills practiced in our ELA classrooms,
requiring students identify the key tenets of a claim and sound evidence. Students are also exposed
to seminal documents from American history. A brief outline of the text is detailed below.

Figure 4.2: Foundations of Democracy Units of Study

Text Foundations of Democracy
Section Authority
Unit One What is Authority?
Unit Two How Can We Evaluate Rules and Laws, and Candidates for Positions of Authority?
Unit Three What Are The Benefits and Costs of Using Authority?
Unit Four What Should Be the Scope and Limits of Authority?
Section Privacy
Unit One What Is the Importance of Privacy?
Unit Two What Factors Explain Differences in Privacy Behavior?
Unit Three What Are Some Benefits and Costs of Privacy?
Unit Four What Should Be the Scope and Limits of Privacy?
Section Responsibility
Unit One What Is the Importance of Responsibility?
Unit Two What Might Be Some Benefits and Costs of Fulfilling Responsibilities?
Unit Three How Should Conflicts Between Competing Responsibilities Be Resolved?
Unit Four Who Should Be Considered Responsible?
Section Justice
Unit One What Is Justice?
Unit Two What Is Distribute Justice?
Unit Three What Is Corrective Justice?
Unit Four What Is Procedural Justice?

We the People — Grade 8. We the People: The Citizen and the Constitution Program promotes
civic competence and responsibility. The printed textbook and ebook’s interactive strategies,
relevant content and simulated congressional provide an authentic learning experience. One study
of the program on student’s political knowledge, civic skills, and civic attitudes, including 822
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program participants compared to 735 students in high school government classes with similar
demographics and 119 political science students at two universities. Participating students made
significantly greater gains than comparison students in their understanding of: (1) core values and
principles of democracy; (2) constitutional limits on governmental institutions; and (3) rights and
responsibilities of citizenship.8* Civic Collegiate will apply for a grant through We the People that
supports the cost of curricular materials, professional development, and instructional technical
assistance. We the People has a competitive component. After reading through the textbook,
students can enter into district, state, and national competitions that simulate congressional
hearings. Students are assigned one unit from the textbook and questioned based on key topics and
philosophies in that unit. Judges score students’ answers using a common rubric and push students
on their answers, looking for gaps in the argument or presenting a piece of information students
had not yet considered. For example, last year in Indiana, a middle school student who prepared
materials for Unit 1, “What Were the Founders Basic Ideas About Government?” for the district
competitions encountered this question: “Congress has formed a congressional committee. This
committee will example the U.S. Constitution and the purposes of government. The members of
your group are expert witnesses who will appear before the government. You will be asked to
testify on the following questions. John Locke was an English philosopher who thought about why
it was necessary to have a government: What did Locke think would happen without government?
What did Locke believe to be the purpose of government? Do you think government might have
purposes that Locke did not mention? Explain your answer.”® Textbooks units are outlined below.

Figure 4.3: We the People Curricular Units

Unit One What Were the Founders’ Basic Ideas About Government?
Unit Two What Shaped the Founders’ Thinking About Government?
Unit Three What Happened at the Philadelphia Convention?
Unit Four How Was the Constitution Used to Establish Our Government?
Unit Five How Does the Constitution Protect Our Basic Rights?
Unit Six What Are the Responsibilities of Citizens

Friday Civics. For 90 minutes every Friday, students engage with a civics curriculum created by
the Head of School and Director of Curriculum and Instruction and looks to answer the question:
“What must good citizens know that is not covered in a traditional K-12 curriculum?” While aspects
of each topic are touched upon in a traditional curriculum, we want students to have a fully
developed understanding of these issues and how they affect the lives of our students here in
Indianapolis, in Indiana, and across our country. Each course runs for 18 weeks.

Figure 1.29: Friday Civics Curriculum

6 Grade
Civics I: The History of Education | Civics Il: Nutrition
7™ Grade
Civics Il1: Personal Finance | Civics IV: Economics
8t Grade
Civics V: Public Speaking | Civics VI: Capstone Project

After three years, we will ask students what topic not previously addressed they would like to study.
We expect students will draw from books they have read in English, Articles of the Week they have
read and discussed, and the people and experiences they have encountered during community
service projects. The topic will be voted on at the beginning of grade 8 to allow time for curriculum
creation. This final civics course is the capstone project for middle school students and requires:
(1) a 10-12 page paper with two iterative revisions, (2) a 10- minute presentation to the student’s
homeroom with invitation to the student’s family, and (3) a one-page Op-ed, which will be
submitted to the Indianapolis Star for consideration for publishing.

8 Retrieved from http://www.civiced.org/images/one-pagers/wtp_2011evaluationbrief.pdf.
8 Retrieved from http://www.civiced.org/images/stories/WeThePeople/The_Program/Hearings/level_two_hearings_questions.pdf.
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Brian D. Anderson

11208 Harriston Drive

Fishers, IN 46037
briandandersonconsulting@gmail.com
312-259-8093

Professional 2013-Present  Brian D. Anderson Consulting
experience Fishers, IN
Owner

= Provide business consulting services to charter schools, charter school
authorizers, nonprofit organizations, and other small businesses

= Consulting services include financial oversight, facilities financing
projects, fund development, customized board training, strategic
planning, and growth planning

= Analyze business needs of charter schools in Indiana, Colorado, and
other states as needed

» Provide strategic planning services for charter school boards and
leaders

= Lead charter schools through facility assessment and facility financing
process

= Develop new financial reporting tools for client charter schools
= Provide business oversight assistance to charter school authorizers

= 2012-2013 also included work as Midwest School Business Director for
Charter School Management Corporation and Director of Strategic
Planning Charter Schools for Bookkeeping Plus, Inc.

2011 - 2012  Ball State University Muncie/Indianapolis, IN
Fiscal Oversight Director

= Provide financial oversight and leadership to the 40 charter schools
authorized by Ball State University

= Develop and implement new financial metrics for the schools

= Develop and direct long-range financial strategy for BSU Office of
Charter Schools

= Provide technical assistance in the areas of finance and governance for
charter schools authorized by BSU

= Lead collaboration efforts regarding charter school fiscal issues with
other authorizers in the State of Indiana



2009 — 2011 IFF Chicago, IL
Assistant Director of School Services

= |dentify charter school facility and financing needs in the Midwest

= Establish and manage relationships with charter schools, charter
school authorizers, state departments of education, and other charter
school stakeholders in the Midwest

= Evaluate and make recommendations on charter school loan
applications, based on financial and other organizational metrics

= Develop and execute lending goals for IFF school services
= Provide technical assistance to charter school business operators

= Evaluate financial and governance sections of charter applications for
Chicago Public Schools (CPS)

= Participate in the development of financial metrics for charter schools
authorized by CPS

= Evaluate charter school applications for the National Association of
Charter School Authorizers (NACSA)

2005 — 2009 (Employee 2005-07; Contractor 2007-09)

Colorado Department of Education Denver, CO
Consultant, Schools of Choice Unit

» Run the Colorado Charter School Business Managers Network

»= Read, evaluate, and make recommendations for charter applications
submitted to the Colorado Charter School Institute (statewide authorizer)

= Provide technical assistance to all interested parties in the state of
Colorado regarding charter school, private school, and home school
issues

= Conduct seminars and individual training for school business managers,
board members, and administrators in the area of school business
management

= Administer the Federal Grant Programs for the state of Colorado
= Conduct grant writer trainings

= Conduct charter school application trainings for new charter school
developers and for existing and potential charter school authorizers

= Research and interpret education laws and regulations for interested
parties

= Write guides, instruction manuals, and other communication for
publication on state website and for distribution to different segments of
the education sector in Colorado



2000 - 2007
Owner, Colorado Business and Accountability Services (C-BAS)

= Perform business and accounting services for schools and non-profit
organizations on a contract basis, including all aspects of accounting,
auditing, budgeting, planning, and fundraising

= Consult with several charter schools on financial matters directly and
through the Colorado Department of Education and the Colorado
League of Charter Schools

= Provide training to school business managers on financial and human
resources matters

= Perform research and write reports on various charter school and
education-related financial and policy issues for interested parties

= Run all aspects of a small business, including marketing, operations,
payroll, tax preparation, financial statement preparation, budgeting,
development, etc.

= Interpret financial policies and make recommendations for proper
financial management within the context of complex regulatory
requirements

2000 - 2001 Colorado State Legislature Denver, CO
Legislative Budget Analyst/ Joint Budget Committee

= Prepare and present recommendations on budget requests from the
Governor's Office and the Department of Regulatory Affairs to the
Legislative Joint Budget Committee

= Analyze fiscal impacts of proposed legislation

= Draft fiscal notes to attach to bills introduced in the House of
Representatives and the Senate

= Write sections of the annual appropriations bill that sets the State’s
budget for the following year

= Write various reports for legislators regarding issues related to the State
budget

= Research budget-related questions for legislators and the public

1996 — 2000 Cherry Creek Academy Englewood, CO
Business Manager (Continued as a C-BAS client through 2006)
= Responsible for business functions of a K-8 charter school

= Perform all accounting functions including purchasing, payroll, cash
receipts, and G/L and financial statement preparation

= Prepare and monitor annual budget and cash flow projections

= Design and implement all internal control procedures

= Perform human resources functions for staff of 35

= Responsible for annual audit at the end of each fiscal year

= Serve on the school’s long-range planning and finance committees

= Serve as Secretary/Treasurer of CCA Foundation

= Responsible for securing financing and overseeing building of school



Education

Other

= Coach basketball and provide oversight for school’s athletic program

1993 — 1996 University of California, San Diego La Jolla, CA
Financial Reporting Specialist, Extramural Funds Accounting

= Interpret agency and university policies to ensure compliance with terms
and conditions of governmentally funded awards

= Perform post-award financial administration of various contracts and
grants, including preparing financial reports for government agencies

= Review and interpret award documents and act as liaison between
university researchers and governmental agencies

= Responsible for administration of clinical and research laboratories in the
School of Medicine, Department of Pediatrics

1986 — 1990 North Park University Chicago, IL

Bachelor of Arts
= Major: Accounting
= Minor: Spanish

Past Board/Committee Membership

= Inspire Academy, Muncie, IN

= Polaris Charter Academy, Chicago, IL
= Highline Academy, Denver, CO

= CCA Foundation, Englewood, CO

» [Indiana Charter Network

= Indiana Cyber Charter School



kate.hunger@gmail.com

Kathryn Hunger Elliott

https://www.linkedin.com/in/kathrynhunger 630. 849.5362

Education
August 2007 -
May 2011

Experience
September
2015 - present

January 2014 -
August 2015

July 2013 -
December
2014

June 2013 -
August 2013

Leadership
March 2015-
June 2015

2012 - 2013
Academic
Year

May 2010 -
May 2011

Skills

UNIVERSITY OF NOTRE DAME

Bachelor of Arts in Political Science with minor in Anthropology
GPA 3.835 (3.967 in Major), Magna Cum Laude, Deans List 2007-2011, Pi Sigma Alpha Member 2010-2011

Senior Thesis: “The Road to Charter Schools”

Activities: Farley Hall Council, College of Arts and Letters Honesty Committee, Humor Artists

Program Participant: Fall 2009 University College of Dublin Study Abroad Program, Mary and Patrick Toole Scholarship Award

NOTRE DAME, INDIANA

PRECISION DIALOGUE MARKETING
Implementation Consultant
Consulted with businesses on the Salesforce Marketing Cloud platform
e  Strategized solutions leveraging the SFMC platform for unique business needs
e  Trained client on the created solution within Salesforce Marketing Cloud
e  Documented solution for client
QUAD LEARNING // AMERICAN HONORS @ IVY TECH
Associate Program Director
Managed relationships with national organization and local community college
e  Utilized Salesforce and Tableau to analysis regional data
e  Developed enrollment models based on current data and improved conversion rates by over 10%
e  Managed relationships with community college partners and daily operations
Regional Admissions Counselor
Founded on-the-ground operations with a start-up company in higher education
e  Effectively pivoted program strategy and marketing materials to reflect data
e Improved lead generation and student enroliment rate by 800%
e  Created application and logistics for a national, non-profit scholarship fund
o Developed relationships within high schools, community college, and local community
e  Created training manual for all field marketers across the country
FALL CREEK ACADEMY
Operations Specialist
Served on leadership team and developed systems for K-12 turnaround charter school
e  Built and trained staff on Student Information System (SIS) for high school
e Managed payroll and human resources operations
e  Established procedures to separate the 9-12 building in written SOP Manual
LEADERSHIP FOR EDUCATIONAL EQUALITY (LEE)
StudentsFirst Fellow
One of six applicants selected for the Indianapolis region to intern at an educational policy affiliate while completing professional
development on leadership and educational reform
e Wrote multiple blog posts for the StudentsFirst regional page
e Researched educational data for presentation to elected officials

INDIANAPOLIS, IN

INDIANAPOLIS, IN

INDIANAPOLIS, IN

INDIANAPOLIS, IN

QUAD LEARNING // AMERICAN HONORS @ IVY TECH INDIANAPOLIS, IN
Associate Program Director
Led cross-function team while Regional Director on maternity leave
e  Managed data, selection and scholarship processes across national team and regional partners
e  Developed Direct Admit process and procedure to be implemented across the state
e  Managed relationships with key stakeholders
ARLINGTON HIGH SCHOOL
Ninth Grade Team Leader
Selected to lead a team of seven ninth grade teachers during the inaugural year of a takeover 7-12 school
e  Executed a cross-curricular mock job interview fair and financial literacy activities with community volunteers
e  Organized and led grade-level team meetings
UNIVERSITY OF NOTRE DAME
Co-President, Humor Artists
Elected to lead the improv comedy student group on campus
e Nurtured a 250% growth in group membership along with increased campus and community presence

INDIANAPOLIS, IN

NOTRE DAME, INDIANA

e  Use data analysis to solve complex problems .
e  Multitask and prioritize concurrent goals .
o  Complete strategic plans with effective execution .

Create effective systems and efficient procedures
Public speaking
Maintain group focus on time sensitive issues



— David M. Humes

6368 Harrison Ridge Blvd. 4 Indianapolis, IN 46236 4 (317) 909-7782
Davehumes@comcast.net 4 linkedin.com/in/davehumesl 4 Twitter: @davehumes

Profile

Motivated, personable business professional with multiple college degrees and a successful 20-year track record of
profitable business management and outside sales. Talent for quickly mastering technology. Diplomatic and tactful
with professionals and non-professionals at all levels. Demonstrated history of developing profitable businesses. A
self-starter with outstanding communication skills, both written and verbal. Very persuasive.

Flexible and versatile — able to maintain a sense of humor under pressure. Poised and competent with demonstrated
ability to easily transcend cultural differences. Thrives in deadline-driven environments.

Professional Experience

COMMUNICATION: REPORTS/PRESENTATIONS/TECHNOLOGY

Excellent communication, technical support and problem solving skills.

Meets all deadlines while working in fast-paced environments.

Rapidly learned and mastered various computer programs including all Microsoft Office products.
Excellent presentation skills. Managed many trade shows.

Developed top-notch marketing materials.
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CUSTOMER SERVICE/MARKETING/PROBLEM SOLVING

Oversaw office / stote operations and provided impeccable customer service:

Built a clientele supported by mostly referral business.

Developed and implemented strategic marketing plan for business:

Created special promotions, wrote/designed print advertising, and coordinated all media buying.
Won over skeptical potential customers.

Innate ability to up-sell product lines and create additional add-on sales.

Built loyal clientele and return customer base.

L 2R 2R 2R 2K 2R 2R 2

DETAIL MASTERY & ORGANIZATION

¢ Managed all aspects of day-to-day operations as a multi-unit store owner.

¢ Highly organized with the ability to multi-task and prioritize workload.

¢ Finances: accounts payable/receivable, invoicing, insurance, billing, budgeting and payroll.

Employment History

WADDELL AND REED FINANCIAL ADVISORS Indianapolis, IN
Investment Advisor — 6/2015 to Present

Developing personal financial plans that are built around a wide range of investment products from dozens of
different mutual families and other financial products.Utilizinb a dynamic process, featuring global insight from
portfolio managers, economists, analysts and traders, to develop a roadmap to make it possible for my clients to reach
their financial goals for whatever stage in life they are at.

Areas of expertise include:

* Financial / Retirement Planning * Mutual Funds

* Education Funding (Coverdells, 529s, UGMA,UTMA) * Managed Accounts

* Retirement Plans (401k, 403b, IRAs, SEPs) * Estate Planning

* Variable & Fixed Annuities ¢ Life & Health Insurance

IPS / IMAGINE EAST ACADEMY / MSD OF LAWRENCE TOWNSHIP Indianapolis, IN

Middle School and Uppet-Elementary Teachet, and Mathematics Tutor, 8/2011 to 5/2015

Teaching grades 4-6 in highly diverse environments. Creating lesson plans and instructional materials to provide
individualized and small group instruction. Maintains good relationships with students, parents and staff. Helps
students develop skills, attitudes, and the knowledge needed to provide a good foundation for future education.
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David M. Humes

Attended classes full-time at Anderson University from 8/2010 to 7/2011
Obtained my generalist teaching license for Elementary Education and a secondary license to teach English as a
Second Language (ESL) for grades K-12.

ISOLDIT ON EBAY (FRANCHISE) Fishers, IN
Ownet / Operator — 11/2004 to 06/2010

Won “President’s Award” in 2005. Approximately 100 retail stores were open at the time. The award was based on
sales performance, and a 100% positive feedback rating.

In control of all activities regarding the management of a successful internet sales business with a retail location.
Managed counter sales, outside sales, shipping, photography, listing station (developed exciting call-to-action copy),
customer complaint resolution, accounting, etc. Managed the internet auto sales department. Staff of 7 employees.

SIGNS NOW (FRANCHISE) Indianapolis, IN
Ownet / Operator — Two locations (Eastside and Downtown), 09/1990 to 01/2012

Was responsible for all day to day activities regarding the management of small vinyl graphics sign shops. Managed
counter sales, outside sales, estimating / quoting, design, manufacturing, delivety, installation and customer follow-up.
Staff of 7 — 8 employees. Closed the downtown store in 1995. Maintained ownership but was not active in the
eastside store after I opened the iSOLDIt store in Fishers, in 2004.

SENTRY SECRET SHOPPERS Indianapolis, IN
Ownet / Operator — 04/1996 to 08/1999

Created a successful mystery shopping service whose largest clients included Boston Market, Pawn America and Bank
One. Employed approximately 10 part-time mystery shoppers. Worked closely with clients to make sure they were
getting timely information in a useful format. Developed shopper questionnaires. Worked with territory directors.

DAY TRADER (PERSONAL PORTFOLIO) Indianapolis, IN
9/1995 — 6/1997

Used Omega TradeStation software, with a real time feed, to successfully trade my personal portfolio. More than
doubled portfolio value in about 2 years. Traded on NYSE, Nasdaq and NYMEX exchanges until a catastrophic
mistake resulted in a margin call. Became proficient in analyzing fundaments and charting. Traded stocks, options and
futures.

FISHERS VILLAGE PACKAGE LIQUOR Fishers, IN
Owner / Partner — 05/1986 to 10/1997

Was responsible for accounting, employee selection, administration, and product selection. Worked with suppliers and
vendors. Staff of 7 — 8 employees. Increased sales every year. Over $1 million in annual sales.

EARLY WORK EXPERIENCE

The Movie Scene Video Store Co-Owner / Part-Time Operator
Kartes Video Communications Management Information Systems Manager
Education
ANDERSON UNIVERSITY Anderson, IN
Elementary Teaching Certification & License GPA 3.93/4.0
INDIANA UNIVERSITY PURDUE UNIVERSITY OF INDIANA Indianapolis, IN
Bachelor of Science in Business Administration (with a major in Marketing) GPA 3.7/4.0
INDIANA UNIVERSITY PURDUE UNIVERSITY OF INDIANA Indianapolis, IN
Certification in Labor Relations GPA 3.5/4.0
INDIANA UNIVERSITY PURDUE UNIVERSITY OF INDIANA Indianapolis, IN
Associates of Applied Science in Supervision GPA 4.0/4.0
INDIANA UNIVERSITY PURDUE UNIVERSITY OF INDIANA Indianapolis, IN
Associate of Applied Science in Computer Technology GPA 3.7/4.0

Multilingual: Conversant in Mandarin and Spanish
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ALISON KOTHE
3855 Washington Blvd, Indianapolis, IN 46205—317.926.0555—avkothe@gmail.com

Profile: seasoned Development Officer with excellent written and oral communication skills, ability to engage
with a diverse donor base and a successful fundraising track record.

Professional Experience
CHRISTIAN THEOLOGICAL SEMINARY, INDIANAPOLIS, IN 2013-Present
Major Gift Officer

Hired to secure major gifts for a Capital Campaign to improve the infrastructure of the school’s long
ignored Mid Century Architectural structure. Campaign successfully concluded in June, 2015.

WABASH COLLEGE, CRAWFORDSVILLE, IN 2008-2013

Director of Development

e Inthe face of the 2008 economic collapse, led regional forums with 200 alumni nationally
resulting in a report to the President and the Board of Trustees which became the basis for
designing a S60MM capital campaign, ultimately heading to $68MM raised.

e Developed and implemented a plan to accelerate the completion of the campaign early resulting
in the raising of $20MM between November 2011 and June 2012.

e Completed campaign successfully one year ahead of schedule, S8MM above goal, with 20%
fewer resources as a result of reduction of staff following the 2008 economic collapse.
Promoted to Sr. Director of Development at the completion of the campaign.

e Managed staff of six employees: three Major Gifts Officers, one Grant Coordinator, one
Research Director and one Administrative Assistant.

e Personally managed a portfolio of 600 donors in eight states in addition to management duties.

Major Gifts Officer 2001-2008

e Initially assigned a portfolio of 200 donors in five states for the purpose of completing the
$132MM capital campaign begun in 1996, and personally raised S4MM including an endowed
chair for the economics Department

e Success led to my portfolio being increased to 800 donors and a ten state region.

e Consistently exceeded Department’s average donor calls by 20%/year and raised an average of
$2MM a year in gifts resulting in my being promoted to Sr. Major Gifts Officer and a Presidential
appointment to participate in the formation of a new strategic plan.

ALLEGIANT TECHNOLOGY GROUP, INDIANAPOLIS, IN.

Senior Consultant 1999-2001
e Designed and coordinated customer strategies for cross section of businesses.

VARIOUS FINANCIAL INSTITUTIONS 1981-1999

EDUCATION

Johns Hopkins University, Baltimore, MD. BA in English 1972

Simmons Graduate School of Management, Boston, MA MBA 1981



1701 West 79t" Street

MiCheue A. MitChe", MSW, MEd Indianapolis, IN 46260

P: (317) 332-5743

E: michelle.mitchell@ymail.com

PROFESSIONAL SKILLS/CAPABILITIES: LinkedIN: Michelle Mitchell

Skilled strategist who transforms strategic plans into workable solutions to achieve organizational objectives.
Adept at managing programs and partnerships across a diverse constituent base; including corporations,
community and faith-based organizations, donors, volunteers, staff, parents and student populations.
Effective in engaging communities, resource development, capacity building, organizational assessment,
mentoring, advocacy and outreach.

PROFESSIONAL EXPERIENCE:

St. Vincent Health Indianapolis, IN
Community Outreach & Education Coordinator 2012 - Present

Principal leader in community relations for the Cancer Care Division. Function in concert with management
staff, system administration, physicians, managed care and community-based organizations, and other
consumers. Develop and implement an annual work-plan for developing and maintaining the following program
areas; community engagement, relationship management, new business development and employee health.
Analyze trends within program areas, maintaining expert awareness of program information and change needs.
Formulate, implement, and maintain appropriate policies and procedures concerning program administration.
Responsible for identifying, soliciting and building relationships with new partners and providers to support
growth and drive new opportunities. Manage relationships with corporate partners, volunteers, social and
health services, community-based organizations and project teams for program development and sustainability.
Maintained and increased partnerships resulting in a 15% increase in division revenue in FY14.

Indiana Commission for Higher Education Indianapolis, IN
Statewide Outreach Manager 2010-2012

Championed the agency’s statewide outreach efforts and ensured greater visibility in the larger community.
Managed public engagement and outreach activities, which included sponsorship opportunities, grant activities,
conference participation, and coordinating public speaking requests to public officials, school districts,
community and civic organizations and other coalitions.

Provided leadership and oversight to the statewide outreach volunteer teams to ensure positive outcomes.
Partnered with community based and university sponsored pre-college initiatives to align programs with
statewide priorities for college access, success and workforce development goals.

Advised statewide volunteer committees on special projects, statewide events and educational programs, such
as College Goal Sunday, College GO! Week and other Learn More Indiana College Success Initiatives.

Indiana Commission for Higher Education Indianapolis, IN
Team Leader, Learn More Indiana 2006-2010
U.S. Department of Education — College Access Challenge Grant (Indiana)

Provided day-to-day management and leadership for a communications team responsible for websites and
social media platforms, community alliances, call center operations, print publications and marketing.

Managed an operational budget ($3,000,000+), which included state allocations, grant management, leveraging
resources and soliciting sponsorships. Oversaw RFP processes and consultant contracts. Reviewed grant
applications and provided technical assistance for Indiana Department of Education Drop-Out Prevention Grant.
Coordinated marketing, promotion and communications for KnowHOw2GOIndiana campaign sponsored by the
Lumina Foundation for Education.

Analyzed systems, processes and trends for college access initiatives and programs. Identified issues and
implemented appropriate changes to improve outcomes and further the mission of the state agency.

Launched an initiative called Indiana’s College Success Coalition- which coordinated partnerships with
community organizations and businesses to improve school engagement and student outcomes. Managed
county-wide volunteer teams and secured 100 new partnerships during the first year of implementation.
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Big Brothers Big Sisters of Central Indiana Indianapolis, IN
Program Director, Project: Dream catchers 2003 - 2006
U.S. Department of Education - Office of Safe and Drug-Free Schools Mentoring Grant

Provided day-to-day management of project team and administration with an operational budget of $600,000.
Managed multi-site mentoring program including volunteer and student recruitment, enrollment, training,
student and family engagement and partnership development with schools in MSD of Pike Township.
Recruited and matched 120 students with 120 volunteers during the first year of program implementation.
Maintained an 80% retention rate of students and volunteers during year 2 of the program.

Created outreach and marketing plans to promote program. Designed activities and coordinated events.
Collaborated with management to implement evaluation, quality management, and internal outcome review.
Disseminated findings to all stakeholders.

Maintained strong alliances with strategic partners, government agencies, grantors and funders. Managed
community outreach initiatives, and coordinated public speaking requests.

Established, recruited, and lead committees to assist in the planning and execution of operational work.
Engaged volunteer committee members in decision-making and promotion of program and events.

Program success led to the sustainability of the initiative after the grant funding cycle.

Adult and Child Mental Health Center — School Based Program Indianapolis, IN
Therapist 2002 - 2003

Provided case management and support services to students and families.

Conducted client assessments, treatment planning, behavior modification, crisis intervention, discharge
planning, home visits, individual and family therapy.

Completed bio-psycho-social evaluations and performed a variety of therapeutic interventions.
Advocated for clients' needs and identified community resources.

Completed clinical documentation for assessments, service plans, and treatment updates.

Indiana University Purdue University at Indianapolis (IUPUI) Indianapolis, IN
Program Coordinator 2001- 2002
Marion County Summer Program Grant

Coordinated mentoring program matching low-income first-year college students with at-risk middle school
students attending Indianapolis Public Schools.

Collaborated with student life and academic advising departments to plan first-year student initiatives.
Developed leadership and training programs for student mentors and volunteers.

St. Elizabeth’s Group Home Indianapolis, IN
Resident Manager (full-time and part-time positions) 1998-2003

Coordinated and supervised daily-to-day functions of residential group home for pregnant teens including the
supervision of residents, upkeep of the residence and implementation of treatment plans.

Served as a liaison to connect residents with public assistance programs.

Managed skill development, treatment plan attainment and other aspects of residential programming.

EDUCATION:
Master of Education — Graduation Date: December, 2011
Jones International University

Master of Social Work — Graduation Date: May, 2002
Indiana University - Purdue University at Indianapolis

Bachelor of Arts — Graduation Date: August, 1995
Indiana University
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DANNIELLE PATTERSON- MBA, CPA
7036 N. Oxford Lane. McCordsville, IN 46055 | Danni.patterson@yahoo.com | 317.965.7514

Brand Activation | B2B, B2C and B2E Marketing & Management | Direct Response TV
|Healthcare Professional & Consumer Marketing | Digital Marketing

Summary: Dynamic professional with progressive experience in successfully directing teams through
complex projects, developing strategies and collaborating with key stakeholders to plan, develop, coordinate
and implement product launches and comprehensive, integrated mass media campaigns and
communication plans to enhance overall business operations.

Pharmaceutical & Medical Device Marketing | Managed Care | CPG Marketing Brands & Private Label
| Management | P&L Accountability Licensing | Strategic Planning | People Management | Product
Launches | Patient Education Program Developing & Training | CRM Project Management | Coaching
& Mentoring | Business Analysis |Campaign Assessment | Event Marketing | E-Commerce

PROFESSIONAL EXPERIENCE

US Affiliate, Eli Lilly Jul 2015 — Present

Brand Strategy & Operations- Men’s Health

e Acting COO for a $1.2 bhillion brand leading its strategy development across customer groups, Cross-
functionally and with agency partners for an integrated brand strategy and communicating that strategy
to senior leadership.

e Responsible for brand operations including proactively managing the OPEX budget and developing
measurement scorecards to determine progress to goals.

StarMedia, a Gannett Company, Jul 2014 — Jul 2015

B2B Brand Manager

e Built the architecture and drove awareness of the StarMedia brand and value proposition.

e Led lead generation, brand activation, lifecycle management and customer engagement through content
creation, digital activities and customer communications to grow StarMedia advertising and digital
marketing product revenues.

e Primary tactics include SEO, PPC, strategic events, ExactTarget email campaigns, print and digital
advertising campaigns. Manage B2B website, IndyStarMedia.com and all B2B social media platforms.

OnEdge Marketing Endorsed by LOCAL DOTCOMSECRETS, Apr 2013 — Jul 2014

Owner

e Consulted with local and small businesses to identify and convert quality online leads to high volume
and repeat sales via custom designed lead generation websites and effective SEO/SEM campaigns.

¢ Analyzed web metrics to bring custom solutions to clients.

HEARTLAND FOOD PRODUCTS GROUP, Carmel, IN

Brand Manager, Sweeteners April 2013 — Nov 2013

o Directly recruited to manage product performance throughout lifecycle of existing line and to license
national brands, lead internal creative and external strategic partners to activate brand and
communication plan and to implement customer strategies to gain retail acceptance of sweetener
products.

e Within first 3 months of hire, negotiated Skinnygirl licensing deal, led new product development from
concept, packaging to commercialization, and built go-to-market strategy to drive organic growth of
Skinnygirl Sweeteners. Led web development of microsites, e-commerce sites, social media platforms,
design graphics and content creation for all sweetener products.



DANNIELLE PATTERSON- MBA, CPA
7036 N. Oxford Lane. McCordsville, IN 46055 | Danni.patterson@yahoo.com | 317.965.7514

ROCHE DIAGNOSTICS CORPORATION, Diabetes Care Division, Indianapolis, IN 2002 — April 2013

Direct Response Marketing Manager, Patient 2009 — April 2013

e Led five strategic agency partners to develop strong media plan and negotiate value-added media buy to
successfully launch consumer mass media campaign including DRTV, outdoor, and PR to introduce the
ACCU-CHEK Nano blood glucose monitoring device to the market place.

e Continuously achieved business results by applying consumer and competitive insights to understand,
engage and connect emotionally with consumers to shape their behavior and purchase decisions.

Selected Achievements:

e Collaborated with 15 different KOL, industry providers and payers in launching the first pediatric patient
engagement kit for children and teens.

e Won top 3 Roche Marketing awards for ACCU-CHEK Nano campaign and communication plan that
included new product launch strategic plan and tactical execution with main stage town hall
presentations and scripts, executive leadership video announcements, flash mob at annual convention,
e-mail campaign teasers, and video jingle contest where over 120 employees participated.

e Roche Marketing Academy Case Competition Winner (All Roche Divisions 277 Marketers).

e Strategically created a $15 Million media campaign consisting of major broadcast networks and national
cable advertising, including airtime during the Olympics, print advertising in People Magazine, FSI, point
of care tactics, and more.

e Directly influenced senior executives to support multiple $15 Million TV campaigns to combat
competitive activity and build awareness of LCM product amidst FDA new product delays.

e Led as Editor in Chief of Discoveries Magazine to develop theme, featured articles and work with key
opinion leaders and creative agency partner to produce 5 issues of the bi-annual diabetes magazine.

ADDITIONAL EXPERIENCE:

Various Roche Brand and Marketing Manager Positions, Indianapolis, IN 2002 - 2009

e METRIS COMPANIES, INC., Minnetonka, MN 2000 — 2002
Product Manager, DirectAlert Credit Monitoring Service

e THE PILLSBURY COMPANY, Minneapolis, MN 1997 — 2000
Associate Brand Marketing Manager, Refrigerated Baked Goods (RBG)

e CROWE, CHIZEK, & COMPANY, Indianapolis, IN 1992 — 1995
Staff CPA

EDUCATION

Master of Business Administration (MBA), Marketing
Indiana University, Kelly School of Business
Consortium of Graduate Studies in Management Scholar
Global Business Achievement Certificate, Spanish, Esade University, Barcelona Spain

Bachelor of Science (BS)
University of Notre Dame, Dean'’s List, Accountancy
ADDITIONAL SKILLS & CERTIFICATIONS

Saleforce.com, ExactTarget email campaigns, world class sales certification, Market motives digital
certification, dotcom secrets certification



TODD W. PONDER
One American Square, Suite 2900, Indianapolis, IN 46282 | w: 317-236-2457 | c: 317-418-6651 | todd.ponder @icemiller.com

Summary

Nearly 32 years of experience in the private practice of law. A partner at Ice Miller LLP since 1993. Spent
roughly ten years practicing in the area of labor and employment law and related litigation matters. Has
specialized for more than 20 years in the area of tax-exempt finance, serving as bond counsel in scores of bond
transactions. Has also has served frequently in bond transactions as borrower’s counsel, issuer’s counsel,
underwriter’s counsel, special disclosure counsel and bank counsel. Particular expertise in the area of tax-exempt
bond financing for (i) clients in the higher education sector, both public universities and private colleges, and
(i1) other 501(c)(3) nonprofit clients of all varieties, including museums, cultural institutions, YMCAs, private K-
12 schools and similar organizations. Has participated in several transactions for charter schools, which have
utilized tax-exempt bonds to finance facilities and related capital projects. Expertise in all aspects of municipal
finance law including related tax and securities laws, interest rate swaps and other derivative instruments, public
private partnerships and the like.

Experience

Professional Experience

King & Spalding, Atlanta, GA 1984 to 1986
Associate Attorney
Member of Firm’s Litigation and Labor & Employment Law Practice Groups

Ice Miller LLP, Indianapolis, IN, 1986 to Date

Associate Attorney, 1986 to 1992

Partner, 1993 to Date

Member of Firm’s Labor & Employment Law Practice Group, 1986 to 1993
Member of Firm’s Municipal Finance Practice Group, 1993 to Date

Nonprofit Experience

Served for several years as President of the nonprofit House Corporation for Xi Chapter of Sigma Chi Fraternity
at DePauw University in Greencastle, IN. Led an unprecedented capital campaign and associated multi-million
dollar renovation project for the chapter house, including the creation of an affiliated 501(c)(3) foundation. In his
legal practice, has represented and worked with nonprofit 501(c)(3) clients on virtually a daily basis for more than
20 years. Serves as a trusted advisor to upper level management of numerous nonprofits organizations and their
governing boards. Has assisted with the low cost tax-exempt financing of dozens of significant capital projects on
nonprofit campuses throughout the state of Indiana.

Other Skills and Experience

Served for several years on the hiring committee at Ice Miller, including the screening, interviewing, selection and
hiring of job applicants, and participation in all aspects of the Ice Miller summer associate program, including
mentoring and evaluating summer law clerks and hiring new law firm associates. Has served for several years on
the Ice Miller paralegal review committee, including the compilation and delivery of performance reviews for
paralegals and other practice group specialists, the establishment of compensation, and the crafting of annual
performance goals.

Education
J1.D., Law 1984
University of Chicago School of Law -- Chicago, IL
Bachelor of Arts, Economics 1981
DePauw University -- Greencastle, IN
Phi Beta Kappa

Magna Cum Laude



Affiliations

National Association of Bond Lawyers

Nation Association of College and University Business Officers
Indiana State Bar Association

Indianapolis Bar Association

Member

Our Lady of Mount Carmel Catholic Church, Carmel, IN



JILL HAUSER ROBISCH

13002 Brighton Lane — Carmel, IN 46032
317.258.5728
jhrobisch@gmail.com

EXPERIENCE:

The National Bank of Indianapolis October 2011 - Present Indianapolis, IN
Vice President, Nonprofit Services
» Responsible for developing and maintaining a $140 million portfolio of nonprofit client relationships.
» Awarded Highest Number of Total Referrals and Highest Number of Successful Referrals amongst Nonprofit and
Commercial Banking divisions in 2012, 2013, 2014, and 2015.
» Maintains and enhances nonprofit client relationships by being visible in the community and instrumental in
orchestrating client/prospect outreach events for continued client education.
» Lead a team to reinvent the Bank’s account offerings, online banking, and treasury management services for
nonprofit clients.

M&I Bank/BMO Harris February 2008 — October 2011 Indianapolis, IN
Assistant Vice President
» Contributed to the profitability and growth of the Business Banking Group by building, developing, and managing
new client relationships, focusing on businesses up to $20 million in revenue.
» Ranked in Top 20% of all business bankers in the corporation for overall net contribution in 2009 and 2010.
» Named Indiana Regional Representative for ProCess (Professional Success Leadership Forum) 2008-2010.

Union Planters/Regions Bank November 2003 - February 2008  Indianapolis, IN
Assistant Vice President February 2005-February 2008

» 2006 and 2007 Regions Best Nominee for Business Banking

» 2006 Pinnacle Sales Award Winner - Ranked 1°t among Indianapolis Metro Market Business Bankers

Credit Analyst November 2003 — February 2005
» Interacted with relationship managers to determine loan validity for existing and prospective clients by analyzing
financial statements, cash flow analysis, and making credit risk decisions.

Merrill Lynch BFS November 2003 - February 2008 Chicago, IL
Credit Manager June 2003 — November 2003
> First Credit Analyst to be promoted to Credit Manager from the 2002 College Training Program
» Managed two credit analysts in a team effort to maintain a client portfolio of 500 clients totaling over $100 million in
credit exposure.

Senior Credit Analyst July 2002 — June 2003
» Completed a 4-month formal credit training program that included focuses on accounting, public speaking, and
credit analysis, with rotations in the Small Business Credit Group, Core Group, and Middle Market Group.
» Maintained and managed relationships and client portfolios while monitoring day to day account utilization for over
250 accounts totaling $40 million in facility limit.

EDUCATION:

Ball State University 2007 - 2010

Masters of Business Administration with concentration in Finance
Butler University 1998 — 2002

Bachelor of Science in Business Administration with concentration in Finance

INTERESTS:

Civic Collegiate Public Charter School (2016 — Present): Founding Board Member
Day Nursery (2013 — Present): Finance Committee

CICOA (2014): 40" Anniversary Celebration Planning Committee

Opportunity Indianapolis (Fall 2013)

Indianapolis Senior Center (2006 — 2013): Board President (2010 — 2012)

United Way Ardath Burkhart Leadership Series (2010 Graduate)

Kappa Kappa Gamma Indianapolis Alumni Association (2004 — Present)
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Luke Lennon
llennon@buildingexcellentschools.org
317.525.5255
1229 East Market Street
Indianapolis, IN 46202

PROFESSIONAL EXPERIENCE

Building Excellent Schools (Boston, MA) July 2015-Present
Fellow

Building Excellent Schools (BES) trains leaders to take on the demanding and urgent work of leading high-achieving,
college preparatory urban charter schools. The BES Fellowship — a rigorous, yearlong, comprehensive training
program in urban charter school creation and leadership — has resulted in the establishment of more than 80 schools
in 14 states and the District of Columbia. BES schools educate over 20,000 students annually, in schools that span
grades K-12. BES holds the core belief that academic performance drives every element of a school, including design,
leadership, culture, decisions and governance.

Tindley Preparatory Academy (Indianapolis, IN) June 2014-June 2015
Assistant Principal of Academics
o Accountable for weekly teacher observations, debriefs, and lesson plan feedback.
¢ Spearheaded the Response to Intervention (RTI) process, holding bi-weekly discipline and academic meetings.
e Charged with dissecting and disseminating data from external and internal assessments to teachers, leading them
through monthly data dives and adjusting the curriculum appropriately.

Tindley Preparatory Academy (Indianapolis, IN) June 2012-June 2014
Teach for America Corps Member
o Selected from a pool of 47,000 applicants to join national corps of teachers who commit two years to teach in
low-income public schools.
e Managed four other teachers as 8t grade team leader. Tasked with providing feedback and creating grade-wide
culture.
o Achieved 96% ISTEP+ pass rate for 2012-2013 school year; Achieved 93% pass rate for 2013-2014 school year.
e Averaged 3.1 years of reading growth based on NWEA data.
o Selected to lead professional development sessions focused on data-driven instruction, best classroom
practices, student investment, and relationship building.

EdPower (Indianapolis, IN) June 2013- July 2013
Curriculum Team
e Assessed the current course scope and sequence of the 8% Grade English curriculum for the EdPower
Network.
o Created new units of study and assessments that incorporated the new Indiana State Standards.
e Expected to produce daily deliverables, and completed the 8" Grade English curriculum to be used during the
2013-2014 school year at the Tindley Preparatory Academy and the Tindley Collegiate Academy.

LEADERSHIP & MENTORING

Indianapolis Principals Fellowship- Teach For America Aug. 2011-May 2012
Through a partnership with Columbia University, Teach For America Indianapolis sends between ten to
twelve outstanding candidates to the Summer Principals Academy, where they earn a masters in education
while working full time. Fellows commit themselves to Indianapolis for four years, a commitment they fulfill
as a school leader within the city.

Co-Chapter Leader of Notre Dame Chapter of Students for Education Reform Oct. 2010-May 2012
Co-Chapter Leader of the Notre Dame chapter, and liaison between the national Students for Education
Reform (SFER) organization and the Notre Dame chapter. SFER is an organization that works to close the
achievement gap and ensure an excellent education for all children by mobilizing the next generation of
leaders in education reform. Developed excellent leadership and organizational skills, as well as an
unwavering commitment to closing the achievement gap.

Nativity Miguel Middle School of Buffalo- Summer Service Learning Project (SSLP) June 2010-Aug. 2010
The Center for Social Concerns at Notre Dame recruits Notre Dame students who are interested in expanding
their education by working with, and learning from, persons who are marginalized in society. Served as role
model, teacher, friend, mentor, and confidant to 60 inner-city children ranging from grades 6 to 8. Learned
the value of patience, and the restlessness and passion that comes with the struggle for social justice.



EDUCATION

Columbia University, New York, New York July 2015
Masters of Education
GPA: 4.0

Marian University, Indianapolis, Indiana May 2014
Masters in the Art of Teaching
GPA:4.0/4.0

University of Notre Dame, Notre Dame, Indiana May 2012
Bachelor of Arts, Major: The Program of Liberal Studies
GPA: 3.35/4.0 Major GPA: 3.64/4.0
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3. Describe the responsibilities and qualifications of the school’s administrative/management team (beyond the
school leader). If known, identify the individuals who will fill these positions and provide, as Attachment 3, the
qualifications and resumes for these individuals. If these positions are not yet filled, explain your timeline, criteria,
and process for recruitment and hiring. NOTE: There is no page limit for this attachment.

HEAD OF SCHOOL

The Head of School is responsible for managing the day-to-day operations of Civic Collegiate
and is overseen by the Board. The Head of School is charged with setting the vision and direction
of the organization in partnership with the Board of Directors. Each year the Head of School
receives an annual evaluation from the Board of Directors based on the accountability plan
outlined in the charter and any additional goals agreed upon by the Board of Directors. The Head
of School reports directly to the Board and is the only staff member to do so.

Head of School Qualifications

Strong commitment to, belief in, and alignment with school*s mission and vision.

Experience in leadership and management of both adults and students.

Minimum of Bachelor‘s Degree; Master‘s or Advanced Degree preferred.

Ability to assess data, find trends, and use information to make strategic decisions.
Knowledge of or experience in education, school finance, governance, management, or law.
Experience in budgetary planning, accounting, and effective allocation of school resources.
Exceptional verbal and written communication skills.

Strong organizational skills and ability to multi-task.

Ability to approach situations with optimism and perseverance, willingness to take personal
responsibility, open to and interested in feedback on performance, eagerness to continue to
improve in effectiveness, and steady determination to pursue excellence regardless of the
situation.

Head of School Responsibilities

1|Civic Collegiate

Create, monitor, and sustain school culture of academic excellence through consistent
implementation of systems, rituals, and structures to maximize student learning.

Manage and work closely with the Dean of Curriculum and Instruction on all job
responsibilities associated with the positions.

Manage the Dean of Curriculum and Instruction, Students Supports Coordinator, Dean of
Students, Dean of Operations as well the relationship with the back-office provider.

Lead all student community meetings in coordination with the Dean of Students.

Lead all staff development and administrative meetings in coordination with the Dean of
Curriculum and Instruction.

Lead and manage recruitment, hiring, and retention of all staff members, including salary,
contract, and benefit orientations. (Delegation of duties to Principals as hired in Y4.)

Draft and provide evaluations of all staff members. (Delegation of duties to Principals as
hired in Y4.)

Oversee lottery, admissions, enrollment, and waitlist procedures for the school.

Lead orientation, training and evaluation of all staff members. (Sharing and delegation of
duties to Principals as hired in Y4.)




Oversee all student discipline, code of conduct, and behavior standards in conjunction with
other administrative and teaching staff.

Review all student report cards before disbursement to families, or delegate to appropriate
staff upon school growth.

Serve as primary spokesperson for school to both internal and external constituents including
media, community members, parents, political leaders and representatives, and visitors.
Support and work with all Board committees as well as provide information, data, reports,
and context necessary to assist in effective governance of the school.

Establish all annual financial priorities and allocate school resources, including financial
resources, in alignment with values of school; work with the Director of Operations, back-
office provider, and Finance Committee of the Board to evaluate the accuracy of all financial
documents.

Oversee the implementation of all fiscal policies and procedures including segregation of
duties.

Establish annual budget and ensuring healthy cash flow for each year of school operation.
Supervise and monitor daily inputs and outputs of school including accounts payable and
receivable, cash receipts and disbursements, payroll/benefits, taxes, staff, and school supplies.
Work with Dean of Operations and Dean of Curriculum and Instruction to prepare or oversee
and submit required reports, evaluations, and data to all external and funding sources.
Continue to develop a financial plan for school‘s capital needs in order to secure permanent
facility for school.

Develop and execute fund development strategy as it relates to raising funds in the
community.

DEAN OF CURRICULUM AND INSTRUCTION

Under the direct supervision of the Head of School, the Dean of Curriculum and Instruction
(DCI) ensures that the educational program, including all curriculum and assessments, as outlined
is executed with fidelity each day. Additionally, the DCI serves as the direct supervisor for all
general education teachers in the school. The DCI reports directly to the Head of School.

DCI Qualifications
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Strong commitment to, belief in, and alignment with mission and vision of school.

Minimum of three years working in urban education with history of significant gains in
student performance and/or growth.

Bachelor‘s Degree Required, Master‘s Degree preferred.

Highly qualified status.

Experience in leadership and management of both adults and students.

Ability to assess data, find trends, and use information to make strategic decisions.

Strong knowledge of Common Core and Indiana Standards in all relevant grades and
subjects.

Knowledge of national content standards.

Exceptional verbal and written communication skills.

Strong organizational skills and ability to multi-task.

Ability to approach situations with optimism and perseverance, willingness to take personal
responsibility, open to and interested in feedback on performance, eagerness to continue to
improve in effectiveness, and steady determination to pursue excellence regardless of the
situation.

COLLEGIATE




DCI Responsibilities

Embody mission, vision, core beliefs and strategic direction of the school.

In consultation with the Head of School and Principals as hired in Y4, help to develop and
monitor a curriculum (scope and sequence, planning, etc.) that maximizes and enhances
student learning in all core subjects and which is fully aligned to national and state standards
as required and as aligned to our mission.

Plan and run staff professional development sessions as needed, and coordinate professional
development sessions from outside resources.

Serve as instructional coach for the faculty through regular observations, feedback, meetings,
and additional metrics of support in order to provide a quality instructional program to
students within the context of a disciplined school culture.

Research and develop best practices to be implemented and supported in school.

Analyze student achievement data as well as teacher performance data on variety of metrics,
both guantitative and qualitative, and use information to collaborate with Head of School and
Principals as hired in Y4 on strategic plan and short- and long-term vision for school.
Coordinate and manage administration of all standardized student assessments and
evaluations, including state assessments, interim assessments, and nationally normed
assessments.

Review report cards for every student and provide feedback to teachers before review by
Head of School.

Co-manage assigned aspects of school-wide routines such as lunch procedures, bus
timetables, and before and after-school plans.

STUDENTS SUPPORTS COORDINATOR

The Student Supports Coordinator (SSC) is responsible for ensuring that all student subgroups
(ELL, SPED, academically struggling) are reaching their goals within the least restrictive
environment and in accordance with their IEPs. The SSC works with the DCI to create
individualized remediation plans for all students that are not achieving their academic goals. This
includes, but is not limited to: (1) creating small group instruction opportunities, (2) facilitating
Saturday School, (3) conducting home visits, and (4) presenting weekly reports to the faculty
about our at-risk students. The SSC reports directly to the Head of School.

SSC Qualifications
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Strong commitment to, belief in, and alignment with mission and vision of the school.
Minimum of a Bachelor‘s degree.

State certification in special education.

Licensed ESL educator.

Highly qualified status.

Minimum of one year working in urban education with a history of significant gains in
student performance and/or growth.

Experience in writing excellent Individual Education Plans (IEPs) and communicating the
contents in an accessible way to multiple audiences.

Experience compiling and managing special education reporting data.

Excellent verbal and written skills.

Experience or familiarity analyzing data and using data to inform decisions and/or
instruction.

Strong organizational skills.

COLLEGIATE




Openness to feedback, desire to continue development as professional, and willingness to
take responsibility for student outcomes and achievement.

Ability to approach situations with optimism and perseverance, willingness to take personal
responsibility, open to and interested in feedback on performance, eagerness to continue to
improve in effectiveness, and steady determination to pursue excellence regardless of the
situation.

SSC Responsibilities

Draft and revise IEPs as necessary to ensure needs of special education students are being
served.

Deliver instruction using a variety of targeted learning modalities in order to develop
necessary skills (motor, language, cognitive, memory) using methods to enhance student
achievement.

Maintain detailed student IEP and 504 records according to state and federal guidelines.
Provide daily tutoring to special education and other students, in individual or small group
settings.

Work with contracted service providers to ensure all IEP requirements are met and that all
students are being effectively support to reach their goals.

Oversee all language testing for and instructional supports provided to our ELL students.
Embody mission and vision of school.

Create standards-aligned curriculum including scope and sequence, annual plan, unit plans,
and lesson plans; develop interim, midterm, and final assessments as needed.

Develop and implement ambitious, and standards-aligned lesson plans targeted with end goal
of student performance at or above grade level expectations.

Teach and enforce school-wide systems, rules and consequences, disciplinary codes, and
rewards at all times.

Provide engaging, motivating, and rigorous instruction in whole-class and individual settings.
Provide academic support and tutoring to small groups or individual students as
needed/scheduled.

Analyze student achievement data in collaboration with Dean of Curriculum and Instruction
and Head of School.

Implement data tracking system and use data to inform instructional development and
delivery.

Communicate regularly and proactively with students and families.

Draft student report cards and revise as required.

Collaborate with other staff members and actively participate in all professional development
and learning activities.

Work to continuously improve effectiveness on in all instructional practices, using school‘s
teacher performance rubric as a guide.

DEAN OF STUDENTS

The Dean of Students (DOS) is responsible for ensuring that the highly structured culture of joy
and urgency is maintained at all times. The DOS works with the Head of School and Principals as
hired in Y4 to issue both positive and negative consequences across the school campus. The DOS
works to support the teachers in creating an environment that eliminates off-task behaviors, and
instead encourages students to maximize their learning time with positive incentives. The DOS
works to engage families in the mission and vision of Civic Collegiate. The DOS reports directly
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to the Head of School until a middle school Principal is named. At that point, the DOS would
report to the Principal.

Dean of Students Qualifications

Strong commitment to, belief in, and alignment with mission and vision of the school.
Minimum of a Bachelor‘s degree.

At least one year of experience managing student needs as a counselor or similar role.

Ability to approach situations with optimism and perseverance, willingness to take personal
responsibility, open to and interested in feedback on performance, eagerness to continue to
improve in effectiveness, and steady determination to pursue excellence regardless of the
situation.

Dean of Students Responsibilities

o Provide leadership to all staff and students in establishing a positive, structured, achievement-
oriented, and joyful school culture.

o Lead the school's efforts to cultivate joy in the school.

e Coach teachers to improve their instructional practice, especially as it relates to issues of
preparing middle school students for high school.

e Ensure that ALL students have excellent attendance and